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-ABSTFACT
This program, included in "Effective Reading

Programs...," serves almost 9000 children i-a-nging from preschoolers
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aesigned to coordinate reading instruction. It includes the following
feature:: a complete diagnostic testing program beginning at age
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majority o: z he popu:aflam 1s middle c !a s

although there is an Inc reas rig number of other racial groups establish-

ing residence. Three per cent of the school population is black. The

school district operates se.enteen elementary schools, three junior

high schools and tvio high schools.

-I.

Extended Day Pro-ram C,:,r.--,onents - Kindergarten.

Over the past several years, the school district has been making

extensive changes in the kindergarten program. Small group instruction

1has been emphasized in both the language arts and math areas. A

definite proaram o: pre-reading skills was established and a realization

devloped that some children were ready for or were reading at

age 5. A new report card reflected the establislment of specific ob-

jectives in the language arts and math areas. Along with this curricular.

change, came the beginntne, of the extended day orogram. In order to

provide a well- rounded program for kindergarten children including the

development of both cognitive and creative skills, children attend school

part of t:ie year for an extended pericd of from one to two hours beyond

the norm41 three-h_3ir day. At the present time, six schools are pro-

viding the extended day program for all students for the entire year.

Parent-Child Early Program (PCEE)

As changes were developing in the kindergarten, the district was

funded nirougn Title III, 306 for a Parent-Child Early Education

n. r19. 10 Q the, program model may

r- it 1.f:1110 =ram
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for Four \'ear Cdds by Dor.s Sturtioe, appearing in a book on

innce. atc.-e early education projects by Berrie 5. Fallon, Ed. This

program for four year olds and their parents is now in its third year

of federal fundirr,. It is intended to pro ide fcur vear olds (with both

home and sclio,3! leai-ninzi experiences, particularly of a cognitive

nature. Hea-.y emphasis is placed on tiiagnosis and prevention of

etevational and behavioral problems. Handicapped children are main-

streamed into the total program. They receive assistance from trained

specialists but are also integrated in group experiences. This early

education program is often known as Saturday School, because the

children attend school during a Saturday session and then receive a

home teaching visit during the week.

Since we belicve that education of young children cannot be done

by the school a -}ne, involvene nt with parents is of prime concern.

Parents, including many fathers. assist in teaching small groups on

Saturday. participate in the home teaching visit, and carry on ltka-rning

through the with the assistance of a home activity guide. Results

of this program may be found in Appendix B, Evaluation Year I -

Parent -Child 7:: a riv Education Pro-Tram: Appendix C, Evaluation Year II -

Parent-Child Early Education Program: and Appendix D, Saturday School:

A Success

In summation. this complete evaluation indicates that children,

on the aera,:e, made mnnths ga.n in mental age. twenty one months
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is ele,-.en rrontlis in perceptual aite. Significant

chang,-s :n self- esteem were also noted. Children who were found to

have various educational and bel.avioral problems made significant

Durin4 the past year. should be pointed out that 24 children in

the Saturday School pr, -,gram were iden`ified as having reading ability

and were instruction through experience stories, preprimers,

primers and fir .t and second grade readers. Kindergarten, teachers- were

informed of the reading leve.ls of these children and appropriate reading

instruction -A-as continued at the kindergarten level.

Follow-up data were collected on Saturday School children, those

with no preschool experience and those with other 1- of /Xursery

school experience, during the kindergarten year. using the Screening Test

of Academic Readiness. Or the total test and six of the eight subtests,

Saturday School children did better than the no preschool comparison

group. On two subtests, as well as the total test, the Saturday School

group means exceeded those of the preschool group (see Appendix D.

Saturday A Success Story.

Currently. data based on the Stanford Early School Achievement

Test are being analyzed on children in Beginning Primary who pre-riously

were in Saturday School, other nursery schools, or did not have pre-

school experience. Some available data on the reading sections of the

SESAT 1.evel II test is also significant. Of the slightly over 1,000

5
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children '...!o were administered the first. four sections of the test,

741 children tool- the additional test of Word Beading, and 4;43. the

test of Sentence Beading. Teachers based the administration or these

tests to children who had experienced proficiency in reading during

the beginning of-the year and who :ere in reading programs during

the kindergar'en year. l':ot only were - 74-0 of the children ex-

hibiting reading skills, but furthermore, it should be pointed out that

the SF.SAT Level II scores in reading were significantly higher than

might ordinarily be expected of students at the same age and grade

level. (See Appendix E, An !..nalysis of First Grade Stanford Early

School Achievement Scores in the Ferguson-Florissant School District. I

Children who were ready for reading at the kindergarten level

were introduced to reading through the use of the SWR I. Reading Pro-

Bram. Color F. to Reading. exnerience stories, the basal reader

Approach, and other supportive materials were used to extend develop-
,

ment of word recognition skills. Reading was encouraged through the

use of library books and the library itself. These children, now in the

z first year of primary, are reading at a vz.riety of levels and with

multi material 5. Our emphasis on early educati.,n has resulted in a

widening of azialevernent for children and it is not uncommon to see

some children readin,; at a third grade (or higher! level. °tilers in

first grade reading material and still others in the initial stages of

readin2,
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Base1.71e data is currently lot gathered on or second year

primary children usin, the Stanford Task 73 Achievement Test. This

information will he used to compare their achie.-ernents with that of

the current first year primary group %..hich consists of many Saturday

School .711ildren. when thel.- enter the second year primatty. The reading

achie.-ernent scores will be of particular interest.

Title I. F.SF_A. Young Child De-. elo-:;n,ent Procram

In order to provide continued and preventive service to children

considered educ-..ionally deprived, the Title cfunds allotted- the school

district t.a-.-e been channeled to serve children at the kindergarten and

first year primary level. Operating in five elementary schools, children

evidencinz certain learning problems receive a diagnostic ork-up.

Instruction by a trained teacher-specialist is then based on the child's

strengths, while stren7thenir? his weaknesses.

Evaluation of childrens' progress in the Title I program, as

reported in Appendix F. .valuation Peport Young C I .f1d Develc-Jrnert

Progrrrr F-lSEA, 'Title I 1T72 -73 indicateA that pupils wild. received

specialized ?rograms apparently- benefited from them. Children air kinder-

garten level reached the expectation established for them in the areas

of growth in mental age, perceptual age and expressive language age.

They didonot meet tl e expected goal in receptive language. The children

at the first year primary level made gains in all of the previously

mentioned areas. The children in the program gained in academic

readiness as measured by-, the Screening Test 3i Academic Readiness
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gi l'indergartr.n c'hil,4r.--n and the Stanfoyd Farli S.:-.110o1 Achie.re-

me nt Test g1 :en to first year prirvary students.

Remedial Peadin't Ser--,ces

As an additional measure of t.arlv identification. and t-reatrnent

of problems to those stude.-.t-s whose reading achievement is below

their potential in remedial readin,,, ser.ices have been concentrated

at the primary ie- el. Working, prig larily with students in the second

and third primary years, reading specialists operate under guidelines

set forth in Appendix C - State Departn,ent of Education - Remedial

Reading Gui-lel:r.es; Appendix II - Planning for au 7ffective Remedial

Readin Soecialist Pro,rarn for the Elementary Schools: and Appendix I -

Guidelines fcr Reading SPecialists - Ferguson-Florissan' School District.

It should be emphasized that com:ou. :ication with parents' and the class-

-corn teaches is consi red essenti . For th3t reason, specialists

work within the classroom setting to Pro-.ide_ instruction and emphasis

is placed on building reading, interest. Although a formal ..vritten report

has not been prepared, e- iden:e suggests that when students receive

specialized attention. their gain in reading achievement is greater

than before they received the help. A long-term follow-up is needed

to see if these gains are maintained.

District De. eloprnental Reading Program

The total district reading program has been directed and supported

by a reading curriculrm committee. As a result of their the

position paper entitled, Good Pry' -t in Re- "nstruction (Annendix
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.1) was d ieai ex:)res,ied .n this bout let were based on

a sampling of teachers to - ietermine their beliefs on indiidual differences,

the content )'_ the read:n.4 oro.,ram. and the diagnostic prescriptive method.

After the paper was deelooed, he position paper was used as the

basis f-,r a series of stafi .nser.-ice neetin4s.

1

Shor,iy thereaftc r, the need for a list of reading objectives was

determined to be necessary. The Reading Objectives iAppendix

were leveloped and in order io imp' men`, these objectives, the Readinc,

Objecti-:es Checklist fA.p,)endix Li and the Manual (Appendix Mt which

accompanies the Reading Objectives were prepared. Teachers thus have

a tool in order to determine the skill achievement of a student and

a means of noting achievement and progress is a systematic fashion.

Further implementation and staff development is provided by

consultative assistance. Language Arts Curriculum Consultants assist

teachers in organizing a reading program, making reading a part of

the languaoe arts process, diagnosing reading problems, and provide

progran.m:ng for problem readers.

In order to assess achievement through standardized procedures,

the Gates MacGinitie Reading Test has been administered in the spring

of 1972 and 1%73 to all students, grades 1 through 6. The achievement

results are 4",--ind in the report, 1973 Gates Scores (Appendix N). This

data ind:t7.-:,ss 'Eat district-wide reading scores are significantly above

g-a.h 1

9
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13es:de 3 withith skill objectives, we have also been

interested in he implementation of the instructional vrograrn in

reading. Appendices 0, P. and Q deal with suggestions for organi-

zing the reading program and suggestions for ways of developing

comprehension. Ideas or applying reading skills are presented in

two curriculum gu:des. (See Appendices R and S) The first guide,

Pencils, Paper's, and ?eanicl,les is intended for second and third year

primary students in order that- they might apply their reading skills

in creative writing. The Creative Language Guide is intended for

use by intermediate students.

In additior., during the 1972-73 school year, a new form for

recording reading test informatiori and teacher evaluation of achieve-

vent was initiated as a means of permanent information to ptovicle

a continuous program :or the individual stude&t. (See Appendix T).

Communication St-ills Record.

Library Services

In the past several years, instructional materials centers have

been developed in each elementary school. (See Appendix U, Library

Services. ) These centers are staffed with special personnel. Five

professional media /librarians with teaching and library supervision

certificates direct programs at a home base and at least two or three

other school libraries. Twel e library assistants are stationed at these

schools. The library specialises proide direct service to children and

assist teachers as resource consultants. Emphasis is placed in

1U
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interest in reading through Project Choice activities,

scaven4e r hunts, dramatic activities and puppet stows. Library clubs

have been organized to assist -in care cif the library, publicity and

assistance to readers.

Right to r'ea'l School

In January, 1972, Walnut G ro e School in the Ferguson-Florissant

School District was chosen as a _sight to Read school site with special

federal funding. Specific objectives Were developed pertaining to

students, staff and community. Major attention has been given to staff

development through'a sir week, all-day inse,-vice program during

the first summer of operation, continued assistance and consultation

by Ronald Cramer, Oakland University, Rochester, Michigan;

Dr. W. Dorsey Hammond, Oakland University; Dr. Veralee Hardin,

)iniversity of Missouri, Columbia; Dr. David Cooper, Ball State College,

Muncie, Indiana; Dr. Laurence Passmore, University of Indiana,

Terre Haute; Dr. Delores Durkin, University of Illinois, Champaign;

and Dr. Jerry Mallett, Findlay College, Findlay, Ohio, and through

short term courses and workshops. The descriptior, and major goals

of the program may be found in Appendix V. Request for Refunding

Right to Pead Pro - ram. Major content and themes of the staff develop-

ment program may,be found in Appendix W, The Language Experience

Approach Pearlin,z.

Many efforts have beer, made in increasing interest in reading

while ana ; and comnrehension 5.-}, 1114. The library

has 1),!enn,r. tai' f)-2A; ns-Ant of reading instruction. The Community has

11



rojectsupported the program. through the 1-:.acling,_is Fun- Dariental P

(RIF) which pro -ides money for purchasing paperback:,. (See Appendix X,

Reading i. Fun-D,---irnental ) The many projects that have beer.

developed in this program are explained in Appendix Y, Right to Read

Bulletins. F.valuation. results indicate that students are ma'ing greater

- year by year reading gtov.-th. Use of the library indicates greater

interest in reading 1See Appendix Z, Evaluation Right to Read Program.

Also as a result of the Right to Read Program, three district schools

have rec iveci funding for reading materials under the Title II, Special

Needs, for replicating materials purchased at Walnut Grove School,

Appendix 7.1, Expansion i-)f the Right to Read Program. The plans are

that during the _1974-75 school year, the Right to Read focus will be in

all Ferguso.n.,Florissant schools.

Summary

Various efforts have been made within the Ferguson-Florissant School

District to cieelop a strong reading irvtructional program. Evidence

contained in the apperd:ces indicate the success of the early education

program thro ion sexices to four year olds and their parents and a

kindergarten program which stresses cognitive skills. Special service

to children with various learning problems is stressed in the early

years of school through the Special Education Services for age 4 children,'

Title I services at kindergarten and first year primary, and reading

r .- s before reading problems become acute. Description

of the total reading program, incl%ding library services is presented

12
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along with the h 1 ght to Read Program cete red at the Walnut G rove

School. Available e, aluation data is supplied throughout all reports

to indicate the effectiveness of the EARLY SUCCESS READ-NG PROGRAM.
,

I

1:
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to ,-nd 13) 1-....e tct ) Car, .itterd to
reeds

Ile cch n.t .till (!)dc,ciu;-,diagruct,, instrucqt, And learning act000cs/-
designed to meet o,,i,uual needs, (2) deel. and suocessfully communi-

cate to parents a deser:pt.on of tnose environ -,:ntal factors that are iirost

conducive to maximizirg learning potential, and (3 develop an input system

so that learning activities of the preschool program can constantly be

changed as a result of parental and evaluative feedback.

Procedure

Program Planning In nation of a new preschool program should he pre-

ceded by (a) an extensive survey of the literature on early learning.

(I)) consultation with specialists in early cmidhood education, 0.1 a thorough

assessment of local needs, and (d) study and observation of model programs

with components tlat satisfy those needs Groups represented in designing

the program include the board of education, the superintendent's staff, ele-

mentary school princirrl's a-id curriculum personnel, and kindergarten and

pi irnary teachers Personnel from local related programs such as Head

Star' Day Care, Education and Home Lconomics Departments of colleges

and u;.v ersitie. as well as Health and Welfare agencies are also utilized.

A Community Participation Parents and other community members
ishould be directly involved in program i ianning, operation, and evaluation.

A Parent Advisory Courcil can be formed well in advance of the program's

initiation The Council, representing a :ross-section of socioeconomic and

occupational levels, can assist in assessing parent and community per-
ception of the specific nocds in preschool education, as well as in the

identification of potentiai pupils Direct communication of concerns and
recommendations from area residents is solicited in order to continually
refine prograffi operation. The Council can make judgments from a com-

munity point of view on decisions regaruing time schedules, parent training

procedures, and Inform ton dissemintg,on Council members can interpret
the program to commune:, uoups throagh slides and tape presentatioris or

demonstrations.
Other methods of con municating with community members include-

(a) a Bulletin for Parent:- of Pre$chool -liddren which is sent bimonthly to

families with children up to five years of aggnb) Parenting Skill Sessions
conducted by the Home/School staff and specialists in areas such as child
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Zuid and phvsica' skin. c.fevel,;pmett, (c) thstr,bution :a parents and
other preschoo educators of weekly Home Activity Packets. (d) press re-
leases, and (e) observation and participation in Saturday Schools by the
staff of other e riv education programs, by preschool teacher trainees, and
by hoot student aides

Parent Contact Ed,:h in the distrt;.-t reaches age four on or be-

fore Serember 30 of .-e current year mar enroll Parents of potential
pupil= i-e contacted rioor-to-ds;cr canvass using cut rent census in-
fnr-- r:spon:cs l-:al pre.s., releases. Cr alnoancements

! ..1-.'drzn to families klr-,v.n to haniciour-vear-olds.

Be_'''-c he p-fgra-p begins, parents of prosp#:',R e students attend an
orientat,in sesN I he Sfurda) School and the Home /School program
arc described, end parental responsibilittei are explained These responsi-
bilities include periodic participation as a parent-teacher an Saturday
School, ,,hservation and participation in the home teaching session, and
completion of tie follow-up lessons assigned by the Homc/School teacher.
In ecneral, the parents are concerned and willing to7cooperate with the
school when the plans are v ithin the realm of their capabilities

At the nnentation meeting, parents complete a child performance
checklist WI. Preschool Child The checklist Includes approximately fifty
specific behavio-s in :he areas of Personal and Social Development, Lan-
guage and Com.ept Dt velopment, Physical Skill Development, a..d Inte-
rests and Experiences Parents are asked to indicate the frequency with
which they observe their i_hrid performing the task or displaying the be-
haviors listed

Pupil Diagnosis. Following the parent meetings, each prospective
student receives an initial diagnosis The diagnosis is based on a visual and
hearing s_recning, a measure of intellectual functioning, a measure of re-
ceptive and expressive language, a measure of self-esteem, parent ratings,
and a hcha,:or checklist completed by the teacher An analysis of the test
results he'ps e;tablish the e' tent of the need for the preschool program
services, and gives initial direction in choosing appropriate learning
experiences from the district's Lerly Childhood Curriculum Guide Series,
and other resources such as Intellectual Growth in Young Children (Isaacs,
19(61, a;(4, Interwrilon xitlt Mothers and Young Children The Focal
Endc a:or of a Recearih and l raining Program (Gray, 1968)

In arldien to the ,-eneral assessment, procedures are available for the

1
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ilerrification of learning problems due specifically to emotiorai disturb-

ance, le irring i!isam'ities, physical ha-dicaps i,, anderachievernent Prob-

lems so identified are referred 40 specialists for further evaluation and

treatment

Staff Training Siff members in this program a-- experienced teachers
of young children They arc employed half-time. They may reed to be

trained or retraiw:d to teach tai performance objectives determined to be

. appo-ipriate through pupil dtapacisis Staff competencies that a-e required

include writing and sequencing mstructiona objectives, designing learning

expert-71,es, diagnosing pupil needs, placing pils along the continuum of

ob e-to,n. and conducting small ,group and in oldualized lessons In ad-

oition, staff members must be able to work s partners with parents,

drawing upon potential parent contributions, as ell as serving as a model

teacher for them. These skills are develop-c1 through single objective

training workshops. practical experiences with children, video tape analysis

of reaching behavior, staff seminars on specific types of student problems,

and curriculum writing sessions.

Saturday School The Saturday program is planned to foster :rsonal

and social growth as well as intellectual development Small group and indi-

vidualized instruction is given in language development, math and science

concepts, perceptual skills, physical skills, and the creative arts. The envi-

ronment is structured for interaction by the child with other students,

adults, and materials in a variety of problem solving situations
Saturday sessions are held weekly for two-and-one-half hoprs All

program enrollees atiend Each teacher, assisted by parent-teachers, is

responsible for a morning and an afternoon ciass of approximately twenty
to twenty-five students each Children work in gro,ups of six to eight

Saturday Schoci is held in district kindergartens that are appropriate in
terms of (o) accessibility to the target population. (b) space to accom-
modate a large group of children, as well as several small groups engaged

simultaneously in a variety of activities, and (c ) availability of materials and

equipment which can remain in the facilities until the next Saturday session

There is space. too, for parents and other visitors who may wish to observe

for a period of time before participating
I earning Centers are set up Each is designed around one theme and is

supplied accordingl:, with a vast array of materials ''..cre are centers for

activities in mathematics, reading, science, car and carpentry, dra-

p3
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francs, listening, gross motor development, music making, and art produc-

tion. Both the central theme and the triatenals change periodically.

The furnishings of the Centers are fle \ihle Each accommodates self-
initiated independent investigation by several children, as well as groups of

five.or six learrers and an adult engaged in a more directed learning
experience A round table, or several flat-topped desks moved together, fit

most teacher-ast.isted lessons. Small desks, large cushions or hassocks, a
couch, and floor stretch-out space may be used for independent or team

activities 1-hallways and unased rooms accommodate motor skill exercises

and dramatics.

Training Parent sachets. Parents are welcome to observe the teaching

process several times before partcipating They are also allowed to work
with .%hatever part of the program is most familiar to then, Fathers as well

as mothers solunteer. Before the start of the classes each Saturday, the

Home / School teacher briefs each parent on his assignment, written out on

a reference card. The Home/Schobil teachers usually take Aor responsi-
bility kir mathematics and language instruction, while the parents work in

other areas.
Additional parent training takes place during the Home Visit lessons,

when the parent observes the interaction of his child and the instructor. The
lesson that he is asked to conduct later in the week follows the same general

procedures as the one he observed at home. Occasionally, it is suggested

that a group of parents arrange to hold the follow-up activities in one home.

A parent who has been particularly effective is asked to direct the lesson,

thus providing a model for other parents

HOMO Visits. Home visits, an important outreach program component,

*re scheduled according to need. Some children in the Home/School
Program may receive only one home visit, while those in the primary target

group may be visited weekly. When any student needs a considerable

amount practice in the skill taught in Saturday School, home visits are

scheduled By the time such visits are made, the parent is acquainted with

the Home/Schocl teacher and is not usually threatened at the prospect.

Home visits usually last from thirty to forty-five minutes. They begin

with some informal conversation and discussion of how the previous assign-

ment was ,arriedkout This review is followed by the new lesson, game, or

other activity led by the instructor The parents and younger siblingslom in

19
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Home activity Packets and Lending Library Home packets of
1, as developed by the staff that make use f materials found around the

hiiine are go, an. to parents each heck Periodically. learning activities de-
cci the-;selves arc distributed to other pa its through the

h ire pa_kets The packets may also sugg,st site, and arrange-
4c-ts, Elver new ;7, of "Sean So-eel." or for

fares and fre play ed.:at nal games. or
c:' er it coal; are Lt`t in the to assist 11- c parent in his

tea...hing dori-g the ;cck The: chldren are allowed to iterrs from
a ing tI;ese to farther develop the c1/4,lls they are wrkinz on in the
Saturday cession

Coordination with Regular School Program Ilorne/Sh,lol teachers are
i-vited to rneut often with kindergarten and primary teachers of the school
cep. ing the area in which they work I nforn-.ation regarding home visit
prc.cdores as he'l as knowledge of the child's learning needs is transmitted
to the c-pool staff The Home:School teacher also perids some time
workin4 th the kindergarten program

Ideally. the kir delgarten staff has already established an individualized,
small group instructional program based on diagnosed pupil needs. The
regular kinderEat ten diagnosis will now be en ;anced by the preschool bat-
tery. the Home /School teacher's recorded observations, and a parent
ei aluation form completed at kindergarten entrance This information will
provide for r-ppropriate initial placement and will insure continuity in
learning until additional data are obtained from the kindergarten diagnosis.

In adcht,on, kindergarten teachers receive in-service traPing on motiva-
t ; via: aril teJniques for working with the environmentally
d.c dv lEed children, as well as those with other handicap

In the spring. prekindergarten children and their parents are invited in
cir,all Er ;ups to visa the classrooms they attend that fall The children
r r citc in the program, and parents observe or assist as needed The
tcai.er II.cn I 'ds a .sae, ion and answer scss,on with the parents Parents

con.p'ete the prekindergarten evaluation f,rm, In' rodu, In,; .1fi Child.
Kirdergartc,- .,-Arnar. teachers have an open invitati m to participate

in Saturday Suhooi Tney may also arrange to accompany the Home/
r-.)-..tx); teacher on a VISIt to the homes of some of their fut ire pupils.

tr
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Evaluation

Data indicate that earl!, intervention is effective O the four-year-olds

considered to be poor risks for school success, a substantial-number made

nemal or greater progress in the eight-month llomelSJwol Program

Home 'School Program Results

reit 's tfak,ng 4 or more month growth

Pcey_sdy Picture VocAlnilany 104

Mcrn!IPreschc-ol Language 122

Berry Test 94

Program ,N = 350

Scores from one school in particular further support the effects of pre-

ventive intervention On the Satecning 'Test for Academic Readiness,

administered in September 1970 at Central School, 76 5 percent of the kin-

dergarten children, none of whom had the Home/School Program, fell

below the 50th percentile on the district norms When the test was

administered in September, 1971, to kindergarten children, 60 percent of

whom had atterded the Home/S-hok < Program for four-year-olds, 62 6

percent of the population fell below the 50th percentile

Although analysis of the data is not yet complete, the documented

progress made by students, as well as the enthusiastic response of parents

and children, nal led to the development of a proposal and the subsequent

fundir; for the Parent-Child Early Education Program (Title III, ESEA)

with a longitudinal evaluation design This program is based on the Home/

School model, with an expaictid component for handicapped children It is

nowibeing implemented in all the Ferguson-Florissant schools

2
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atl:, .e,--_---,rt

,... :-!-, .:verall opjective.; :_f the rAF,H:1.-::II -,-'.,_ ,,,.1';11 PRO-

3:A.AY, a._7, re/I-;1 ;1.1.-1,-,t 1":071, are ,_.10.;1 .-n,:: ',._, he .:1(_ved with-
in a three year per' 01. :he evaluation :inlingz i'..)1 ti-J,;e ob-
,:eltive: t'_ be achievel at the_ end of the firt :-..t year are
lim,5:el ar.der. eacn of the protTram cr---..punent3. -,2e B)

Eval_;ati finJin.-s for product and pr7-,ce:'s abject IV achieved
at The eiii of the past budget period are summaried uhder corn -
1-_-_Jr.,:nt f:.,r: THE CHILD, THE PARENT, THE STAFF, THE HANDICAPPED,
_Ina :.;:iA3'17NT PR3C"c2.

,11 1-,-- n:-.,tel that on each rating .kale u.!,ed for ,7-valuation
tr r.._.;::t1\,e end of the continuum is given the hirher figure
whl.e the n,a'ative end of the continuum is assignei a "one."

Tr
--,--)

i--roiuct Objective One

Upon completion of the first year in the Parent-
Chill Early Education Program, each pupil will ex-
ceed his expeCted growtl-, as determined by the
levelopme7ntal norm data of each test and by the
pupil's original status on, that test, by a mini-
mum of one month in the areas of mental development,
larwuage development and visual-motor integration.

part of a preliminary screening battery, all Parent-
Child Early Education pupils were administered th Cli,,
7,-)n :ntelligence Test, :ubte,A J of the Sievers Dif-
ferential Language Facility Test, and the Beery ::-t
of 71Jual-'1'otor Integration in the fall, 1' Ti. TI,,

results of these tests w.,1?e used to identify pupils in
need of further diagnosis rInd special. programming and to
provide data which could be used for both baseline and
normative purposes. The three tests were administered
to the pupils again at the'end of the program year. A
summary of the results of the fall' and spring testing
of all pupils for whom both pre and posttest score: were
ahtained is given in Table 1. (See Appendix A for the
frequency distributions on all pupils.)

A:; can be seen in Table 1, there were statistically sig-
nificant changes in All three tests in the direction of
higher mean scores obtained at the end of the year admini-
:tration Than at the beginning of the year. Pe-ause the
average chronological age of PCEE pupils entering the

,
7 4
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te: Ir. `11:

1 this

iisinterested - ne hundred and
;:rimary tatt.c-et group pdpil

".; r 1 11. initially deficient in this trait.
ii _ (2?-! c)ri step, 63 (5';'!)

gain,:d three or
_. their lisbla, intere:t iurin.: the last ho7.e

ninr sess11,n. in total, 11)7 (, a37-) Df th, rupils rated
-:eflient in interet in tne session gained

in th!. trait by tne last visit.

entiv- versus listracted - Thae hundred and thirt:;-
f: .i7 (Ic-)7) Lf the 3_-,0 pupils were rated as being :le-

In attention during, the fir-tt home teaching
ssion. tnese l34 24 (1.,Z) gained one step,

.Lined two :teps.,, and 80 (22%) gained three or
st>Ts in tneir attentivenes during the last home

Attorether, 132 (91 %) of th:. pupils
.nisi !!1, rat.- I deficient in this trait nne

tneir final ratinrs.

) tt :; lent i (a I vct.,tu.-_ tpitp-) 1' t .p-

."; I.,tt '
.j 1111.1 bot_ 11 : t -tt:
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, tnere wa.' :1,-r-dr i cant chan_t in the direction
Itudes of prinary tan-tot p;roup pupil.;

r 1 1 . T:11 . con be inferred from the
Lt f! Int . test re :ult, a: i In the- of the _hilt Lilly judp-ol

Lve rieitral ( r native attitude . 'While this (I, 0
f-1 the crIteri,n of l'_)07, set forth in the ol,jective

L. o-'1 ation of it . Hopefully, an even
. : n be attained in the second

. 1.12 njtiv ° ji '-,_' 77)
r r L' _ri an,' of t,ne five

"Rat, in:: ,jelf tf.ste,_ less
or avt.ra,:e sol ty 4-,eacner at the

: 2 f the arent-Chii.." Early Education'lii hy at least one stop cr. :2'1 ofYe :v i- en of 01 :3 first, yr. in he

i

:-._.--Lare an I pupils cf.' toe Ital or-]l_
ne rc.Tra7. ..e.t'e rated ty rleir te 1.-"ners en

ye-point '-h-
" h at ti e and of the prot_-,rar,

: L't I 'h I. t I v , o Tet r with '
42.r each 1:_oint of tr. scales Lre

:r, C. Tv means, standard deviation , t test
, we I a: tne proportions of pupil: -fo,:nd tof' -. tan "t-;--r-e") on eac,-, scale,

are yen in 2_1: Le t

lr..-tie'Ion of t shows that PC pupils were
1.-ute1 as adaptin,"-- t - new situations, t'P -
C-7/ n le ty,- , seeItrinp7 less :,upport,
and -1- tentiorL, arJ greater nae of Gel f-esteern

tn- and of t,he year than had been toe oast, at
he t- OlOfllfl, -)f to Theoe infere.ncer are t as-1
n the a LIcl1y siz-nifi cant t test result.: and

noralia lecrea. joe prorort ion: of pupil: .1 ddt'ed to: 111 y I-VI -lent --n I-ho scales.
Ind ina 1 (-I pup', judred

t : : : 21,' I n Len a'- rat
:

I - r. ...in ire I. L

. .. ;,-:. w e - 1 " t.)

In: : ii 1,, deI'l 'lent (rae I as ''tw," or if ) on this-no aLl L, (41_1) 7alne1 )riP (371)
1 .;teps, 0 ) tt,ained thrt---, or more

tr.- *t-.ter, IL f toe pupil.; rated a: Initially
In ne r ea.-e tt:' adapt Ini-t a now alt. at i
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: in their final ratint:.-.

'et ly filiareo or other o'_,ronr :toe:.':
-I', Li.: ( 17, ratd !cb initially deficient in

i) gainei one btep, 30 (.3kA) gained
te;_o, ang l (1'4) gained three or more btep.7 in

ir final natinr.-. Altogether, 62 (741) of the pupil:
j_.t.t to te,o:.e too -golly upoet Py failurell at tne be-

the or' -1-InoU one or more :-"tepo on thil,
at th enl -f Y:e :rotrIm year. It !tnould h' note 3

! n t L1t, 1 ily ,iudged t le 1(-

21 (ratet "' " r le.n-) b, in their final

, ,

:!, o :01 1:1,1 ro ce

1 rnty-el,rht (12'1) of the papflo
, initially judreg to be deficif_it in thio trait. If

:t3 31:!) 7ained one btep, 23 (261) gained
,tepo, and 11 (1.2') airei three or more ,-ter: in

_inal 1-atin: of tnlo trait. 'Altogetlyrr, 67 (761)
rat i :eeking 7:_J much oupport and

_ initially rained one or mere otet': on thin
at the end uf 1,he prJoran year. It bnould I-

n--- i tgat 23 papil: who were not initially judged to
1 ficient necame it in their final ratingo.

il chtinually oeei,:o attention - Eighty-eight (12%)
th r-:).1. were rated a: heir-- initially deficient

n t )f the 88 rupi 1:, )5 (38%) gainel one

19 (,'27,) gaineJ two :top:, and 12 (14Z) gaIned
)r nero .;tepo in tneir final rating-, of thib trait.

';1; (737,) cf the pupilo, judged to be contin-
A.il, attenti)n initially rained one or more

In trio direction of coking attenti)n at the
-ne pr-:ram year. It Ilhould be noted that 23 pu-

nil: not initially rated a: bein:7, deficient en thlb
tr-Tir-t-tame :a in their final ratinrb.

=,) ':.,:tent to which child bhowo a oense of :elf-e:teerr. -
'f the 755 pupil: receiving, both initial and final r?tings

thlo 'cal', 140 (,1)) were judre/ to be deficient
initially. tne:e 140 pupil:, 50 (427,) gained one

(241) gained two otepb, ani 15 (11.7n !.7iined

'hr'' )r .7,top.-, in their final rat in. Altogether,
,r judged to to deficient in

'-if the berinning f lho

rtiged ,r1,* or mere t, 'r.; in thi: rait at

, tr. It :n) n' ri t i4 '4;) V up
I I L; ens on t r1!

1-'1,4 I

.g a !arg- majority (73 '" to 8) )1:

Vricient on the five -itin.: bcale-b
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Table 4
I

I'

Summary of Parent Responses to MY PRESCHOOL rHILD (N=798)
September, 1971 (Total Sample)

:.IY CHILD:

Dresses himself 1.55 .55
Buttons, snaps, and zips his clothing 1.45 .58

Goes to the toilet by himself 1.92 .29

Pays attentiop and concentrates well 1.33 .51
Follows simple directions without reminding 1.38 .52
Tells what .e wants cr needs 1.93 .27

helps with simple household jobs 1.49 .55

Takes turns and shares with other children 1.45 .51

Takes good care of things he uses 1.39 .56

Prefers to play alone .84 .43

Plays with a few children 1.54 .53

Plays with many children 1.16 .65

Remembers rubs of games he plays 1.22 .61

PERSONAL SOCIAL DEVELOPMENT
Standard

Mean* Deviation

LANGUAGE AND CONCEPT DEVELOPMENT

- MY CHILD:
Speaks in sentences of 5 or more words 1.90 .33

Tells a simple story 1.53 .62

Identifies six or more colors 1.55 .73

Recites rhymes, sings songs 1.50 .65

Tells how things are alike or different 1.41 .62

Identifies a few letters of the alphabet 1.28 .80

Identifies many letters of the alphabet .81 .90

Prints his first name correctly .59 .82

Tells his: whole name 1.67 .62

address ;75 .79

telephone number .64

Counts from 1 to 10 or beyond 1. 5 .65

Recognizes numerals 1 to 10 1.03 .83

Tells "how many" in a group of objects 1.46 .63

Idcntifies basic shapes: circle, square,
triangle, rectangle 1.19 .76

PHYSICAL SI:ILL DEVELOPMENT

MY CHILD:
Throws and c--uches a ball
Can ride a tricycle or bicycle
Runs, hops, and jumps
Claps or marches in time with music
Uses crayons with control
Uses scissors with control
Works a puzzle of 10 or more pieces

37

1.59 .53

1.96 .2.3

1.95 .22

1.58 .59
1.43 .67

1.12 .71

1.35 .76



T,-11)1e 4 Cs)ntinued

During the pa.:t. f2 m6fiths, MY CHILD has hall trouble

Latin g (too much or too little)
Sleeping (too much or too little)
Stomach irregularities
Getting along with children
Getting along with adults
Unusual fears

with:

Mean
Standard
Deviation

.69

.30
%20
.88
.64
.41

.67

.52

.42

.70

.77

.55
Nervousness .33 .52
Thumbsucking .36 .70
Ot'eractivity .49 .65
Sex .09 .29,
Daydreaming .34 .51
Temper tantrums .63 .57
Crying .77 .55
Lying .48 .54
Stealing .05 .23
Tearing or breaking things .43 .52
Wetting .33 .60
Speech .42 .64

INTERESTS AND EXPERIENCES

MY CHILD:
Enjoys loo ng at books 1.87 .36

Listens to ories and music 1.85 .37

Is read to 1.56 .53
Uses: paint 1.09 .75

playdoh or clay 1.35 .65
scissors 1.32 .67

crayons 1.76 .45
has visited the zoo 1.35 .59
Has been to the library 1.03 .84
lies taken trips outside the community, 1.58 .55
Attends (--).- has attended Nursery School,

1 adstart, Sunday School .97 .91

Watches Sesame Street 1.46 .64

*Scale scores range from 0 to 2.
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Each parent receiving home visits in the Parent-Child
darly Elucat!_on Prosram, who was rated by he teach-
ers as being less than very positive in her attitudes
taward the teacher cession, the teacher, and ti,,r
child, durin- the first Home-Teaching session, will
Ih.:-'ease in the p_,sitiveness of her attitudes by a

-r -ne step on cacti fiv-point rot. s s?ule
a.:_essed hi the teacher during the last home

visit of the prJrntI.

iliwin- the first or second hone visit in tne fall
1771, the teachers rated 757 of the 798 parents on

to: eleven scales of the Home Teaching Report 1-4rtain-
rarent a`titudes. Following the last ns0.e visit

in she srrin- of 197s, 701-704 of the 757 parerits arain .

re.2eivel ratinrs on these same scales. A summary of
the results if teacher ratinjs includin= initial and
final scans and standard deviations, t test results,
al, well as the prop_)rtions of parents judged t-o be de-
f'cl.rlt (rated as "three" or less) on each of toe

presente.1 in Table c. For the co:%plet-
frequy tabulation of ratings, refer to Aq_penui

A: be seen In this table, parents were rated oy
as 1-,-in- mainly positive toward, ani interest-

el in, toe teachinr session both Initially ana finally.
:ne larre arj9rity of parents were rated both times
as being friendly toward, cooperative, and at ease
witn teachers. A relatively large number of parents,
h;wever, were found to be deficient in their attitudes
toward, and modes of interacting with, their children

the terinning of the program year. About one-third
the parents were rated as being insufficiently ac-

cepting of their children and nearly one-half were
rated as belt': deficient in tt- awareness of their
children'silieeds. Approximately one-half of the par-
ents were rb'eA by he teachers as using inappropriate
reinforce-.,!: Ind 'tetivation techniques and a little
ies than ,1;,---ir of toe parents were rated as net
1-10- cytpetent In their interacti-)n with ch!llren
lu,'Inr the first hflme tetching cession. Lart-e shirts
:h bs-rved in the simmary of the final ratinrs
-,ad, by tea-hers. In all cases there were st ilistical-
iy hirniThan. 'fringes In,tne dlrec'len sf -0-re

Ittl'udc' t)war1 the teahinr session, better
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modes sf intera2ti-_n ;.:-n children, and letter re-
iationahipa the tacne/-s, Concomittantly there
-aere iarae 1-7rear-e:- fp-!' initial to final ratings
in the pra,parti:na f part-:ts, jadged to be deficient,
eapecially in tn areas of parental self-confidence
and use of apprcrriate interactive techniques with
children.

An analysis f individual parant changes from initial
to fina' h .chin: sessions for those parents
,udged ta be de:121ent at the be :Tinning of the pro-
arqm year snowed the f:11cwing:

Parent Attitaaa_ :eachin, Ness ion

1) roaltiv! verau., negative attitudes - Of thy.
parents'raaed on this scale at both the beginnint, and
end if ane progra-, year, 176 (25%) were judged to be
lefi-21en* fallowina the first home visit. Of the 176
parenta,_33 (19%) gainei one step, 212 (64%) gained
two steps, and 15 (9%) gained three or more steps in

their final ratings. Altogether, 160 (91%) of the
parents initially Judged to be deficient in the posi-
tivenes: of the attitude- gained one or more steps in
their ratings at the end o he program year.

2) Interested 'versus disin:erested - Of the 703 parents
rated an this trait at the beginning and end of the
program year, 175 (25%) were rated as deficient follow-
)ing the first home teaching session. Of these 175 par-
ents, ?5 (14%) gained one step, 116 (66%) gained two
steps, and 15 (9%) gained three or more steps in the
ratings male after the last home visit. Altogether,
156 ('-i) of the parents initially rated as deficient
in their interest gained one or more steps at the cnd

of the pragram year.

3) L;elf-aonfidence .ersus lacking self-confidence -
''wo hundred and ninety (41%) of the 703 parents were
rated as bing initially deficient in this trait. Of

these 290 parents, 72 (5%) a_ined one step, 153 (53%)
-ained twa atepa, -.1d 32 (11%) gained three or more
,tees In their final ratings. Altogether, 257 (89%)
of th_se 1.arent-; rated as lacking in self-confidence
at the teainnina of the program year increased one
step or = 1.4-, their ra'ln,7s of this trait at the end
of the year.

arent. rnteractin with Mild

1; Accept iU ver:us unaaaeliljr.; - 1'14a nundred and twen-

ty-eight (),"I_) or tne (0a parents w re initially ratea
as being deri,-ient in this trait. ()f these 228 parents,
63 (18%) Increa-ad one 3t ,r, 1Th (0a9%) increased two

7



steps, and 11 (E:.;) increased three or more steps in
their final ratings of thisitralt. In total, 209
(92%) =:f those parents rated as being deficient in

f to the be -f the
progr-tm year incrv,i,d Dne or more steps on inlz; scale
at the -nd of the 'year-.

2) Aware versus urs of needs - Three hundred and
forty-two (491) ,C 7.): parents were found to be ini-
tialiy deficient in this trait. Of these 34? parents,
100 (29%) gained n step, 15. (44%) gained two steps,
uh4-30 (9%) gained 'hree or mere steps in their final
ratings. Alts-etn,r, Thz (8%) of those parents
jui-ed to be .'r__1 In awareness of their children's
needs at the be:icnin' of the program year gained one
or :.sre steps in treir ratings of this trait at the
end of the year.

3) :,:otivation p:,sLtIve versus negative - Three r.Undred
and twenty-throe (4(,) of 702 parents were initially
rated as being deficient in their use of positive mo-
tivation with their cnildren. Of these 3,13 parents,
98 (30%) increased one step, 1-'7,3 (47%) increased two
steps, and 19 (() increased three ,71- more ste03 in
their f:r11 ratings of this trait. In sum, 270 (84%)
5f those parents rated as being deficient on this scale
at the teginnin- of the program year gained one or
r.Dre steps Dri t!ii_3 scale at the end of the year.

4) Reinforcement positive versus negative - Three hun-
dred and forty-seven (49%) of 702 parents were rated
as "three" or less 5n this scale at the beginning of
.the program year. Of these 347 parents, 99 (29%)
gained one step, 1(-)1 (46%) gained two steps, and 24
(7%) rained three or more steps in their ratings at
the end of the year. Altogether, 284 (82%) of those
parents initially judged to be deficient in the use
of positive reinforcement with their children gained
one or more steps in their final ratings.

`_5) Competent verstlh inco-,petent - Two hundred and
eighty-eight (411) 702 parents were rated as being
deficient in trim:, trait at the be'nhing of the pro-
gram year. Of these 2P8 parents, 90 (31%) gained one
step, 1-9 It'-',7") gained two steps, and 17 (6%) -a:ned.
three ,)r m're .t ;p. In their ratings of this trait at
the end of year. In tot il, :146 (85 Z) of"th_)so
p 'rents rat as 1:c'e:int. in competence in_tially
gained ,fle m'.)re :n this scale in their final
ratings,



Parent F.elationThic with Teachers

1) Friendly v,!r.;uf- unfriendly one hundred and
twenty-01,ml CiFifY )t 70: parents wt re rated de-
ficit_n,t in this trait initially. Of these 1:8 parents,
18 (14%) gained one step, 95 (74%) gained two stepS,
and 4 (3%) gained three br more steps in their final'
rating: Altogether, 11791%) of those parents rated
as being deficient in tneir friendliness toward the
teacher at the be:innin- of the program year gained
one step or more in their ratings at the end of the
year.

2) 0c:operative verf.: uncooperative - One hundred and
forty (20%) of 792 parents were judged to be initial-
ly deficient in this trait. Of these 140 parents, 21
(15%) gained one step, 95 (68%) gained two steps, and
7 (5%) gained tnree snore steps in their final rat-
in:;. Altogether, 1.3 (88%) of those parents rated
deficient in their cr,perativeness with the teacher
as, the beginning of the program year gained one or
more steps in their ratings of this trait at the end
of the year.

3) At ease versus ill at ease - Two hundred and seven
(30%) of 701 parents were rated as deficient on this
scale at the be;:inning, of the program year. Of these
207 parents, 45 (22%) gained one step, 115 (56%) gained
two steps, and 22 (11%) gained three or more steps in
their end of the year ratings. In total, 182 (88 %) of
those parents ,LIdg ied to be initially deficient in this
trait gained rr.(: or -ore steps on this scale at the
end of the year.

In general, '":ore than 75% of the parents rated by
teachers at th..2 end .;f the program year on their atti-
tude:= toward the h-m,7 teaching session, their interac-
tion with their 'diildren, and their relationship with
teachers were found be: positive in their attitudes
toward, and inteested in, the teaching session; snow-
ing self-con"' aceptin,z of their children; a-
ware of their needs, using positivemotiva-
'on and reinforce:,ent techniqut-s, comi.etent in their
interrction with their children; and, friendly toward,

and a' with, the teacher. These
:av9rahly with those summarized at the

beginnin.- t tioar. Of those parents ini-
tially rated a.; d-fi,:ient in these traits, not all in-
rea:-.,e1 by , 'n'-urr: of cone step as stated in the

t or 8;-'5 of th,o- parents
Ald 2Ldr1('. 'hf' --re r . ;l' iv ends of he con-

I. :-r3,-ra:1 year, wnich was pr bably
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a -cre realistic exp_ctation than tha' set forth In
the ,hit .'tine. it is honed that Inc. Foal of no de-
ficincies in any " '! related to this objective will
Le rore and acre clo-ely attained with auccee,iInr
years of proect operation.

t. Prouuct Objective Xwo

Each parent participating in the Parent-Child Early
Education Prograt:, .Lan was observed by the teacher
to be deficient In using appropriate teaching tech-
niques during Ihe parent's firs' Saturday School
session wili increase, by a minirL1r: of one step on
a five-point rating scale, her use of apprrspriate
2ihniques as as-,esse 1 by the teacher during the

parent's last :.aturday School session in the pro-
cram. Appropriate 'eaching techniques include ap-
propriateness of reinforcerient techniques used by
parents and the to which parents accomplished
tne nbjectIves of the lessons assicTed.

Six hundred and seventy parents participated as teacn-
er assistants in Saturday Schcol over a sufficiently
Ion,- enough time to be rated both at the beginning and
end of the program year. A summary of the proportions
of parents rated as being deficient (rated as less than
"four") on each of the five scales related to this ob-
jective, together wIth the means, standard deviations,
and paired observation t test results, are given in

Table 6. Ior the complete frequency tabulation of
rating,, obtained at the beginning and end of the pro-
Fran year, refer to Appendix E.

A, can te seen in 7.ble 6, ,more than 70f of the Par-
ents participating in Saturday Schotl were Initially
,,udged to be using epbroprlate techniques ani acob1-

41ishing the 'asks assigned to t,ne' Nere rat,--ti as
"four" or higher). hn even larger ra)ority, m're than

nf tnese parents were .icir-Pd to be perfr,rr,!ng ad-

equa'ely during the flnal es4k4onz of Saturday School.
','nere were statistioally signifi -int changes in tne
Iireotion of greater use off` arpropriate teaching
techniques and positive reInforcu7,ent ac well as in

parent a2comblishr:ent of the tasks assigred.

I) ,n ti:e for planninF session vrsus not tI-, _

tne 11 3 larents rated as being deficient in 'heir
pro'itness in arriving, 31 (r57;) gain' one :ter

` heir cat - 1F by the end the year. However, I°
aren's wh, were i.r lially rat r.1 a: h-'ng -n +1'0

'ne ; ,annIng se-u-n at -at/
ra'ed a' ng 'arly a' the (n; f the ye.it.
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ani n'y- h e wer- ra', 1 tp de-
lent 'n -ne,r n e of posit'ye s r1fsre eik at

the 1._-hn:n- f 'h- Pro-ra- Year. mf these parent:;,
:e _tep and wo or

--rh steno ne'r rat boo Ly the end :)f the year.
rn su:, II par.-n's (r5-;) of those parents rated as

initially leficient in this trait aihed one
or m-re s'eps -n 'he five-point scale.

ana thirty-two pLrents were rated as not
La;:; as 1;7k-I t. the-. at

f the,pro-ri.m year. -f these parents, co
oanes lo: step and 3 :-abed two or sore

sly:: in 'n-ir end if the yea- ra'inms. A2torether,
r:aren's (7) in aseI the'r rat it ro this

ait ly ono or morr steps.

in 7ore than tne parents rated by teach-
ers a- the end of the promra:. year on their rerfnrm-
an-:e in .-;att.:riay rcnool were found to Le WI llin to
rarticipae, arpr-priate teachin- technique:',
usin- positive reinfement, ani accomplishing-, the
tass assic-neI. This compares with the approximate-
y Fond to be so at the bep-inninc.,,- of the year.
f 'host rarents initially 'rated as deficient in these

traits, nct all increased one step as,Astated in the
::owever, a minimum of 65 of these Parents

did 'non 'e in ',ore rositive directions by the end :f
-he rc-ram year. This probably represents a more
realistic expectation than that set forth in the ob-
le-tive. It is hoped that the 0-oal of 100 attainment
- ill lc more and more closely approximated with each
:a2ceedin,7 year of the project.

. i-r;luct Objective Three

As a result of attendini- Parent lt udy Grcups,
rarents will demonstrate ,Teater knowledge of
the -rinilples of child.deyelop7ent and appro-
!riate interaction techniques by answerinp- lO
-ore of the items correctly on the test given
a' the end of the last session than they had
1 the test riven a the berinninr, of the first
srz,spion.

":he 3:P!'iola:'1(Js oriz'ount,red attemptinr to attalh this
:::e2t4Ye luring- the f'rot prri.joot year were dio-usr,el
ty ht.. Isycholot7ist for th( Emotionally

vinal Rerrrt to tle Pro'c::* Diroc-
r Po:lows:

rv- -tr ''nattyi -onti-' with a prodeterminel'rroup of
parent:. who 71 at rarticirate in irroup sesplons or a
rerular har.As proved beyond our moans. Indeed, it

wao - af,,uniod 'o an Important dorree tv our fart



tire avallatle for any arent or family
ua cr., :n:r e nIr services mirht prove instru-

--h'al lr ?urtherih.- develop-ent of tne child,
t. ..y _r ,J1 -en en-,un, we were

ailed upon when it was anpavent that a child'
ntin.aed participation 'n the prnirram was in

jecpariy 7'i a rarental prnblem.

This basic ob,iective to per7lit all interested
parents to avai ther-selves nf our services was,
to, our way of vLewinr the Sitat,ion, hirhly suc-
cess?n At the same time, it served to virti.-
O LV rrecluie the nossitilitv nf an oranised,
1:redeterminel o-uT'se .7? actioh with a relatively
fixed fort at ma Eacn school settin
was relatively unique with fiew,rees of interest
expressel both by narents whose children were
rerarded as within our E. h. (Emotionally iandi-

an by parents whose children
were not included in this rroupinR. Often, the
ixt.lre of paren's with widely iifferin4 needs

and problems 7ade it important to provide Indt-
Idaal sessions as well. In tire, this trend

be-ame the pattern, so that reL-ularly held croup
sess:nns were followed by individual sessions
for parents wno may or may not have been present
for the rrcor session. ,)evond this, some parents
were e-tivelv involved early in the process, while
others did not participate until the school year
was well under way. Our inability to control this
pror_ess seemed to pr, lude the possibility of

tes'in on a test-rc'est basis.

,L.on testin as was possible was confined to the
T-'.aisinr Children Test, constructed by Loeviner,
with results as rol-nrted in Appendix 0. The data
Tatherin,- process was beset by 1-any of the diffi-
culti,.- ts be alticipated by the rather uhpredict-
arke atterqdance of the participants. For example,
initial was cendUcted duri.n (-Ttober and
::nvember, with these early test ins bein our
oasis experimental r_roup, yet many of the early
participants were no lon-er active at the ti7e of
retes'in. thers, who missed the initial weeks
ani therefore were nnt tested, were rest active
?ter '.se-l-nr 1971. Tt iii ethers were present

at she es In and retestinr. Final-
ly, some of the cases selected for the con'rol
rroup (recause they wore no' Tarticipan's in either
-rn;T r In!i7id,;a1 1a'rr teca-e i'5fl1OTPU

n -1r os i1 i.s,s h r, 'o a ,.a'er-emerc,-
Tr ties.

3
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iron L Chi I :roil 'wen, not
: cont.-2nt= , ru ,

1'. et tnore fore , were
n._ ri., parent nee I.; !iften , tit

wit ti need; and
ra,,ie it _.rtant to pro ,r1.1.E. vi dual

!low _.-o .iroup

)ff ,pportuniti to participate in study
nu.::bor of -,-;e:;zioni-, for a .3 pec fic

.Hort cour.-eG ent It le(i "Are' You
= -+ " w' _ T. tucte i 1;:y' a '11,;4_ riot elementary

=in tnc -:rirellment for
r. wa. it o ) to allow fnr

In` ora: t I ,n . c(ir..o: Ne. and
the parent.; wt attended.
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_ .tc thier 41
ii 1prr 0 va I iai echn1ques

reinf.1.:2emlent and feedback/. strategies)
'r ehvIrn-ehtall: ii.. Ivantaei and handl-

'he end of tnr first year
n, lch teacher 4111

: 2 0hlt_21 i- a "f,-,21,r" on a :

'he roject D1rec-

--re .2_11-2tel )n relatin.f t this Dbjective
d. taring Tht,ruay jcuool classes

"h. ani =r;_l cf the pro,'"ram ,'ear' and during,
d- :,Jre with each teacNher midyear. (See

F-1.) .2he relatinj to this .--tjective
with tn- tr,pJrtion:- of telchers identified as

lefi2leh-, are li_tt,A tel,-4:

- ";.ei anbropriate verss Inippropriate teacnirtz tech-
ni]uris the 25 teachers rated by the 1-roject
:irect,r :-',aturday School at the bei'inning of
tn_ ye-tr, i4 (n6.) were rited as "four" or
a: v this flve-poInt scale wh:le 11 teacher-,

4Lre foand to te deficient Ln this trait.
tar-__Ilation of tea--ter rating: male darin,- .7aturday

:chJi at the ?nd of th-- year showed that 22 (98%) of
fhe teachers were rated a. "four" Dr above on this
scale wnile only three teichers (12%) were rated as

or les; en this trait. Thos , at the end of
'. first rrogra year' eliThf more teachers were rated

a;:prorriate ea2hirn: Satur-
ta; . 1 ,hah hal 1.2n the "'A at the hfht;innini-, of

r. Patna; -lade during the mid-
,.ear 71 that na teacher was jul:-el to
1. lef:-_h1ent ,h ih :n,' -etting.

ire ver-us iren'. needs - 'he 25
rate 1 durinc 2,atdrdav :chool by t he reject

ot ,Lt tat: trait, nine (4--'!,) wEire feurti lee

eh' t te,"innih.f the pro,"ram lot
'hr,e w r- jud.'eti t te leficLent on th:s
If the .111 rr y, ar, a decr,ec,e cf.

: . ratio id' I 4rIni- vi .;how

) is.ed filen',

I .-

51
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2.- initial ilentifiatiin of learnin,- problf_.-,,; was
node by 'he 7ohsultan* '',..ecialists for the Handl-

c. tLy r,--:iewed ti initial screehin::
Iattery rPoit., on aii rucil- enterin;r the CEE Pro-
i-ra- and om-:ended furtner dian-tis as needed.
_b:=tequent referrals werP --,ad: by ea .hers based on
their observations and work with thr children ard
tnefr parent:.

112he n ultant ,h-J:aii:ts have rott-,rted the feilew-
!!*711--L2-, teacher accur.,,cy in referrals:

.) :arnint - The pre,ject :2,taff referred
cnildren seen in :a.urdy :r for home visits
to the rroe2t crnsultants as tehaviors or pre-
oonool perfor-qnce warranoc o"uch rPfcrral. ack-
-round data on thil:iren referred was reviewed by a

of co"slitanto in nost instances with
a total Di 3i_, referrals :,01n.: handled at least in
rart ey th, le,_rnin7 disabilities consultant. Of
-nis nu-per tw7, referrals were lnapprerriate, thus
'rid2a"nt., a accuracy of ref by staff
Fer,-onnel.

) stimally Hanuis pped - f the inportant
prodhct objectives In this project was the devel-
_p-lent of iIil and exper'ise by teachers as re-

Idelh'ffication f children with spec!al learn-
:n- rela*.,ed to et-otional handicaps. Equal-
ly it:portant was the extent to which teachers util-

the consultation tine of the consultant or
aiists within the- E. component.

-ccorlin7ly, :ro7loions establizhed for eacn
teacher o record various observations pertaining
to classrop:o te-hav'-,r of the child alon;t with rev-
ul:Jr opy.r*uniY-: for con.tultation with the sped-

These re.7ular opportuhit'es for cohsulta-
tIn irrovided at the Curroulyr. Center on

aftern--n and 7hursday 'eyond
tnere were also opportAnities for consalta-

titlf n I errvto :aturiays when specialists rotated
thr,u-n each S22r,Y1 sPttin.r or r-Ti various other Cat-
urdays when the E. h. cc,nsillt-ant was avallat1P 'or
,ila,tsroot% hz,ervations. In all, there w,rp six
:7h-dul-1 ;and _everal hnoheilled; oppertunIties
'ash ontb worn tchin i7 staff .-.1rht
meet.

The at- t f referral 1: actu-
a.1:; of 'ry ;el.; to ;;rry re-

i h reihhinw st off and



relati:_nship, the more
r teacher requfztinr the

zervi; t.. k ii,. r tardin- a particular.
-nIld or l art!cular ,h -re were IiWilt.'Pm11.;

2-)11-1.1, i :it -114: ynnlm('t
'he te,L,ner re.-Jr:in his _bservati-2n 4L child

,

sr' hi: awaren es5 problem after meeting with
tn-a child's paren'. t. a rt!sult, the question of

f ref- r_J_ was 1_:ip-_:ssitle to Judre in a
.re sL,n,Te an! r ILlly Ley-2nd u: in a statisti-

sinn::.

-2.,rt-.=- Il_.,..-- -'-_-.n, ,:here 't .r!i'ht be felt
tnat the gu.::'_n -: a::,racy in eacner 'ud,---ments

Ce exmih-i in ii-tr- .f-' their uze of the
::a-sery '-h .i ::::u.-:'-ent Rqtir.,: .Thale, 'tl-was the
Dr.zultanY.: _,L2 .'2'1-:e 4-: review the cases with

ratin,Ts anl lizcuss :ertain cases with the
eah.,r::, afterwards pernanc even callin,: atten-

-I-n to an -;2caslt,nal casr where the child's rat-
:-_-: l',w !tut nc known referr-_:1 had been made.

s situatl;,n h: hlfrhts our zbjective impression:
are -,war4 :-.f no instance in which a teacher re-

ferral _,-, u staff was inapprr_Trial-:e. Such errors
as may have c.curred were conceiv%-ly errors of
c-Aszion raner than commissi.3n, usu,tlly being in-

an,_:es in whicn lack of ;-roFsly deviant behavior
t:-;' 2f of at.entic,n lc other problems.

"2,) "ertally Retarded - Rt',_,rral of pupils suspected
f low int,ellect-ual functioning or mental retarda-
tl:,n was 7.-CdP cm the basis of test scores received
cn the preliminary screenin7 battery. Children
whim teacher s had been unablc to test on the Slosson
Intelliren-e Test as well as those obtaining
_ore: of 35 or bel-w were referred to the Psychol-

-1:xatiiner for eval,ation. :n some cases,
soil: in the low nineties were referred

.--, verify the _?curacy of the mental age score ob-
tained on thL :1,sson Intllitence Test.

F7r th,,se Parent-Thili Early Education puplis iden-
tified -hrcurh further dia;-no: tic procedures as
navin,;: Tr-ble-,s due 4o emoti-nal disturb-
in et-., teachers will carry out prescriptions
(Individ.a11.-ed -1-14erials and/or.leaching, tech-
niques) mad- :y he c-nsultart :pe,31alists for the

:servaticn:;, fne
! air, whether flr net each teach-

er I- f-)1]-,gl:0- 'he Frescripti,hs.

r: discussed uar THE CFILD,
Proces.-, :hree, an i the related Appendices.

6t
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Parent-Thiii Educati-n 7eacners will establish
positive relar. -nips with parents in :',aturday
:chcol and hos.e .eachin,-. Teachers will do this by
shpwin- that they resp,:ct rarents' competencies in
teachinr chiJdren. This will be systematically
m nitDred by the Fr-ject Director, ard periodically
ty le-.entary prin2ipcls and parents.

E.--,luatior. b ra 1,ire2tsr

Data were ccii teacher7im-des of
with parents ddrinr :a-urlay :chccl classes at the begin-
nn- and enillsf tne cr raa year and J.,_;rin=.- one or more
hou visits w: ti- teacne:- '1_11 year. Appendix F-1.)
The flt,e,_.4-Ive are :--iven below,
t.rether with th, resalts:

1 f-r ,-..dent versus not
eVluCflt - DP th te,chers ratr,d JurIn ',7aturday

t y the Froject Dire'tor this trait, seven
(:!8%-; .;Pre fcuni 4.o -iefIcient at the tep-inning
of the year rat :nly two (8%) were Iud-ed to be defi-
cient in he'r evidence :f respPct for parent lompe-
'-encle.: =t1- or. pro:ram year. The
m;lie dArin- -he hire visit showed that o'ty

teachrs (PI) were juci,77ed to be deficient inNthis
trit in tha'

) Re7atiohshib with rarents: ositive versus neative
o= ore 25 teachers rated on this -five-

paint scale in :7atarday School observations at the
ec-innin of the prorra-: year were judred to deficient.

the -ni v-ar, n4,ver, ,,nly two teachers
wer,= de'lcient _In their relationships with

Tao rat in;-- node dIrin- the sprinr hone
that only -ne tr.a-hcr was ratel as being

10 105. in h. trait in that se'tinr.

a tv irincinals

.he l'rihcirals were asked
issis usin,- the teacher

r r ,,y r''vr were aperorriate
tn, la . All 'he principls responded, thirteen

by way c,f far by osia r7rtions cf the
ratin- - w'-, ri: 2 air

1: : h:l'auequite basis for
ev--,]uati n, h rerninr fifteen based thcir comments on
parent ertec ti. in all!ti:n ,1-t in lieu of tl-ie!r own
flbservatif,ns. comments ahout he teachers and
her relionshir with rarehts were i-e'eral in riture,

sit .

1;:e
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hii teen invi'ed tnd encourdped to
anl :le:: vis!ls with

their teaeher._;, tnat tJer administrative
leterr..t: 'ne -ljoriy f them from

1c LI I!. Etc, ,-.T;:oti at ions
will Le t frc t t.a-ners -.1.1:als- better
-.cans of asses-3:1'_ next year.

now ratin- PI * evaluation
of mis :b:e-tive w'tn a._.,ects =f *he proram,
.1: affeJted rati,n- form was to
serY,_ _wo r--t'on fro parents that

and to -F-.ain
rest fee-1::a?ks r. tea:her =l_e_ence and relationship

witr. -:%-en to all parents
yea, "loh parents of tish,

ch'lireh r.....,17:!-.U4n- '7 IL.- Arpendix

-f their ch!li's rela-
with his t---a nt_r: we!-- To 1-_:ve or very positive

(9'-n; mat tnel- chill .ale :.°re than avera-e proc:ress in
me (37,; that moro %han avera.c effort was made
to r-.et thlr child's nee-h.)'V; and that they would
cvely ---:o7-ond the tro,Tram to -ther parents of four
year __.ihty-four of the Tarents

oh 1--r -ram he1pei the:- fn ..4orkin,i- with
_neir aoir n to a :;:c.ol or sr'ot extent, and 'seventy-
six cer cent the weekly Hose Activity C_II:eo to be
quite or very

It Is a:-.ewhat -1-lestlonrtie whether the items of the
instrument directly assess the objective,v1:, to what
extent it t.eachers respect the competencies of parents,
the instrument will be rvised,with the aid of the PCEE
teacher:, :fore uor in one second project year. There is
h- Lutt, that the vast maority of parents
respordihi-7 to tat p11*- ihst=ent view the pro-ram very
p

. roduct '-itjective F!lye

-eekiy H..,7.e Activity Fackets tact complement the
r-,s-.ruction -iven in :a-uri:y C-daool (as dc.scritelli,
IL the staff . compon,,Lt) wIll be developed
ty the Project Dir-ct-r, .areht-Chill Early Educa-
tion teachers, :-pecla_listc for the Handicapped, and
or.' Pro!e;:t Dis.F.eminat:r. v'lliditv of

wf : 'I e. . arly ch'ldhood
ecialist _1:7 well as by teachers'repflr's based on the

apiro,prieness f these -.frerills
On FCEE pupils.
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:'went .4 -!'-iur ( v._, :-) 4' .- t, trite r f '.4t:'1 the- :kill (-jut ""
i l': .i. -:; i_ i anti: rh- ',heir pro,fr t::; 21

f rJ1.111 i '-.11: . , '._ 1 - , ,ppror._ ri ate 4 , j: t, U r 4,1"i" i r
.-_,nilaren. At <.i.x.. " _-.e th,--. . "'if!' .,, le ct,,:.- I from the
Sequone ::hart. ,_:' .:l11 12,----,/,.-- I ,p--..--nt the -1'-.;:31:, critical
skills that -.-04r an re -,_ ..r.t.lit-tt,-:,,d .2 -..2.- each chili and
su:r.:--,ari zed int .-.) '_..n .n i \--I' t-,,,, ;,4-ar evaluat 1-in re-

- pirt t-L,:-. kinder. ,t't,---n t acner7 . (2---' Aryndix 'I. )
'nI "I'- re:flair:1h k:- I_ 1 1.. th-1 Leh av l ,,t- -).-It n le I

a. a ,-,.t I_ i,- i 'Jr ! -,--it- 4...,1 ah',11-1,-.

h l-erty ,t th.1 ski 11
e., ,r1 : - 1 t -.entts

_ tne n ir.1-, c_f n r..a r, 'kill
time .-e t,a.. W for

tne ani per t:t : I. t ainin,- each of
he .u-:1_11.", at r, darin th,_

first, , ar.

..-.2ct Director I" c <1.-1.----ht-,11 revising the skill
'-at liner, a.; r,e,"- in i -.a ch:Irt,- appropriate learning

, ccntri. d L ne :it air, to each skill.
ihis first draft if a_ will be used
arta f urtl2r , -1 I<Jcinr_-_- :ccnI pro,loct year.
earinw fjr c :intent '.Tali Jtv iy an early chi 1 ihood edu-

;_eciali:t 1.- Ic durin,- t'e spring or

. at I ve

. ,--acner will
at 'w In -a/1-r-- .-er-sisn:; per

1,-2 arr. n

:117/ teci-,nique:"
ti- it iar:t a 1 and han-

-ii 1 t.-

A c aur _,+, e 1 ; .!-u t "..'14.: pupil .--
wh nal,- le hit; : ta ernoticnal

I LltIO., nyz i cal
handl uul functioning, and
rr,entui ret aria' Ii.
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People
are talking
about

SATURDAY
SCHOOL
for four year olds

A
and here's
what they're
saying...

PARENT CHILD EARLY EDUCATION PROGRAM

T ', ill S. 301, ESEA
C-.,(4 ,. Fi .' a ?St t-a of D,,,tt r



.GFirst of all the school The teachers
district reports that

Tn#, )r A entered approach to e-irlk echx d

d''rdge of the focir year 01 rest
to- ear.; Alq toth .t e and h09,

SATURDAY SCHOOL , _. 11 0 A,p.

school end home ,- ti Ti- 4 ..

4

THE FIRST YEAR ENROLLMENT 320. .11A01

SATURDAY MORNING AND AFTERNOON

CLASSES f ' AA d..qa*. filo, = (.4

4. ": s4 icit T.

THE TEACHING TEAM ,., A Ai.,

.-1A

HOME TEACHING .. -

'As n, -,f ,'etj ttfari q

P ,4,

LEARNING ACTIVITIES. .

L .1 4_1'1. k

IT.
a, ,

-P'

The Interest and response

of parentc has been

trerner:dousi-

PARENTS JOIN US to tat pet t o /IAA tach

AI school 1),Ath r*ActthA-tts Atai fathAs Likv T-51304,

LAO./ to 41S1rUCT sT11,11! q pups &Ante CLIT3,.!4,

`.,4:1` M.: trit-td AAhth partAnts 1,A (Awn At,:

q

A home the parents continue teaching thwaghout
'he week w.th skill det.ttlopment games and act!:
T.. The staff povides them wth weekly HOME

ACTIVITY GUIDES These offer sugoestIons of
t,AAAg-, 15 do The sk.11.., being to fight et

noi

OUk HOME TEACHING VISITS tt-A the (hAld and

datI tr, opptatttntt = to

t'o k :,.th the child n hi; (A,vn hAnt AA.A,A,,,,Atrnent

At, 11 it A U. A. I. q (q-q)crli."
I AA I ,(1,A' Al;A,*11,0"%ddy niAlArrLils

tt, ht `,(1' -0A. &:1

A Ii A (I A

Fh 441, ' 1 4 4 IP 414 T. --4' ...h4 14.4 Al.



The specialists are
saying ...

The diugnosis of every enrolled child is WI,' Of

the progra's most unique and beneficial ea

hires This early identification of a poniei,

ds sfasequent treatment, can often pre,,,flt

Ofe serious dill,' tidies at a later age

AN INITIAL EVALUATION ) =,,Lh
ti sib b, h h. .1.d

.; ,, Th.. 41fj. d

RESULTS INDICATE f-.-1. -1one-third
=0 441. 1 ft ',it I ffi 4)' 4 f,
Tn. .

, h- t

i_i!.r Uhf
i' .', 4'q 11 a l .ei ,,,s thia ir;r,

E It ic ri prnbll
.1 rri ()..11' i

C 1' IN (4 lti di p441

AN INDIVIDUALLY PRESCRIBED LEARNING

PROGRAM ==. fr,icotved th,ough with th. c h uf, h,

p ". t I if at fv),..

! .`1,1" ' .1. fl t,
ryr r.

Cu 1,, b - fr

H.47d pi (1(7 ri''

n 5

THE SPECIAL FIELDS REPRESENTED !a, the ten

orsultant specialtOs f orn local 'it-liver; ., f orimrin

t,,, ager e'i, and Sp. al School ir1( Lido

T

Leinut g

Speech a rti latigu hin ap,

Audiology

Cold ps,,choior

Special education

F_rn1)1 c-oansei

COMPREHENSIVE TEACHER TRAINING includes

an inti,..nsive four week pre,ir wiceind insersince

:hroughout the school /ear On

Diogno,is of pupil need'.

Materi.ds and iiarrutig expeiieci to 'net hoe
needs

Wir-kirig as partners w.th parent%

GROWTH EXPERIENCES FOR PARENTS are pro

ided through parent Addy grr,ups and parent consel

frig sessions The disrussrons center aroi-id topics of

'nary concern to parents, under th liiader ship of a

held development specialist



The parents are
talking about

P' t.r #. to work wrth oq sot;

: I i' 4 ,J7,1 stpng more rod ",e're

t..1 h °the, Oetk-n

1,' hail hednrry profile"

GWe also hear
from

A COMMUNITY COUNCIL of parents school repr

Yr.fr tat tru,,riess and coot leaders meets lit'r 10(11Cd1 y

a two Wd exchange of it-lees for improving the

r.y dm and to plst commundi support

A PROFESSIONAL ADVISORY COMMITTEE with
-Utt:wi tati.es from educational, cultural, and co, c

h th s 's the rrst to' e agencies were nvolve.d ,n the init.:if pranreg acrd col,

. r r r I , Orr "1 ho" e I" tit. I this rirliirt r nue to c-dal rote and make recomenendotrons on the

r foe: I ighter rt- ei.es e7 Our own home program

4 J I se-ng oar s61 working d

r 'rr-ere a 'rrir ere? open-'r k.ke now realize he

ra, "' - - on ,,route vhf, h we are

The four year olds
are telling us

had S rt 'rim,/ Si hoot o Imlay ton

, 'Mot,/ book, like Shr ',ejcts

if )4 I to- e rf roar her s

,,;0,. S',,flry an is 1'0 y h0,1St to see'

I rho n NO! k

I hoer, veliriw re' tal,_:P a green to

/ NOW I f Pr! sandrp.

1) b

A DISTRICT EARLY CHILDHOOD COMMITTEE
f hoof adm o.;trators, dr-Virjernentdr,

cnoo teachers series as a coordnatmg i,nk with the

d stncts told educal.nnol program

CONSULTANT SPECIALISTS IN EARLY CHILD-
HOOD EDUCATION, -assocated with programs and
un.versities around the country, iond their expert s,
Ihruighlobse,raton and recommendat,ons to the staff



GAnd, the press has
had lots to sar...

11-2- District Receies Federal Grant
For Satnydav Schools For 4-Year-Olds
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"dlloot

01141AW
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child learns

a lot at tender age
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The enclosed brocnure describes our Saturday School Program
in which the school and home join nands to proviae valuable
learning experiences for,four year olds. This family cenLerei
program is designed for all four year olds, with a primary focus
on the early identification and treatment of the educationally
disadvantaged child.

Using botn home and school as a learning environment provides
a comprehensive program at moderate cost. It includes:

PARENTS) AS TEA HING PARTNERS at home through the week aril in
Saturday School. This provIds a classroom ratio of one
adult for every four children.

WEEKLY HOME ACTIVITY GUIDES offering suggestions to parents
for home teaching activities. ;This year's guides are
available in booklet form for $2.75 including mailing cost.)

ASSESSMENT OF NEEDS AND ABILITIES of every enrolle chid,
followed by indepth diagnosis and treatment as needed.

INTEGRATION OF HANDICAPPED CHILDREN in regular classrooms,
with individualized programs at school and at home.

.

EVALUATION of cognitive and affective gains in children as
well as improvement in parent comr;etencies and attitudes.
First year data indicate significant gains.

Visitors may make advance arrangements to observe- ttle prcir,rar.
from October to April.

Sincerely,

\ Mildred Winter
Project Director

A SCHOOL and HOME LEARNING PROGRAM PARENT-CHILD EARLY EDUCATION

Itie III, Sec 306, ESEA Ferguson-Florissant School District

655 January Avenue
Ferguson, Missouri 63135

13141 521 2000 S Louis County

I



APPENDICES

A Frequency Tabulations of PCEE Pupils' Scores
on the Preliminary Battery

B-1 Initial Teacher Ratings of PCEE Pu, aria

Parents on the Items of the Home Teaching
Report during Fall, 1971

B-2 Final Teacher Ratings of PCEE Pupils and
Parents on the Items of the Home Teaching
Report during Spring, 1972

C-1 Initial Teacher Ratings of Pupils' Self Esteem

C-2 Final Teacher Ratings of Pupils' Self Esteem

D Initial Parent Ratings or Pupils' Behavior
(MY PRESCHOOL CHILD)

E Initial and Final Teacher Ratings of Parents'
Performance in Saturday School

F-1 Summary of Initial and Final Teacher Ratings
at Saturday School and at a Spring Home Visit
by Project Director

F-2 Teacher and Program Ratings by Parents on
a Pilot Rating Scale, End of the Year

G Frequency Distributions of Further Diagnostic
Test Battery and Follow Up Administered to

Pupils Identified as Learning Disabled

H-1 Initial Teacher Ratings cf Pupils' Adjustment

H-2 Final Teacher Ratings of Pupils' Adjustment

I Frequency Distribution of Further Screening
Test Battery and Follow Up Administered to
Pupils Identified as Mentally Retarded

J-1 Percentile Rank Norms Developed for Entering
& Kindergarten Pupils Using Data Collected on

J-2 Pupils Entering District Kindergartens, Fall

1970, on the Screening Test of Academic
Readiness Subtests

J-3 Summary of- Results Obtained on the Screening
Test of Academic Readiness Given to Kinder-
gaYten Pupils, 1970 and 1971

I);i



M

N

0

:

Q

R

S

T

W

Kindergarten Comparisons of Pilot Study

Summary of Interim and Final Reports
Sub- Component for the Learning Disabled,
Mary Dasovich, Ph.D.

Summary of Interim and Final Reports on Speech
Therapy, Arthur Kelley, M.A.

Summary of Interim and Final Reports, Sub-
Component for the Mentally Retarded, Allen
C. Yater, Ph.D.

Summary of Interim and Final Reports, Sub-
Component for the Emotionally Handicapped,
Sidney Kasper, Ph.D.

Final Report on Hearing Testing, Sidney
Schoenfeld, M.S.

Sample Report for the Blind

Responses of Parents Enrolled in Parent Study
Groups to Items of the Parent-Child Relation-
ships Scale During the First and Last Sessions
of Group Meetings

Sample Home Activity Guide

Evaluation Report 'n Home Activity Guides,
Warren Solomon, Ph.

Sample Sequence Chart of Skill Development

Final Teacher Rating of Pupil Achievement

Teacher Ratings of Pupils' Skill Development
During the First Project Year

..
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APPENDIX J-2

Percentile Rank Norms Developed for Entering Kindergarten Pupils
Using Data Collected on Pupils Entering Kindergarten
Classes Within the District in the Fall of 1970

(N = 1505) on the Screening Test of
Academic Readiness Subtests

i Percentile Percentile
Raw Score I Rank Rark Range*

I

or less /1 -1
11-16 /1 /1-1
17-18 1 ,1-2
19-20 1 1-2
21-22 2 1-3
23-24 2 1-4

25 3 2-5
26 3 2-6

27 4 2 -7

28 4 2-8
29 5 3-9

30 6 3-10
31 7 4-11
32 8 4-12

33

9 5-15
34 10 6-16
35 11 7-17
36 12 8-18
37 15 9-20
38 15 10-22
39 17 11-24
40 18 12-26
41 20 15-28
42 22 15-30
43 24 17-31
44 26 18-34
45 28 20-37
46 30 22-39
47 31 24-42
48 34 26-45

Raw Score

I

49

50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74

75-76
77

78-79
80-81

1,.....

Percentile
Rank

Percentile
Rank Range

37 28-48
39 30-51
42 31-54
45 34-57
48 37-0
51 39-63
54 42-66
57 45-70
60 48-73
63 51-75
66 54-78
70 57-81
7.", 60-84
75 63-87
78 66-89
81 :70-91
84 73-93
87 75-95
89 78-97
91 81-97
93 84-98
95 87-99
97 89-99
97 91-99+
'::.8 93-99+
99 95-99+
99 97-994
99+ 98-99+
99+ 98-99+
99+ I 99+

*Percentile rank ranges were calculated using the
:'tandard Error of Measurement (SEm = 4.08) from

the results of this sample (KR21 = .90).

\--



APPENDIX J-3

Slunmar: of Results Obtained on the Screening Test of
Academic Readiness Given to Kindergarten Pupils

in 1970 (N = 1505) and 1971 (N = 1212)

Test

I

II

:II

IV

'II

VII

VIT T

Tet,11

Sample Mean Median
Standard
Deviation F P

1970 9.45 9.54
1971 9.41 9.57

1970 5.44 6.05
1971 5.48 5.59

1970 4.51 5.07
1971 4.46 5.03

1970 3.08 3.47
1971 2.97 3.46

1970 5.90 5.80
1)71 5.82 5.75

1970 9.45 9.52
1971 9.38 9.53

1970 6.37 6.74
1971 6.35 6.68

1970 7.84 8.11
1171 7.78 8.91

1170 52.15 53.67
1971 51.62 53.03

. 2.31
2.26

2.96
2.84

1.64
1.66

1.20
1.31

1.82_

1.80

3.38
3-.30

1.61
1.59

4..04

4.09

12.76
13.01

`5.60 .025

<1 n.s.

<1 n.s.

<-1 n.s.

<1 n.s.

1.14 n.s.



it0
APPENDIX K

Results of Analyses of Variance and Duncan's Multiple Range
Tests with Extension for Unequal Replications for

Entering Kindergarten Pupils (1971) on the
Screening Test of Academic Readiness

and "Introducing My Child"

Variable Total Sample

F Group4

s:AR I Picture PCEE4
Vocabulary P-S

5.20 <.01 Control
1I Letters PCEE -

P-S

X23.54° =.005 Control

III Picture PCEE
Completion P-S

15.02 <.01 Control
IV Copying PCEE

P-S

411 V Picture,
7.7<.005 Control

PCEE
Description P-S

i 4.20<.025 Control
VI Human Figure PCEE

Drawing
;

P-S

:9.63<.005 Control
VII Relationships, PCEE

P-5--
12.51<.005 Control

VIII Numbers
i

PCEE
P-S

14.33<.005 Control

VAAL PCEE
P-S

19.90<.005 Control
Puts on/Lakes off PCEE
gloves P-S

2.96 ns Control
PlIt5, on/tak,.!, off PCEE

coat P-S

3.16 <.05 Control
Puts on/takes off PCEE
boots P-S

ns Control

F tens zippers , PCEE

411
P-S

1 1.56 ns Control

Fasten, buttons , PCEE
P-S

I1.48 ns Control

8 Schoolsl

X and
Duncan's5
Results

F Group
-rand

Duncan's
Results

9.69 PCEE 9.68
9.72 d P-S 8.98
9.27 2.50 ns Control 9.21

5.20 PCEE 5.21

6.49 c,d 5.37

5.18 2.40 ns Control 4.68

4.35 PCEE 4.34

4.73 c,d P-S 4.44

4.38 <1 ns Control 4.31

3.04 PCEE 3.03

3.23 d P-S 3.02

2.87 2.40 ns Control 2.75

6.02 PCEE 6.02

6.04 d P-S 5.84

5.72 <1 ns Control 5.76

8.83 PCEE 8.86

10.11 c,d P-S 9.79

9.22 1.82 ns Control 8.85

6.66 PCEE 6.66

6.68 a,d P-S 6.19 b

6.19 7.50 <.005 Control 6.00

7.80 PCEE 7.83

8.91 c,d P-S 7.98 b

7.40 3.36 <.05 Control 6.90

51.09 PCEE 51.11

55.87 c,d P-S 51.61

50.28 2.39 ns Control 48.49

1.80 PCEE- 1.80

1.84 1.77

1.77 1.23 ns Control 1.72

1.95 PCEE 1.95

1.95 d P-S 2.00 b,d

1.90 5.07 <.01 Control 1.87

1.56 PCEE 1.56

1.58 P-S 1.53

1.54 el ns Control 1.49

1.74 PCEE 1.76

1.79 P-S 1.77

1.73 <1 ns Control 1.71

1.79 PCEE 1.79

1.84 P-S 1.82

1.78 1.33 ns Control 1.73

49



41

APPENDIX K (continued)

Variable

STAR I Picture

Vocabulary

II Letters

III Picture
Completion

IV Copying

V Picture
Description

VI Human Figure
Drawing

VII Relationships

VIII 'Jumers

if,TAL

Puts on/takes of
glovLs

Puts on/takes off
coat

Put_, on /take:: off

Loots

Fastens zilJpers

Fa,t.:ns 1 utton.,

6 Schools2 4 Schools3

F Group

X and
Duncan's
Results

F Group
-rand

Duncan's
Results

PCEE 9.68 PCEE 9.65

P-S 8.52 a,b P-S 8.92 b

5.05 .01 Control 8.96 4.36 <.025 Control 8.81

PCEE 5.21 PCEE 5.24

P-S 4.71 b P-S 4.08 b

3.27,.05 Control 4.40 5.95 <.005 Control 4.07

PCEE 4.34 PCEE 4.34

P-S 4.19 P-S 4.08 b

<1 ns Control 4.16 3.17 <.05 Control 3.76

PCEE 3.03 PCEE 3.02

P-S 2.71 b P-S 2.38 b

6.17<.305 Control 2.48 4.99 <.01 Control 2.50

PCEE 6.02 PCEE 6.02

P-S 5.84 P-S 6.00 b

1.59-ns Control 5.66 3.49 <.05 Control 5.43

PI,CT 8.86
9.71 a,b

PCEE

P-S

8. n0

10.15 d

A.29<.025 Control 8.09 5.12 <.01 Control 7.64

PCEE 6.66 PCEE 6.65

P-S 5.74 a,b P-S 5.92 b

9.98- 005 Control 5.89 10.04 <.005 Control 5.76

PCEE 7.83 PCEE 7.79

I-S 7.10 b P-S 8.31 b,d

'7.97-.005 Control 6.06 10.91 <.005 Control 5.62

PCLE 51.11 PCEE 50.97

P-S 48.68 b P-S 50.15 b

6.12<.005 Control 45.73 9,26 <.005 Control 43.63

PCEE 1.80 PCEE 1.92

P-S 1.74 P-S 1.85

:2.25 ns Control 1.67 3.03 ns Control 1.67

PCEE 1.95 PCEE 1.95

P-S 2.00 ,b,d P-S 2.00 b

4.95<.01 Control 1.85 5.11 <.01 Control 1.81

POLE 1.56 PCEE 1.57

P-S 1.42 P-S 1.69

1.0- ns Control 1.47 1.89 ns Control 1.43

PCEE 1.76 PCEE 1.78

P-S 1.74 P-S 1.69

tip- Control 1.73 <1 ns Control 1.74

PCEE 1.7') PCEE 1.80

P-S 1.77 P-S 1.85

11.33 n., Control 1.70 1.12 ns Control 1.72

U



S

Li 2

APPENDIX K (crmtinued)

Bermuda Central

F

lr and
Duncan' s

Results

F Group

and

Puncan's
Results

1 Picture PCIX 9.58 POLE 9.79

Vc2aLulary P-S 10.00 P-S 8.37

<1 ns Co" 8.87 1.88 ns cntrol 8.78

bettLrl, 6.42 PCEE 3.66

F-- 4.25 b P-S 4.67

4.07 '.025 Control 3.80 2.26 ns CoLtrol 2.72

t. PC 4.35 PCEE 4.42

-C7ple,_1011 P-S 5.00 P-S 4.00

-1 ns Control 3.87 <1 ns Control 3.78

PCEE 3.23 PCEE 3.00

P-S 2.25 b P-S 1.67

.95 '.025 Control 1.80 2.85 ns Control 2.17

Picture PCEE 5.85 PCLE 6.34

Description P-S 6.75 P-S 6.33

1 ns Control 6.07 <1 ns Control 5.67

Auman Figure PCEE 9.42 PCEE 8.13

Drawin,j P-S 11.75 P-S 5.33

. 17

t
ns Control 7.80 1.20 ns Cor. Lot 7.06

ci-lationsnip:" PCEE 6.50 PCEE 7.00

[..1.

P-S 6.75 P-S 4.33 a,b

ns Control 6.33 8 11 <.005 Control 5.78

1iii !.um.1.rs PCEE 8.81 PCEE 8.05

z P-S P-S 8.67

.39 ns control 5.93 <1 ns Control 6.44

i

PCEE
P-S

54.12
55.00

PCEE
P-S

50.39
43.33

[2.33 ns Control 44.47 2.63 ns Control 41.39

Lay., r.,ff PCEE 1.69 PCEE 1.82

P-S 2.00 P-S 2.00

ns Control 1.73 <1 ns Control 1.78

f PCEE 1.93 PCEE 1.92

P-S 2.00 P-S 2.00

ns Control 1.80 <1 ns Control 1.83

o. ',f t PCFE 1.58 PCEE 1.58

P-S 2.00 P-S 1.33

.1 ns Control 1.33 <1 ns Control 1.r,o

N'r PCEE 1.85 PCEE 1.76

F-S 1.75 P-S 1.33

ns Control 1.67 1.42 ns Control 1.78

PcEE 1.81 PCEE 1.79

P-S 2.00 P-S 2.00

1.47 ns ,ntrol 1.60 <1 ns Control 1.67



Varl if

APPENDIX K (c.ontinuel)

L4 ),

Cool Valley
Walnut Grove

F

and

Group Duncan's
Results

77. and

(;roup Duncan's
Results

STAR I eloture POLE 9.36

Vocabulary P-S

1 ns Control 8.99

:I setters iCEE 5.37

F-S

<1 ns Control

III Ii.;ture
PCEE

Completion P-S

1.61 ns Control

IV Copying F
PCEE
P-S

ns Control 2.67

V Picture PCEE 5.87

Description P-S

2.59 zs Control 5.2

V I Human Figure PCEE 8.03

Drawing P-S

2.17 ns Control 6.96

"II Pelationszipsi PCEE 6.33

P-S

ViiI Numbers

4.42 <.05 Control 5.49

PCEE 6.27

P-S

1 ns Control 5.65

PCEE :3.37

P-S

2.36 ns Control 43.50

Puts on/takes riff
PCEE 1.83

glove>
I -S

2.37 ns Control 1.6-7

FastchL b_itt.)ns

boot,

Fl,ten; zippers

cou.

Put., on/tak,.. off

Put, oriftuk, ott

111

2.35

ns

ns

ns

ns

Control

Control

P-E

Control

C ntrcl

P-S

PcLEP-S

I_EE

PCEE

PCEE
i-S

1.70

1.78

1.60

1.70

1.57

1.1,2

1.87

1.97

4.98

4.13

3.52

2.83

I ITAL

PCLE

P-S

3.34 <.05 r:r:ntrol

PCEE
P-S

6.69 <.005 Control
PCEE
P-S

1.14 ns Control

PCPE
P-S

Control
PCEE

P-S

1 ns Controi
PCEE

0 -S

2.09 ns Control
PCEE
P-S

2.12 ns Control
PCEE
P-S

7.08 <.005 Control
PCEE
P-S

2.65 ns Control
PCEE

P-S

3.43 ..05 Corcrol
PCEE
P-S

3.58 <.05 Control
PCEE

P-S

1.58 ns Control
PCEE

P-S

2.01 ns Control
PCEE

P-S

1.34 ns Control

I <1 ns

9.82
8.50 1.)

8.59

6.00
3.67 b

3.72

4.42
3.50
4.00

3.06
2.23
2.72

5.91
5.33
5.28

9.79
11.50
8.67
6.64
6.17
5.87

8.06

85.078 b

51.52
50.33
44.03
1.91
1.v7 b

1.62

2.00
2.00 b
1.74

1.58
1.67
1.31

1.91

1.83

1.69
1.91

1.67
1.82



APPENDIX K (continued)

Vari,u !e Total Sample

14 24

8 Schools

rand
Group Duncan's

Results

Follows simple direc-
tIons wi.tnout remind-

inL4

124.1, wndt ne wants

or ne-_cis

Takes turn', wit,/ otner

1-aks 3ood care or

tninjs ne uses

Remem:Jers rules of

.aomes ne flays

Po
alone

Ilays with a few otner

r_Lildrt,n

Plays with many

.,enteni:es

loin is

son

A

.c_t :at t

PCLE.

P-S

6.57 -.005 Control
PCEE
P -F

3.2) ns Control
PCEE
P-S

3.02 -.05 Control
PCEE
P-S

1 ns Control
PCEE
P-S

ns Control
PCEE
E -S

ns Control
FCEE
P-S

'.01 Control

PCLE

-OS Control
PCEE
P-S

-.00 Control
PCEE
P-S

.81 .005 Control
PCEF
P-S

.'205 Control

PCEE
F-S
cnntrol
,EL

ontrol

LE

.04

3.2i

. 7P

12 1

cf,r,tr(d

1.62

1.70 d
1.57

1.92

1.95

1.92
1.59
1.68 c

1.60
1.53

1.55

1.52

1.50

1.59
1.50

1.26

1.19
1.23
1.69

1.58 a,b
1.54

1.25

1.35 d
1.22

2.00
1.98 L,d
1.93

1.94
1.91 b,d

1.80

1.75

1.80 b,d
1.64

1.72
1.79 b,d
1.56

1.3h
1.4h t,d

1.04
1. /r:

i.

X and
F Group Duncan's

Results

PCEE 1.62

F-S 1.61

ns 'cntrol 1.58

PcEr 1.92

1.95

<1 ns Control 1.S1

PCEE 1.60

1.61

<1 us Control 1.60

PCEE 1.53

P-S 1.40

1.86 ns Control 1.56

PCEE 1.50

P-S 1.49

<1 ns Contro, 1.48

PCFC 1.27

8-S 1.23

1 ns Control 1.22

PCEE 1.69

p_S 1.63 b

3.03 <.05 Control 1.56

PCEE 1.24

P-S 1.32

1.22 ns Control 1.17

PCEE 2.00

P-S 1.93 b

4.17 -.025 Control 1.91

PCEE 1.95
1.84 b

8.80 <.005 Control 1.77

PCEE 1.75

F -S 1.72 b

3.68 <.05 Control 1.60

PCEE 1.73

P-S 1.61 b

7.76 .005 Control 1.44

PCEE 1.38

p-S 1.37 b,d

Control .91

1cFF 1.95

P-S 1.81

Control 1.883.01 ns



Vari le

APPENDIX K (cr.ntinued)

6 Schools

F' Group

Follows simr,le direc- PCLE

tions without remind- P-S

ing ns Control

Tells hat ne 'ants PCEE

or nee,s P-S

ns Control

Taxes turns wits. other I PCEE

cniiurcn P-S

rl ns Control

Takes good care of PCEE

things ne uses P-S

i.77 ns Control

Remembers rules of PCEE

games he plays P-S

ns Control

Pills alone PCEE
P-S

11.03 rs Wntrol
Plays with a few o'ther PCEE

-nlilien P-S

4.65 .025 Control
IlAy'; wit'. many PCEE

chii_1ren P-S

.53 ns Control

,neaxs In sentenr_es PCEE
P-S

.68 It Control

Tell, 6c1,,r,-, of things PCEE
P-S

0.33-..005 Control

Lays rnymes, sings prFE

P-S

.35 -.005 Control

IdLTA.ItL,_:, A few PCEE

letter, or alpnal,et P-S

10.37-.005 Control
mny letters;

of alpn,Lbet

PCEE
P-S

118. .005 Control

kr. t PCEE

411

4

F' -S

12.77 no Control

4 '3

4 Schools

-X- and

Duncan's
Results

F Group

T and
Duncan's
Pesults

1.62

1.52

PCLE
P -S

1.62
1.46

1.54 1.49 ns -ontrol 1.52

1.92 PCEE 1.92

1.94 P-S 1.92

1.90 <1 ns col,trol 1.92

1.60 PCEE 1.59

1.61 P-s 1.46

1.56 <1 ns Control 1.51

1.53 PCEE 1 1.54

1.39 P-S 1.15 a,f

1.58 3.52 <.05 Control 1.56

1.50 PCEE 1.50

1.39 P-S 1.38

1.46 1.27 ns Control 1.38

1.27 PCEC 1.27

1.26 P-S 1.31

1.19 1.14 ns Control 1.18

1.69 PCEE 1.69

1.52 b P-S 1.62 b

1.52 7.22 <.005 Control 1.44

1.24 PCEE 1.26

1.26 P-S 1.15

1.11 1.08 ns Control 1.19

2.00 PCEE 2.00

1.94 b P-S 1.85 b

1.90 5.6 <.005 Control 1.87

1.95 PCEE 1.94

1.81 b P-S 1.77 b

1.73 9.6) <.005 Control 1.74

1.'75 PCEE 1.74

1.77 b P-S 1.85 b

1.56 4.41 <.025 Control 1.55

1.73 PCEE 1.72

1.52 b p -S R 1.62 b

1.36 10.78 <.005 Control 1.31

1.18 PCEE 1.38

1.13 b,d F-S 1.31 b,d

.77 19.63 e.005 Control 68
1. 5 PCEE 1.95

1.84 P-S 2.00 b

1.9,5 5.02 ,".01 Control 1.81



Vart It

APEENDIX K (2-,ntlnued)

14r,

Bermuda
Central

Follows simple
wILnout

ns

'1.21 ne

or net.-.-
1 ns

t'irns with otner

c. A.,;(31-:21
j

ns

7akes good care of

tnings ne uses
ns

RememLers rules of

tames ne plays
2.66 ns

PAO alone 1

7r and,

Group Duncan's
Results '

F

-rand
Group '.19C In's

1(e« alts

CLP 1.62 POLL 1.68

P-S 1.50 P-S 1.33

Control 1.47 ns rntrol 1.56

CLE 1.92 fCLE 1.89

P-S 2.00 P -S 2.00

Control L./3 <1 ns i chtrol 1.78

PCEE 1.46 PCLE 1.63

P-S 1.75 P-S 1.33

Control 1.40 ns Control 1.50

PCEE 1.65
PCEE 1.47

P-S 1.50 P-S 1.00

Control 1.80 1.76 ns Control 1.28

PCEE 1.62 PCEr 1.39

P-S 1.75 P-S 1.00 e

Control 1.20 3.22 <.05 Control 1.78

PCEE 1.15 PCEr 1.47

P-S 1.00
1.67

Control 1.40 1.33 ns Control 1.28

PCEE 1.J4 PCEE 1.71

P.-.1;
1.75 P-S 1.33

Control 1.33 ns Control 1.44

PCEE 1.31 PCEE 1.00

P-S 1.25 P-S 1.00

Control .93 ,1 ns Control 1.00

2.00 PCEE 2.00

P-S 2.00 P-S 1.33 a,f

Control 2.00 7.64 '.005 Control 1.83

PCEE 1.92
PCEE 2.00

P-S 2.00
P-S 1.33 a,b

Control 1.87 13.49 <.005 Control 1.67

PCEE
-13 PCEE 1.68

P-S .00
P-S 1.67

Control 1.47 <1 ns Control 1.61

PCEE 1.50 PCEE 1.82

P-S 2.00 P-S 1.67 b

Control 1.13 5.14 ,-.01 Control 1.22

PCEE 1.35
PCEE 1.61

L-S 1.50 b P-S 1.33 b

Control .60 7.14 -.005 Control .72

PCEE.
PCEE 1.94

P-S 2.00 P-S 2.00

Control 1.73 1.16 ns Control l.ri3

1.11 ns
o.....Plays wit:. a few ogler

onilArt_n
1.01 ns

P..ays with many
i

1

,nildr,2n t

°1.23 ns

- peal.:
ieux.: in s _ 'noes PCEE

r 1 ns

Lell _oiors ot tnln'Is i

. ns

,ays my :,.s, sin,_4s

1

SOW:b
1.63 n6

Itt,ntlm, ,1 ff_.v i

1

let_r_._:r_, ,! .ili n 1.142'_ I

12.2'i n,.

1 It_..t.1:1._ , ^-n,y It:ttersI
)

of aipn,z..
.

3.P5 .05

1 t,) J

1.(A. n5



APPENDIX K (continued)

Var fa: !is

Follows simple direc-
tions witnout remind-

ing
Tells what wants

or needs

Taxes turns wit:. ,Jtner

r-nildrcn

Takes good care of
things ne uses

Remembers rules of
games re plays

1 ns

1 ns

ns

2.03 ns

<1 ns

Ills alone

ES

Flays with a few other
J

ci.11dren
15.66'.025

Okays witn many

cnildren
ns

Speaks in sentences

4.59.05
colors of tnings

2.56

Says rnymes, sings

songs
,3.13

1' i 1LLLer4

of alpnalA2t
1.1

man/ letters

of a tr_

it

4...c:int 1 to lu

12.29

1

ns

ns

ns

ns

ns

Cool Valley Walnut Grove

Group

-X- and

Duncan's
Results

Group Duncan's
RefAults

ICEE 1.6U PCLE 1.58

F' -S
P-S 1.50

Control 1.54 <1 ns '20ntrol 1.49

FCLE 1.93 PCEE 1.94

u-S 1.83

Control 1.93 `1 ns Cc;.trol 1.95

PCEE 1.50 PCEE 11.73

P-S P-S 1.33

Control 1.43 1.96 ns Control 1.59

PCEE 1.43 PCEE 1.611

P-S P-S 1.00 a,f

Control 1.61 3.26 <.05 Control 1.54

PCEE 1.43 PCEE

P-S P-S 1.33 b

Control 1.46 4.54 <.025 Control 1.18

PCEE 1.20, PCEE 1.18

F-S
P-S 1.33

Control 1.09
.731

<1 ns Control
PCEE

1.15
1.76

P-S
P-S 1.67

Control 1.43 2.90 ns Control 1.49

PCLE 1.43 PCEE 1.36

P-S
1.17

Control 1.11 <1 ns Control 1.26

PCEE 2.00 PCEE 2.002

P-S P-S 2.00

Control 1.78 - -1 ns Control 1.95

PCEE 1.40 PCEE 1.941

P-S P-S 1.83

Control 1.74 2.61 ns Control 1.72

PCEE 1.80 PCEE 1.76

P-S P-S 1.83

Control 1.54 1.72 ns Control 1.56

PCEE 1.60 PCEE 1.881

P-S P-S 1.33b
Control 1.54 12.23 .005 Control 1.13

PCEE 1.07
PCEE 1.421

P-S P-S 1.17 b,d

Control 1.04 22.29 <.005 "ontrol .26

'MEE 1.9-,
PCEE 1.971

P-S P-S 2.00

control 1.83 1.78 ns Control 1.79



Ir.

AViE:JJIX K :,tinned)

Total Sample 8 Schocis

Re,..70'in1ze, numerals

1 co 1,i

Mils "now many" in a
group of objects

Tells firt name

Tells last name

Tell adiress

T.. teltap1-.one nurDer

Prants first name

corre,_tly

hops on one foot

Aim.; a ban

,:atcnes a :,a11

13.84..003

14.37.00.;

-1 ns

ns

8.74'.005

9.80.'CL,

3.96'-auS

4.74-.01

1 ns

ns

<.005

ns

95

.1)5

"1

Works a puzzle of 10

or more pieces
b.50

1,aok17.g It books

.39

tO to

L57

K

1101 p.31

Group

and
Duncan's
Results I

F group

lr and
Duncan's
Results

PC1:E 1.74
PILE 1.73

I-S 1.70 b,d
1.63 b,d

Control 1.44 17.95 -cntrol 1.31

PCEE 1.84
PCEE 1.84

F -S 1.87 b,d p -S 1.77 b,d

Control 1.63 10.16 <.005 Control 1.59

PCEE 2.00 PCEE 2.00

P-S 1.98 P-S 1.95

:ont.rol 1.98 2.52 ns Control 1.99

rOLE 1.92
?CEE : .92

P-S 1.94 P-S 1.93

Control 1.94 <1 ns Control 1.95

PCEE 1.23 PCEE 1.25

?-5 1.48 c,d P-S 1.35

Control 1.25 <1 ns Control 1.19

PCEE .89 PCEE .91

P-S 1.25 c,ci V-S .98

Control .86 1.58 ns Control .79

PCEE 1.43 PCEE 1.44

P-S 1.40 b,d P-S 1.19 b

Control 1.06 14.90 <.005 Control .95

PCEE 1.76 PCEE 1.76

P-S 1.81 d P-S 1.74

Control 1.71 1.83 ns Control 1.65

PCEE 1.72 PCEE 1.72

P-S 1.68 P-S 1.68

Control 1.71 <1 ns Control 1.71

ICLE 1.65 PCEE 1.65

P-S 1.58 P-S 1.60

Control 1.58 <1 ns Control 1.58

PCEE 1.70 PCEE 1.69

P-S 1.77 d P-S 1.74 b,d

Control 1.61 4.10 <.025 Control 1.54

PCEE 1.87 PCEE 1.87

F-S 1.81 P-S 1.82

Control 1.81 <1 ns Control 1.82

PCEE 1.91 PCEE 1.91

P-S 1.88 b P-S 1.86 b

Control 1.83 3.60 <.05 Control 1.79

I.2 PCEE 1.82

P-s 1.82 b P-S 1.82

Cntrol 1.74 2.81 ns Control 1.72

0 I



APPENDIX K (continued)

)

Varin 6 Schools 4 Schools

TT and
wand

F Group Duncan's ; Group Duncan's

Results '

Results

Recognizes numerals

1 to 16

Tells "1,ow many" in a

group of otge:-.As

Tells fir_ _ name

Tells last name

Tells address

T number

Prints first name

correctly

Hops on one toot

Aims a ball

Catoles a call

Works a puzzle of 10

or more pieces

Enjoy; look in at books

Likes to listen to

stories

I.
I. es to listen to

C

18.54.005

.11.13.065

4.00,'.025

ns

ns

4

12.38 ns

116.30<.005

11.63 ns

ft

rl ns

ns

3.42=.05

1.50 ns

4.42 <.025

2.67 ns

PCEE 1.73
PCEE 1.74

P-S 1.55 b,d P-S 1.77 b,d

Control 1.25 19.01 <-0(15 -^ntrol 1.23

PCEE 1.84
ICEF 1.84

P-S 1.68 b P-F 1.85 b

Control 1.54 16.18 <.005 Coltrol 1.44

PCEE 2.00
PCEE 2.00

P-S 1.90 a,f
P-S 2.00

Control 1.98 1.60 ns Control 1.97

PCEE 1.92
PCEE 1.90

P-S 1.94
P-S 2.00

Control 1.94 <1 ns Control 1.93

PCEE 1.25
PCEL 1.24

P-S 1.29
P-S .92

Control 1.14 1.85 ns Contro, 1.05

PCEE .91
PCE" .88

P -S .87
e-S .69

Control .70 2.44 ns Control .64

PCEE 1.44
PCEE 1.44

P-S 1.06 a,b P-S .92 a,b

Control .89 16.51 <.005 Control .84

PCEE 1.76 PCEE 1.76

P-2 1.71
P-S 1.69 b

Control 1.64 4.76 <.005 Control 1.53

PCEE 1.72
PCEE 1.72

P-S 1.74
P-S 1.62

Control 1.72 <1 ns Control 1.72

PCEE 1.65
PCEE 1.65

P-S 1.65
P-S 1.54

Control 1.59 1.02 ns Control 1.56

PCEE 1.69
PCEE 1.69

P-S 1.71 b
P-S 1.69 b

Control 1.52 5.81 <.005 Control 1.42

PCEE 1.87
PCEE 1.87

P-S 1.87
P-S 1.92

Control 1.80 2.82 ns Control 1.75

PCEE 1.91
PCEE 1.91

P-S 1.87 b P-S 1.69 b

Control 1.77 4.56 <.025 Control 1.75

ICEE 1.82
PCEE 1.82

P -S 1.84
P-S 1.69

control 1.71 1.92 ns control 1.70



APPENDIX K (continued)

VarILle Bermuda Central

F Group

-5C- and

Duncan's
Results

F Group

wand
Duncan's
Results

Reco.-gnizes numerals

1 to 1,
1.43

l'ells "nowmany" in a

3roak. of cnjects
;1.90

tells first name
;

..1.

1-eils last name

<1
)

Tells address
)

'.1.44

Tellik telepnone numer 1i

r .16

Prints first name

correctly i

i2.87
i

hops on one foot
i

o)

Airs a nall

t.13
-at_n_, a )-111

,2

kl

-.Narks a i:azzle of 10

or mGre pieces
!3.29

Enjoys lookir.,J at cooks]

I

1,1

.,I.f.,', to Iltrq-i t0

stories
.1.06
1

LIK,- .Ist_Lr. !_-_, 1

lir
I

;38il

PCEE
P-S

1.73
1.75

PCEE

P-S

1.76

2.00 b,d

ns Control 1.27 6.38 <.005 ')-ntrol 1.17

PCEE 1.77 PCEE 1.76

P-S 2.00 P-S 1.67

ns Control 1.47 2.49 ns Control 1.44

PCEE 2.00 PCEE 2.00

P-S 2.00 P-S 2.00

ns Control 2.00 1.14 ns Control 1.89

PCEE 1.88 PCEE 1.95

P-S 2.00 P-S 2.00

ns Control 1.93 <1 ns Control 1.89

PCEE 1.00 PCEE 1.29

P-S 1.00 P-S 1.00

ns Control .53 <1 Control 1.33

PCEE 1.08 PCEE .95

P-S .75 b r-s 1.33

<.025 Control .27 <1 ns Control . 33

PCEE 1.50 PCEE 1.42

P-S .75 P-S 1.00

ns Control .93 1.71 ns Control 1.00

PCEE 1.73 PCEE 1.66

P-S 2.90
1.33

ns Control 1.33 <1 ns Control 1.67

PCEE 1.92 PCEE 1.63

P-S 2.00
1.33

ns Control 1.67 1 ns Control 1.72

PCEE 1.81 PCEE 11.61

P-S 1.75 P-S 1.33

ns Control 1.67 <1 ns Control 1.39

PCEE 1.88 PCEE 1.55

P-S 2.00 I, P-S 1.67

<.05 Control 1.47 <1 ns Control 1.44

PCEE 1.84 PCEE 1.94

P-S 2.00 P-S 1.67

ns Control 1.80 <1 ns Con'.rol 1.72

PCEE 1.85 PCEE 1.89

P-S 1.50 P-S 1.67

ns Control 1.67 <1 ns Control 1.78

PCEE 1.7' PCEE 1.84

ns

P-S

Control

1.25

1.60 - 1 Ls

P-S

Control

1.67
1.83
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APPENDIX K (continued)

Varia: le 1

1

1

Cool Valley Walnut Grove

lr and
fit' and

F Group Duncan's F Group Duncan's

;Results
Results

/

Recognizes numerals PCEE 1.73 PCEE 1.73

I to 10
P-S P-S 1.67 b,d

4.27 <.05 Control 1.39 , 9.64 <.005 Control 1.05

Tells 'how many" in a PCEE 1.90 PCEE 1.94

grout of ob3ects P-S
1

P-S 1.83 b,d

6.54 .025 Control 1.54 i 11.15 <.005 Control 1.31

Telis first name PCEE 2.00 PCEE 2.00

P-S
P-S 2.00

1.33 ns Control 1.96 <1 ns Control 2.00

Tells last name PCEE 1.83 PCEE 1.97

P-S P-S 2.00

el ns Control 1.91 el ns Control 1.97

Tells address PCEE 1.13 PCEE 1.45

P-S P-S .83

<1 ns Control 1.04 2.11 ns Control 1.12

11,
T telephone number PCEE

P-S

. .73 PCEC
I' -S

.79

.33

ns Control .59 <1 ns Control .74

Prints first name PCEE 1.40 PCEE 1.45

correctly
P-S

P-S 1.00 b

6.03 e.025 Control .91 8.67 <.005 Control .64

Hops on one foot PCEE 1.83 PCEE 1.85

P-S
p-s 1.67

7.58 <.01 Control 1.41 1.02 ns Control 1.69

Airs a ball PCEE 1.77 PCEE 1.61

P-S P-S 1.50

ns Control 1.72 <1 ns Control 1.74

'_'atones a ball ICEE 1.63 PCEE 1.61

P-S
P-S 1.50

1 ns Control 1.57 ns Control 1.59

W-Jrks d puzzle of 13 PCEE 1.70 PCEE 1.67

or more pieces P-S
p -S 1.50

4.30 c.05 Control 1.35 <1 ns Control 1.46

bccxl, PCEE 1.90 PCEE 1.88

P-S P-S 2.00

5.45 -.025 Control 1.65 e1 ns Control 1.87

to listen to PCEE 1.90 PCEE 1.97

stories P-S P-S 1.83

3.41 ns Control 1.70 1.35 ns Control 1.e2

Likes t _Listen PCEE 1.80 PCEE 1.85

P-S
P-S 2.00

2.26 ns Control 1.61 -1 ns Control 1.79



Variar_Je

Uses iaint

sdi,rsors

U.,es

( u s __ay

Uses Faste or Tlue

visited t;le zoo

has been t- tne

1Lorary

APPENDIX K (continued)

Total Sample 8 Schools

Group

and
Duncan's
Results

1.65

Group

PCEE

17.and

Duncan's
Results

1.64

F-S 1.72 b,d P-S 1.63 b,d

34.02.005 Control 1.35 12.64 .005 Control 1.30

PCEE 1.74 PCEE 1.73

P-S 1.78 b,d P-S 1.75 b,d

12.64-.005 Control 1.60 7.09 '.005 Control 1.54

PCLA, 1.90 PCEE 1.90

P-S 1.91 P-S 1.89

ns Control 1.89 1 ns Control 1.88

PCEE 1.54 PCEE 1.54'

P-S 1.62 b,d P-S 1.58 b

112.9'4.005 Control 1.40 3.51 (.05 Control 1.39

PCEE 1.59 PCEE 1.60

P-s 1.64 b,d P-S 1.49 b,d

44.37.005 Control 1.23 15.85 <-.005 Control 1.19

PCEE 1.61 PCEE 1.60

P-S 1.74 c,d P-S 1.75

6.34.005 Control 1.61 1.89 ns Control 1.60

PCEE 1.45 PCEE 1.44

P-3 1.56 b,d P-S 1.46 b,d

19.91'.005 Control 1.20 9.23 <.005 Control 1.10

PCLE 133 PCEE 131

P-S 277 P-S 57

Control 798 Control 305



Variable

rises paint

Uses scissors

Uses crayons

Uses clay

Uses paste or glue

411
visited th zoo

Has been to the

library

Number of pupils

_ -

APPENDIX K (continued)

53

6 Schools

Group

PCEE
P-S

4 Schools

F

X and
Duncan's
Results

1.64
1.58 b,d

F Group

PCEE
P-S

rand
Duncan's
Results

1.65

1.54 b

10.62<.()05 Control 1.29 .12.99 <.005 Control 1.19

PCEE 1.73
PCEE 1.74

P-S 1.74 b
P-S 1.62 b

6.20<.005 Control 1.52 7.45 <.005 Control 1.45

PCEE 1.90
PCEE 1.90

P-S 1.90
P-S 1.85

<1 ns Control 1.88 <1 ns Control 1.88

PCEE 1.54
PCEE 1.54

P-S 1.55
P-S 1.46

1.78 ns Control 1.41 2.17 ns Control 1.37

PCEE 1.60
PCEE 1.59

P-S 1.42 b
P-S 1.38 b

13.83<.005 Control 1.17 16.41 <.005 Control 1.06

PCEE 1.60
PCEE 1.61

P-S 1.81 P-S 1.92

1.75 ns Control 1.61 1.85 ns Control 1.63

PCEE 1.44 PCEE 1.43

P-S 1.23 b P-S 1.00 b

14.55<.005 Control .93 17.63 <.005 Control .79

PCEE 131 PCEE 127

P-S 31 P-S 13

Control 203 Control 118



APPENDIX K (continued)

54

Variable

04e9 paint

Uses sLi.sors

Use., crayons

Uses clay

Uses paste or glue

illvisited the zoo

Has 5(.en to the

library

Number of pupils

Bermuda Central

F Group

PCEE
P-S

X and
Duncan's
Results

1.58
1.75

F Group

PCEE
P-S

1' and

Duncan's
Results

1.68

1:33

2.04 ns Control 1.20 1.10 ns Control 1.44

PCEE 1.54
PCEE 1.82

P-S 2.00
P-S 1.33 a,b

1.70 ns Control 1.40 3.43 <.05 Control 1.44

PCEE 1.88
PCEE 1.86

P-S 2.00
P-S 1.67

<1 ns Control 1.87 <1 ns Control 1.78

PCEE 1.50
PCEE 1.50

P-S 1.75
P-S 1.67

1.42 ns Control 1.20 <1 ns Control 1.50

PCEE 1.38
PCEE 1.50

P-S 1.75
P-S 1.33

<1 ns Control 1.20 2.17 ns Control 1.11

PCEE 1.50 PCEE 1.61

P-S 2.00 P-S 2.00

1.14 ns Control 1.60 1.36 ns Control 1.78

PCEE 1.12
PCEE 1.71

P-S 1.00
p-q 1.33 b

ns Control .93 10.56 <.005 Control .83

PCEE 26 PCEE 38

P-S 4 P-S 3

Control 15
Control 18



Variable

U9es paint

Jsc5 s,i5sors

Uses crayons

Uses clay

Uses paste or glue

the zoo

Haq been to the

ltbrary

Number of pupils

APPLNLAX K (continued)

Cool Valley Walnut Grove

-X- and

F Group Duncan's
Results

PCEE 1.60

P-S

5.72 <.025 Control 1.15

PCEE 1.77

P-S

3.00 ns Control 1.52

PCEE 1.93

P-S

1 ns Control 1.97

PCEE 1.53

P-S

<1 ns Control 1.39

PCEE 1.70

P-S

9.58 c-.005 Control 1.13

PCEE 1.67

P-S

ns Control 1.59

PCEE 1.40

P-S

7.17 <.01 Control .85

PCEE 30

P-S 0

Control 46

F

6.31 <.005

1)

3.89 <.05

<1 ns

55

IC and

Group Duncan's
Results

PCEE 1.70

P-S 1.50 b

Control 1.10

PCEE 1.79

P-S 1.50 b

Control 1.38

PCEE 1.91

P-S 1.83

Control 1.95

PCEE 1.64

P-S 1.17

2.31 ns Control 1.36

PCEE 1.76

P-S 1.17 b,d

13.0 <.005 Control .90

PCEE 1.67

P-S 1.83

<1 ns Control 1.62

PCEE 1.36

PE .83 b

6.39 <.005 Control .64

PCEE 33

6

Coltrol 39



jnt d,..nools in this sample are: Bermuda, Central, Cool Valley,

L;r?ffith, Vogt, Combs, an DeSmet. The latter four schools

r it was thought tha'_ they represented the same socio-

__2:..,,T1,2 Stut.U, nt first four schools.

,ix :.;cn,Jols in this sample are: Bermuda, Central, Cool Valley,

Jt. riffitn, dna Vogt. The last two schools were included in
of tneir similarity to the four pilot study schools.

c .La- -;_houls in this sa.ple are: Bermuda, Central, Cool Valley,

, : -alnut -;r,v2. These schools were participating schools in the pilot

kindergreners were identified as belonging to one of three

1,_EL = pupils included in the pilot study; P-S = pupils with Pre-

2xperit_Lce; and, Control = pupils with no preschool experience of

ultD DunLan'L, Multiple =range Tests are given using the

Lhe PCLL mean was statistically significantly higher than the

presciiool group mean.
= the PCLE mean was stati.Aicall significantly higher than the

ntroi group mear.
tne Presc,nool mean was statistically significantly higher than

the PCLE group mean.
= tht freschool mean was statistically significantly higher than

the control group mean.

-= tale C( .trol group mean was statistically significantly nigher

toxr: t11,2 PC1]E group mean.

= th,- Control group mean was statistically significantly higher

t.11 Ires.2hool group mean.
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APPENDIX L

Summary Dt Interim and Final Reports
Suh-Component ter the Learning Disabled

Mary Dasovich, Ph.D.

Th.-: Learning Disabilities Corponent of the Ferguson-Florissant
;.Irly Childhood Education Program has been operative since
September of 1971. Two Teacher-Specialists and one consultant
were directly engaged in this component. Each teacher-special-

participated in Saturday School programming and also con-
hcted specialized home visits for children identified as
2--.,sible candidates for Learning Disabilities in later school
years. In addition, as both teacher-specialists were guali-
t_ted as speech clinicians, home visits for articulation and
language delayed children were included in the home visit
load of these teachers.

T,:st Battery individualizei test administration was conducted
for all children referred to the teacher specialists. The fol-
lowing tests were utilized as appropriate for referral:

Peabody Picture Vocabulary Test
Harris-Goodenough Drawing Test
Sievers Differential Language Facility Tesc.
Oseretsky Motor Proficiency Scale
Bryngelson Glaspey Test of Articulation
Beery Developmental Test of Visual-Motor

Integration (administered in Saturday School)

Children Served The Learning Disabilities Component of this

project identi,.:ed a total of 22 children as evidencing learn-
ing and language characteristics reminiscent of characteristics
found in school-aged learning disabled children. In addition,
a small number of learning disabled children were identified
ty the mental retardation component of the project.

National incidence of learning disabled children is estimated
'rom 5 to 25 per-cent of the school aged population, depending
uonn extensiveness of studies completed and r,searcher con-
ducting the iniestigation. The total cf a mini number of
22 children identified as learning disabled suggested an in-

(.!(:,nce of 3 per-cent in the 4 year old popula'ion within the

;Thnol district researched. Addition of those children
1,1,,ntifte,1 by other project compo.ent operations would bring
t'a_, project learning disabled child identified figure to some

per-c-,nt thus meeting the lower of National estimaues.

61)
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. t ". an 1 Fin
- t- ;le ,lent ly 'Re t arde

at r , .

-11`_.; were re ferred to the MR Com-

: nent :Th- ; ny, -ical loot in on the basis of intorno-
alne fr tn, . re ;ling' valuat 1,or . In certain

, ri i 1. C I ..ren 'were referred because of the

: , _
*.rML wer,.:, felt to be cant ribu-

I t . 1

_ -ent 1. .t rumen's:: ly , the ocolorical assess-
in use ci in ne eval at ions were the Stanford-

_ net Itoli rio Thais - Forr LM (SP) and the Vineland

:"e; nr the 3 chiluii evaluated,

tered th f thE se Instruments. Recaus,e of

tne pr rd oh preclude,' valid

with tbe:e instru;',-_,nts, seven children were ad-

-ter- I rii7 L)rt,--. of -h,-? _-n,-_;trunents . Of these seven
re found to be untestable on the CF:;, but

frnati on '.:a otainei from the VSMC. Two of the seven

r-1.111ren were alninistere i the 2P but were not administered
--tcou of the la of a re-liable respondent . In

I :Jition, thr, ?nil Then receivel additional testing on the

Tht tel7 infant, lnte_ilijence Coale and portions of the Cald-

A I Pre.- o .2 inventory.

: - the Cpecial Education Consult-

ant Ara: t ot_erve an I r:repare programs for only those chil-

to n I i.:-htlfie as falling within the retarded ranges of Intel-

,J;:iiity. At., the reque:t of the Program, Director,
cnifts in em,rha ;is took place with respect

::=.=1-2d_t les . Foos. 3.-:;ovem.b,,r to January substantial

: -2 were der to children who were encounter-

learh:n due to learning disabilities and

-;',171 r .
In January, emphasis was placed upon

v,_ ir of In ii71 ittallzed educational programs an pre-
providing follow-or services to all children re-

ore t' the -emponent or to that time, anc accor; anying

1_:; r. n their !Ir-Jrne Lt.; to appraise their interactions
I -n. sno nuted that these shifts in

t Ln orier to meet the, varying and changing

:h;_1.;ren, or : ientlfie I on] reflected by the

r 3, r' alh responsive tu the changing
, dren , an , wa: agreed that si-_,ry_loes

., , i or a 7)ih
',fie



,rj

the observation of children
Fir -;a--:ple of the functional behavior of

D'ujective test data gathered
_ _ -nild wan evaluated in term= of Intel-

hehavior> which, when trans-
-trengths ani v;eaknesses, were used as guid-
-_nstrti3n of individual learning programs.

ode t_ Identify teacher characteristics
f_iiLitating the development of the

-. The hee,1 f ,r Cnange or maintenance of teacher
each teacher _)ncerned or involved with

r r.steration. 7hirdly, continued classroom
ff-i-,1 an ;pp9rtdni..y to see that the suggested
:1 ea ::n cnIld was being carried out in the

r visits were initiated primarily to help
'-, 'her- feeling the need _for additional guidance; later,

.
extended in order to gather additional data

-he _Id's.benaviJr which would allow for a continual,
eva-uation of progress, and which would possibly indicate

_

ari. 2ohf.:,re'-,:e. initiated were for the purposes of coordina-
cniiThen. Teacher conferences and consulta-

7:r7,i the ours._ = of tcst interpretation, usually of an ex-
JI",i and iscriptive nature. Issues such as the nature of the

tn .,pecific interpretations of findings, were
ani h in addition, educationally-relevant in-

lis,:asset and Individualized programs were explained.
1:n: w'ith the teacning staff were 11,-,1d to ore,anize

;Irr-a,::11(min readiness ; skills arounl a
th, non-si_ontaneou:, learner. No attempt was

teacher-i-ased cr teacher-initiated diag-
:f'Hil-h chk-kriii4n mince

see-el inappropriate in/v4ew of the fact that
difficulies in teaching the

, in the sch,o1 or home, usually involved
rificatin :f test resul',s, discussions of

, an: analy -f chili behavior,,. In-
; i:rts ft(h validated or expanded the

7-)irect,-r An

tased 14-_,n the ihf,-:h1ti_n
,'-nsultant were

tin w,re in ne 1 of wh--0,

wel ch teacners.



I

. 2 hell with the i sychol.Dgists of the MR Unit

hal e which were the evalaations of children

cr' -ne 1; pr re-p:irtind,- on cnillren identified as falling

e Y.R ' responsibilities; discussions

the or faiiIre A the program str'scture in meeting the
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80ARC3F ADvISORS

. AltiFfE h E B APEMAN
-A M r

Sch,01 for (he Mind
ESTABIDSHED 1 e 5 1

3815 MAGNOLIA AVENUE

coe04tid, InialSouri

March 13, 1972

- Er . k YR( A. _a,

Mrs. Mildred Winter, Director
Parent-Child Early Education Program
Ferguson-Florissant School District
655 January
Florissant, Mo. 63135

Dear Mrs. Winter:

Re: Kenneth Louks

Yr. JSE
A At 5, AlAac., A

'c,EP.ChE
-'

6)1,9

Thank you very much for your referral of Kenneth for evaluation,
probably in the direction of his becoming a pupil here at MSB
next fall. Kenneth was seen by several of us on February 17th,
and I am finally getting this report off to you. I'm sorry that
our Speech Therapist, Ills Kay Koncen, was absent on that day and
not able to see Kenneth, but I am hopeful that. Mrs. Henderson will
bring Kenneth back for\our preschool conference late in April, so
that he may be seen both by Miss Koncen and by cur School Pediatri-
cian,-71Dr. Max Deutch, at that time. A

Kenneth was seen by the teacher of our Special A classroom, Mrs.
Jackie Verbin, and she passed along me the following recommenda-
tions regarding work with Kenneth both in school and at home:

1. Demand usage of acceptable language, for example:
phrases
sentences
no baby talk (no repetition)

(a) car instead of car-car
(b) home instead of our house

2. Stress "big b.-.4" behavior no kicking, head up, no-means no
using a consistent reward and punishment system.

i. Discuss all activities Kenneth takes part in, whether unusual,
new, or everyday undertakings. Be sure to include meals. Naminm
foods on his plate, textures, tastes and color.

Example: The cereal is sweet and crunchy. When we put milk
in the b'wl the cereal gets wet.

1 96



Also discuss weather, and the change in clothes necessary for

change in weather.
4. Continue concept wdrk with (a) location: in front of

behind
beside
to the left of
to the right of
under
over

(b) size large-big
small
larger than
smaller than

short
medium or middle size

5. Continue rote counting to 100

6. Continue ABC's rote
7'. Stress self-help work:

1) putting on and taking off cost, hat, gloves, slacks, shirt

shoes and socks.
a. buttoning

zipping
snapping
lacing

8. Work on good grooming:
a. Washing hands and face by self with soap and water

b. Combing hair by self
c. toileting

9. Mobility
a) maneuvering self around familiar and unfamiliar environment.

b) following direction----walk - forward
backward
to the left
to the right

c) march turn around

d) skip
e) run
f) gallop

10. Auditory memory
Read stories to Kenneth, and have him tell you what story is about,

or who main characters are, etc.

Kenneth was also seen by the head of our Orientation and Mobility

Department, Mr. Bob Scheffel, and he has made the following recom-

mendations:

1) Encouragement in the area of Supervised but independent move-

ment should begin immediately. Exercises (especially walking

and running) involving flexion/extension of the ankles and knees

will aid the development of normal gait.
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2) Non-directive movement should be-discouraged immediately as this

is a possible origin of mannerisms. Such movement was noted to

be turning in circles and '.hand flapping".

3) Because of the difficulty of evaluating hig auditory discrimina-

tion and localization due to a'confusion of responses,s,a higher

communicative level and/or more discipline is thought to be de-

sireable for future evaluations and instruction.

Our Occupational Therapist, Mrs. Suzanne Hays, spent a little time

with Kenneth and also with his aunt and father, and I believe that

her recommendations will be pretty well included in the ones that

have already been made and in the one that I am about to make myself.

My own efforts at testing Kenneth were unsuccessful, so far as getting

Kenneth to cooperate and verbalize with me are concerned. I did pre-

sent testing material from two tests to both his aunt and bis father,

with resulting scores indicating that Kenneth can, when at his best

and in a familiar surrounding, perform at least at a low normal level.

On the Maxfield-Buchholz Scale of Social Maturity, his social age

totalled out at 4.45 and his social quotient at 89. His problem

areas at the three to five year levels include: drying hit own hands

acceptably, caring for himself at toilet (including wiping),.umshingr

illhiS face unaided, unbuttoning front .And side buttons, putting on'

coat or simple garment unassisted (and correctly), eating with fork

with only moderate spilling, using all the personal pronouns with

some understanding, using past tense and plural forms correctly,

taking active part in dramatic play, adjusting readily to group situ-

ations involving some conformity to rules, making forms with same

approximation to that of the intended object (such as people, animals,

etc.), asking questions about meanings of words - how things work -

what they are for, being spurred on in various activities by competi- -

tion of other children of approximately, the same ane and group, telling

a long.familiar story, carrying out extended objects involving physi-

cal activity which continue from one day to the next, and movement

about his immediate neighborhood (beyond the next door yards). During

his sixth year, he should be making significant progress in the follow-

ings areas: bi-ushing his teeth with only general supervision, dressing

himself except for tying bow knots, buttoning fairly large front and

side buttons, hanging up his cloths as part of dressing or undressing,

brushing or combing his hair independently, tying simple bcw knots

which remain tied, using a knife for cutting and spreading,soft foods,

skipping or hopping on one foot, usually differentiating between pre-

tending and actual fact, and telling with reasonable accuracy whether

it is morning,afternoon or evening. It is not expected that Kenneth

would accomplish all these things within this next few months, but it

is hoped that some attention might be given to many of them, in rather

relaxed and unpressured fashion, but with some definite attention

toward helping him to make progress in many of these areas. Mrs. Hen-

derson points out that he overdoes some things, such as taking off
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his shoes, respondin,4 to music, memorizing, and the like. The over-

doing of these activities should be discouraged, of course, and he

410 should be helped to do these things Fpr_opriately and with broaden-

ing of skills and activities. She also mentioned that he does other

things when he wants to or only in familiar surroundings - he is no

doubt very inconsistent in a number of these things and not likely

to perform well in new situations. pne of the big issues, of course,

will be helping him to respond more readily in new situations and

put his skills and abilities to more consistent use very early in

his new surroundings and contacts.

We also went through the first five levels of the Interim Hayes-Binet

Intelligence Test for the Blind, with a resulting mental age of 4

years 7 months, and an intelligence quntient of 90. At year III,

Kenneth is not yet ready to point or hand over the longer of two sticks

several times in a row, when handed to him in alternating hands or

placed in different positions before him on a table. At year IV, he is

not yet ready to answer the why or what for of both houses and books,

and he is not yet ready to handle as many as_two op site analogies,

such as "brother is a boy, sister is a , in daytime it is light,

at night it is .. At year IV-6,-he probably can not yet repeat

four digits, tell what common objects are made of (house, window, book),

or consistently answer correctly the question "is this morning or

afternoon ?"

0 His limitations at year V would center around repeating correctly a

sentence of some ten words and scoring on at least three opposite anal-

ogies of the sort mentioned earlier. At year VI, he would have diffi-

culty counting out and handing to another person a specific number of

cubes asked for,! would not be able to get four opposite analogies cor-

rect, and would.not catch on to the idea of repeating two digits back-

ward. Mrs. Henderson and Mr. Louks both feel that Kenneth is capable

of repeating three digits forward, sentences of five or six words, cor-

rectly and consistently counting two, three, or four objects, as well

as counting as many as thirteen pennies, pointing to parts of his body

and correctly telling the use ,f,same of them, giving his name and tell-

ing whether he is a boy or girl, consistently handing over the larger

of two cubes, defining words as high as the six year level, and being

able to give the basic differences between two common objects in his

environment (such as bird and dog or wood and glaSs). If he were able

to dc all the things that I have mentioned in these last two paragraphs,

his Swould be up in the 120 bracket. So, we do not expect him to

accomplish all of these thirigs in a short perio of time, but we hope

that he will again make some significant progress in the months just

ahead.

I think that 111 of us who saw Kenneth were impressed with the inter-

. est that both his aunt and his father have in him and the effort that

they are putting forth to help him to grow and develon es rapidly and

as normally as possible. I'm sure that we all realize that Kenneth

has not developed as rapidly and as well as a child normally would in

the first five years of his life, nor has he made as much progress as
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Ilithe visually handicapped chil(4 m:aht normally he, expected to make.
While it did not appear t3 us tl.!t_ Kenneth's hearing problem is a
particularly problematical 6ne, there is nc doubt that his speech
de,.lopment is considerably below -:lat o. the average five year old.

.4 Prc lems in this area can certainly spill over into other areas and
cause interuptions in or difficulties with the normal growth process..
We would like to urge you, the folks at home, -and the folks at Delta
Gamma to continue working with Kenneth it pretty much the same fash-
ion that you've been doing. We have the feeling that he is making
the kind Of progress cha't we would expeCt him to make at this stage
of the game and with the difficulties he has, and we believe that all
of you are doing a good job in your efforts to work with him. We
feel that it it Important that no-one uf5 up tight about the situation
or feel pressured into ,:ccor-,plishin_i L.ore than would be reasoqable
for you to try or Kenneth to be expected to do within any givJn day
or lon-ier period of time. There are many things to be worked on, but
they will not be accomplished in a Jay or two, a week or two, or a
month or two, or even a year or two, so the important thing is to
continue to work with him along the lines _hit seem appropriate and
in the areas where he can best be motivated to put forth his awn best
efforts.

I hope that he will be ready for enrollment at MSB next fall, but
I cannot presently say that he will' be.. We definitely want to see
him again the last week in April, and we may want to see him once
rore sometime during the SUM17.0T. .If he is enrolled at MSB next fall,
it will almost surely be in our Special A classroom, as it seemsdn-
reasonable to expect him to make enough progress during these next
six months to be ready for rle more rioorous demands of our kinder-
garten room. A spirit. of rk_laxed cooperation among all of you wilt-
are working with Kenneth at the presnt time and who will continue
to work with him in the weeks and months just ahead will almost cer-
tainly serve him best. We hope that this report will be of some help
to you and that you will feel free to call upon us if a naughty pro-
blem comes up that we might help you work out or if you have time to
live us more detailed information regardino his progress and the prob.-
,err area!: which f;em most difficult to handle.

Thank you very much for your interest in Kenneth Louks, and we shall
be keeping in touch with you during the spring season.

Sincerely yours,

60'1(L /;//i' t c .

Bob McOuie, Counselor

cc: Virginia Murray, Delta Gamma
Mrs. Ann Henderson

BM/d,1
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APPENDIX S 95

Ferguso.1-Florisant Scnool District'.s

Saturd9 SChooi

NOME ACTIVITY GUIDE

71,2-27

In thls issue: Clocks and Calendars
Observing and Remembering

CLOCKS AND CALENDARS

CLOCKS are used to measure TIME-- -
the minutes and hours that add up to
a day. When 24 hours have passed, a day and a night have
gone by. Then it is time for a new day to begin.

Thlk about: the numbers on a clock, the two hands, and
now they move as the minutes and hours go by.

Let your four year old hold un his right hard at "12",

4
and move his left hand around to the clock positions for

"1", "2", etc. up to "6". Then have him hold up his left
haud and move his right hand to "7", "8", etc.

Discuss some of the things he does "by the clock". Wat time does he
leave for Saturday School, watch Sesame Street, go t bed?

D-scuss typical MORNING, AFTERNOON, and EVENING-time activities. When
d es he'eac breakfast---morning, afternoon, or evening? Eat supper?
Watch Sesame Street?

EACH DAY OF THE WEEK has a name, as this poem illustrates:

"Little Mousie Monday"

Little Mousie Monday wasned all day;
Little Mousie Tuesdax ironed, they say.
Little Mousie Wednesday made the bed.
Little Mousie Thursday baked the bread.
Little Mousie Friday swept the house.
Just like any neat little mouse.
Little Mousie Saturday went to town
And bought herse.,f a pretty Sunday gown.

' Before bedtime each night, mark off the day on-the calendar---and when
seven days have gone by, a whole WEEK has passed!

Also talk about YESTERDAY, TODAY, and TOMORROW. Yesterday is past, Today
is always here, Tomorrow is coming. At the supper table, talk about what
you are having today. What did he have yesterday for supper? that will

you be serving tomorrow night?



CALENDAR

4,
A CALENDAR helps us keep track of the seven days of the
week and the 12 months of the year.

Leaf through a calendar and talk about the NAME for
EACH MONTH of the year. What holidays do some month
have? What is4the weather sometimes like? What AC
tivities can you do better soma months than others'

What is his BIRTHDAY month? When 12 months have gone
by, a year has passed, and he's one year older. He
may enjoy this BIRTHDAY F-Nn:7R PLAY:

The first year I could only crawl.
The second year I stood up tall.
The third year I could ride a "trike."
The TaTith year I could fly a kite.

o

0

Th' year I grew very tall.
I mance-a-the place upon the wall..
I swam and waded in the pool,
And then I started off to school!

OBSERVING AND REMEMBERING

The Order of Things While your child covers his eyes,
arrange three (then four, then five) Objects in a row
on a table. Let him look at the objects for several
seconds. Then have him turn away from the -bjects and
name them in order (left to right). Change tae order
of the object- and play again.

Touch and Tell! Have your child observe you closely as you
touch three (then four, then five) objects in the room. Have
him tell you, in the correct order, what objects you touched.
If he cannot remember, give some hints---"It is red." Take
turns.

The Case of the Missing Marble - Place marbles, balls, or con-
struction paper circles (each a different color) in the'cen-
ter of a white piece of paper. Have him close his eyes while
you remove one of the marbles. Then have him tell you which
color is missing. Start with three marbles and increase the
number as his skill improves. Take turns.

Hide Away As you walk around the room 'r house, place three
small objects in A groce-y sack. Then have your child name
the objects in the bag. Increase the game's difficulty by
increasing the nurber of objects you "hide-away" AND requir-
ing him to name the order they were placed in the bag.

See-Shapes - Show your child a circle. Then have him look a-
round the room and name two (or three) things in the room that
have a circle shape (a lamp base, ashtray, plate, clock, but-
ton, bracelet). Do the same with a square, chair-seat, hand-
kerchief, record album), and a rectangle (c ffee table, door/
drawer, Kleenex box, window pane, candy bar,.

Let your little HELPER decorate a Saturday School "Treasure"
Box---to store some of his favorite Saturday School activi-
ties, including those that he will be making this summer.

PARENT-CHILD EARLY EDUCATION PROG-AM
Title III, Sec. 306, ESEA
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L'I',11' toy prospecto, ae- a curriculum developer and evaluator
in .in early chudh(,(1 education program, there are many features of 1 he
S,.urday SLhool home Activity Guides that are appealing. ror One thing,
the ,uides, if used by parents, should help expand upon the variety of
thir,ts children are able to do, helping children become more competent
in their cc.rrect use of basic concept- pertbaining to the attributes of oblects
color, shape, sire, text.re, etc. ), to space, to time, and to number;

helping children make increasingly fine discrimination- -;ing their senses
of sight, hearing, smell, touch, and taste; helping improve children's
skills in such areas of thinking and expression as making comparisons,
making lo,tical triference from data, translating ideas from one form to
another, recalling obser -ions and events, spotting incorrect information,
speaking in lull sentences, and so on. 1 hey should alb help increase
children's skills in small and large motor activities. In a word, the
activity guides arc well designed to increase children's repertoire of com-
petencis.

A1nthe r appeal ing feature of the guides is the fact that they attend
t. children's emotional, a', oil as cognitive development. One way they

r,;itcs chselN, t, the equence in which activities are presented.
ho begin ,(1.th conc, pt-. and activities likely to utilize knowledge

ols Illicit en already har, Gradually, the at tivities become more
omplexis simple tasks are combined to form more complex ones.

toy reathmt nt the materials I NA, (Jul -I predict activities are sequenced
in rich a manner that children will not find them too difficult, with the

that they old be likely to perform well, be praised for their per-
tormance, and hay a posit.e feeling toward their own capabilities.
Another feature oi the materials chit would seem It., contribute to the child's

41116. 4:7



selt-e-teeu, is the emphasis on cralt pro,ects children could readily make

and the emphasis on activities in which the child could be a helper at home.

Suggestions :Ike children helping by sorting clothes that are to be folded,

assisting it cooking and searching for salety hazards have the beauty of

loping their sen,e t t importance at the same time as they contribute

t- their competence as young thinkt rs Lied to their parents' pride in what

their ...-didr,n are ahlt V do,

n < i,hildren in the Saturda,-Sch,,o1 1-ri>gram, I feel certain

,;ft forward to receiing the home activity guide weekly. The

s tor each activity are char and simple. Ihe activities make
prima rely of materials v. e would have at home and would cause no

train- on the tan-nly budget. Moreover, in each guide a variety of acti-

%JAI. are presented, '40 that if one activity does not succeed, there would

still be others that vvitl, Finally, the activities would be fun for me and my

children. A, I 1. OUld see them carrying out increasingly complex tasks,

enmving them as they car r} them nut, my joy in being one of their parents

should increase.

It is clear that the Home Activity Guides are not in their final form.

modifications could he made. For example, most parents would

probably appreciate the suggestions for Christmas toys earlier, and perhaps

teachers f,,und that some concepts introduced early in the year and dealt

%N. it h t >ward the end could get more emphasis during the middle, I also

telt that several of the cuides that came toward the end of the program

clealt witht-)pics that needed more time than one week, making it perhaps

wiser b, send parents guides for short two vteek units on topics like trans-

protatmn, communication, and animals from which parents could choose

v Fich unit-. to deal with. Such problems as these are minor, however.

e features of variety, clear directions, sound sequencing, lou, cost,

Old well chosen activities far outshine any problemc I saw.

Sincerely,

(Jd-7-rip,
IA a rren Solomon
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:kshool L-,istrict

-2:;:CATIvN PROGRAM
1371-72

.Age

Language :t-.70

r.,, ":'E -CORES

yrs.

yrs.

yrs.

yrs.

mom..

MOS.

MOS.

MOS.

-,

-EAL A:;:. 3'ICIAL DEVELOPMENT

u coct
> -,
a)

0

> -,
c,

al

>I I
4 0
.rir"0:4:

.4 0 43 4
0 0 0 Cd

-IL:::
,

let ma 01 Z. 4
-::-,-. Check one:

7 Take: turns and snares
2. Expresses feelings in acceptable ways .

3. Consistently completes a task
4. Shows self confidence in trying new activities

II LANGUAGE DEVELOPMENT

NIF :peaks in sentences of 5 or more words
2. Articulates clearly
3. Tells his whole name -

14 Touches and names parts of the body
5. Lescribes objects as to size, weight, texture
6. Tells how thin7:-, a-e alike or different as to size, shape,

color, etc. . .

7. Follow: a er'_es of two or more directions
8. Identifies a few letters of the alphabet
9. Identifies ma.v letters of the alphabet
O. Listingulshes w-rds that rhyme
1. Makes relevant verbal contributisns in group conversation

or discussion .

,

.

III YIATH AND LCIENCE CONCEPT DEVELOPMENT

i. Identifies 6 ,;1- more coloxs

2. identifies shapes:circle, square, triangle, rect gle

3. Reproduces above shapes
4. Counts from 1 to 10 or beyond
5. Identifies sfze differences: big, little, long, short, etc.
6. Se uences rods ob ects from shortest to lon:est

.

7. Reproduces a 3 mple pattern rom memory
8. Identifies and constructs sets of 1 to 5
9. Identifies ani constructs sets of 0-10

Recognizes numerals 1-5 .

Recognizes numerals 0-10
2. Associates numerals 1 to 5 with their corresponding sets
3. Associates numerals 0 to 10 with their corresponding sets
4. Understands and applies the terms more than, less than

'209
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IL L DEVELOPMENT

2HILD: Check one:

15 g
> 1--,

Q)

4-1

,c o
0

c4 :14:1-

y

?I) §
> I-,
0
NA 4-1

g o0

AN
V
>
0
.4
.c
C)

4
I. _:1:7:-:ws and catChes a ball
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a

1

EVALJATION REPORT

A. Overall Objectives

The overall objectives of the Parent-Child Early Education

Program are designed to be achieved within a three year

period. The evaluation findings for thou objectives are

discussed under each of the program components and are re-

ported in terms of meeting the objective and often comparing

it with results obtained at the end of the first project year.

The results of.the second year of the program clearly indicate

that the Saturday School Prog73m has been effective with

students, parents, and teachers

THE STUDENTS, as a whole, have shown growth both in cognitive

and affective areas of development. Preliminary follow-up

has shown these skills to be maintained. Special assistance,

to the handicapped, whether they have evidenced emotional or

learning difficulties, has resulted in the amelioration of

these problems.

T. PARENTS, as a group, have shown increasingly positive

modes of-perceiving and interacting with their children.

They have shown apprcpriate teaching techniques including

reinforcement procedures' and accomplishment of task objectives.

THE TEACHFRS were found to have increased their use of ap-

propriate teaching techniques and in the positiveness of

their relationships with children and parents. Continual

17



teacher planning and assistance by consultants have aided

this st44:f development.

2

While it has not proven possible to change 100% of each group

on every aspect measured, the program has apparently effected

considerable change in the vast majority of pupils, parents,

and teachers involved in it.

Furthermore, we believe that the objectives of the program

in its various components have resulted in a well rounded

alternative plan for early education in which the home and

school are joint partners.

E. Evaluation findings for product and process objectives achieved
4

at the end of the past budget period are summarized under com-

ponents for: THE CHILD, THE PARENT, THE STAFF, THE HANDICAPPED,

and MANAGEMENT PROCESS.

It should be noted that on each rating scale used for evalua-

tion the positive end of the continuum is given the higher

figure while the negative end of the continuum is assigned

a "one."



3

I. THE CHILD

a. Product Objective One

Upon completion of the first year in the Parent-
Child Early Education Program, each pupil will
exceed his expected growth, as determined by the
developmental norm data of each test and by the
pupil's original status on that test, by mini-
fum of one month in the areas of mental develop-
ment, language development and visual-motor
integration.

As part of a preliminary screening battery, all Parent-

Child Early Education pupils were administered the

Slosson Intelligence Test, the Northwestern Syntax

Scale, and the Beery Test of Visual-Motor Integration

in the fail of 1972. The results of these tests were

used to identify pupils in need of further diagnoses

and special programming and to provide data which could

be used for bcth baseline. and normative purposes. The

three tests were administered to the pupils again at

the end of the program year. A summary of the results

of the fall and spring testing for all pupils for whom

both pre and :,sttest scores were obtained is given in

Table 1. (Please refer to Appendix A for the fre-

quency distributions-of the scores obtained on the

tests by these pupils.)

S



Table 1

R.,?.s:_llts of tnc: ?r,_11.-inary Screening Battery Administered at the

Beginninj and End of the Second Program Year: Slosson Intelli-
gence Te.;"-t, Northwestern Syntax Scale, and the,Beery Develop-

mental Test of Visual-Motor Integration (N = 648)

4

Name of Test
Standard

Mean Deviation

Slosson Intelli- Pre
Bence Test (MA) Post

Northwesteln
Switax Scale

(LA)

Receptive

Expressive

Beery Test
(PA)

63.29 10.52
78.95 11.58

Pre 43.6E 13.43
Post 60.62 14.65

Pre 43.06 16.03
Post 59.65 16.22

Pre 51.22 8.40
Post 61.80 7.72

t p

53.44 <.01

31.67 <,01

33.10 <.01

10.83 <.01

Range of
Scores

24-96
24-114

19-87
19 -9 3

21-93
21-93

33-77
33-95

As can seen in Table 1, there were statistically

significant changes in all three tests in the direc-

tion of higher mean scores obtained at the end of

the year administration than at the beginning of the

year. Because the average chronological age of PCEE

pupils entering the program in the fail of 1972 was

54 months, t was expected that their average mental,

language, and perceptual ages would also be approxi-

mately 54 months. As the data in Table 1 show, the

average entering mental age was a little more than

nine : aonths higher than expected, the average recep-

tive and expressive language ages were more than ten

months lower than those expected, while the average

IP
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perceptual age was only slightly lower than e::pected.

ipon exit from the program the average chronological

age was 61 months. The average mental age at this

time was 79 months, 18 months higher than is usually

obtained; the average receptive and expressive

language ages were 60 months, one month lower than

is usually obtained; and, the average perceptual age

was 62 months, one month higher than that usually

attained in norming samples. Thus, the total sample

gained, on the average, more than 16 months of mental

age, 17 months of language age, and nearly 11 months

of perceptual age during the seven months between

test administrations.

Since the primary focus of the program was on the

educationally disadvantaged child, it was imperative

to compare the gains made by the primary target group

w.l.th the progress of children with higher entering

status, in addition to looking at the total sample.

Therefore, further analyses were done comparing the

rates of change for the bottom third, the middle

third, and the top third of the pupils on each of

the three pre and posttest measures used.

Analyses of individual changes in each of the three

tests showed the following:

1) Mental Age, as measured by the Slosson Intelli-

gence Test - Of the 642 pupils obtaining scores on

I
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both auministrations of tnis test, 26 (4%) gained

the. 2 i ht months expected for them during the seven

mc-iti-,s between testings, 28 (4%) gained nine months,

28 (4%) gained ten months, and 492 (76%) gained

elove:1 or more months in mental age. Fourteen pupils

(2%) gained seven months of mental age during the seven

months between administrations of the telt, 49 (8%)

gained between one and six months, and 11 (2%) either

showed no gain or regressed in mental age. Altoether,

a total of 574 (89%) gained the expected eight months

of mental age or more during the seven months between

test administrations.

On the Slosson Intellic7--ce Test the bottom third of

the pupils in the pretest distribution, who had

scores of 59 months and below, gained, on the aver-

age 16.70 months of mental age during the seven months

between testings. The middle third of the group, who

had pretest scores between 60 and 67 months, gained,

on the average 16.01 months; and the top third, who

had scores of 68 months and above cn the pretest,

gained 14.23 months of mental age during the seven

months between the administrations of the test.

There were,apparently, only small differ3nces in

the average rate of growth between the three groups

in mental development, as measured by the Slosson

Intelligence Test. However, the greatest rate of

gain was achieved by those with the lowest entering

status.
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2) Language Age, as measured by the Northwestern

Syntax Scair

a) Receptive Language Age - Of the 648 pupils ob-

taining scores on both administrations of the test,

14 (2%) gained the eight months expected for them

during the seven months between testings, 16 (2%)

gained nine months, 21 (3%) gained ten months, and

442 (68%) gained eleven or more months. Sixteen

pupils (2%) gained seven months of receptive

language age during the seven months between admini-

strations, 55 (8%) gained one to six months, and 84

(13%) either did not change their scores or regressed.

In sum, 493 (76%) of the pupils met or exceeded the

expectation of an eight month gain.

Comparisons made between the lower, middle, and upper

thirds of the group showed the bottom third of the

pupils had scores of 37 months and below and gained,

on the average, 22.82 months of receptive language

age during the seven months between testings. The

middle third, who had pretest scores of 38 and 48

months gained an average of 16.49 months, while the

top third of the pupils, who had pretest scores of

49 and aoove, gained an average of 11.55 months.

There were apparently large differences in gain in

receptive language age dependent upon pupils'

entering status. Pupils with the lowest scores

!. 2 3
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gained more than three months for each month in the

program; the pupils with the middle scores gained

more than two months for each month in the program,

and the pupils with the highest entering status

gained a little more than one And one-half months

for each month in the program.

b) Expressive Language Age - Of the total

sample, 24 (4%) gained the eight months of language

age expected for them, 22 (3%) gained nine months,

15 (2%) gained ten months, and 445 (69%) gained

eleven or more months during the seven months be-

tween test administrations. Nine pupils (1%) gained

seven months between testings, 60 (9%) gained between

0-e .and six months, and 73 (11%) either showed no gain

Or regressed. In total, 506 (78%) of the pupils

equalled or exceeded the expectatior of an eight

months gain in expressive language age made fcr them.

Comparisons made between the lower, middle, and upper

thirds of the group in expressive language age showed

that the bottom third of the pupils, ,rho had scores

of 36 and below on the pretest, gained an average of

20.93 months between testings. The middle third, who

had pretest scores ranging from 37 to 49 months,

gained 17.50 months, while the upper third of the

pupils, wlo had pretest scores of 50 months and above,

411
gained an average of 10.77 months of expressive
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language age during the seven months between test

administrations. Again, there were sizeable dif-

ferences in gain among the three groups with the

pupils with the lowest entering scores gaining about

three months for each), month in the program, the middle

group averaged two and one-half months, and the upper

group averaged a little more than one and one-half

months for each month in the program.

3) Perceptual Age, as measured by the Beery Test -

Twenty -seven -(ll%) of the 648 pupils attained the

gain of eight months of perceptual age expected for

them, 24 (4%) gained nine months,.43 (7%) gained

ten months, and 300 (46%) gained eleven or more

months. Fifty-four pupil (8%) gained seven months,

149 (23%) gained between one and six months, and 51

pupils (8%) either showed no change or regressed in

their scores. Altogether, 394 (61%) of the pupils

attained or exceeded the eight months of perceptual

age expected for them.

Comparisons made between the gains attained by the

lower, middle, and upper thirds of the initial dis-

tribution on this test showed that the lower third,

who had scores of 48 months and below on the pretest,

gained an average of 17.09 months Juring the seven

months between testings. The middle third, who had

initial scores between 49 and 54 months, gained an

2 5
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average of 9.81 months; and, the upper third, who

scored above 56 months on the pretest, gained an

average of 6.98 months. There were considerable

differences in the average gains cf the three

groups. The pupils with the lowest entering per-

ceptual age scores gained nearly two and one-half

months for each month in the program whereas the

middle group gained a little less than one and one-

half months and the upper group gained approximately

one month for every month in the program.

In summary, the various analyses of the data all

show that the large majliprity of second year PCEE

pupils met the criterion of eight months gain, or

exceeded it, in the areas of mental, language, and

perceptual age during the seven months of project

operation. This is especially true for the pupils

who initially scored below average for the group in

tle tests. The results of the two project years

would show more .,_imilarities than differences. Pupils

in the second project year had slightly higher initial

and final mental age scores and slightly lower initial

and final perceptual age scores than those pupils in

the first project year. Slightly more pupils at-

tained the goal of a minimum eight month gain between

testings on these two instruments during the second

project year. It is impossible to make direct

2 6
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comparisons between the results obtained on languag.-

age during the two project years since the test used

was changed. One reason for the change in instru-

ments was the low ceiling of the test used during

the first year where it was found that the highest

third of the sample averaged a gain of less Clan

four months for the seven months between testings.

This difficulty was apparently overcome with the

use of the new instrument as the highest group

averaged a gain of more than eleven months. However,

a different language test will be used next year.

The reasoning.for this is contained under recommenda-

tions and conclusions for the coming year.

27
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b. Product Objective Two

12

Each primary target group pupil, who was found to
be deficient on teacher ratings of the items
listed below at the time of entry into the Parent-
Child Early Education Program, will show an in-
crease of a minimum of one step on a five-point
scale, at the end of his first year in the pro-
gram, in his:

A. Responsiveness to learning activities
presented by the teacher in the Home-
Teaching sessions

B. Achievement of the concepts presented
during the Home-Teaching sessions.

Three hundred and twenty-five pupils had been pro-

visionally identified as belonging to the primary

target group as of March, 1973. Due to the attri-

tion of nineteen pupils, the addition of one pupil

considered to have emotional problems, the removal

of eleven pupils as learning disabled and fifteen

pupils who were not considered upon further testing

to have hearing problems, the primary target group

totaled 281 at the conclusion of the year. The

.
consultant specialists identified the 281 belonging

to the primary target group to have learning prob-

lems due to environmental or biological factors in-

cluding emotional disorders, learning disabilities,

low intellectual functioning, mental retardation,

experiential deprivation, and phy3ical disabilities.

Two hundred and eighty-one of these pupils received

ratings bq their teachets on their responsiveness to

learning activities and attainment of objectives

during both their first and last home teaching sessions.
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The items relating to this objective, together with

N's and percentages for each point o: the scales,

are given in Appendix B for this sample as well as

for the Total sample and a sample consisting of pupils

not identified as belonging to the primary target

group. The means, standard deviations, t test re-

sults, as well as the proportions of pupils found to

be deficient (rated less than "4" on each five-point

scale), are given in Table 2.

As can be seen from the results given in the table,

primary target group pupils were rated statistically

significantly higher on all items pertaining to this

objective, during the last home teaching session than

during the first session. Also, far fewer of these

pupils were found to be deficient in these traits

than had been the case in the beginning of the second

program year.
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Table 2

A Summary of Initial and Final Ratings of Target Group PCEE
Pupils by Their Teachers on Responsiveness to Learning

Activities and Achievement of Concepts in
Home-Teaching Sessions (N=281)

Item

standard
Devia- Deficiert

Mean tion t P

Responsiveness to
Learning Activities

a. Outgoing vs.
shy

b. Cooperative vs.
uncooperative

c. Talkative vs.
hesitant

d. Interested vs.
disinterested

e. Attentive vs.
distracted

Achievement of
Concepts

a. Attained all vs.
none of the ob-
jectives

Initial 3.69 1.33
Final 4.31 1.00

Initial 4.05 1.19
Final 4.46 .81

Initial 3.70 1.29
Final 4.35 .89

Initial 4.18 .96

Final 4.69 .96

Initial 4.03 1.14
Final 4.49 .74

8.04 <.01 114 41
47 17

5.82 <.01

8.91

77 2/
35 12

<.01 115 41
41 15

7.03 <.01

7.05 <.01

58 21
18 6

82 29
33 12

Initial 3.91 1.10 98 35
9.44 4.01

Final 4.50 .76 '30 11



15

An analysis of individual pupil change for those

pupils initially judged to be deficient on each of

the rating scales showed the following.

Responsiveness to Learning Activities

1) Outgoing versus shy' - Of the 281 pupils receiving

teacher ratings on both the first and last home teach-

ing reports, 114 (41%) were judged to be deficient in

this trait initially. Of these 114 pupils, 32 (28%)

gained one step, 41 (36%) gained two steps, and 21

(18%) gained three or more steps on this at the last

home visit. Altogether, 94 pupils (82%) gained one

step or more on this'rating scale from time of entry

into the program to time of exit.

2) Cooperative versus uncooperative - Seventy-seven

pupils (27%) were rated as "three" or below on this

five-point scale during the first home teaching session.

Of the 77 pupils, 21 (27%) gained one step, 27 (35%)

gained two steps, and 17 (22%),gained three or more

steps in the ratings received during the last home visit.

In total, 65 (84%) of the pupils rated as initially de-

ficient in cooperation gained one or more steps in their

final ratings.

3) Talkative versus hesitant - One hundred vd fifteen

(41%) of the 281 primary target group pupils were rated

as deficient in this trait during the first home visit.

Of the 115 pupils, 36 (31%) gained one step, 40 (35%)

31
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gained two steps, and 22 (191) gained three or more 4

steps in.their ratings received during the last home

visit. In sum, 98 (85%) of the pupils rated as

"three" or below initially gained one or more steps

in their final ratings of this trait;

4) Interested versus disinterested - Fifty-eight (21%)

of the 281 primary target group pupils were rated as

being initially deficient in their interest during the

first home visit. Of these 58 pupils, 13 (22%) giined

one step, 31 (53%) gained two steps, and seven (12%)

gained three or more steps in their final ratings.

Altogether, 51 (88%) of those pupils judged to be

initially deficient in this trait gained one or more

steps in their final ratings.

5) Attentive versus distracted - Eighty-two (29%) of

the 281 pupils were rated as'being deficient in atten-

tion during the first home teaching session. Of these

82 pupils, 25 (30%) gained one step, 33 (40%) gained

two steps, and 13 (16%) gained three or more steps in

their attentiveness during the last home visit. .In

total, 71 (87%) of the pupils initially rated as de-

ficient in this trait gained one or more steps in

their final ratings.

Achievement of Concepts

1) Attained objectives (aAl versus none) - Of the 281

primary target group pupils rated during both the first
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and last home visits, 98 (35%) were rated as attaining

50% or fewer of the objectives (received ratings of

"tnree" or less) during the first home visit. Of

these 98 pupils, 30 (31%) gained one step, 47 (48%)

gained two steps, and 10 (10%) gained three'or more

steps in their attainment of concepts as rated during

the last home visit. In sum, 87 (89%) of the primary

target group pupils considered to be deficient in this

trait gained one or more steps.

In general, the large majority (between 82% and 89%)

of those pupils judged to be initially deficient on

the scales relating to this objective met the criterion

of a minimum increase of one step in their final ratings.

In terms of meeting these criteria, the findings of the

first and second project years are quite similar. The

main differeres between the findings of the two project

years are that 1) fewer pupils were judged to be initial-

ly deficient on the six rating scales and, 2) there

were somewhat smal2er decreases in the proportions of

pupils judged to be deficient in their final ratings

during the second project year.

As sta d in the Final Report of Project Year I the

findings of 82% to 89% charge obtained here probably

represent more realistic expectations than those set

forth in the ;:nwjatflOUTIftlikliTin, it is hoped that the
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goal of 100% attainment on all items related to this
.111.

objective will be more close1,7 approximated during

the third year of project operation.
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c. Product Objective Three

Each primary target group pupil, who was found to
be rated as having less than very positive atti-
tudes toward school by the teacher at the beginning
of the Parent-Child Early Education Program, will
increase by at least one step on a five-point
rating scale ...a the positiveness of his attitudes
toward school at the end of his first year in the
program.

Two hundred and eighty-one of the 325 originally

identified as belonging to the primary target group

received ratings on their attitudes toward Saturday

School during both their first and last home teach-

ing sessions. The mean of the initial attitude rat-

ings was 4.11 on a five-point scale and the standard

deviation was 1.15. The mean of the final attitude

ratings was 4.62 while the standard deviation was .72.

The paired observations t test comparing initial and

final ratings yielded a t of 7.75 (p <.01).

Of the 281 primary target group pupils, 79 (28%) were

judged to be initially deficient in their attitudes

toward Saturday School (received a rating of "three"

or less). Of these 79 pupils, 13 (16%) gained one step,

42 (53%) gained two steps, and 13 (16%) gained three or

more steps in their final ratings on this sca.e. Al-

together, 68 (86%) r'f those pupils considered initially

deficient in their attitudes gained one or more steps

in their final ratings.
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in sum, there was a significant change in the direc-

tion oi more positive attitudes of primary target group

pupils toward Saturday School. This can be inferred

from the statistically significant t test result as

well -s in the changes in ratings of 86% of the pupils

initially judge to have neutral cr negative attitudes.

These results are fairly similar to those obtained at

the end of the first project year. There were slightly

more pupils (5%) achieving the criterion set for them

and more pupils were judged to be initially deficient

during the first project year as compared with the

second year. While the criterion of 100% goal attain-

ment set forth in this objective was not met in either

year of pn;ject operation, a closer approximation of this

goal was attaine/. Hopefully, an even closer

approximation will be achieved in the third year of

prope-A operation. (For complete tabulation, see

Appendices B-1 and 8-2.)

':3t)
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d. Product Objective Four (Revised 8/71)

Each pupil, who was rated on any of the five scales
on the Rating Scale of Self Esteem as having less
than average self esteem by his teacher at the
beginning of the Parent-Child Early Education
Program, will increase by at least one step on
each of those scales by the end of his first year
in the Program.

Six hundred and -orty-nine pupils of the total en-

rollment in the second project year were rated by

their teachers on five five-point scales comprising

the "Rating Scale of Self Esteem" both at the begin-

ning and end of the program year.

The items relating to this objective, together with

the N's and percentages for each point of the scales

are given in Appendices C-1 and C-2. The means,

standard deviations, t test results, as we.1 as the

proportions of pupils found to be deficient (rated

less than "three") on each scale are given in

Table 3.

Inspection of the table shows that PCEE children were

rated as adapting more easily to new situations and

showing a greater sense of self esteeem at the end of

the second program year than had been the case at the

beginning of the'year. These inferences are based on

the statistically significant t test results and the

generally decreasing proportions of pupils judged to

be initially deficient on these scales. There were no

statistically significant changes on the items of the

scale dealing with pupils' reactions to failure, seek-

ing of support, and seeking of attention.



22

Table 3
A Summary of Initial and Final Teacher Ratings of Pupils' Self Esteem

(1=649)

Item
1. Child adapts
easily to new situ-
ations, feels com-
fortable in new
settings, enters
easily into new
activities

2. Child becomes
upset by failures
or other strong
stresses as evi-
denced by such be-
haviors as pout-
ing, whining, or
withdrawing

3. Child seeks much
support and reassur-
ance from his peers
or the teacher, as
is evidenced by
seeking their near-
ness or frequent in-
quiries as to wheth-
er he is doing well

4. Child continually
seeks attention as
evidenced by such
behaviors as speak-
ing out of turn and
making unnecessary
noises

5. Extent to which
child shows a sense
of self esteem, self
respect, and appre-
ciation of his own
worthiness

Standard

Mean*
De via- Deficient

Initial 3.41 .99 124 19

4.95 (.01
Final 3.58 .84 76 12

Initial 2.51 .97 103 16

41 n.s.
Final 2.49 .98 104 16

Initial 2.47 .99 110 17

1.81 n.s.

,Final 2.55 .97 110 17

'Initial 2.76 1.06 89 14

<1 n.s.
Final 2.77 1.07 84 13

Initial 3.18 .97 140 22
7.13 <.01

Final 3.44 .97 107 16

*It should be noted that "5" represents the posi-
tive end of the continuum represented by each
scale.
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An analysis of individual changes for those pupils

judged to be initially deficient on each of the rating

scales showed the following:

1) Child adapts easily to new situations - One hundred

and twenty-four (19%) of the 649 were judged to be

initially deficient (rated as "two" or less) on this

scale. Of these 124 pupils, 53 (43%) gained one step,

25 (21%) gained two steps, and eight (6%) gained three

or more steps in their final ratings. Altogether, 87

(70%) of the pupils rated as initially deficient in

the ease of adapting to new situations gained one or

more steps in their final ratings.

2) Child becomes upset by failures or other strong

stresses - Of the 103 (16%) pupils rated as initially

deficient in this trait, 45 (44%)-gained one step, 25

(24%) gained two steps, and 5 (5%) gained three or

more steps in their final ratings. In total, 75 (73%)

of the pupils judged to become too easily upset by

failures at the beginning of the year gained one or

more steps on this scale at the end of the program

year. It should be noted that 21 pupils who were not

initially judged to be deficient (rated as "two" or

less) became so in their final ratings.

3) Child seeks much support and reassurance from his

peers or the teacher - One hundred and ten (17%) of

the pupils were initially judged to be c:eficient in

this trait. Of these 110 pupils, 27 (25%) gained one
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step, 31 (28%) gained two steps, and 12 (11%) gained

three or more steps in their final ratings of this

trait. Altogether, 70 (64%) of those pupils rated

as seeking too much support and reassurance initially

gained one or more steps on this scale at the end of

the program year. It should be noted that 35 pupils

who were not initially judged to be deficient became

so in their final ratings.

4) Child continually seeks attention - Eighty-nine

(14%) of the pupils were rated as being initially

deficient on this scale. Of these 89 pupils, 29 (33%)

gained one step, 17 (19%) gained two steps, and 10

(11%) gained three or more steps in their final

ratings of this trait. In total, 56 (63%) of the

pupils judged to be continually seeking attention

initially gained one or more steps in the direction

of seeking less attention at the end of the second

program year. It should be noted that 24 pupils not

initially rated as being deficient on this trait

became so in their final ratings.

5) Extent to which child shows a sense of self esteem -

Of the 649 pupils recei,Ting both initial and final

ratings on this scale, 140 (22%) were judged to be de-

ficient initially. Of these 140 pupils, 70 (50%, gained

one step, 29 (21%) gained two steps, and three (2%)

gained three or more steps. Altogether, 102 (73%) of
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tne pupils judged to be deficient in their sense of

self esteem at the beginning of the second program

year gained one or more steps in their ratings of this

trait at the end of the year.

In general, a substantial majority (63% to 73%) of

the pupils judged to be initially deficient on the five

rating scales relating to this objective met the cri-

terion of gaining one step in their final ratings.

These findings are somewhat lower than those obtained

during the first project year where the proportions of

pupils who achieved th criterion of a one step gain

ranged from 73% to 83%. Also, in the first project

year there were statistically significant differences

on all five items of the scale compared to the signifi-

cant differences obtained on two of the five items

during the second project year. It is hoped that a

closer approximation of the goal of 100% attainment

of this objective will be met during the third project

year.

Follow-up analyses were made on the self-esteem rating

scales comparing pupils who had participated in the

first year PCEE Program to pupils who had other types

of preschool experiences anu to pupils who had no pre-

school experience of any kind. Kindergarten teachers

rated all pupils during the fall of 1972. The re-

sults of these analyses may be seen in Appendix C-3.
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It was touna that cn three of the five scales, those

dealing with adaptation to new situations, reaction

to failure, and seeking of support, there were no

statistically significant differences between the

three groups. On two of the scales there were dif-

ferences. On th_ scale concern': with attention-

seeking-behavior it was found that those pupils who

had attended the PCEE Program received, on the aver-

age, more favorable ratings than either the pupils

who had attended preschool programs other than PCEE

or the pupils who had no preschool experience. On

the scale measurinj the overall self esteem of chil-

dren, it was found that those pupils who had preschool

experience were rated higher by their kindergarten

teacher than those pupils in the other two groups. It

should be noted, however, that these differences,

while statistically significant, were rather small.

The greatest difference in means between any two of

the three groups was .27 on a five-point scale. In

summary, it would appear that there were slight tenden-

cies for kindergarten pupils with preschool experience

other than that provided in the PCEE Program to be

rated as seeking more attention but also having some-

what higher self esteem than PCEE pupils.

, .1
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"'rod.: t C)hjective rive

Each child in the Parent-Child Early Education
Program who was found to be deficient on parent
ratings of items in the developmental areas listed
below at the time of entry into the program, will
show an increase of a minimum of one step on a
five-point sca3 , at the time of entry into kinder-
gartenjin his achievement of:Personal and Social
Development; e.g., ability to follow simple direc-
tions; take good care of things he uses; take turns
with other children; Language and Concept Develop-
ment; e.g., speak in sentences; tell color of things;
identify letter of the alphabet; Physical Skill De-
velopment; e.g., run, hop, and jump; clap or march
to music; build structures with blocks or construc-
tion toys.

-wo behavior checklists, one entitled "Introducing My

Preschool Child" and the other named "Introduc. ,g My

Kindergarten Child," were completed by parents prior

to pupils' entry into the PCEE program in 1971 and

into the kindergarten ydar in 1972 respectively.

There were 47 three-point rating scales that were

common to both checklists. The ratings of a total of

625 pupils who had participated in the first PCEE

project year and who had entered kindergarten in the

district in the fall, 1972 were cc,llecte_ and tabu-

lated. A summary of these ratings including 1971 and

1972 means, standard deviations, paired observation

t test results, as well as the proportions of pupils

rated as being deficient (generally this means rated

as 1 or 0; exceptions are noted where they occur) on

each of the rating ncaius is pre vented in 71hle 4-

", )
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Table 4

A Sum7ary of Initi31 and Final Parent Ratings oi the Items
of "Introducing My Preschool Child" September, 1971 and
"Introducing My Kindergarten Child" September, 1972

i

Standard
Item Mean Deviation t p

Deficient
N %

PERSONAL AND SOCIAL DEVELOPMENT

.59

.40

.41

.18

.58

.49

.53

.51

.57

.51

.36

.28

.56

.50

.62

.54

.55

.51

.32

.20

.72

.29

14.52

2.10

7.97

4.14

3.89

-1.41

5.74

11.42

1.98

4.61

13.20

(.01

<.05

(.01

(.01

<.01

n.s.

<-01

<.01

<.01

.01

.01

295
104

43
17

320
226

382
335

352
291

40
50

318
231

388
253

276
254

50

21

172
30

50
18

7

3

53
37

65
57

59
49

7

8

54

39

66
43

47
43

8

4
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5

MY CHILD

Snaps, buttons, 1971 1.46
and zips cloth- 1972 1.81
lnq

Goes to toilet 1971 1.93
by himself 1972 1.97

Takes good care 1971 1.43
of things he uses 1972 1.61

Pays attention 1971 1.32
and concentrates 1972 1.42
well
Follows simple 1971 1.40
directions with- 1972 1.50
out reminding

Tells what ne 1971 1.94
wants or neads 1972 1.92

Takes turns 1971 1.47
and shares 1972 1.61

Remembers rules 1971 1.25
of games he plays 1972 1.55

Helps with simple 1971 1.51
household jobs 1972 1.56

LANGUAGE AND CNCEIT DEVELOPMENT

Speaks in sen- 1971 1.91
tences of five or 1972 1.96
more words

Identifies 6 or 1971 1.57

more colors 1972 1.94

(Cont'd.)

t I
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Table 4 (Continued)

Ttern

tan ar
Mean Deviation t

De icient

Recites rhymes, 1971
sings songs 1972

Tells how things 1971
are alike or dif- 1972
ferent

Identifies a few 1971
letters of the 1972
alphabet

Identifies many
letters of the
alphabet

1971
1972

Prints his first 1971

name correctly 1972

Tells his whole
name

1971
1972

Tells his address 1971
1972

Tells his tele-
phone number

1971
1972

Counts from 1 1971
to 10 or beyond 1972

mnToR SKILL DFvELOPmENT

Can ride a tri- 1971
cycle or bicycle 1972

Runs, hops, and
jumps

1971
1972

Claps or marches 1971
in time to music 1972

Uses scissors
with control

1971
1972

1.49
1.70

1. .4

1.74

1.28
1.79

.85
1.45

.62
1.63

1.70
1.06

.77
1.47

.32
1.10

1.66
1.93

1.98
1.97

1.96
1.97

1.59
1.74

1.16
1.64

.65

.50

.63

.46

.81

.48

.91

.81

.84

.63

.60

.23

.81

.72

.66

.09

.65

.29

.18

.21

.19

.17

.58

.48

.73

.53

9.22

11.55

16.71

17.14

27.24

10.52

19.45

20.09

10.48

41

1.15

6.17

16.41

4.01

<.01

4.01

4.01

'n1

4.01

4.01

<.01

4.01

n.s.

n.s.

4.01

4 .01

257
163

293
152

287
101

381
200

457
169

138
20

448
231

521
316

144
32

11
12

22
14

214
140

384
198

44
28

50
26

50
18

66
34

78
29

24
3

78
40

91
55

24

5

2

2

4

2

36
24

65
34

(Cont'c.)
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Table 4 (Continued)

30

Item
Standard Deficient

Mean Deviation t P N %

MY CHILD HAS HAD TROUBLE TATITH:*

.68

.65

.53

.45

.43

.41

.70'

.67

.77

.69

.55

.53

.50

.47

.71

.61

.66

.54

.49

.45

.57

.54

.57

.58

.53

.52

.51

.41

-4.15

-4. 37

41

-6.

-6.26

-5.67

-2.40

-5. 30

-7. 42

-2.65

-7.69

-5.83

-2.65

-9.69

<.01

4. 01

n.s.

<.01.

4.01

(.01

4.05

4.01

4. 01

<.01

<.01

<.014.

<.014.

4.01

330
273

155
103'

111
106

375
281

265
177

225
139

172
144

134
105

232
155

180
149

334
242

414
340

274
241

237
122

57
47

27
18

19
18

65
49

44
30

39
24

30
_25

23
18

40
27

31
26

58
42

71
59

47
42

41
21

Eating

Sleeping

Stomach Irregular-
ities

Getting along
with children

Getting along
with ,dults

Unusual. fears

Nervousness

Thumbs1cLng

Overactivity

Daydreaming

Temper tantrums

Crying

Lying

Tearing or
breaking things

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

1971
1972

69
.56

.31

.20

.20

.19

.83

.59

.65

.42

.42

.27

.31

.26

.37

.27

.50

.31

.32

.26

.62

.44

.784

.64

.49

.43

.42

.21

(Cont'd.)

" 4 6
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able 4 (Continued)

Item
Standard Deficient

_an Deviation

Wetting 1971 .34
1972 .21

Speech 1971
1972 .23

INTERESTS ," 7ERIENCES

.60 -5.97 <.n1

.50

.64
. -8.65 4.01

.53

.53

.52 (1 n.s.

.84 -2.19 <.05

.74

.63 2.38 <.05

.58

.c. -2.20 <.05

.55

158 27

97 17

206 36
101 18

247 "2
254

357 61
427 73

271 46
249 42

221 38
254 43

Ts read to 1971 1.56
1972 1.56

JE library 1971 1.07
1972 1. r.)1.

catches Sesame 1971 1.47

Street 1972 1.53

Ta---ses trips out- 1971 1.60
s_d:f tre corr-un- 1972 1.54

*All the ,3cale3 in this area were
Wince in a while; and, 0 = not

scored as follows:
at all.

2 = often;

-gr -he complete frequency tabulation of ratings, refer

Appendix D-1.

.an he seen in Table 4, parents generally rated

teir children higher in the areas of personal and

';ocial development as well as in language and concept

development at tha time of entry into kindergarten

than they had at the time of entry into the PCEE

.
also rated their children as having

Items physically and emotionally at the time
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of c_:ntry into kindergarten. These findings may be in-

ferred from the statistically significant t test re-

sults and the differences in the proportions of

pupils found to he deficient in the items at tne two

different times of rating. There were mixed results

in the areas of interests and experiences and motor

skill development. In some cases there were no statis-

ticallY significant results; in a few instances there

were reversals with parents rating pupils highr prior

to entry into the PCEE Program than into kindergarten;

and in a few cases, parents rated pupils higher upon

entry in-,o kindergarten than upon entry into the PCEE

Program. Altogether, of the 44 rating scales compared,

there were 37 statistically significant t test results

showing higher parental ratings in skill development and

behavior at the time of entry into kindergarte,, com-

pared to that exhibited one year earlier by children.

these 44 comparisons, seven were not statistically

significant and only two showed a reversal with higher

ratings given initially. Thus, the overwhelming

evidence is that parents judged their children to have

,:enerally impwed in almost all areas of development.
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An s. sis c' individual changes made for those

pupils round to be ;L::'icient at the time of entry in-

-,lo the PCEE Program showed the following:

PET?SONAJ, ?ND OCTAL DEVELOPMENT

1) Child sna , ,attons, and zips clothing - Of the

591 pup1.1_, rated on this scale both in 1971 and

1972, 295 (50%) were judged to be initially defi-

cient in this skill. Of the 295 pupils, 207 (70%)

gained one step and 11 (4%) gained two steps.

Altogether, 218 (1%) of the pupils identified as

deficient at the time of entry into the PCEE Pro-

gram gained one or more steps in their ratings by

the time of entry into kindergarten.

2) Child goes to the toilet by himself - Of the 593

oulDils rated on this cr7I10 both in 1971 ;--rd 1972,

43 (73%) nor,re initially judged as being initially

deficient in this behavior. Of the 43 pupils, 37

kci6%) gainer_l one step and one (2%) gained two steps.

1together, 38 (88%) of the pupils identified as

deficient at the time of entry into the PCEE Pro-

gnarl gained one or more steps in their ratings.

3) C:-.11d ta.7les ,Jood care of things he uses Of the

5( 0 p.ipils rated on this scalt_, 320 (54%) were

;udged T'7, he initially deficient in this trait.

r:.-)11,;, 467) galr,ed one ,top and

gained tw-_, steps. In total, 749 (47%)



, 31dged deficlerlt gained one or more

steps by the time of entry into kindergarten.

4) Child nays attention and concentra4-es well of

34

the 588 pupils rated on this scale both in 1971

and 1972, 3E4 (65%) were rated as deficient in

this behavior. Of these 382 pupils, 124 (32%)

gained one step and 2 (1%) gained two steps.

Altogether, 126 pupils (33%) met the criterion

of an increase of one or more steps.

5) Chlla follows simple directions without remindind -

Of the 592 pupils rated twice on this scale, 352

(59%) were rated as being deficient in this trait.

Of these 352 pupils, 146 (41%) met the criterion

of a one-step gain on this three-point scale.

6, Child tells what he wants or needs - Of the 593

tlo:is rated twice on this scale, 40 (7%) were

rated as "0 or Of these 40 pupils, 31 (78%)

c:ained one step and 1 (n) gained two steps. In

sun, 31 pupil (80%) met the ..riterion of a one-

step gain or more on this behavior as reported

oy their parents.

7) takes turns. and shares Of the 593 pupils

rated on this three-i-oint scale both times, 318

(544) were :judged to be deficient on the first

the' ils, 14-3 (46,, the

criterion of a c-,ne-step gain in their final rating.-.
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:ales cf .-Tafaes he olays n` thr-

537 z,u;Dils rated by their parents on both ad-

rinistrations of the behavior checklist, 388 (66%)

were judged to be initially deficient on this

scale. of these 388 pupils, lb; (47%) gained one

sten and 16 (4%) gained two steps in their second

rating of this trait. Altogether, 200 (R2%)

pupils met or exceeded the criterion of a one-

sten gain in their final ratings of this trait.

child helps with simple household jobs - nf the

592 pupils rated on both administrations of the

checklist, 276 (47%) were judged to be deficient

on their initial rating. Of these 276 pupils,

131 (47%) gained one step and 2 (1%) gained two

,teps. in sum, 133 (48%) of the pupils judged to

b- deficient met the criterion of a rsl-e ;tc.p gain

in their final rating.

I.A.::GUAGE AND CriNfa;PT DEVELOPMENT

1D) Child speaks in sentences of 5 or more words - Of

the 593 pupils rated upon entry into botu the PCEE

a. .indergarten years, 50 (84s) were judged to be

aficiunt in their first ratings of this skill. Of

tnese 5' pupils, 40 (80-) gained one step and 1 (2%)

-ained 2 steps in their second ratings. Altogether,

r,tJc tha,

trait _t thu cr_turion of a minimum of 0 one -step

ri.in on tr-L0 thnu-poir.t

-51
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11) Child identifies 6 or more colors Of the 588

pupils rated initially and finally on this scale,

172 (29%) were judged -o be deficient in this skill.

Of these 172 pupils, 101 (59%) g-ined une step

and 58 (34%) gained two steps in their final rat-

ings. In sum, 159 (92%) of those pupils judged to

be initially deficient met or exceeded the criterion

of a one step gain in their ratings

12) Child recites rhymes, sings songs Of the 589

pupils rated rated twice on this three-point scale,

257 (44%) were judged to be deficient in this be-

havior. Of these 257 pupils, 156 (61%) gained one

step and 5 (2%) gained two steps. Altogether, 161

(63%) of those pupils judged initially deficient met

or exceeded the criterion of a one step gain.

13) Child tells how things are alike or different - Of

the 589 pupils rated both times on this skill, 293

(50%) were judged to be deficient on the first rating.

Of these 293 pupils, 179 (61%) gained bile step and

16 (5%) gained two steps in their final ratings of

this trait. In sum, 195 (67%) of the 293 pupils

met or exceeded the criterion of a one step gain.

14) Child identifies a few letters of the alphabet - Of

the 572 pupils rated on this skill twice, 287 (50%)

were found to be initially deficient. Of these 287

pupils, 166 (58%) gained one step and 69 (24%)

gained two steps in their final ratings. 'Altogether,

235 (82%) of the 287 pupils met or exceeded the
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criterion set for them.

ChIld Identifies many letters of the alphabet - Of

the 580 pupils rated twice on this skill, 381

(66%) were found to be initially deficient. Of

tne 381 pupils, 142 (37%) gained one step and 115

(30%) gained two steps. In sum, 257 (67%) of those

pupils judged tc be ueficient in this skill upon

entry into the PCEE Program met or exceeded the

criterion set for them.

16) Child prints his first name correctly Of the 589

siiplis rated twice by their parents on this skill,

457 (78%) were found to be deficient at the time of

entry into the PCEE Program. Of these 457 pupils,

169 (37%) gained one step and 221 (48%) gained two

steps in their final ratings. Altogether, 390

(85%) of the 457 pupils met or exceeded the criter-

ion.

17) Child tells his whole name - Of the 586 pupils rated

both times on this scale, 138 (24%) were found to be

initially deficient. Of these 138 pupils, 94 (68%)

gained one step and 35 (25%) gained two steps in

their second ratings. Altogether, 129 (93%) of the

138 put)ils met or exceeded the criterion.

18) Child tells his address - Of the 586 pupils rated

twice on this scale, 448 (76%) were judged as

initi,...117 deficient. Of these 448 pupils, 214

(48%) gained one step and 113 (25%) gained two

step their ratinq re,:uived one yE,,-tr 1 tt r. In
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total, 327 (73%) of the 448 pupils met or ex-

ceedect tne criterion.

19) Child tells his telephone number Of the 575

pupils rated twice on this scale, 521 91%) were

Judged to be ir,Ltially deficient. Of these 521

/ pupils, 141 (27%) gained one step and 167 (32%)

gained two steps in their final ratings. In

total, 308 (59%) of the 521 pupils met or ex-

ceeded the criterion of a one step gain on this

scale.

20) Chilc: counts from 1 to 10 or beyond - Df the 590

pupils rated on this scale two times by their

parents, 144 (24%) were found to be initially de-

ficient. Of these 144 pupils, 78 (54%) gained one

step and 46 (32%) gained two steps in their second

ratings. In sum, 124 (86%) of the 144 pupils met

or exceeded the criterion of a one step gain.

MOTOR SKILL DEVELOPMENT

21) Child can ride a tricycle or bicycle - Of the 590

pupils rated twice on this scale, 11 (2%)were

rated as deficient initially. Of these 11 pupils,

four (36%) gained one step and three (27%) gained

two steps in their final ratings. In total,

seven (64%) of the 11 pupils met or exceeded the

criterion of a one step gain.

22) Chili runs, -ops and jumps Of the 591 pupils

rated twice on this scale, 22 (4%) were judged to

'ne initially deficient. Or these 22 pupl , 21
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(-,56) met the criterion of a one -step gain in

their final ratings.

23) Child claps or marches in time to music - Of t.ie

589 pupils rated twice on this three-pcint scale,

214 (36%) were rated as initially deficient. Of

these 214 pupils, 125 (58%) gained one step and

11 (5%) gained two steps in their final ratings.

In total, 136 (64%) of the 214 pupils met or ex-

ceeded the criterion of a one step gain.

24) Child uses scissors with ccntrol - 05_ the 53f-1 pupils

rated twice on this scale, 384 (65%) were found to

be initially deficient. Of these 384 pupils, 228

(59%) gained one step and 42 (11%) gained two steps

on their second ratings. Altogether, 270 (70%) of

the 384 pupils met or exceeded the criterion of a

one step gain.

PROBLEMS

25) Child has trouble with eating Of the 577 pupils

rated by their parents both times on this scale, 330

(57%) were judged to have trouble either "often" or

"once in a while" initially. Of these 330 pupils,

144 (44%) improved in their ratings by one step and

18 (5%) improved their ratings by two steps on the

second adrar'stration of this checklist. It should

he not,2C, here that improvement on this icaie, and

on the following 16 scales as well, is denoted by a
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decrease in rating where "2" denotes "often,"

"1" means once in a while, and "0" means "not at

all." altogether, then, 162 (49%) of the 330

pupils met the criterion of a minimum of a one

step change.

26) Child has trouble with sleeping - Of the 569

pupils rated twice on this scale, 155 (27%) were

found to have problems in this area initially.

Of these 155 pupils, 90 (58%) changed one step

and 13 (8%) changed two steps in a positive direc-

tion. In total, 103 (66%) of the 155 pupils met

or exceeded the criterion.

27) Child has trouble with stomach irregularities -

Of the 577 pupils rated both times on this scale,

111 (19%) were rated as having problems in this

area initially. Of the 111 pupils, 63 (57%)

changed one step and 2 (2%) changed two steps in

a oositive direction. In sum, 65 (59%) of the 111

pupils met the criterion set for them.

28) Child has trouble getting along with children -

Of the 574 pupils rated on this trait, 574 (65%) were

reported by their parents to have trouble in this

area initially. Of these 574 pupil-7, 135 (36%)

changed one step and 47 (13%) changed two steps in

a more positive c.irection in their final ratings.

Altogether, 182 (49%) of the 375 pupils met or ex-

-seeded the criterion of a o:le ,-,teo chance.
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trouble with getting along with adults

Of the 572 pupils rated twice on this three-point

scale, 265 (46%) were reported by their parents to

have problems in this area initially. Of these 265

nuoils, 100 (38%) changed one step and 58 (22%)

changed two steps toward the positive end of the

scale in their final ratings. In total, 158 (60%)

of the 265 pupils met or exceeded the criterion set

for them.

33) C ^i1d has trouble with unusual fears Of the 577

pupils rated twice on this scale, 225 (39%) were

reported by their parents to have problems in this

area initially. Of the 225 pupils, 138 (61%)

changed one step and seven (3%) -hanged two steps

toward the positive of this scale. In total,

145 (64%; of the 225 pupils met or exceeded the

criterion set for them.

31) C-old has trouble with nervousness - Of the 576

pits rated twice on this scale, 172 (30%) were

reported to have this problem initially. Of these

172 pupils, 51 (53%) met the criterion set for them.

32) Child has trouble w_:h thumhsucking - Of the 579

pupils rated twice ), this scale, 134 (23%) were re-

orted to have this )robl2m initially. Of these 134

c _ged one step and 14 (1(A)

changed two steps a more positive direction.
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In sum, 59 (44%) of the 134 pupils met the cri-

terion set for them.

33) Child has trouble with overactivity - Of the 575

pupils rated twice on this scale, 232 (40%) were

reported to have this problem initially. Of these

232 pupils, 130 (56 %) changed one step and 13 (6%)

changed two steps toward the positive end of this

scale. In total, 143 (62%) of the 232 pupils met

or exceeded the criterion set for them.

34) Child has trouble with daydreaming - Of the 576

pupils rated twice on this scale, 180 (31%) were

reported by their parents to have this problem ini-

tially. Of these 180 pupils, 93 (52%) met the

criterion of a one step more positive change be-

tween ratings. ..._,_....../

35) Child has trouble with temper tantrums - Of the 579

-Pupils rated twice on this scale 334 (58%) were re-

ported by their parents-to have this problem ini-

tially. Of these 334 pupils, 149(45%) met the

criterion set.

36) Child has trouble with crying - Of the 581 pupils

rated both times on this scale, 414 (71%) were re-

:)orted by their parents to have this problem ini-

many. Of these 414 pupils, 139 (34%) met the

(7_1-_-(7:rion Df a one step change in their final

ra,ings.



37) Child has trouble with lying - Of the 577 pupils

rated twice on this scale, 274 (47%) were reported

by their parents to have this problem initially.

Of- ,these 274 pupils, 102 (37%) met the criterion

set for them.

38) Child has trouble with tearing or breaking things -

Of the 576 pupils rated twice on this scale, 237 (41%)

were reported by their parents to hay/this problem

initially. Of these 237 pupils, 145 (61%) met

the criterion of a one step positive change in

their final ratings.

39) Child has trouble with wetting - Of-the 578 pupils

rated twice on this scale, 158 (27%) were reported

to have this problem initially. Of thes6 16R rupils,

83 (53%) changed one seep and 13 (8%) changed two

Steps in a more positive Aircctioll. In total,

96 (61%) of the 158 pupils met the criterion set

for them.

40) Child has trouble with speech - Of the 574 pupils

rated both times on this scale, 206 (36%) were re-

ported to have this problem initially. Of these

206 pupils, 127 (62%) changed one step and 15 (.7%)

changed two steps in a more positive direction.

In total 142 (69%) of the 206 pupils met the cri-

terion set for them.

.INTERESTS AND EXPERIENCES

41) Child is read to - Of the 585 pupils rated both
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initially and finally, 247 (42%) were rated as

being deficient initially. Of these 247 pupils,

73 (30%) gained one step and 6 (2%) gained two

steps in their second ratings. In sum, 79 (32%) of

the 247 pupils met the criterion of a ona step change.

42) Child goes to the library - Of the 587 pupils

rated twice on this three-point scale, 357 (61%)

were rated as deficient in this activity. Of

these 357 pupils, 80 (22%) increased one step and

15 (4%) gained two steps in their final ratings.

Altogether, 95 (27%) of the 357 pupils met the

criterion.

43) Child watches Sesame Street - Of the 586 pupils

rated both times, 271 (46%) were reported to watch

the program less than "often." Of these 271

pupils, 118 (44%) changed one step and seven (3%)

changed two steps in the direction o5 watching

Sesame Street often. Altogether, 125 (46%) of

the 271 pupils met the criterion set for them.

44) Child Lakes trips outside the community - Of the

586 pupils rated twice on this three-point scale,

221 (38%) were rated as deficient on this activity.

of these 221 pupils, 79 (36%) met the criterion

set for them of a one step gain in their final

ratings.
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sizanle proportion of pupils judged to

be deficient on those items included in both of the

oehavior checklists administered at the time of entry

into the PCEE Program and at the tine of entry into

the kindergarten program met the criterion of a one-

step gain on the three-point scales. This was es-

pecially true in the area of language and concept

development. At the same time it should be noted

that tne goal of 100 criterion attainment on the

p-.rt of all pupils was not met during the first

project year. It is to be hoped that this goal will

.nore closely attained during the second project

year.

Thltial parent ratings of their children on the be-

'.avior checklist, "1y Preschool Child," were obtained

rior to pupils' entry into the PCEE Program in fall,

972 cor those pupils engaged in the project during

Its second year. For the proportions of responses

each scale point on the items, refer to Appendix

Tt can he seen that there is a remarkable sim-

-tv netween the ratings received by ci,lidren

ehl-_ering th.? PCEF 2roaram during tic first proiect

and tho-.c entertna thi second year of project



3!)erit:on. _'c,si-tust data w__11 collectec iil

the early fall of 1973 showing each child's statu-

the com;parahle behavior check7ist, "I.tro-

Ruc'na mv Kinder(,arten Chill."

4
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Pr-d'ict 0:-.).D.ecive Six

Upon entrance into kindergarten, children who have
participated in the PCEE Program will attain me-n
rating scores at least one-eighth of a standard
deviation higher in parents' ratings or Personal
and Social Development, Language and Concept Devel-
opment, and Physical Skill Development, than will
pupils of similar socio-economic _tatus who had
attended kindergarten in the previous year and who
had not participated in the project or experienced
other types of preschool programs.

Comparisons were made on the eighteen items of "Intro-

ducing My Kindergarten Child" which were common to the

version completed by parents of pupils entering kin-

dergarten in fall, 1971 and to the revised checklist

administered to parents of pupils entering kindergarten

in fall, 1972. The analyses compared those pupils who

ha,'_ participated in the PCEE Program during the first

project year and those pupils who entered kindergarten

one year earlier and who has no preschool experience

of any kind. The summaries of these findings appear in

Tae

k

,
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A Summary of Results Comparing PCLE Pupils Upon Entry Into
Kindergarten in Fall, 1972 to Control Kindergarten Pupils
Upon Entry Into Kindergarten in Fall, 1971 on 18 Items

rF "Introducing 'fly Kindergarten Child"

,rouo N Mean
Standard
Deviation

2.

3.

4.

7.

'2.

nimself: gloves

Child dresses
himself: coat,
-acket, or
sweater

Child dresses
nimself: boots

.__es shoe-
:aces or bows

Child follows
directions with-
-_-ut reminding

-nild tells what
n wants or
neeas

Cn.ld na.,---3 good
care of things
hc, uses

a snows
lcac:ership in
,r3anizing games

nm,emhers
r_les of games

plays

-h: 'inishes
a game even if
ne

aleine

7.rild plays

Control

PCEE
Control

Control

?CEP
Control

',^7.7

Control

PCEE
Control

PCT:E

Control

PCEE
Control

PC--F

Control

Control

C-. -

631
911

624
911

611
911

644
911

649
911

655
911

647
911

641
511

643
911

642
111

91

1.76
1.80

1.90
1.91

1.59
1.57

1.17
1.61

1,51
1.93

1.91
1.63

1.1,1

1.23

1.
--
1-,

1.58

1.55
1.27

1.14
1.39

4

.47

.44

.32

.31

.63

.61

.90

.51

.28

.29

.51

.49

.46

.4. 6 0

.53

.54

.73

.28

.4i

2.59

<1

cl

149.35

429.77

162.27

242.65

185.wi

62.24

621.

n.s.

n.s.

n.s.

4.005

4.005

4.005

<.005

4%005

(.005

.

.1,

<105
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F,tandara

Ttom ',roue N 7'%-_,an Deviation F

104.16'.3. Child plays
with many
children

PC_Et' 636 1.31 .59
Control 911 1.64 ,63

14. c'r.J*4 -ecite,-, -,,--.77.--____ 646 1.70 .50

rhymes, sings Control 911 1.94 .29

songs

1. Child identi-
fies a few
letters of
the alphabet

pr,11-1= 628 1.79 .48

Contro: 911 1.31 .82

16. Child lr'enti- PCEE 636 1.44 .81

fies many Control 911 .97 .90

letters of
the alphabet

-7 Child t_11,4 ?CEE 632 1.46 .72

hits address Control '311 1.80 .44

.4- _Ild te"s PCEE 631 1.10 .89

hls telephche Control 911 1.84 .40

nurL-r

137.25

P

<.005

<.005

175.10 4.005

111.09 (.005

135.60

490.77

<.005

.005

:t can be seen in the table that the results are quite

mixed. In the 15 compar.sons that are statistically

si;7hificant, nine of the analyses of varian show the

control group to he rated higher by their parents than

was thc case :or PCEE pupils and in six of the analyses

t.i 7CEL: 2,1plis were rated higher than the control

-:.haergarteh gro.;p. In the six instances where the

re s_,.., :avc)re=1 the PCEE group, the criterion of a one-a'

Arc: -.I.:2-:rati r.twer, near, wa --- In all

tr.e J-_,,ari; r,:.
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It should be noted that there were few items measuring

the Language and Concept Development area (four), and

no items tapping the areas of motor skill develormeAt

or interests and experiences. The vast majority of

the 18 items were in the area of personal and social

development and perhaps because of this weighted

sampling of items the results were not as had been ex-

pected. Unfortunately, a better sampling was not

possible due to the dissimilarity of the two versions

of "Introducing My Kindergarten Child." Support for

this explanation is given by the additional analy-

ses described below.

The additional analyses were made comparing pupils who

had participated in the first PCEE Program year to

those pupils with other kinds of preschool experience

and to those pupils with no preschool experience at

all on all items of "Introducing My Kindergarten Child"

to which parents had responded in the fall, 1972.

The results of the analyses of variance and Duncan's

Multiple Range Tests, as as the means and standard

r
deviations obtained on the three groups on each item,

may be found in Appendix F. Of the 67 rating scales

on the instrument, 24 were found to differentiate

between the three groups in a statistically signifi-

-ant 7,anner. These 24 Items were mainly .n the Language
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and Concept Dev,loPment area, here 10 of the 14

items yielded significant differences between the

groups; in the Motor Skill Development area, where

there were differences between the groups on five of

the 11 items;'and in the Interests and Experiences

area, where four of the six items differentiated be-

tween the groups. In general, the PCEE and Pre-

School groups were rated higher on the items in these

areas than were pupils in the control group (those

who had no preschool experience of any kind). On

two items, Pre-School pupils were rated higher than

PCEE pupils and on two other items PCEE pupils were

rated higher than Pre-School pupils. In general,

PCEE and Pre-School pupils were rated by their parents

as having greater language and concept development

as well as higher motor skill development than control

pupils. Tn addition, pupils from the first two

groups were read to more, taken to the library more,

as well as taken on trips inside and out of the com-

nunity more often than pupils in the control group.

I; 4



Product ective ?even

Upon entrance into kindergarten, children who
have particiJated in the PCEE Program will
attain scores at least one-eighth of a stan-
dard deviation higher in each of the eight
academic readiness areas listed below than
will pupils ot similar socio-economic status
who had attended kindergarten in the previous
year and who had not participated in the
project or experienced other types of pre-
school programs. a) Picture Vocabulary
b) Letters c) Picture Completion d) Copying
Designs e) Picture Description f) Human Figure
Drawing g) Relationships H) Numbers i) Total
Score.

Six hundred and elohtv-one pupils who had parti-

cipated in the P.7. Program during the first year

of project operation were compared, upon entry

IIIinto kindergarten, with 911 pupils who had entered

kindergarten during the preceding year and had not

experienced any kind of Preschool on the eight

suhtests and total scores of the screening Test of

Academic Readiness. A summary of these compari-

sons is presented in Table 6.

I),

52



53

Table 6

qummary of Results CenParing PCE E Pupil c, Upon Untry into Kinder-
garten in Fall, 1972 (N=681) to Control Kindergarten Pupils Upon
Entry into Kindergarten in Fall, 1971 (N=911) on the Screening

Test of Academic Readiness

VARIABLE
Standa-a

Croup X r)eviation

STAR P :cture
Vor-ahulary

Letters

III Picture
Coy: p_

Iv Cot

Picture
,?_scrintion

T Fig-
ure 7:raw-
ing

VII Relation-
ships

7111 Numnerc

7ital

PCEE 9.12 2.12 6.43 <.025
Control 9.43 2.24

PCEE 6.41 2.49 33.12 <.005
Control 5.61 2.88

PCEE 4.57 1.67 1.34 n.s.
Control 4.48 1.60

PC-7F 2.92 1.34
Control 3.00 1.31

1.34 n.s.

?CFE 6.18 1.76 16.06 (.005
Control 5.82 1.81

PCEE 9.81 3.13 2.84 n.s.
Control 9.53 3.32

PCEE 6.73 1.39 19.45 <.005
Control 6.40 1.57

PC FE 8.69 3.71 13.55 <.005
Control 7.95 4.11

PCEE 54.98 11.40 19.00 4.005
Contro152.26 12.93

It -av he seen in -able 6 that statistically sig-

n.facant results were obtained on five of the eight sub-

tests o!- tne STAR as well as on the total scores. All

of these six comparisons showed that PCEE pupils oh-

tined 7.'an scor F: thin di:: the kir,c';(-r,jar*on



e

,:on.,_ rmm the :Jrc"_ous vear. =terion

to :e met this oP:ecti"e, however, specified that

in addition to statistically significant results

there would be at least an eighth of a standard devia-

tion diference between the means ,-)c the two groups.

This criterion was reached In all six comparisons

wh:cn toe results were statisti cally significant

and was not net in those three comparisons in which

the rests re not ,tatisticaliv signiftcant. In

sum7ary, pupils who participated in thg PCT--,I: proiec*

tended to score ..ocher in such areas of cognitive at-

tain7ent as Picture Vocabulary, Letters, Picture Des-

\cr1P*ion, ?.elationshins, an' Numbers than did com-

parable p,ipils who ham not Participated in an'/ pre-

school proqrarl. There were no differences between

:"ese two qroues in the areas of Picture Completion,

----)v-,--c- 7::_iman t'irure -)rawing.

o Ire made cpmnarIng p1,11s w:.9 had

.. 7irst ,::-', PrPqra7 ye-r puoil-,

atten:ie, ot-,er presc,00ls and to ' t

:-,reschool exr.,erlir7,, or ,Inz --,.ind --,:- Srreen-

A-2idemic t'eagin S aJminister-d to -111

.k,
_L
', A

. o
., .

-.- --:Irtcr. :;1.;--LI ,n the fail, 1972. The

4 .,-_31v5ies oc var:4; a--.1 multi-

14)
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,vitions or all groups on each suhtest and total,

ma- round in 7ippendix F. Statistically significant

results were obtained on every suhtest but ore as well

as on the total scores of the STAR. Only on the Copy-
,

inc subtest`were the differences between t_-.e means of

the groupsniot statistically significant. On those

subtests measuring the areas of picture vocabulary,

letters, picture completion, picture description,

human figure drawing, numbers, and total readiness

both the PCEE and Pre-School gcoups had higher mean

scores than the control group (those pupils with no

preschool experience of any kind). On,the suhtest

measuring relationships, the PCEE group had a higher

mean score than either the Pre-School or Control

group. In addition, on the human figure drawing sub-

..1:st and total test the PCEE group mean exceeded that

of the Pre-School group. In summary, the PCEE group

achieved h :aher average scores on all subtests but one

and on the total test than did rh.0 control croup.

Alsc, PCEE group exceeded the Pre-School group on

two o' the echt suhtests as well as on the total test

scores.

1..71n:7 the criterion of a one-eighth standard

deviation difference between means on the

it 7av ho
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that ln all instances but one (comparing the PC-EL

Total mean to the Pre-School Total mean) all statis-

tically significant differences between means far

exceeded the criterion set.

#71
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411
n. Process Objective One

The Project Director, Evaluator, and Specialists
in the areas of the handicapped will develop a
behavior checklist to be used by parents to rate
children on three - paint scales on Personal and
Social Development, Language and Concept Devel-
opment, Physical S:-.ill Development, interests,
Experiences, and other items designed to identify
learning problems due to emotional disturbance
(e.g., items from the Glidewell list), learning
disabilites, experiential deprivation, physical
handicaps, low intellectual functioning, and
mental retardation.

The Behavior Checklist, "My Preschool Child," was

developed using a three-point scale for ease of

parent response. Information given in the Evaluation

Report of Project Year I indicates that this is a

usable instrument.

Posttest data was collected last fall showing each

child's status on a comparable behavior checklist,

"Introducing My Kindergarten Child."
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1. Process Objective Two

Parent-Child Early Education pupils who have learn-
ing problems due to emotional disturbance, learn-
disabilities (i.e., language and perceptual dis-
orders) , experiential deprivation, physical handi-
caps, low intellectual functioning, and mental
retardation, will be identified as indicated by
preliminary screening battery.

All pupils entering the PCEE Program were administered

a preliminary screening battery which included the

Slosson Intelligence Test, the, Northwestern Syntax

Test, and the Beery Test of Visual-Motor Integra-

tion. Additional data were collected on all pupils

from parent evaluation on the Behavior Checklist,

"My Preschool Child" and teacher ratings on the

"Nursery School Adjustment Scale." Of the 710 pupils

enrolled in the fall in the PCEE Program, 345 (48%)

were referred for further liagnosis and observation

because of suspected learning problems:

1) 235 (33%) were identified as having emotional prob-

lems using the Glidewell items from the Behavior Check-

list and teacher ratings on the "Nursery School Adjust-

ment Scale." Of the 235 pupils so identified, 231

remained in the program until the end of the year.

Some children left the program and additional ones

were added. The proportion of children identified

as having emotional problems is within the range of

10% to 40% reported to be the norm in several studies.

110 2) 24 (3%) were referred for further diagnosis be-

cause of apparent low intellectual functioning. Of



use pupils, one score fell %,,ithin the

retarLlec. range. Three omers were or-

testable and were either under the care of a pedi-

atric neurologist or were under observation at the

Chid Development Clinic. The remainder of the

group was found to have various problems and appro-

priate counseling and suggestions were made to all

parents. Teachers were also made aw,re of sugges-

t-Lon-3 by the special educational consultant. Judo-

Ing from the final testing, the recommenda-elona mode

for tno chilc's programming had a marked effect.

Ine low number of cases coh,ldered mentally retaraea

compa:s very well to tne national norms cf I

en _al retaraation In the population.

C7,) were init.-La-1y ,:eterred as nava_n_j possible

urninj a, _ties including language (llsoriers.

pap-is, 18 Wore diagnosed to learnin

sabled ana received special hantl_tdti pre rams.

47 (6 r wore t-?fernd f-r opeecn tnera_,y. ref

L. -aron received ne n_3e tne7 wore

,vo prob_ems tht could 1)(_ corrected

Adding thee -trier, the Vtul num-

ros-21T- , the

y.
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were identified as having nearing dif-

F'artner clinic, testing indicated 24

cnildz =n showing normal hearing and 24 snowLa a

loss on the first clinical testing. One child was

an-testable. On a retest, three were found to have

normal hearing and four still indicated a loss.

5) 25 (4*,) were identified as having visual prob-

lems and wera referred for further examination.

It wii ne noted that the number of pupils identi-

fied to have learning problems due to the various

difficulties add up to more than the total who re-

ceived final testing at the end of the school year.

This is d-e to the fact that some pupils were identi-

fied as having multiple problem.



-Cniid 1,adcation pupil identified
snrou,n further diagnostic procedures as naving
learning proolems due to one or more of the factors
listed in Process Objective Two will be given in-
dividualized materials and/or teaching strategies
by his teacher as prescribed by consultant
specialis-s for the nandicapped.

Individualized learning programs and/or teaching

strategies were pr,:,;cribed for all children diag-

nosed by the specialist staff for the handicapped

as learning problems.

Programs prescribed for children with -arning disa-

bilities or in need of s'peech/language stimulation

were implemented in home teaching visits by three

.2her specialists in learning disahilitiP:, who

J re also qualified speech clinicians. The one

sr,ecialist also worked with several children wno were

,sntestabie =-:xtre7_, Jew learners. ThPir

work was monitored thre_gn inspection of weekly logs

0%. and coservaten by tnr- nsnitunt

J.

warrar.

Dire,-tor.

tnc u,

-re .71-111,1

t riy
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Cot. __-_x-e-sch-Joi teachers were given specilic

suggestions for follow-throcjh with these children

r-,eahs oD a w:itten evaluation report and in-

servi-ue traLning and c-nsuitation with the Lr-arnirg

DisaDiliie_ Consultant or co.-lpon.:2nt teac:-.ers.

ae7port, j)ab-Co:--,ponent for the Lea,-nin

Dasovich, Ph.D., Appendix P.)

7ncr

sen by a -1:-.ree learning alsabilitiPs teachers

co teacncr nandiir7 the greatest a-,ber

'hi worKed unoer the direct:1cl- of the Cc-

natant :r:i ec1ai Ssnoa. District

to ata000sn; probles. Thi's cDnsult-

_ na rcet :Jirector ;1.rifac-

spLe2n 7- brar--.7ary

tzod rJehavioral ,anc aDca

:cr

r J..t r ;
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:daeation Consultant cbserveci each Saturday except

two ap:sences to verify th prescribed programs

were being carried out to provide further alterna-

tives.

He reported that in all cases teachers were either

following the prescriptions as outlined or were

doing appropriate variations of these prescriptions.

(See Su Mary of the Final Reports, Sub-Component for

the Mentally Retarded, Allan Yater, Ph.D., Appendix R.)

Services provided by the Consultant Psychologist for

the Emotionally Handicar:ped and two Child Develop-

ment Consultants for children identified as having

enoticnal problems affecting learning iTicluded:

observation of behavior in the classroom, consultation

with teachers on a regular bas-_s and counseling with

parents. Assistance was given to teacncrs with under-

stunaing causes of behavioral deviations, management

strategies and witn alternate approaches and ohjec-

-- wnen necessary. Anecdotal records were kept

an-J consult:ata=s were held with ceac a 11.--

-2e k,,./ L'asis and or :at:_zrday with the t or and the

Plo:cct 51,7ector on the statas of these -_nildren.

_ Psycholot'_ statt_::-) :hat to

o_ owie jE .:;'ch teacher atcem,pted



64

Re-Jort, oup-Component for the Emotionally Handl-

oappea, Sidney Kasper, Ph.D., Appendix S.)

InaividaLl program prescriptions for the hearing

impaired and cerebral palsied children were carried

out on recommendations by the Specialist in Speech

Therapy and Special Education Consultant.

Joint staffings were held as needed with the staff

specialists and the project Director to discuss

teaching strategies and to monitor progress of

children with multiple problems. The Child Develop-

ment Component was most responsible in dealing with

the whole child.
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(-)1"):eCtiVe Four a. (Rev. 8/-_, Replacing
Process Objective Four)

The Project Evaluator and Project Director will
select items from existing instruments to measure
the self-esteem of pupils. Those items selected
will be responded to by Parent-Child Early Edu-
cation teachers at the beginning and end of the
PCEE Program year.

This objective was completed during the first

project year. Please refer to the Continuation

Report of 1972 for information pertaining to this

objective.
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prep_lratIon for the evaluation of Parent-Chill

Earl' Education pupils entering first grade ir the

fall, 1973, data were collected or. the S,:.anford

Earl, School Achiever ant Test, Level I (SESAT) in

1972, data collected on those pupils entering

fIrst grade In 1972 were used to construct local

percentll rank norrs for each of the four subtests

the as well as the total scores. Those

lcsal n=m -_ata as :ell as the reans, medians, stan-

dard deviatIons, reilahility estirates, standard

error ray :ne found in '-,1-,snendx c-1, q-2,

and

exa7ines these data carefully, It w111 Le

Level T, was ao:r ht:y too

for entering cir , grade ln the

r.. n '97%. 7'herr.fore, the

=1

ad-in.-.=ercd to all pupils e0tcr :no

_1973.

hls wil a roi lern,

coliect on *hr,

fore,
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racle -:_t tte sdme ti-e rather than compar3ng PCEE

pupils to a control group who entered flrst c-jrade

one year earlier.

Due to the fact that the \orthwestern Syntax Scale,

the measure of language ace used in the second

project year, supplied age norms only in six-month

intervals, the project evaluator developed new age

norms based on the original data Provided by the

author of the scale. These new age norms were used

_-or the recording of scores on this test by teachers

and for analysis of entering status for PCET.' pupils.

Please refer to Appendix H eor the new norms.
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PCEE 7eac.iers Rating on Pupil Skill Development -

PCE: teachers rated 680 pupils on their devel-

opment in the Personal and Social,Language, Math

and Science Concept, and Motor areas at the end of

the second program year. A summary of the results

is given in Appendix 5-1, which includes the items

on which the pupils were rated together with the

N's and percentages for each point of the three-

point scales. Inspection of this appendix shows

that the large majority (more than 68%) of the

pupils attained competency in all of the skills

listed in,all areas. The percentages of pupils

competency varied from 68% (on the item

"child identl fies many letters of the alphabet")

to 99% (on the items "child tells his whole name"

and "child speaks in sentences of five or more

words") . In sum, it may be safely stated that while

not eve'y child attained the competency in each

p:escnted during th program year, vast

7,1i,of.l.ty of pupils did achieve what was expected

of the 1.: nearly all of the skills taught.

I
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of kindergarten pupils in the

school district received at least one home visit

during tne 1972-1973 school year. After the visit,

the kindergarten teacher rated the child and parent

visited on a series of five-point rating scales

taken from those in the Home Teaching Report. The

items, tocether with the N's and percentages for

each scale point, are given in Appendix J-2. Two

kinds of comparisons were made on these ratings.

3ne comparison involved contrasting the ratings of

:indergarteners who had participated in the PCEE

Program during its first year of operation to those

o,Jtained by pupils with other preschool experienr.1

and by pupils witil no preschool experience of any

kind. The results on these comparisons are given

it Appendix J-3. An examination of Appendix J-3 shows

that the tnree groups of pupils received statistically

.Disgnificant mean ratings on only four of the 20 rating

scales. Two of these four items dealt with parental

Apparently, parents of PCEE pupils and pupils

otner preschool experience were rated both as

morn self- confident and at ease more than were the

parents of pupils who had not attended some kind of

_preschool. The other two items on which group dif-

ference3 were found dealt with aspects of the child's

response to learning activities. Both PCEE pupils and

'1.)
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pupils who had had other kinds of preschool ex-

per-ence were rated by their kindergarten teachers

as being more interested in the activities presented

and as attaining more of the lesson's objectives than

were pupils with no preschool experience of any kind.

In addition, pupils with preschool experience other

than the PCEE kind were rated as attaining more of

the objectives than did the PCEE pupils. In sum,

there were few differences found among the three

groups on parental and child responses to the home

visit. On those items where differences were found,

both groups of children who had preschool experience,

and their parents, attained higher mean scores than

der_ the group who had no preschool experience.

Another comparison was made contrasting the ratings

of PCEE pupils obtained during the kindergarten year

to those obtained at the end of the PCEE year. The

purpose of this comparison was to see if the PCEE

pupils maintained or enhanced their end of the PCEE

year ratings which had already shown significant

increases over their beginning of the PCEE year

ratings. A sunmary of the results of these compari-

sons is given in Appendix J-4. An examination of

thee results shows that tnere were statistically sig-
,

r.iii ca nt cnahges on five of the 20 items, _kr: he di-

rectIon oi Tore negative ratings given by teacners
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during the kindergarten year. All five of these

items related to the child's responses to the

learning activities presented and to his attitude

toward the session and school in general. PCEE

pupils were rated as being less interested in, and

attentive toward, the learning activities presented

during the kindergarten home visit as well as at-

taining fewer of the objectives presented as com-

pared to his PCEE ratings. These pupils were also

rated as having less positive attitudes toward kin-

dergarten than had been the case in relation to

Saturday School and being less ready for the home

visit. It should pe noted that even on these five

scales the large majority (more than 80%) of the

pupils were not judged to be deficient on the traits

measured. Yet, it has been shown that, at least in

these instances, the PCEE pupils did not receive as

high ratings as they did at the end of the first

ro;ect year. One might speculate on the possible

causes for these changes and consider wnether one

reason might be that the children did not find the

matera.a.Ls presented to be as stimulating as those

presented daring his PCEE year. Perhaps, on the

other hard, the home teachinj visit took a-. a dif-

ierent form which was not as personal and novel for

'vnat'zf,er -ypotnesi- is put torward to



explain these negative changes, it is probably

1~:p ortnt to try, during the third project year to

exam.,.ne carefully wl.,at goes on during the kinder-

garten home visits and see if changes can be made

so as to reverse the results found here.





2. T-IE PAREN-2

Produ:-: 0b2octive One

Each parent receiving home visits in the Parent-Child
Early Education Program, who was rated by the
teachers a3 being less than very positive in her
attitudes toward the teaching session, the teacher,
and her child during the first Home-Teaching ses-
-ion, will increase in the positiveness of her at-
titudes by a minimum of one step on each five-point
rating scale as assessed by the teapher during the
last home visit of the program.

Following the first or second home visit in the fall

cf 1972, the teachers rated 688 of the 710' parents on

the eleven scales of the Home Teaching Report pertain-

ing to parent attitudes. Following the last home

visit in the spring of 1973, 637 of 688 parents again

received ratings on these same scales. The items re-

lacing to this objective, tr)gether with the N's and

percentages for each point of the scales, are presented

in Appendices B-1 and B-2. A summary of the results

of teacher ratings including initial and final means
Alp

and standard deviations, t test results, as well as

the proportions of parents judged to be deficient

(rated as "three" or less) on each of the five-point

scales, is presented in Table 7.
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A Suamary of Initial and Final Teacher Ratings of Parents'
Attitudes Toward the Home Teaching Session, The

Child and the Teac,-.ers (N = 6J7)

Item
Parent attitude
toward teaching
sessions

a. Positive vs.
negative

b. Interested vs.
disinterested

Initial
Final

Initial
Final

c. Self-confident- 'Initial
vs. lacking Final
self-confidence

Parent interaction
with child

a. Accepting vs.
unaccepting

b. Aware vs. una-
ware of needs

Tnitial
Final

Initial
Final

c. Motivation posi- initial
tive vs. negative Final

d. Reinforcement
politive vs.
negative

e. Competent vs.
incompetent

Parent relation-.
snip with teacher

a. Friendly vs.
unfriendly

b. Cooperative vs.
uncooperative

c. At ease vs.
iii at ease

Initial
Final

Initial

'Initial
`Final

!Initial
Final

!Initial
4Finai

Mean

Standard
Devia-
Lion

Deficient

4.60
4.76

4.59
4.73

4.37
4.62

4.51
4.64

4.17
4.44

4.30
4.51

4.32
4.50

4.36
4.60

4.66
4.83

4.64
4.77

4.48
4.73

.75

.62

.75

.66

.90
-

.82

.68

1.01
.82

.91

.92

.78

.87

.74

.70

.5G

.72

.57

.83

.61

4.52

3.82

6.93

"69

6 6

5.76

5.14

5.80

5.38

4.26

7.08

4.01

<.01

<.01

4..01

4.01

<.01

4.01

<.0.1.

1.01

4.01

4.01

78
32

78
40

123
59

92
47

147
83

136
71

134
71

128
60

70
21

78
29

102
34

12
5

12
6

19

9

14
7

23
13

21
11

21
11

20
9

11
3

12
5

16
5

256



oe seen in Tanie 7 that :..ore than EICJ of the

Laren is were rated by their children's teachers as

peihg positive toward, and interested in, the home

teaching session initially. The large majority of

parents (more than 80%) were rated as being friendly

toward, cooperative, and at ease w"..h the teachers

at tha beginning of the year. A slightly smaller

majority were found to be using appropriate modes

of interacting with, and to have positive attitudes

toward, their children at the beginning of the year.

The ratings received by these parents at the end of

the year were statistically significantly higher on

all of the scales in the direction of more positive

attitudes toward _the teaching session, better modes

of interaction with children, and better relationships

with the teachers. Concomitantly, there were decreases

in the proportions of piarents judged to. be deficient

(rated as "three" or less) from initial, to final

ratings on every scale. The dramatic shifts in ratings

observed during the first program year were not ob-

tained during the current year because so many fewer

of the parents were judged to be initially deficient

during the second year. In general, fewer parents

were also rated as deficient in their final ratings

during the second year as compared to the first year

iiro:ezt operation.
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-haiys-s of individual oarenc changes from initial

to fLnal nome teaching sessions for tnoX parents

judged to be deficient at the beginning of the program

year showed the following:

Parent Attitude Toward Teaching Session

1) Positive versus negative attitudes - Of the 637

parents rated on this five-point scale at both the be-

ginning and end of the program year, 78 (12%) were

judged to be deficient initially. Of these 78 parents,

10 (13) gained one step, 50 (64%) gained two steps,.

and seven (9 %) gained three or more steps in their

final ratings. Altogether, 67 (86%) of the parents

initially judged to be deficient in the positiveness

of their attitudes gained one or more steps in their

ratings at the end of the second program year.

2) Interested versus disinterested - Of the 78 parents

:uagec, tc be initially deficient on this scale, eight

(13t) gained one step, 50 (64%) gainedp:o steps, and

seven 94) gained three or more steps. In sum, 65

(835) of tre parents initially rated as deficient in

their interest gained one or more steps in tne...r final

ratings.

3) Self-confident versus lacking self-cdnfidence - Of

the 120 parents rated as deficient in this traitat the

pe:-..inning of the program year, 25 (21%) gained one

sce,, 64 cwc, ,teas, and se7L.-.M_; gained

three cr more steps. Is total, 96 (80%) of those
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oarents rated as lacking self-confidence initially in-

creased one stomp or more steps in their ratings of this

trait at the end of the year.

Parent interaction with Child

li Accepting versus unaccepting - (f the 92 parents

. rated as being initially deficient in this trait, 24

(26%) gained one step, 41 -(451) gained two steps, and

10 (110 gained three steps or more in their final

ratings. Altogether, 75 (82%) of those parents rated

as being deficient in their acceptance of their

dren increased one or more steps on this Scale at the

end of the year.

2) Aware versus unaware of needs - Of ttib 147 parents

found to be initially deficient in this trait, 46 (31%)

gained one step, 52 (35%) gained two steps. and 22

(15%) gaihed three or more steps in their final ratings.

In sum, 120 (22%) of those parents judged to be lacking

in awareness cf their children's needs at the beainning

of the program year gained one ()I more steps in their

ratings of this trait at the end of the year.

3) Motivation positive versus negative - Of the 136

parents rated as "three" or less on this scale, 46

(34%) gained one step, 52 (38%) gained two steps, and

seven (5t) gained three or more steps in their final

tot 1, 105 (77%) of those par,_ntz

111 initially judged to be defivient in their use of posi-

tive motivation with their children gained one or more



steps their final ratings.

4) Reinfo3cement positive versus negative - Of the

134 parents rated as being deficient pn this scale,

46 (34%) gained one step, 50 (37%) gained two steps,

and seven (5%) gained three or more steps in their

ratings at the,end of the year. Altogether, 103 (77%)

of those parents initially judged to be deficient in

their use of positive reinforcement with their children

gained one or more steps in their final,ratings.

5) Competent versus incompetent -Of the 128 parents

judged to be deficient in this trait at the beginning

of the,year, 41 (32%) gained one step, 54 (42%) gained

two steps, and six (5%) gainer three or more steps in

their final ratings. In sum, 101 (79%) of those parents

rated as lacking in competence initially gained one or

more steps on this scale in their final ratings.

Parent Relationships with Teachers

1) Friendly versus-unfriendly - Of the 70 parents rated

as deficient on this scale, 11 (16%) gained one step,

52 (74%) gained two steps, and four (6%) gained three

or more steps in their end of the year ratings. Al-

together, 67 (96%) of those parents rated as deficient

in their friendliness toward the teacher at the begin-

ning of the year gained one o" more steps in their

ratings at the end of the year.

2) Cooperative vefsus uncooperative -.Of the 78 parents

rated as initially deficient it this trait, 17 (22%)

4
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gai:ec one step, 47 (60%) gained two steps, and four

tnree or more steps in their final ratings.

In sum, 68 (87%) of those parents initially rated as

deficient in their cooperativeness with the teacher

gained one or more steps in.the final ratings.

3, At ease versus ill at ease - Of the 102 parents

judged to be initially deficient on this scale, 19

(19%) gained one step, 64 (63%) gained two steps, and

seven (7%) gained three or more steps ip their final

rztincs. In total, 90 (88%) of those parents rated as

being deficient in-this trait atthe beginning of the

year gained one or more steps on this scale at the end

of the year.

In general, more than 85% of the parents rated by

teachers at the end of the second program year on their

al_titdes toward the home teaching session, their inter-

action with their children, and their relationships with

teachers were found to positive in their attitudes

toward, and interested the teaching session; show-
_

ing self-confidence; accepting of their child:en, aware

of their children's needs; using positive motivation

and reinforcement techniques; competent in their inter-

action with their children; and, friendly toward, co-

operative and at ease with, the'teacher. These find-

1:12 :;372zIre juste favorably with =hose olp-ained

the end of the first program year. Of those p,rents

initially rated as deficient in these traits, not all
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increased by the minimum of one step as stated in

tne oinective. However, between 77% -c,p 96% of these

parents achieved this goal on the different rating

scales. The extent to which the _oal was reached

was fairly similar During the two program years.

There were somewhat more items on *which the 100% goal

was nearly reached during the first project year but

there were fewer proportions c:F_ parents found to be

deficient either initially or finally during the

second program year. Zt is hoped that the goal of

100% attainment by all parents on each scale will be

even more closely/ approximated during the third project

year.

r
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1?roduct Oh=eCtl7p TWD

Each parent participating in the Parent-Child
Early Edl.cation Program who vas observed by
the teacher to be deficient in using appropriate
teaching techniques during the parent's first
Saturday School session will increase, by a
minimum of one step on a five-Ioint rating
scale, her use of appropriate techniques as
assessed by the teacher during the parent's
last Saturday School session in the program.
Appropriate teaching techniques include appro-
priateness of reinforcement techniques used by
parents and the extent to which parents ar7com-
plished the objectives of the lessons assigned:"

A random sample of 172 Parents selected from

all families of pupils participating in the second

PCEE program year by selecting every fourth name

from an alphabetized list of all parents. Of these

172 parents, 160 participated as teachingLssis-

tants in Saturday School over a sufficiently long

enough time to be rated both at the beginning and

end of the second program year. 'A summary of the

proportions of parents rated as being deficient

(rated as less than "fcur ") on each of the four

five-point scales related to tnis objective, to-

gether with the means, standard deviations, and

paired observation t test results, are given in

Table 8. For the complete frequerfcy tabulation of

ratings obtained at the beginning and end of the

second program year, refer to Appendix I.

81
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r!.. can he seen in T,ble 8, more than 75% of the

parents participating in Saturday School 'ere ini-

tially judged to be using appropriate techniques and

accomplishing the tasks assigned to them (were

rated as "four" or higher). An even larger majority,

more than 85% of these parents, were judged to be

performing adequatelx during the final sessions of

Saturday School. There were ...c.atistioally signifi-

cant changes in the direction of greater use of

appropriate teaching techniques and positive rein-

forcement as well as in parent accomplishment of

the tasks assigned.

Analyses of individual changeskfor those parents

judged to be initially deficient showed the following:

1) On tine versus not on time for planning session --

Of the 13 parents rated as being initially defi-

cient in their proTptness in arriving, seven (54%)

gained one step in their ratings by the end of the

year. However, 14 parents who were initially rated

as being on time for the planning session at the

beginning-of the second program year were rated

as tardy at the end of the year. These figures

for tardiness-are propertionately slightly greater

than'those obtained (luring the first project year.

299
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2) WIllinf; versus un4illing to participate in

Saturday School -- Of the 2-.) parents rated as

being deficient in their willingness to par-

ticipate as teaching assistants in Saturday

School at the beginning of the second program

year, five (22%) increased'one step, six (2a)

increased two steps, and two (9%) increased

three or more steps on this five-point rating

scale. Altogether, 13 parents (57%) of those

origi_ally rated as deficient on this trait

increased their ratings by one or :-are steps.

As compared with ratings obtained during the

first project year, proportionately fewer parents

were judged to be initially deficient; but of

these initially deficient parents, fewer reached

the criterion of a one-step gain during the

second project year.

3) Used appropriate versus inappropiiate teaching

techniques -- Of the 38 parents rated as deficient

in their use of appropriate teaching techniques

at the beginning of the secrld program year, 13

(34%) increased one step and ten (26%) increased

two steps in their ratings at the end of the year.

300
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Altogether 23 (61%) of those initially deficient

in this trait increased their r- by one or

more steps on this five-point ._,._ e. These

findings are similar to those obtained during

the first year of project operation.

4) Used positive versus negative reinforcement

Thirty-two parents were rated as deficient in

their use of positive reinforcement at the be-

ginning of the second program year. Of these

parents, 14 (44%) gained one step and nine (28 %)

gained two steps in their ratings by the end

of the year. In sum, 23 (72%) of those parents

rated as being initially deficient in this trait

gained one or more steps on this five-point

scale. As compared with ratings obtained during

the first year of project operation, somewhat

fewer parents were judged to be initially defi-

cientin this trait and slightly mcre parents

proportionately met the criterion of one-step

gain on this five-point scale during the second

program year.

v01
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n: A:c=-Yrlshed ver,:us did riot accomplish t._,

nssign.:-,d -- Of tne 24 parents rated as not accom-

plished the tasks assigned to them at the begin-

ning of the second program year, 11 (46%) gained

one step and six (25%) gained two steps in their

ratings at the end of the year. Altogether, 17

(71%) of those parents rated as being initially

deficient in this trait gained one or more steps

in their final ratings. 'nese data are quite sim-

ilar to those obtained during the first year of

project operation.

In sum, more than 85% of the parents rated by teachers

at the end of the second program year on their perfor-

mance in Saturday School were found to be using appro-

priate teaching techniques, using positive reinforcement,

and accomplishing the tasks assigned. This compares

favorably with the approximately /5% found to be so at

the beginning of the year. Of those parents initially

rated as deficient ln these traits, not all Increased

one step as specified ,n, the objective. However, a

minimum of 61% of these parents did change in more pos-

itive directions by the end of the second program year.

These findings ark quite similar to those obtained dur-

ing the first year of project operation and probably

302
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represent a more realistic expectation than that

set forth in the objective. It is hoped, however,

that a closer approximation of the goal of 100%

attainment wil be achieved during the third program

year.

303
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c. Pr0:1-act 3bective Three

AS d result of attending Parent Study Groups,
parents will demonstrate greater knowledge of
the principles of child development and ap-
propriate interaction techniques by answering
10% more of the items correctly on the test
given at the end of the last session than they
had on the test given at the beginning of the
first session.

Forty -seven pareilts attended a four-week short-

course on communicating with their child, entitled,

"Are You Listening ?" during the winter of 1973. Dur-

ing the first and last sessions 32 parents responded

to itexis of the "Parent Effectiveness Training Scales."

A summary of results is given in Table 9.

Table 9
Initial and Final Responses to Items of the Parent Effectiveness

Training Scales Almihistered to Parents Attending
Group Sessions (N = 32)

Item i
U* Z**

1. Physically remove
your child from the
piano when he re-
fuses to stop banj- !Initial 3 ( 9%) 29 (91%) 0 (0%)

ing on it after you ,Final 5 (16%) 27 (84%) 0 (0%) 41

have told him it is
becoming unbearable
to you

2. Praise your
child for being ;Initial 8 (25%) 22 (69%) 2 (6%)

consistently prompt ,Final 13 (41%) 10 (59%) 0 (0%)

in coming home to
dinner

3. Scold your six
year oid child if
he demonstrates ob- initial 14 (44%) 15 (47%) 3 (9%)

iscc4lonable "F.Lnal 24 (75%) 7 (22%) 1 (3t;

anners in tront
of guests

n s

1.06 n.s.

2.41 4.02



s. Punish your child
when he uses an ob-
jectionable swear
word

3. Make your child
apologize to

4-4 another child he
has treated very
discourteously

6. Make your child
eat almost every -
thing on his plate
befo-e being al-
lowed to leave

7. Punish or deny
your child some-
thing when you
catch him telling
a lie

8. Punish or
reprimand your
child for stealing
money out of your
purse

9. Insist that your
child perform when
he is asked to do
so for relatives
or guests

10. Make your two
year old remain on
the toilet until he
has performed his
"duty," when you
know ht4 has to go

. \

ii. Set up a system
whereby your kild

can earn some ind
of rewarf;
jar:1.y does Ills cnores
around nome.

89

Table 9 Co:-..Linued

U* Z**

nitial
inal

initial
Final

Initial
Final

ITnitial
iaal

nitial
inal

:Initial
Final

nitial
inal

I

i

1

flItlal
Final

20 (62%)
27 (84%)

8 (25%)
13 (41%)

19 (59%)
23 (78%)

14 (44%)
22 (69%)

3 ( 9%)
15 (47%)

30 (94%)
32(100%)

28 (88%)
28 (88%)

10 (31%)
13 (41%)

9

4

24
19

12
7

15
9

26
14

2

0

3

4

21
19

(28%)
(12%)

(75%)
(59%)

(38%)
(22%)

(47%)
(28%)

(81%)
(44%)

( 6%)
( 0%)

( 9%)
(12%)

(66%)
(59%)

3

1

0

0

1

0

3

1

3

3

0

0

1

0

1

0

(9%)
(3%)

(0%)
(0%)

(3%)

(0%)

(9%)
(3%)

(9%)

(98)

(0%)
(0%)

(3%)
(0%)

(3%j
(0%)

1.77

1.51

I-17

1.58

2.60

`1

<
1

<1

.02

n.s.

n.s.

n.s.

.01

n.s.

n s

n.s.



'-4....,it-L-1n

12. Punish
threaten t punish
your child if he
eats between meals
after You have
told him not to

13. Punisn or
scold your child
for not cleaning
up his room after
making a mess of
it during play

14. Scold your
child for careless-
ly breaking or
ruining one of his
expensive toys

15. Punish or
scold your child
for "sassing" you
or saying some-
thing disrespect-
ful

16. Make your
child stop bring-
ing his toys into
the living room
when it gets too
cluttered

17. Make your
child clean up his
own mess when he
carelessly spills
food on the rug

18. Tell your
child she is a
good girl or reward
her when she re-
mains still wnile
you are combing her
hair

r

Table 9 Continued

1..7* L ? Z**

Initial
Final

Initial
Final

Initial
Final

Initial
Final

Initial
Final

Initial
Final

Initial
Final

18-(56%)
-23 (72%)

10 (31%)
21 (66%)

7 (22%)
20 (62%)

5 (16%)
20 (62%)

6 (19%)
3 ( 9%)

19 (59
12 (38t

5 (19%)
11 (34%)

13

7

22
9

24
12

26
8

26

29

12
18

24
20

(41%)
(22%)

(69%)
(28%)

(716)
(38%)

(81%)
(25%)

(81%)
(91%)

(38%)
(56%)

...-/

(75%)
(62%)

1 (3%)

2 (6%)

0 (0%)

2 (6%)

1 (3%)
0 (0%)

1( 3%)
4(12%)

0 (0%)
0 (0%)

1 (3%)

2 /(6%)
//

2 .(6%)

1 (3%)

1.58

2.94

2.75

3.75

i

2.27

1.06

J06

90

p

n.s.

<.01

< . 01

<.01

n.s.

(<.05

n.s.
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Table 9 Continued
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Item U* L ? Z** P

19. Punish your
child for continu-
ing to play in his Initial 25 (78%) 6 (19%) 1 (3%) 1.78 n.s.
room after you Final 29 (91%) 2 ( 6%) 1 (3%)

thought he had gone
to sleep at his i

bedtime
,

20. Set up a sys-
tem of rewards for
your child if he _ Initial 19 (59%) 10 (31%) 3 (9%) 1.50 n.s.
habitually wasnos Final 26 (81%) 5 (16%) 1 (3%)

his nands before
corm n to the
table

21. Make your
child stop or
punish him when
you catch him
fingering his
genitals

22. Punish or
reprimand your
children for tight-
Inc: loudly With
eacn other over a
toy

23. Praise or re-
ward voar chid for
not crying when he
doesn't get his way
r has his feelings
_rt. c

Initial 20 (62%) 11 (34%) 1 (3%) 1.00
Final 21 (66%) 9 (28%) 2 (6%)

Initial 8 (25%) 22 (69%) 2 (6%)
2.02

Final 17 (53%) 13 (41%) 2 (6%)

Initial 13 (41%) 19 (59%) 0 (0%) 2.02
Final 21 (66%) ' 11 (34%) 0 (0%)

2.. Threaten to
punish or reprimand
your child for tell- Initial 14 (44%) 16 (56%) 0 (0%) 2.47
inNyou he won't co Final 22 (69%) 8 (25%) 2 (6%)

on an errand after
you have asked him
several times

307 1.

n.s.

<.05

4.05

<.02



IIITable 9 Continued

Item U* Z**

32

25. Tell your
daughter that 0U
Will buy her some-
thing she has-been
wanting if she keeps
her dress clean un-
til you go out to
dinner a couple of
hours from now

Initial 28 (88%)
Final 29 (91%)

4 (12%) 0 (0%)

( 9%) 0 (0%) <.1-

26. punish or
reprimand your
child when yousee Initial 9 (28%) 22 (69%) 1 (3%)

him pulling uF the Final 16 (50%) 14 (44%) 2 (6%) 2.00

Skirt of the girl
next door and em-
barrassing her

n.s.

<.05

*U = Unlike me
L = Like me
? = Uncertain, or do not understand

**Z The Z test for the significance of the difference between
two correlated proportions was used to determine whether
parental responses to the U and L categories had changed.

Inspection of this table shows "that the parents

showed statistically significant changes, in a more

positive direction, on eleven of the twenty-six

.three-point scales. These, items were concerned

mainly with the use of punishment as a means of com-
,

-municating with the child. Fewer parents rated them-

selves as using punishment during the last session

than had been the case during the first session of
L-

the short-course. There were no significant shifts

on the items dealing with the use of praise as a

111
means of dealing with parent-child problems.
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When first and last sesAion ratings were compared by

individuals to determine whether the criterion of a

10% gain in the numbers of correct responses was

achieved it was found that 4 (12%) of the parents

had increased by three points (the equivalent to

12%), 11 (34%) of the parents had increased by four

to six points (the equivalent from 15 to 23 of the

items correct), and seven (22%) of the parents had

increased their scores from 7 to 14 points (the

equivalent from -27 to 54 of the items correct. Five

(16%) of the parents gained one to two points on their

final ratings And five (16%) parents either did not

change or regressed in the total scores. Altogether,

22 (69%) of the parents achieved the criterion set

for them of a 10% gain in the number of items correct.

309
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d. 2rocess Objective One

37/ parent from each fami'v participating in the
P rent-Child Early Education Program will volun-
teer to assist in Saturday School. apd will assist
with one class at lea'st once every two months.

Attendance records of parent assistance in Saturday

School show that of the 706 families rated on this-

objective through December, 1972,595 (85%) served at

least once during the first 11 sessions. Parents or

parent substitutes from 371 (53%) of the parents

served two or more times while 224 (32%) assisted

once. It is interesting to note that percentage of

parent participation during this period ranged from

77% in one teaching center to 96% in another.

During the remaining twenty sessions, January through

June 3, it would be expected that parents serve be-

tween two and three times. Of the 686 families rated

on this objective, parent or parent substitutes frod

83% of the families assisted in Saturday School and

met the criterion. The following chart indicates

parent participation by teaching teams.

Number of Parents
Participating at

Population L-st 2 Times % of Parents
Team I 73 63 86%
Team II 81 55' 68%
Team III 94 80 85%

Team IV 95 87 92%
Team V 96 82 85%
Team VI 101 83 82%
Team VII 146 126 86%

310
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In looking at the total year, parent volunteers should

nave assisted in Saturday School at least four times.

The following chart indicates that 78% of the parents

net the criterion'of working once every two months.

Furthermore, it should be pointed out that 6!6% served

five or more times.

Population
Number
Serving

% Serving
4 Times

% Serving
5 Times

Team I 73 62 8 67%

Team II 81 46 5 41%

Team III 94 73 78 67%

Team IV 95 90 95% 92%

Team V 96 76 79% 69%

Team VI 101 78 77% 67%

Team VII 146( 109 75% 56%

\
It should be noted that only eight children out of a

oossible group cf 686 were not represented by parent

assistance on Saturday throughout the school year.

Ten children were represented only once. On the other

nand,- there were a large number,of families that mar

exceeded the expected criterion. A number of parents

served between 10 and 20 times throughout the school

year.

Although we did not meet 100% parent achievement of

this objective, there is a marked increase of parent

partici pat on over the first year of the program. It

yiis also 'teresting to point out that socio-economic

level was not a factor in determining parent partici-

pation. 'Rather the effectiveness of certain teachers

in involving parents seems to have been an }important

311
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factor. The school with the lowest percentage of

?arent participation depended on several excellent

high school girls who assisted throughout the year

and thus,/ did not rely on parent assistance. Con-

tinued efforts in closer approximation of 100% par-

ent achievement of this objective will be made in

the coming proiect year.

312
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e. Process Objective -Two

Each parent receiving home visits will follow in-
structional procedures (us-3 activities or materials
suggested by the teacher during the previous visit).

Date pertaining to this objective was obtained on 638

parents at both the beginning and end of to second

program year. A tabulation of ratings made after the

first or second home visit showed that 163 (26%) of the
ti

parents had used several activities suggested by the

teacher, 183 (29%) had used one activity suggested,

and 292 (46%) we rated as having used none of the

activities or materials suggested. A Summary of rat-

ings made after the laSt home tea,_Iing session at the

end of the year showed that 273 143%) of the parents

had used several activities suggested by the teacher,

236 (37%) had used one activity gested, and 129

(20%) were rated as having used none of the activities

or materials suggested by the teacher during her pre-

vious visit. There were far fewer parents (63 or 26%)

who used no activities' at the,end of the year than had

beer. the case at the beginning of the year. When the

beginning and final mean ratings of this three point

scale were compared using a paired observation t A

test, the analysis yielded a highly statistically sig-

nificant t of 10.33 (p <.01) between the initial mean

rating of'.80 and the final mean rating of 1.23. (See

Appendix B-1 and B-2.))

The findings during the second project year are highly

313
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similar to those obtained during the first project

year. In both instances the goal of all parents
4

ftusing at least one activity Suggested by the teacher

was fairly approximated (78 and 80%, respectively

during the two succeeding years) at the end of the 4

year. Hopefully this goal will be more closely ap-

proximated during the third$project year.

4

314
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f. 2rocess Objective Three

Parent Study Groups will be established with parents,
guidance counselors, and project staff members de-
termining the content, structure, and frequency of
group meetings.

A four week short course for parents on communicating

with their child, entitled "Are You Listening?," was

conducted by two district elementary guidance counsel-

ors during January and February. An enrollment figure

tof 47 indicated the, projected enrollment limit of 40

had been exceeded. The course was Well received by

parents.

In May, one of the Child Development Consultants pre-

sented a program entitled "The Shy Child." An audi-

ance of 54 persons was present for the film presenta-

tion and discussion that followed.-

The child psychologist and the two child development

consultants have met with parents on an individual

basis. During the first half of the school year,

they concentrated on working with teachers and the

remainder of the year worked closely with both

teachers and parents. It was felt that attention

to individual problems was more effective than group

meetings in relationship to the available time. (See

Final Report - Sub-Component for the Emotionally

Handicapped, Sidney Kasper, Ph.D.)

"11. 5
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3. 'fur STA-T

a. ProducL Objective One

Each Parent-Child Eurlv Education teacher will
utilize appropriate motivational techniques
(e.g., reinforcement and feedback strategies)
for environmentally disadvantaged and handi-
capped pupils. By the end of the first year
of project operation, each PCEE teacher will
be rated at least a "four" on a five-point
rating scale as assessed by the Project Direc-
tor through classroom observations.

Data were collected on items relating to this

objective by the Project Director during Saturday

School classes at the beginning and end of the

second program year and during one home visit with

each teacher midyear. Patings on these items were

also made by elementary pri:.cipals during one home

visit made by them in the middle of the year. (See

Appendix X-1.) The five-point scales ref icing to

this objective together with the proportl,nns

teachers identified as deficient at the beginning

and end of the second program year by the Pro sect

Director are 12sted below:

1) Used appropriate versus nappropriate teaching

chnigues Of the 24 teachers rated by the

Project Director during Saturday Snool at the

beglsrl.,_ng of the progral- year, 19 (79%) were

ti



t

101

rated as "thre or less on this five-point

sczle, thus being identified as deficient on

this trait. The tabulation of teacher ratings

made during Saturday School at the end --)f the

second project year showed that six teachers

(25%) were judged to be deficient. Thus, at

the end of the second program year, 13 (54%)

more teachers were rated as using appropriate

teaching techniques during Saturday School than

had been the case at the beginning of the year.

Comparing these ratings with tnose obtained

during the first project year, it may be seen

that more teachers, especially in their initial

ratings, were judged to be deficient in this trait

during the second program year. The summary of

ratings ma0e during the midyear home visits by

the Project Director showed that 11 teachers (46%)

were judged to be deficient on this trait in that

setting, whe*reas of the 17 teachers rated by the

principals in that setting only two teachers (12%)

were judged to be deficient.

2) Aware versus unaware of children's needs -- Of the

24 teachers rated during Saturday School by the

..i I.
-1 ii
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Project Di.ector on this trait, 18 (75%) were

found to be deficient at the beginning of the

second program year, whereas six (25%) were

-Ridged to be deficient at the end of the program

year, a decrease of 11 (46%). Again, compared

to rat:ngc obtained during the first program

year, more teachers during the second year were

considered deficient in this trait. The ratings

made during home visits by the Project Director

showed that ten teachers (42%) were judged to be

deficient in their awareness of children's needs

in tliat setting, whereas of the 17 teachers rated

by the principals in that setting only one teacher

(6%) was judged to be deficient.

3) Used positive Irersus negative motivation 7-

Eleven teachers (46%) were rated "three" or below

on this five-point scale in Saturday School obser-

vatlons at the beginning of the program year. At.

the end of the second program year, however, only

one teacher (4%) was found deficient in her use of

positive motivation. These findings, as compared

to those obtained during the first program year,

318
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:1',: mJDre teachers were judged to he de-

ficionc 't the time of initial Saturday School

ratings, but that exactly the same number were

judged to be deficient in their final ratings.

Both the Project Director and elementary prin-

:c3-)als rated only one teacher as deficient in

this trait during midyear home visits.

4) Used positive versus negative reinforcement --

Twelve teachers (50%) were rated as "three" or

less on this five-point scale by the Project

Director at the beginning of the second program

year whereas only one teacher (4%) was judged
.

to be deficient in using positive reinforcement

103

in Saturday School at the end of the year, a

decrease of 11 (46%). These findings, compared

to those obtained during the first program year,

show that more teachers were judged deficient

during their initial ratings, but that exactly

the same number were so judged in their final

ratings. Both the Project Director and elemen-

tary principals rated no teacher as deficient

in this trait during home visits.

4.
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5) Accompllsed task objectives: 100% ... 0%

Sixteen teachers (67%) were rated as achieving

fewer than 75% of the task objectives during

the Saturday School session when observed by the

Project Director at the beginning of the second

program year. At the end of the program year

only one teacher (4%) was judged to be deficient,

a decrease of 15 (62%). These findings, as com-

pared to those obtained during the first program

year, show that while more teachers were rated as

deficient on this scale during the second program

year initially, fewer were judged to be deficient
r

7---on their final ratings. Both the Project Director

and elementary principals rated only two teachers

as deficient on this trait in the home visit set-

tings.

In sum, these ratings indicate that while at the

beginning of the second year of project operation

from one-half to more than three-fourths of the

teachers were judged to be deficient on these five

items of the Teacher Rating Scale, at the end of

the year most of those teachers judged t'dbe defi-

cient showed that they had changed sufficiently so

as to be rated as usLng appropriate techniques.

320
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3etween 75% and 96% of the teachers had met the

criteria set for them by the end of the second

year.

While it is true that not every teacher met the

criteria, the vast majority did so. In two in-

stances they did not meet the criteria as well as

Suring the first project year; in two other instances

they equalled the teachers in the first project year

in meeting the criteria, and in one instance they

exceeded the teachers in the firSt project year in

meeting the criteria. It is expected that there

will be little teacher turnover during the third

project year and so it is hoped that 100% achieve-

ment of the criteria will be met during the next

year.

321
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b. Product Objective Two

Each Parent-Child Early Education teacher will
be able to correctly identify learning problems
due to emotional disturbance, learning disabil-
ities, experiential deprivation, physical handi-
caps, and mental retardation on the basis of
observation of pupils in the learning situation.
Evidence of correct identification will be demon-
strated by the accuracy of their referrals as
judged by the Consultant Specialists for the
Handicapped.

The initial identification of learning problems was

made by the Consultant in Learning Disabilities and

the Consultant in Emotional Disturbances. They

jointly reviewed the initial screening battery re-

sults on all pupils entering the PCEE Program and

recommended further 40.agnosis as needed. Subsequent

additional referrals were made by teachers based on

their observations and work with the children and

their parents.

The Consultant Specialists have reported the follow-

ing in respect to teacher accuracy in referrals:

1) Learning Disabled

The project staff referred children seen in Satur-

day School or for home visits to the project consul-

tants as behaviors warranted such referral. Back-

ground data on children referred was reviewed by

the learning disabilities teachers or the special

education consultants. A total of 22 children were

referred as possible learning disabled. Most of

these were observed by the educational specialist and
ti

322
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found to be in need of specific teaching techniques;

the remainder were tested by the lea4.ning disabili-

ties teachers and three children received instruc-

tion from them. In most cases, the child was not

severely learning disabled but needed different

teaching techniques to ameliorate the problem. Ac-

cording to the Consultant for Learning Disabilities

approximately ninety percent of the teacher referrals

were correct. (See Final Report Sub-Component for

the Learning Disabled, Mary Dasovich, Ph.D., Appen-

dix P)

2) Speech' Problems

A total of forty-seven children were referred for

speech evaluation. All had speech problems but due

to their general maturity and chronological age, it

would not be expected that normal speech sounds be

.
completely developed. Teachers generally referred

far too many children. During the coming project

year, in the orientation workshop, attention will be

given to true speech problems of age four children

and ways of identifying them. (See summary of Re-

port on Speech Therapy, Arthur Kelley, M.A.,

Appendix Q.)

3) Emotionally Handicapped

One of the important product objectives in this

project was the development of skill and expertise
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by teachers as regards identification of children with

special learning problems related to emotional handi-

caps. Equally important was the extent to which

teachers utilized the consultation time of the con-'

sultant or specialists within the Child Development

Component. Provisions were established for each

teacher to record various observations pertaining to

classroom behavior of the child along with regular

opportunities for consultation with the specialist.

Accordingly, regular opportunities for consultation

were provided during the team planning sessions on

Wednesday afternoons and Thursday mornings biweekly.

Beyond this, there were opportunities for consulta-

tion on Saturdays when specialists observed children

in the school setting. In all, there were six

scheduled opportunities each month when specialists

and teaching staff might meet.

The attempt to measure accuracy of referral is

actually confounded by the relatively close working

relationship established between teaching staff and

child development consultants. In this relationship,

the more common pattern was that of a teacher re-

questing the services of the specialist regarding a

particular child or particular problem. There were

other situations where the consultant might observe

a child and then contact the teacher regarding his

3 2
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?awareness of a problem. As a result, the question

of accuracy of referral was impossible to judge in

a pure sense and virtually beyond us in a statistical

sense.

As a further illustration, where it might be felt

that the question of accuracy in teacher judgments

might be camined in light of their use of the

Nursery School Adjustmen Rating Scale, it was the

Consultant's objective to review the cases with low

ratings and to discuss certain cases with the teach-

ers, afterwards perhaps even calling attention to

an occacional case where the child's rating was low

but no known referral had been made. This situation

highlights our subjective impression: We are aware

of no instance in which a teacher"referral txp our

staff was inappropriate. Such errors as may have

occurred were conceivably errors of omission rather

than commission, usually being instances in which

lack of grossly deviant behavior fostered lack of

attention to other problems.

(See Report, Sub-Component for the Emotionally

Handicapped, Sidney Kasper, Ph.D., Appendix S.)

4) Mentally Retarded

Reffirral of pupils suspected of low intellectual

functioning or mental retardation was made, on the

basis of test scores received on the preliminary

325
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screening battery. Children whom teachers had been

unable to test on the Slosson Intelligence Test as

well as those obtaining I.Q. scores of 85 or below

were referred to the Psychological Examiner for

evaluation. Several additional referrals, three in

number, were made by teachers. In all cases, the

children were not retarded but needed adaptation

and programming to their learning styles.

(See Final Report, Sub-Component for the Mentally

Retarded, Allan Yater, Ph.D., Appendix R.)

'26
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c. Product Objective Three

For those Parent-Child Early Education pupils
identified through further diagnostic procedures
as having learning probleMs due to emotional
disturbance etc., teachers will carry out pre-
scriptions (individualized materials and/or
teaching techniques) made by the Consultant
Specialists for the Handicapped. Through sys-
tematic observations, the specialists will de-
termine whether or not each teacher is following
the prescriptions.

This objective was previously discussed under THE CHILD,

Process Objective Three and related Appendices P, R,

and S.

327
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d. Product nhjective Four

Parent-Child Early Education teachers will estab-
lish positive relationships with parents in Sat-
urday School and Home Teaching. Teachers will
do this by showing that they respect parents'
competencies in teaching children. This will be
systematically monitored by the Project Director
and periodically by elementary principals and
parents.

Data were collected on teachers' modes Of inter-

acting with parents during Saturday School at the
V../
beginning and end of the program year and during

one home visit midyea,- as rated by the Project

)1Director. Elementary incipals also rated the

teachers on these traits during their midyear home

visits. See Appendix K-1 for the complete frequency

tabulation of these ratings. Additional ratings

were made by parents on a different set of scales

and these are discussed in the supplementary eval-

uation section following Staff Product Objective

Six.

The scales relating to this objective are given

below, together with the results:

1) Respect for parent competencies: evident versus

not evident -- Of the 24 teachers rated during

Saturday School by the Project Director on this

trait, 13 (54%) were found to be deficient at

-48



113

the beginning of the second program year, but

only one (4%) was judged to be deficient in her

evidence of respect for parent competencies -t

the end of the program year. Compared with the

ratings obtained during the first program year,

more teachers during the second year were judged

to be initially deficient, but fewer were judged

deficient in their final ratings. The ratings

made during the midyear home visits showed that

five teachers (21%) were judged deficient in this

trait by the Project Director whereas only one

teacher (6%) of the 18 rated by the principals

was judged deficient.

2) Relationship with parents: positive versus nega-

tive -- Nine (38%) of the 24 teachers rated on

this five-p-Ant scale in Saturday School observa-

tions at the beginning of the second program year

were judged to be deficient. At the end of the

year, however, only one teacher (4%) was found to

be deficient in her relationships with parents.

These findin are quite similar to those obtained

during the first project year. The ratings made

during the midyear home visits show that two teach-

3 2 9
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v

era (8%) were rated as deficient on this trait

by the Project Director whereas none were rated

as deficient by the elementary principals.

A substantial proportion of teachers was rated

as deficient in their relationships with parents

at the beginning c -he year. By the en,' of the

second project year, however, only one teacher

in the Saturday School setting and two teachers

in the home visit setting were still judged to

be deficient in this trait. Thus 96% of the

teachers met the criterion set for them of estab-

lishing positive relationships in Saturday School

and 92% of the teachers me this criterion in the

Home Teaching setting.

3 :4 0
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e. _product Objective Five

Weekly Home Activity Packets that complement the
instruction given in Saturday School (as described
in the staff activities component) will be developed
by the Project Director, Parent-Child Early Educa-
tion teachers, specialists for the Handicapped, and
the Project Disseminator. The content validity 9i
these materials will be judged by an early child-
hood specialist as well as by teachers' reports
based on the appropriateness and usability of these
materials with PCEE pupils.

Home Activity Guides, prepared by the staff, are given

to the parents weekly suggesting games and activities

to use at home relating to the skills being taught

at school. Teachers assist parents in selecting from

the broad range of activities in each guide those that

are most appropriate to their child's level of readi-

ness.

Responses of the 24 teachers to a questionnaire, Janu-

ary, 1973 on the appropriateness and usability of the

activities in the Home Activity Guides are summarized:

The complete tabulation of teacher responses to the

questionnaire may be found in the Continuation Report

of February, 1973.

1) How appropriate are the activities in the
Home Activity Guide?

9 (38%) - Activities are very appropriate
9 (38%) - Activities are appropriate
6 (24%) - Activities are somewhat appropriate.

Some teachers felt that the activities were too diffi-

cult for their children, while others felt the need for

X31
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;lore challenging tasks. was also felt that we were

suggesting too many activities and few activities

would appear les_ formidable to parents. Tasks

generally follow the outline of skills in the Se-

quence Chart of 1/4,ognitive Skills plus activities

which encourage classifying, inquiring, comparing,

and creating.

2) How useful zre they to parents?

6 (25%) Very useful
7 (29%) - Useful
11 '46%) - Somewhat useful depending on the

parent

teachers, during the Home Visit point out specific

tasks on the time Activity Guide that can be useful

1--o their child. The ,:iuide appears to be very useful

to parents who take the time. Based on the growth

t'rat teachers have noted, it is evident that many

parents have given much time to their child.

Respo-dint to the suggestions made on the questionnaire,

the format of T.ne guide waF changed somewhat. Fewer

activities were presented and in some cases activities

eere presented in sequence of difficulty. We believe

the guide to he useful only to the extent that the

teacher personalizes it for the child.

in May, Dr. Waite,. Hodges, consultant in early educa-

tion, visited the program and inspected the Weekly

Home Activity Pac'Nets. Hf2 comnted iH t.as interim
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Audit Report, prepared by Educational Management

Services, Inc., "that the content validity of these

activities is difficult to judge. If the teachers

work through them with parents, identify the ones

appropriate for particular children and follow-up

on the results at their next visit, it would be hard

to say that they are not valid. Without such teacher

support, effectiveness of the Guides might be

questioned."

..3 3'
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f. 2roduct Objective Six

A Parent-Child Early Education Curriculum Guide
will be developed by the Project Director and
PCEE teachers. The guide which will include
performance objectives and a sequence of activi-
ties to meet each objective will be integrated
into the district Early Childhood Curriculum
Guide Series already developed for kindergarten
and beginning primary levels. Monthly planning
charts-will also be developed listing the major
concepts to be introduced in Saturday School
along with a record of each child's progress to-
ward mastery. The Guide will be reviewed for
its content validity by an early childhood
education specialist and for its appropriateness
and feasibility by the PCEE teachers and Project
Director.

In the first year of the project we took the initial

steps in developing a curriculum guide, using as a

reference inventories of basic skills and behaviors,

including the skill outline developed in the DARCEE

Project, Valett's Psychoeducational Inventory of

3asic Learning Abilities, the district Early Child-

hood Curriculum Guide Series, and the district Gross

Motor Guide. The Sequence Charts of Skill Develop-

ment are designed as basic outlines around which

teachers plan their monthly programs. Learning activ-

ities developed from the Sequence Charts focus on the

development of: language skills, math and science

concepts, perceptual skills, physical skills, the

creative arts, and personal and social growth. Items

on the outlines such as "Recognizes numerals 1-5"

followed by "Recognizes numerals 0-10" allow for

evaluation on whatever level the child is working".
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An analysis of the skills list from the first year

of the project indicated that most of the objectives

were presented in proper sequence. Several skill

items presented toward the end of the program year

were rearranged in sequence. The Sequence Chart di-

vided into five time periods contains language skills,-

math and science concepts, perceptual and physical

(skills. Behavior items such as "Expresses feelings

In acceptable ways," are observed and evaluated

throughout the year.

The teaching staff evaluated the usefulness and appro-

priateness of the Sequence Charts of Skill Development

and of the skills themselves in January, 1973 and this

is reported in the Continuation Application, February,

1973.

1) How useful are the monthly skill development
outlines to you in planning your program?

15 ,62%) - Very useful
9 (38%) - Useful

Teachers commented that they could not teach without

this Guide.

2) How appropriate are these skills with your
children?

12 (c"%) - Very appropriate
8 (33%) - Appropriate
1 ( 4%) - Somewhat appropriate
3 (12%) - Inappropriate

Depending on the children that they were working with,

teachers felt that some skills were too easy or too

;AS
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difficult. The director is cognizant of this problem

and is working with the staff on greater differentia-

tion of skills in relation to individual students.

Children are evaluated on all items on the Skill Se-_

quence Chart as to the time of mastery. Those skills

which are critical are rep rted to kindergarten

teachers through an end of the year report.

Learning activities correlating with each Sequence

Chart of Skill Development were developed and conti&ib-

uted by the teachers involved in the project last year.

in recent months, the project director has organized

these activities and added additional ones. This has

been organized into a first draft of a curriculum /
guide and the staff is presently engaged in a final

revision. Several inservice meetings have been related

to interpretation of objectives and guidelines for the

program.

In conferring with our early education auditor, Dr.

Walter Hodges, it was concluded that we needed to de-

velop a contextual framework within which to place the

curriculum skills list and that the process of staff

involvement in developing the guide should be continued.

This was deemed more desirable and valuable than com-

pleting the guide at this time. The auditor indicates
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in the Interim Audit Report that this is a sound and

necessary next step. "It will help staff interpret

objectives in a more extensive manner and may help to

prevent the 'tunnel vision' sometimes experienced by

teachers who feel they must meet specific behavioral

criteria with their children." It is expected that

the guide will be completed by January, 1974 and will

contain a rationale and description of early educa-

tion, a revised skills list and appropriate-activities

along with a list of instructional materials.

337
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411
g. Process Objective One

Each Parent-Child Early Education teacher will
attend at least two inservice sessions per
month to learn how to:

A. Utilize appropriate motivational techniques
for environmentally disadvantaged and handi-
capped pupils.

B. Accurately identify and work with pupils who
have learning problems die to emotional dis-
turbance, learning disabilities, physical
handicaps, low intellectual functioning,
and mental retardation.

Beginning August 28, 1972 a three week (20 hours per

week) preservice training for teachers included: test

administration, -scoring, and interpretation; use of

project instruments and rating forms and sequence

charts of skill development; content and use of in-

, structional materials; task analysis; development of

learning activities for teacher and parent use; video

tapes of Saturday Scnool and home teaching; and working

as partners with parents. Consultant Specialists, the

Project Director, and other specialists in the program

have assumed responsibility for providing teacher pre-

service and inservice training.

With the implementation of Saturday School on Septem-

ber 23, 1972 and Home Teaching, staff inservice has

been given in weekly sessions held on Wednesday and

Thursday. Each Saturday School teacher attends a two

hour session per week on one of these two days.
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Major inservice activities and the approximate percent

of time allotted to each are summarized as follows:

1) Identifying needs of children; discussing
emotional problems and ways to modify be-

havibr and appropriate teaching techniques
for different kinds of learners - 50% of

time.

2) Team planning of the instructional program
for Saturday School and Home Teaching - 40%

of time.

3) Formalized staff development activities led

by Consultant Specialists in the program -
10% of time. Topics for discussion include
analyzing a task, programming instruction,
and developing oral language skills.

4

The team leaders from each of the seven school centers

meet monthly with the Project Director and discuss

needs of their team and provide direction to the total

program.

Teacher attendance records show no absences during the

three week preservice workshop.

Attendance of the twenty-four teachers at weekly in-

service sessions September, 1972 through June 1, 1973

is summarized as follows:

1) 17 (71%) teachers had perfect attendance
2) 6 (25%) teachers had one absence

3) 1 ( 4%) teacher had two absences

In addition, all teachers except one participated in

the Early Childhood Workshop on June 12-13. As can be

seen from the summary, all teachers far exceeded at-

tendance expectations.
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h. Process Objective Two

Each kindergarten teacher will attend at least
four inservice sessions curing the first year
of the Project operation to learn how to:

A. Utilize appropriate motivational techniques
for environmentally disadvantaged or handi-
capped pupils.

B. Accurately identify and work with pupils
who have learning problems due to emotional
disturbance, learning disabilities, physical
handicaps, low intellectual functioning, and
mental retardation.

As a continuation of this project-in the second year,

several inservice sessions have been provided for

kindergarten teachers by the project.

1) November 9, 1972 - A half day session was spent

in discussion of the following topics:

"The Language Disabled Child" - Dr.
Eleanor Kenney

"Task Analysis" - Dr. Norman Garber

2) December 2, 1972 - "Conducting a Home Teaching

Visit" - Two Saturday School Teachers and a

kindergarten teacher shared their approaches

in home teaching.

3) January 17, 1973 - "Learning Concepts Through

Creazave Movement" - Dan White, Physical Edu-

cation Coordinator. Both kindergarten and be-

ginning primary teachers attended this meeting.

Beginning primary teachers will become a part

of the project next year.
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4) February 21, 1973 - "Programming Instruction" -

Dr. Allan Yater, Project Specialist.

5) April 4 and 18, 1973 - Short Course "How Children

Learn?" - Dr. Allan Yater

In order to provide for continuous progress into kinder-

garten and beginning primary of each child who began

his school experience with us at age four, a two-day

staff development course on "Individualizing Early

Education" was conducted by the project staff

June 12 and 13. Participants included 26 of the 28

district kindergarten teachers, 28 of the 36 beginning

primary teachers, the entire staff of the Parent-Child

Early Education Program and several principals. The

school district paid the expense of participation for

district personnel, thus indicating its indorsement of

the importance of curriculum development for early

education and of the PCEE Program.

Leadership for the inservice course was provided by the

Project Director, Consultant Specialists and kinder-
.

garten and beginning primary teachers. The program

focused on the following topics:

1) Observing Children Objectively
2) Motor Development and Social Learning
3) Correlating Language Arts Activities
4) Working With Emotional Problems
5) Working on the math curriculum for early education
6) Reading Programs - SWRL and the Language Experience

Approach
7) Discussion of individual children and analysis of

testing information between current and future
teachers.
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In summary, the kindergarten teachers have fulfilled

the terms of this objective and special assistance

has been provided the kindergarten teachers throughout

the year so that the full effect of the Parent-Child

Early Education Program could be realized.- The direc-

tor has visited every kindergarten class three times

this year. She has also evaluated the kindergarten

staff using the Teacher Rating Scale used in the

Parent-Child Early Education Program. Kindergarten

programs and problems haVe been discussed with the

teachers involved and also the Principal of each

sclool.

The Project Director has met several times with four

district Curriculum Consultants who serve elementary

schools, including the kindergarten, on a regular

oasis. Attention has been given to specific needs

of the kindergarten including: The Extended Day

Program, Home Teaching visits, learning problems of

children, the SWRL reading material, and small group

instruction. These consultants have been most help-.

ful in monitoring and providing leadership with the

kindergarten staff.

rollow up service to children identified in the PCEE

Program as having various learning problems has been

342
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provided by the learning disabilities specialist

,1-1d ..ilcial education specialist. In addition,

special teachers fundeL rider Title I have worked

with children in six schools in the area of language

and pe tual development.
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a. )Imcess -in;ective Three

Each Parent-Child Ear,.y Education teacher will
demonstrate appropriate teaching techniques (e.g.,
reinforcement methods) to parents during Saturday
School. The Project Director will determine
whether teachers are carrying en this activity
through observations of teacher-parent inter-
actions during the Saturday School classes.

Data were collected on items relating to this ob-

jec-ive by the Project Director during Saturday

School classes at the beginning and end of the

second program year and during one midyear home

visit. Principals also made ratings of teachers

on these items during midyear home visits. (See

Appendix K-1.) The rating scales relating to this

objective, together with the pronortions of teach-

ers identified as deficient (rated as "three" or

less) are given below:

1) Demonstrated appropriate teaching techniques to

parents: effectively .. ineffectively -- Of the

24 teachers rated by the Project Director during

Saturday School at the beginning of the second

program year 19 (79%) were judged to be deficient

in effectively demonstrating appropriate teaching

techniques to parents. The tabulation of teacher

ratings made during Saturday School at the end of

the year showed that only three teachers (12%)
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were: rated as "three" on ti--:s trait. Thus, at

the end of the second pr_jram year LS more

teachers were rated as effectively demonstrating

appropriate teaching techniques than had been

the case at the 1 .nning of the year. Comparing

these findings to those obtained during the

first program year, it can be seen that although

more teachers were rated as deficient at t'-e

beginning of the second year a lower number were

so rated at the end of the second year. The

surmaries of ratings made during the home visits

show that the Project Director judged eight (33%)

of the teachers to be deficient on this trait

whereas of the 17 teachers rated by the princi-

pals only two teachers (12%) were so judged.

2) Demon,trated positive motivation and reinforcement

techniques: effectively ... ineffectively -- Of

the 24 teachers rated during Saturday School ses-

sions by the Project Director on this trait, 17

(71%) were found to be deficient at the beginning

of the second program year but none (0%) were

judged to be deficient on this charar.teristic at

the end of the year. Comparing these findings to

') / rkd'i.)
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those cbtaiheci during the first program year,

it can be seen that while more teachers were

rated as being deficient on this scale at the

beginning of the second program year, fewer were

so judged at the end of the second year. The

ratings made during the midyear home visits show

that the Project Director rated three teachers

(12%) as being deficient in effectively demon-

strating positive motivation and reinforcement

techniques while the principals judged only one

(6%) of the 17 teachers they rated to be deficient.

While it is true that not every teacher met both

criteria, the vast majority did so. The fact that

88% of the teachers effectively demonstrated ap-

propriate teaching techniques to parents and that

100% of the teachers effectively demonstrated

positive motivation and reinforcement techniques

would indicate a somewhat closer approximation

to the goal of 100% attainment of this objective

than had been achieved during the first program

year. It is hoped that this goal will te complete-

ly attained during the third year of project

operation.
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3. Process Objective Four

Each Parent-Child Early Education and kindergarten
teacher will teach each other's classes at least
once during the first year of the program so as to
demonstrate the need for, and the ways in which to,
coordinate the PCEE and kindergarten programs.

The purpose of this objective as stated is to coor-

dinat.o. the PCEE and kindergarten programs. This year

on March 3 kindergarten teachers and principals again

were invited to visit Saturday School along with be-

ginning primary teachers. At that time five princi-

pals, eight kindergarten teachers, and nine beginning

primary teachers observed the program. Since many

kindergarten teachers and principals had visited

Saturday Schdol during the first year of the program,

it was felt that closer coordination of the PCEE and

kindergarten programs could be done in a different

manner. Therefore, principals and kindergarten

teachers were invited to accompany the PCEE teacher

. on a home teaching visit. Sixteen of the seventeen

principals made a home teaching visit and did rate the

teachers on their performance. In addition, eighteen

of the thirty-one kindergarten teachers accompanied

the PCEE teat 'r on a home teaching visit. This, we

believe, was a fine response since kindergarten

teachers' schedules often do not coincide with those

of the PCEE teachers. Also, two current kindergarten

teachers are former teachers in the PCEE Program and

are well aware of the home teaching process.
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All teachers in the early education program visited

in the kinder Martens during the spring to observe

small group instruction in particular. A written

report concerning the curriculum content and the

means of adapting to individual differences was

made upon completion of the visit.

It is planned that the PCEE teachers will visit in

the kindergartens early in the fall so that they may

focus on the progress of children with whom they have

worked during the current school year.
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k. Process Objective Five

Par nt -Child Early\Education teachers will work
collaboratively wi.eb Gne Project Director in
monthly meetings to develop weekly Home Activity
Packets that complement the instruction given in
Saturday School.

The Home Activity Guides for parents are prepared

weekly by the Project Director and the Project

Disseminator. The content is directly related to

the skills checklist and the instructional program

_ti Saturday School and in home teaching. Also in-

cluded is a Memo to Parents which gives advices on

child rearing practices and offers suggestions on

teaching tips forcrentA.

Since the Home Activity Guide this year is a revision

of activities used last year in the program, teachers

iaaveinot been so closely involved in providing activi-

ties. However, in response to the question on the

Tome Activity Guide presented to teachers in January,

1973, 76% of the teachers felt that the Guide was

appropriate or very appropriate. Some believed that

too much material was presented to parents and that

there needed to be a greater range of difficulty in

activities. Therefore, beginning in February, 1973,

a revised guide was developed which incorporated the

previously mentioned suggestions. We believe that

the Home Activity Guide is now quite well developed

and we Lo not expebt major changes next year.

9
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111
1. Process Objective Six

/

Parent-Child Early Education teachers will work
collaboratively with the Project Director in
monthly meetings to develop monthly planning
charts and a curriculum guide.

This objective has been prey lusly discussed under

THE STAFF: Product Objective Six and Process Objec-

tive One.

I

:,' 5 0
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m. Supplementary Information

Parent ratings of both the PCEE Program and their

children's teachers were collected at the end of the

second program year. Six huridred and one parents

responded to ten five-point scales evaluating dif-

ferent aspects of the program and parental percep-

tions of the teachers. The ten items, together

with the N's and percentages for each point of the

scales, are given in Appendix K-2. Inspection of

this appendix shows that the vast majority of par-

ents thought that the tasks presented to their

children were interesting and met their educa,:ional

needs (99%), that the home visit was a good learning

experience for both the child and the parent (98%),

and that as a result of participating in the program

they felt better able to deal with their child both

educationally and personally (95%). A somewhat

smaller majority of parents agreed with the state-

ments that they would like to receive home visits

when their children go to kindergarten (80%) and that

as a result of their experience in teaching Saturday

School they would like to assist in the kindergarten

next year (76%). Looking at the scales dealing with

their children's teachers, it may be been that

nearly all patents thou,:lt that their child's teacher

seemed t be very interested in their child as an in-

dividual at thf teacher prepared and explained

351
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the parents' lessons to them when they taught at

Saturday School (99%), that their child's teacher

liked the parents both as parents and people (98 %),

that if they had another preschool child they

would like him to be taught by the same 'Leacher

(96%), and-that the teacher really got them inter-

ested in doing more with their children than they

had done before (91%).

In sum, parents responded very positively to all

aspects of the program and to their children's

teachers on the items presented to them.

_;52
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The Project Director evaluated 29 of the 31 kinder-

garten teachers in the district on seven five-point

rating scales both at the beginning and end of the

1972-1973 school year. The scales, together with

the N's and percentages of each point of the scales,

are given in Appendix K-3. A summary of the com-

parisons between initial and final kindergarten

teacher ratings are given in Appendix K-4.

As can be seen in Appendix K-4, the largeajority

(more than 62% and as high as 86%) of the teachers

were rated as being initially deficient in their use

of appropriate teaching techniques, positive motiva-

tion and reinforcement techniques, in their awareness

of the children's needs, in their relationships with

parents, and in their accomplishment of task objec-

tives. By the end of the year, there were statisti-

cally significant changes on all seven scales In the

direction of more positive ratings. Concomitantly

far fewer teachers were judged by the Project Direc-

tor to be deficient in the traits rated. Fewer than

38% of the kindergarten teachers were rated as de-

ficient at the end of the year on any scale.

In sum, the vast majority of kindergarten teachers

were found to be initially deficient in their modes
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of teaching, and interacting with, children in

their classes at the beginning of the year. By

the end of the year, the majority of these teachers

were rated as using appropriate teaching techniques

and interacting in positive ways with both pupils

and parents.,
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4. THE HANDICAPPED

a. Product Objective One, The Child

Each child identified as learning disabled and
who scores below average on social growth and
independence as measured by the Inventory for
Pre-School and Kindergarten Children at the
_beginning of the Parent-Child Early Education
Program will increase his score by a minimum
of two points by the time of exit from the
Program.

The Myklebust Pupil Maturity Scale was used in place

of the Yater-Barclay Inventory for Pre-School and

Kindergarten Children far reasons cited in the Eval-

uation Report, Project Year I. The Myklebust Scale

was administered to 17 pupils tentatively identified

as learning disabled in the fall, 1972 as part of

the further screening battery anelgain at the end

of the second program year. A summary of the results

of both administrations is given in Table 10 together

with the norm 0 to for this-test.
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Table 10

Results of Further Screening and Final TeS-ting of Pupils Identified to
be Learning Disabled on the Myklebust Pupil Maturity Scale (N = 17)

Variable Sample Mean

Standard
Devia-
tion t p

Range of
Scores

Auditory
Comprei-nsion

Spoken
Language

Orientation

Motor
Coordination

Personal-
Social Be-
havior

Total Score

LD - Pre
LD - Post
Norming

LD - Pre
LD - Post
Norming

LD - Pre
LD - Post
Norming

LD - Pre
LD - Post
-Norming

LD - Pre
LD Post
Norming

LD - Pre
LD - Post
Norming

9.71
11.00
12.75

12.24
15.12
15.89

9.88
11.76
13.35

8.41
8.41
9.57

19.82
20.65
26.31

60.06
66.94
77.86

2.84 1.90 n.s.
1.89
3.53

2.84 3.31 4.01
2.52
3.80

1.78 3.13 <.01
2.17
3.03

2.06 41 n.s.
.90

1.74

3. 1 41 n.s.
4.14
6.09

6.10 3.74 <.01

16.19

5-16
9-15

9-16
12-20

8-14
8-15

7-13
8-10

15-27
15-26

53-71
54-77

It can be seen that the pupils tested on the Myklebust

Scale scored considerably below the means reported for

the norming group on all five subtests as well as on

the total test at the time of the first administra-

tion. These pupils improved their scores in the areas

of Spoken Language and Orientation, as well as on the

Total test in a statistically significant manner by

the time of the second administration. There were

no statistically significant changes in the areas

of Auditory Comprehension, Motor Coordination, or
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2ecson-...i-Social Behavior. In general, tnose pupils

who were Identified as being learning disabled

scored more like the norms reported on tneir second

test administrltion than they did on the first ad-

ministration but they had not yet succeede,?. in en-

t-.rely ciosinc the gap between their scores and

those reported for the norming group.

If one uses the criterion of a minimum increase of

two points in score for each child set forth in the

objective when the Yater-Barclay Inventory was used

it may be seen that six pupils of the 17 tested (35%)

achiev'ed this criterion on the Auditory Comprehension

subt( ,t; 11 (65%) gained two or more points on the

Spoken. Language and Orientation subtests; four (24%)

gained two or more points on the Motor Coordination

subtest; eight (47%) achieved this criterion on the

Person,:d-Social Behavior subtest; and, 13 (76%)

achieved the criterion on the Total Test. Thus,

between 24% and 76% achieved the criterion of a mini-

two-point gain between the two administrations

of the Myklebust Scale. While this falls considerably

below 100* achievement of this criterion, it is h:iiJed

the criterion will be more closely approximated dur-

ing the third year of Droject operation.
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Each child identified as learning disabled will
snow a minimum of four months gain for each three
months in the program, in perceptual, physical
motor, and language development as measured by
such tests as Development Test of Visual-Motor
Integration and Oseretsky Motor Proficiency Test,
ITPA, and PPVT.

Of the 51 pupils suspected of being learning disabled

on the basis of the initial screening, 32 were fur-

ther tested using a diagnostic battery which in-

cluded the Beery Visual-Motor Integration Test,

the Peabody Picture Vocabulary Test, the Goodenough-

Harris Drawing Test, the Oseretsky Motor Proficiency

Test, and the Sievers Differential Language Facility

Test. Of these 32 children, 18 were diagnosed as

being truly learning disabled by the Consultant Spe-

cialist for Learning Disabilities. Eighteen of these

pupils received the diagnostic battery the fall

and again at the end of the program year. Thos

Duils who through the initial diagnostic testing

were found not to be learning disabled were observed

throughout the school year. On the basis of teacher

opinion and the viewpoIift of the educational special-

ist, no learning disabilic2es wen_ apparent and re-

testing appea-ed unwarranted and unnecessary. A

summary of the results of these tests is given in

Table 11. (For frequency distributions of the re-

sults of each test, see Apt:cmdLx L.)
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Results Furt:.er Screening and al Te3ting of PUQ11L;
bc g DIsabled*

Name of
Test

Number of
Pupils

Given Test Mean

Standard
Devia-
tion t

Range of
Scores

Beery

Peabody

Oseretsky

Sievers

Goodenough

Pre
Post

Pre
Post

Pre
Pos=

Pre
Pos=

Pre
Pos=

18
18

18
18

17
]7

16
16

,"

17

41.75
60.50

58.89
73.83

62.12
70.62

61.28
78.17

32.71
92.12

8.04
5.75

9.11
10.99

7.32
5.78

11.2D
2.18

14.92
9.23

8.10

5.97

3.79

6.65

2.62

.31

<.01

.4.01

.01

4.02

34-57
49-72

44-76
55-94

52-79
64-88

46-79
72-79

62-113
77-113

Results of tests are given in months. The one exception
is the Goodencugh-Harris watch yields a standard ore
with a mean of 100 and a standard deviation of 15.

As can be seen from the diagnostic battery results

given in Table 11, tne pupils identified as learning

disab-ed scored, on the avorace, considerably below
e--

tae levels expected for their age (average chrono-

logical age was 53 montns) on tne Beery and Goodenough-

Harris Tests, but somewhat above average on the Pea-

body, Cseretsky, and lievors Tests on the first ad-

ministration of this battery. The results obtained

in the follow-up battery show that there were statis-

tically significant change_, in all tests. Pupils,

on tne average, achieved scores considerably above

re. t sh/ , 1fl :

Test. They .'co-red at an average icvel their age

59
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on the Beery Test. and so:::ewnat low aJerage on the

Goodenough-r:arris Test.

It was exi7,cted that each child identified as learn-

ing disabled would gain eight months in test scores

for the six months between test administrations.

These results are as follows:

1) Beery Test - of the 18 pupils, 15 gained more

than eight months of perceptual age and three

gained fewer than the eight months expected for

them.

2) Peabody Test - Of the 18 pupils, 10 gained more

than eight months of mental ale and eight gained

fewer than the eight months expected for them.

3) Oseretsxy Test - Of the 16 pupils taking the test

twice, nine gained more than the eight months ex-

pected for them, one gained exactly eight months,

and six gained fewer than eight months.

4) Sievers Test - Of the 18 pupils, 13 gained more

than eight months of language age, tnree gained

exactly eight months, and two gamed fewer than

the eight months expected for them. It should

be noted here that all but three pupils hit the

ceiling of 794 months of tne test on the second

test adr-i.listration.

3) Goodenough-Harris Test Because the norms of this

test are expressed ,,tandara , _ore with a
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mean of 100 and standard deviation of 15

inter rather than in age units, a reasonable

expectation of gain for these pupils was a6reed

ti

upon to Joe one-third rf a standard deviation, Or

five 1,:int5. Of tne seventeen pupils taking the

-2St twice, 11 exceeded the five point increase

expected for they. and six failed to achieve this

expectation.

In general, the pupils apparently benefitted from

the special programs acvised for them, especially

in the areas of perceptual development (measured by

the Beery Test) and language development (measured

by the Severs Test) .

N_xt year, the two specialists in learning disabili-

ties Will follow-up on the progress of these children

by consultation with the teacher, observation of the

children in the classroom setting, and recommenda-

tions as to learning tasks and ways of learning.

Comparing the results with those obtained durinc; the

first year of pro]ect operation one may see that

pupils identiLied as learning aisabled scored higher,

on the average, on the fit administration of the

Goodenough-Harris and Sievers Test and lower on the

Beery dur-ng the second project year. Comparing the

results of tne second administration of the test

ria-Ltozr,

I

,t thr, two
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years are fairly similar. pupils in the second

project year scored somewhat lower on the second

administration of the Peabody and Oseretsky Tests

but somewhat higher on the Sievers Test than_did the
.,

pupils in the first project year. A highepercen-

tage of second project year pupils achieved the gains

expected for them on the Beery Test but greater

proportions of first project year pupils achieved

the expected gains on the other tests.

62
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C. Product 06;ective Thr,2e, Th,3 Cnild

Each PCEE child identified as emotionally dis-
turbed, who was rated by his parent as showing
above average symptomology on the items of the
Glidewell Scale incorporated into the Behavior
Checklist, "My Preschool Child," at the time of
entry into the PCEE Program, till show, by the
time of entry into kindergarten, a decrease of
a minimum of one step on at least twenty-five
per cent of the three-point scales in which the
symptoms were rated as occurring "often."

Comparisons were made between parents' ratings of their

child's symptomology at the time of entry into the PCEE

program and at the time of entry into kindergarten on

the 16 items of the Glidewell Scale. Additional analy-

ses were calculated comparing the kindergarten ratings

of PCEE pupils identified as having emotional prob-

lems to those of PCEE pupils identified as having no

emotional problems. The items, together with N's and

percentages for each group are given in Appendix M.

The results of the comparisons made between ratings

completed in 1971 and 1972 for pupils with emotional
...

problems are given III Table12, following, and include

the means, standard deviations and paired observation

--__ test result for each item. In Table13 :nay be found

7Lne results of the kindergarten ratings comparing

2CEE pupils identified as having emotional problems and

2CEE pupils identified as having no emotional problems

including the means, standard deviations, and F test

result for` can of tne lf, -,11caewll items.

:,63



Summary of F.esults Como-,.ring ,--atir.c;s 0: Glid,well Items

for PCEE Pupils identifi-3d as E710-_-_,onal Problems at the

Time cf Entry Into the PCEE Pro71-:ar and 6pcn Entry Into
Kine.ergar-ler iY=223:

PIDocrtisn rated abov

.e0..

3-ar.f.ard averts e symptomology

2.

3.

4.

5.

6.

7.

b.

9.

10.

11.

12.

-ating (-_oo
much or --oo
little)

=leeping:too
much or -_:oc
little)

-tomach
regularities

(etting
along with
children

Getting
along with
adults

Unusual
fears

':ervousness

Thumhsucking

overactivity

Daydreaming

Ter-per
Tantr:ms

c'rying

1971
1972

1971
1972

19'1
1972

1971
1972

1971
1972

1971
1972

197'
1972

1971
1972

1971
1972

1971
1972

197:
1972

11-'71

1972

1'471

1972

9;

.46

.27

1.9'',

.7C

1.-7:

.53

.61

.36

.45

.36

c-

.4C

.41

.43

.36

.86

.62

.")6.

.5i

5

.49

.-9

-77

.%1

.73

.

.94

-5.22

-4.75

-2.23

-J.11

-.50

-2.4

-3.86

-4.3r;

. ; .

<.7,1

,(.01

<.11

('.C5

(.

<.":1

.r1

_2'

:14

56

S7

89

r

151

5

76

1'51

6E
54

3q
24

27
25

79
59

77,

40

34

42

33

25

36

44
35

74

4%

264
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Fable 12 (continued)

Standard
'ear. Deviation t

Proportion rated abov
average symptomology

14. Tearing or
breaking
things

15. Wetting

16. Speech

1971 _,62 .52
1972 %31 .47

1971 .55 .73
1972 .37 .64

1971 .54 .69
1972 .23 .53

-7.94 <.01

_4.23 4.01

-7.81 <.01

14G
68

96
63

98
41

59
30

40
28

41
18

It may be seen in Table 12 that PCEE pupils identified

as having emotional problems were rated by their

parents as having significantly lower symptomology

upon entry into kindergarten than had been the case

upon entry intc the PCEE Program one year earlier.

-,1-1 15 of the 16 three-point rating scales the means

were statistically significantly lower upon entry into

kindergarten and there were also fewer pupils rated

as displaying above average symr_tomology (defined, as

a rating of "1 or "2" on each three-point scale)

than there were upon entry into the four-year old

program.

The evaluation criterion set for pupils identified as

having emotional problems was that each of these pupils

would improve their ratings by at least one step on

"1 r-
r))
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25 of the 16 items on which the), had been judged

. to have above average symptomology initially. An

analysis of these changes was made for those 220

pupils who were rated on all items in both 1971 and

1972. Of these 220 pupils, six (3%) showed no changes

on their ratings; 27 (12%) changed in a positive di-

rection on some items but not enough. to reach the cri-

terion of 25% of the items; 5 (3%) met the criterion

exactly; and, 182 (82%) exceeded the criterion set

for them. Of. these'182 pupils who were rated by their

parents as having reduced symptomology on more than

25% of the rating scales on which they were initially

judged to be displaying above average symptomology, 77

were rated more positively on between 26% and 50% of

the items, 64 attained lower ratings on 51% to 75% of

those items, and 41 Decreased their ratings on 76% to

130% of the scales on which they were initially judged

tc, be deficient. Altogether, 187 (85%) of the 220 PCEE

oupils identified as having emotional problems met or

exceeded the criterion set for them. 'Mile this does

fft
meet the goal of criterion attainment for 100% of

pupils, it approximates it fairly well. It is

hoped that the goal will be more closely approximated

the end of the second protect year.



Table 13

Summary of ResLlts Comparing Parents' Ratings of the Glidewell
Items for PCEE Pupils Identified as Having motional Problems
and PCEE Pupils Identified as Not Having`Emotional Problems

at the Time of Entry Into Kindergarten in Fall, 1972

151

Mean
Standard
Deviation F

Proportion rated
having above average

symptomology
p N %

1.

2.

3.

4.

5.

6.

7.

9.

10.

.

Eating (too
much or too
little)

Sleeping
(too much
or too.
little)

Stomach
irregular-
:ties

Getting
along w1th
children

Getting
along with
adults

Usual _`ears

Nervousness

Thumbsuckin:

Over-
activity

Daydream-
ins

Temper
Tantrums

ED .63
Not ED .53

ED .26
Not ED .16

ED .24
Not ED .14

ED-68
Not ED .52

ED .53
Not ED .35

ED .35
Not E3 .20

ED .35
Not ED .2C

ED .39
Not ED .19

ED .43
Not ED .23

ED .36
Not ED .20

ED .,-2
Not ED .33

.65

.66

.49

.42

.48

.36

.69

.65

.76

.64

.65

.42

.53

.41

.73

.51

.63

.46

.51

.40

.56

.50

3.43

6.05

8.81

8.59

2.7

13.32

15.10

15.89

74.65

17.80

44.74

n.s.

<.025

4.005

<.005

n.s.

4.005

4.005

<.005

(.005

4.005

4.r)05

120
156

52
52

' 56
50

130
154

89
91

71
69

73
71'

56
49

81
77

78
71

151
112

54
44

24
15

25
14

59
43

40
26

32
19

33
20

25
14

36
22

35
20

68
31

(Continued)
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Table 13 (Continued)
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Mean
Standard
Deviation

Proportion rated
having abo'ie average

symptomoLogy

12.

13.

14.

15.

16.

Crying

Lying

Tearing
breaking
things

Wetting

Speech

or

ED
Not ED

ED
Not ED

ED
Not ED

A

ED
Not ED

ED
Not ED

.79

.54

.51

.38

.31

.15

.37

.11

.22

.23

.57

.56

.54

.50

.47

.36

.64

.36

.53

.53

28.03

8.85

19.355

39.00

41

C.005

<.005<.

4. 005

4.005

n.s.

160
181

110
132

68
55

63
34

41
61

71
51

49
37

30
15

28
10

18
17

The additiorial comparisons of PCEE pupils identified

as having emotional problems to PCEE pupils identified

as having no emotional problems on the 16 three-point

scales summarized in Table13 show that on 13 of the 16

scales pupils with no emotional problems were rated by

their parents as having significantly fewer symptoms

than did PCEE pupils with emotional problems. This may

be inferred from both the statistically significant F

tests ana the lower proportions of pupils with no emo-

tional problems judged to have above average symptomology.

The.;e findings should, ':owever, he compared to those

analyses performed between the groups on their initial

ratings received prior to entry into the PCEE Program.



153

These results may be found in the 1972 Continuation Ap-

plication Report. There it was found that pupils with

emotional problems were rated as having far higher symptom-.

olocy on each of the 16 scales than were the pupils in the

comparison group. It would thus appear that nine the

group identified as having emotional problems is still

rated as having greater svmptomology than the PCEE group

identified as having no emotional problems, the gap between

the two groups has decreased appreciably.

in summary, it was found that PCEE pupils identified as e

having enotional problems substantially improved in the

areas of interpersonal interaction, psychophysical symptoms

and behaviors as assessed by their parents from the time

of entry into the PCEE Program in fall, 1971 to the time

of entry into kindergarten in the fall, 1972. Their im-

proverent, however, was not great enough to match the ratings

of PCEE pupils identified as having no emotional problems.

Tabulations were made of parents' ratings of their child's

svmptomology in
,

the fall of 1972 prior to entry-into the

seconc year of the PCEE Program. Comparisons were then made

between two groups of children: one group identified as

having emotional problems and another group identified as

not having emotional problems. The items, together with N's

and percentages for different sub-samples as well as the

total I'CEE sample, are given in Appendix D-2. The means,

69
1



154

IIIstandard deviations, and F test results comparing the two

groups are presented in supplementary Table 14.

SUPPLEMENTARY TABLE 14

Summary of Parent Ratings on the Glic.ewell Items of the Behavior
Checklist, "My Preschool Child," Comparing Pupils Identified as
Having Emotional Problems (N=233) and Pupils Identified as Not

Having Emotional Problems (N=464) During Summer, 1972

Proportion rated
above average
symptomology Standard

Item N % Mean Deviation F p

1. Eating (too much ED 155 67 .80 .67
or too little) NED 247 53 .64 .66

9.55 <.005

2. Sleeping (tlo much ED 94 40 .48 .64
or too little) NED 85 18 .19 .40 55.83 (.005

3. Stomach irregu- ED 60 26 .28 .50
larities NED 65 14 .15 .38

14.80 <.005

III
4. Getting along ED 185 79

with children NED 223 48
.99 .64

w .53 .58
92.84 4..005

5. Getting along ED 155 67 .88 .73
118.32 <.005with adults .OFD 131 28 .33 .57

6. Unusual fears ED 115 49 .56 .62
28.32 <.005

NED 143 31 .33 .51

7. Nervousness ED 103 44 .54 .66
NED 98 21 .21 .42 61.90 4.005

8. Thumbsucking ED 65 28 .49 .82
18.72 4.005

NED ,77 17 .25 .60

9. Overactivity ED 119 51 .69 .75
76.19 <.005

NED 121 26 .28 .48

A. Sex ED 23 10 .10 .32
12.99 4.005

NED 16 3 .03 .18

11. Daydreaming ED 90 39 .41 .53
15.16 <.005

NED 115 25 .26 .46

. Temper tantrums ED 173 74 .86 .60 72.21 <.005
NED 220 47 .48 .52

Continued

;_), 10
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abov avcraae
s=ptomoloqv 'F.tondar,i

Yeah Deviat'on

11,9, 183 79 .92 .59

,:tF.D 267 58 60 .54

i26
NE-) 1u9

54 .57 .55
36 .37 .49

8 .09 .32
13 .03 .17

771 120 52 cs .57

136 29 .30 .47

28

A 's

_

.58 .75

.20 .43

)7 46 .62 .75

115 23 .32 .6o

51.61 <.005

23.32 <.005

11.64 <.005

38.89 <.005

72.33 <.005

32.61 <.005

p: e 111r,en ite7f, co=ls:nq the scuie, the

...rientl'lea as emotIonall,, handical)ped were rated

r

havin) grear (-Isree,- of svmptomology

is not having emotional

observed from the analyses

-.-et? as wr,11 'rom an exam:n-itior of the

r_7( r-ateu a2

:n "r-Y:tn."

:r

7.

to the result-, oht-alqed

Then.: I

or-1,3

ibnve rY



w111 b atrerec cn t_lese pupils -_,rior

to t-.eir entry irto '-l_nderg;rten in the early fall,

lcJ73, i0 anlyzed in the samc tanner presented in

toe flrst part of the narrat,ve concerned with this

ob2e:tive.

L 56
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d. Product Objective Four, The Child

PCEE ouull _dentlLied as emotiona_ly dis-
turbed who was found to be deficient on teacher
ratings of the items of the Nursery School Ad-
justment Scale at the beginning of the PCEE Pro-
gram, will show an increase of a minimum of one
step on each five-point scale, at the end of his
first year in the p-ngram.

The 233 pupils suspected of having emotional problems

on the basis of an analysis c' parent ratings on the

Glidewell items of "My Preschool Child" were rated

by their teacnerE on the items of the "Nursery School

Adjustment Scale" to provide an additional method of

detection. Of these 233 pupils, 214 remained in Lhe

prcgrar until the end and were again rated by their

teachers at the end of the program year. The N's

and percentages obtained at the beginning and end

of the second program year by this group, as well

as by the total sample and a sub -saint -)f pupils

:_dentifid as not hav,_ng emotI:hal prc)blems, is pre-

sentea in Appendices N-1 ,r1,3 N-2. A summary of the

:omcarisons made between the initial and final

ratings received by the pupils identified as having

emotional problems is qiven in Table 15.
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1:: ana Final Toner 1-catinjs on Itt!:rz CL t-nr,

Narc2y .4st:-,cnt Scale" for Pupils Idchtifiea
as Eavinc; Emotional Problems = 214)

Standard
Devia-
tion t

Deficient

1. Reia-:ionsni;)s
with peers in
Nursery Scnoci

2. Relationships
with Nursery
:-chool teachers

-

Initial
-i-'1

'.19 .L.16

3.79 1.02

3.99
3.29 .98

3. CrLai-ive ',..:3 initial 3,47 1.06

c': indiviaaal Final 3.39 .99

activities

n.

behavioral
immaturity

D.

behlvioral
eccentricitl

initial
Final

3.23 1.16
3.74 1.09

Initial 3.27 1.24
Final 3.66 1.03

9.26 <.01

8.18 <.01

6.51 <.01

6.08 <.01

5.45 <.01

58 27

24 11

59 28

19 9

30 14

12 6

62 29

30 14

65 30
34 16

o. Deviance in .itia:. 4.03 1.10 25 12
3.46 <.01

fanily : Final 4.31 1.04 19 9

famlLy rLlatiDn- Final 4.39 .94
4.53 ( 01

26 12
13 6

Total n t ; ::.1,-,Lal 24.3\T, .59 9.49 (.01
4r 13

rates. 7-;_, Flnal 2.79 _).61 li 6

i
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A can be seen in Table 15, pt.lpils were rated at the

end 3f the year as having improved their relationships

with both their pees and teachers; being more cre-

ative in their use of individual activities; showing

fewer signs of behavioral immaturity and eccentricity;

and, showing better overall adjustment as compared

to their ratings at the beginning of the program

year. These findings may be inferred from both the

statistically significant paired observation t test

results and the differences in the proportions of

pupils found to be deficient in the items at the

beginning and end of the second program year.

An analysis of individual changes for those punils

found to be deficient initially showed that:

1) Relationships with peers - Of the 58 pupils rated

as deficient (rated as "two" or less on this five -

i:bint scale) at the beginning of the second program

Year, 24 (41) gained one step, 17 (29%) gained two

stt..-,s, 'and four (7%) gained three or more steps in

their end of the year ratings. Altogetner, 4 -8%)

of those pupils rated as initially deficient in

their relationships with peers increased one or n -e

steps in their final ratings.

2) :ielatimships with Nursery School Teachers Of

the 59 pupils initially judged to be deficient in

their relationships with their teachers, 26 (47%)

gainer-a one s..ep, 15 ,25'i) gained two steps, and
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nine (i5) gained three or more steps in their

160

final ratings. In sum, 52 (88%) of those pupils

rated by tneir teachers as being deficient in this

trait at the beginning of the second program year

gained one or more steps in their end of the year

ratings.

3) Creative use of Individual Activities - Of the

30 pupils initially rated as "two' or less on this

five-point scale, 12 0%) gakined one step, six

(20%) gained two steps, and six (20%) gained three

or more steps in their ratings at the end of the

seccnd program year. Altogether, 24 (80%) of the

pupils initially judged to be deficient in their

creative use of individual activities gained one

or more steps in their final ratings.

4) Signs of Behavioral Immaturity Of the 62 pupils

initially judged to be deficient in this trait, 22

(35%) gained one step, 12 (19%) gainea two steps,

and 11 (18%) gained three or more steps. In total,

43 (73%) of thos_?, pupils judced to show many signs

of behavioral immaturity at the beginning of the

--)rogram year improved in their ratings by at least

one step at the end of the year.

5) Signs of Behavioral Eccentricit Of the 65 pupils

Initially rated as deficient in this trait, 26 (41%)

gained one step, 15 (23:t) g6.--Lne.: two steps, and five

(8t) gained three or more steps in their final

"76



ratings.

161

In sum, 48 (74%) of those pupils judged

to s,:ow many signs of behavioral eccentric_ty at

tne beginning of the program year improved in their

ratings by at least one step at the end of the year.

61 Deviance in Family Structure - Of the 25 pupils

rated as "two" or less on this five-point scale,

six (24%) gained one step, four gained two steps,

and five (20%) gained three or more steps in their

final ratings. Altogether, 15 (60%) of those pupils

judged to be deficient on this sca'e initially gained

one or more steps in their end of the year ratings.

7) Pathological Family Relationships - Of the 26

pupils initially rated as "two" or less on this

five-point scale, eight (31%) gained one step, five

,19t) gained two steps, and seven (27%) gained three

steps in their final ratings. In sum, 20 (77%) of

those judged to be initially deficient on

tnis scale gained at least one step in their final

ratings.

_tional analyses were done on the /teacher ratings

of tne "Nursery School Adjustment Scale" comparing

pupils who were ident:fied as having emotional prob-

lems to pupils identified as not having emotional

problems. A summary of these comparisons is pre-

sented in Table 16.

:77
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As can be seen in the table, pupils Identified as

not having emotional problems were rated higher on

all scales but one, both at the beginning and end

of the program year, than were pupils identified

as having emotional problems. A close inspection

of the differences between the means of the two

groups shows that the gap between the means was

smaller on the final ratings than on the initial

ratings on every single item as well as on the

total adjustment ratings. Concomitantly, when one

,)camines the differences between the proportions of

pupils rated as having above average symptomology

one sees that there is a much smaller gap between

the two groups on their final ratings than had been

the case on their initial ratings.

In summary, the large majority of pupils with emotion-

al problems showed considerable improvement on t'aeir

teacher ratings. However, their improvement was not

great-e..ougn to entirely close the gaps be-

tween their final ratings and those of pupils who

we7e identified as not having emotional problems.

A comparison between the findings given above and

those obtained at the end of the first program year

shows that somewhat higher proportions of the

emotionally handicapped 1972-1973 sample was

0
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initially rated as having above average symptom -

ology cn six of the eight items of the "Nursery

School Adjustment Scale." The final ratings of the

pupils in the two program years are quite similar.

Whereas in the first program year statistically sig-

nificant differences between initial and final mean

ratings were obtained in six out of the eight com-

parisons, in the second project year all eight com-

parisons were statistically significant. In the

case of comparing individual changes of those

pupils judged to be initially deficient, the results Y

on four of ti.e seven items of the scale are virtu-

ally identical. On two of the other items, greater

numbers of pupils attained the criterion of a one

step change expected of them during the first pro-
_

gram year. On one other'item, a greater number of

pupils attained this criterion during the second

program year.

Follow-up data on pupils in the PCEE P:ogram during

the first project year were collected on those

pupils who entered kindergarten in the district in

the fall, 1972. Of the 241 pupils identified as

having emotional problems, 239 entered kindergarten

and were rated by their teachers on those five items

of the"Kindergarten School Adjustment scale" which

were identical to those on the "Nursery School Adjust-

ment Scale." The N's and percentages obtained at

=iimmommoi
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-he beginning of the kindergarten year by tnis

jroup, as well as the total sample representing all

kindergarten pupils and a subsample of PCEE pupils

who were identified as not having emotional problems,

is presented in Appendix N-3. _A summary of the

comparisons made between ratings received at the

beginning and end of the PCEE Program year and at

the beginning of the kindergarten year by pupils

identified as having emotional problems is given in

Table 17.

Table 17
A Summary of Initial, Final, anu Follow-Up Teacher Ratings

Items of the Nursery and Kindergarten School Adjustment
Scale fo-J: Pupils Identified as Having

Emotional Problems

on

Standard Deficient
Mean Deviation t

1. Relationships
with Peers

2. Relationships
with Teachers

3. Creative Use
of Individual
Activities

4. Signs of Be-
havioral
Immaturity

5. Sig:_s of Be-
havioral
Eccentricity

Initial
Final
Follow-Up

Initial
Final
Follow-Up

Initial
Final
Follow-Up

Initial
Final
Follow-Up

Initial
Final
Follow-Up

3.06
3.63
3.86

3.24
3.71
3.80

3.38
4.09
3.90

3.41
3.90
3.92

3.56
3.80
3.94

1.06
1.13
.97

1.09
1.00
1.02

1.00
.90
.92

1.11
.93

1.06

1.10
1.02
1.04

7.91 4.01
2.34 <.05

6.99 <.01
1.09 n.s.

10.51 <.01
-2.01 <.05

7.15 4.01
.1 n.s.

3.65 .01
1.62 n.s.

68
36

19

53
30
20

39
9

14

28
15
8

22
12
8

16
4

6

(16 7

13

37
28
24

15
12
10
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As can be seen in Table 17, at the end of the PCEE

Program year pupils identified as having emotional

problems were rated by their PCEE Program teachers

as having improved relationships with both their

peers and their teachers; being more creative in

their use of individual activities; and, showing

fewer signs of behavioral immaturity and eccen-

tricity as compared with their initial ratings.

At the time of entry into kindergarten, these pupils

generally maintained the gains they had made upon

exit from the program in the areas of relationships

with teachers and showing signs of behavioral im-

ma-urity and eccentricity. In the area of relation-

ships with peers, these pupils were rated somewhat

higher by their kindergarten teachers than they had

been at the end of the PCEE Program year and in the

area concerning creative use of individual activi-

ties they were rateu somewhat lower. These findings

may be inferred from bot._ the paired observation t

test results with the attendant means and the dif-

ferences in the proportions of pupils found to be

deficient in the items at the three rating times.

Additional analyses were made on the five items

of the adjustment sc,Les comparing pupils who were

identified as having emotional problems to pupils

283
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identified as not having emotional problems at the

beginning and end of the PCEE project year and upon

entry into kindergarten. A summary of these com-

parisons is presented in Table 18.

As can be seen in the table, pupils identified as

not having emotional problems were rated higher on

all scales, at all three rating times (with but one

exception), than pupils identified as having

emotional problems. A close inspection of the dif-

ferences between the means of the two groups shows

that, in general, the gaps between the means were

smaller with each succeeding set of ratings.

In summary, the large majority of children with

emotional problems showed considerable improvement

on their adjustme.it ratings from the time of entry

to the time of exit from the PCEE Program and, in

general, these :.mprovements were maintained by the

time of entry into kindergarten. However, their

improvement and maintenance of this improvement

was not quite great enough to en',.irely close the

gaps between their final and follow-up ratings and

those of pupils who were identified as not having

emotional problems.
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Tabl-_, -8

e: -A:acher.,1 :Rut',ngs en It trom the Nursery and
r:indergarteh :School Ad3ustment S,'ales Between Pupils

Iden-_ified as Having Emotional Problems and Pupils
.dentified as Not having Emotional Problems

Standard
Mean Deviation

1. Relatio..ships
with Peers

2. Relationships
with Teachers

3. Creative Use
of Individual
Activities

4. Signs of Be-
havioral
Immaturity

5. Signs of Be-
havioral
Eccentricity

Initial ED
Not ED

Final ED
Not ED

Follow-Up ED
Not ED

Initial ED
Not ED

Final ED
Not ED

Follow-UP ED
Not ED

Initial ED
Not ED

Final ED
Not ED

Follow-Up ED
Not ED

Initial ED
Not ED

Final ED
Ncit ED

Follow-Up ED
Not ED

Initial ED
Not ED

Final ED
Not ED

Follow-Up ED
Not ED

242
549
242
515
239
378

242
549
242
515
239
378

242
549
242
515
239
378

242
549
242
515
27)9

378

242
54.
242
515
239
378

3.06
3.76
3.63
4.14
3.86
1.13

3.24
3.87
3.71
4.14
3.80
4.22

3.38
3.86
4.09
4.33
3.90
3.97

3.41
4.00
3.90
4.20
3.92
4.30

3.56
4.14
3.80
4.16
3.94
4.26

1.0F

1.13
'1.96

.97

.88

1.09
.87

1.00
.92

1.02
.88

1.00
.84
.90
.79
.92
.91

1.11
.92
.93
.84

1.06
.87

1.10
.84

1.02
.89

1.04
.93

90.31

41.43

12.38

76.00

33.50

29.90

47.71

13.79

<1.

61.33

18.64

23.88

65.08

24.48

16.08

4.005

<.005

4.005

<.005

<.005

<.005

<.005

4.005

n.s.

<.005

<.005

<.005

<.005

4.005

4.005
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A further comparison on these five items was made

between PCEE pupils, pupils with other kinds of

?re-School experience, and thcs.e pupils with no

preschool experience of any kind at the time of

entry intd kindergarten. The results of these

comparisons may be found in Appendix C-3. There

were no statistically significant differences

found between the means of these three groups on

any of the five items.

SG
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,--syc'nologIcal examiners will conduct intensive
us7chological diagnostic evaluations of pupils
who, cn .:he basis of the screening assessments,
are referred for testing because of their ap-
parent functioning within intellectual ability
-ranges of mental retardation.

Of the twenty-six pupils referred for testing necause

:.i.cipparent low intellectual functioning or mental re-

tardation, 14 were tested and followed up using

the Stanford-Binet Intelligence Test and 15 were

tested and followed up using the Vineland Social

Maturity Scale. The frequency distributions on

these tests are given in Appendix 0. The results

of the initial and final testing of these pupils

were as follows:

1) Stanford-Binet Inte gence Test - The mean

mental age for this group was 52.86 months on

tne first administration while the standard

deviation was 6.82 rental age units. The scores

ranged from 40 to 64 months. The mean on the

second administration of the test was 60.86

months and the standard deviation was 6.62

months. The comparison made between the two

means for these 14 pupils yielded a paired ob-

servations t of 5.03 (p<.01). As compared with

tne findings at the end of the first year of

project operation, pupils referred for further

1.ecii.:e cf ment,11 re.- : -,`_ :on

'87
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110
-:ect

,=:ner months) -. the

first admlnistration f this test and some-

41

-The- s Iv,,n ron-h---z; on the second ad-

also _:onsiderably

yal-iatich alron the scores of pupils

tested duri 147:-1973 than during 1971-1972.

2, -Inelan' - :he mean so-

ci_l a:e rece:ved on the firs_ administration

= te--zr was 51.i7 months and the stand-

ard deviation was 13.37 months. The me.an on

the second administration of the test was 66.07

mont,:s and the standard deviation was 11.03

months. The paired observations t test com-

parIng the two means was 5.42 (p(.01). Pupils

refer _d for 'urther testing during the sec-

ond year of pro7ect operatics obtained a vir-
s.

tually identical mean (less than one month

dif-=.erence, to that obtained during the first

Dro;ect year on the first administration of

the test hut scored considerably higher (six

months) on the second administration. There

was also considerabl,: more variability among

scores of the pupil.; tested during the

,enond bro:oct year.
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f. Product °elective One, The Parent

Each parent of a child id-ntified as emotionally
disturbed .:7,72ceiving home visits, who was rated
by the teacher as hein7;deficient in interaction
with tne child sn the 17- listed below during the
first Home Teaching session, will increase by a
mininum of one, step on each five-point rating scale
as assessed by the t,--;acher ;luring the last home
visit,of the Program.

Awareness of child's needs
2. Quantv of mot'vation

:;uality of reinforcement

?he parents of KO of the 214 pupils identified as

evidencing emotional problems (a ;d who stayed in the

proaram until the end of the year) were rated by

411
their child's teacher on the three five -point rating

scales denoted in the ob]ective both at the beginning

and end of the second orogram year. The three items

on which.lthey were rated, together with the and

oercentuges on each scale point for this subSample

as well as a subsample of parents of pupils identi-

fied as not having handicaps of any kind, a subsample

of parents of pupils Identified as belonging to the

primary target groupi and the parents of tne total

sample are given in Appendices B-1 and B-2. A summary

3f tne initial and final ratings on the three scales

for parents of pupils identified as havinc emotional

problems Ls riven in Tab:c 20.
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Rating Scale

Aware vs.
aware of c;,ild's
needs

Positive vs.
negative moti-
vation

r..33

4.40

Standard

tion

Positive vs. -..._.
.._ 4.39 1.33

negative rein- Final 4.4'3 .85
forcer=ent

Deficient*

3.31 4.)1

4.6. <.31

4.51 -<.)1

:31 15
10 5

14 7

8 4

7

9 4

*Deficiencv was defined as a rating of two or
less on each five-point scale.

AS ca: oe seen in tahle, these parents were rated

as beinc more aware of their children's needs as well

as using more positive motivation and reinforcement

techniques at thr- end of the year than they were at

zeginning tte year. This statement may be

inferred from both the statistically significant dif-

ferene..es in initial and final means and the decreasing

proportions of parents found to be deficienc in these

traits at the end of the second program year as con-

trasted with beginning of the year ratings. It

shoo: d be noted tnat these parents were rated both

initially and finally in a T.ore positive manner_ than

similar parents in the first project year.
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_a_ 7

an-lys5 of made by tr.osc-:

renb6 of cnildren identl_flea naving emotJ.ona

proziems udgea to be initially deficient

(rated as "two" or less)-showed the following:

1) Aware versus unaware of child's needs Of the

3i parer-s rated as initlaily deficient on this scale,

seven (23%) gained one step, 10 (32%) gained two steps,

and nine i23i; gained three or more steps in their

final ratings. Altogether, 26 (84 %) of the parents who

were ;udgeC to be deficient in their awareness of their

cnildren- needs at the be7innin of the Lecona program

year gained one or more steps in their end of the year

ratings.

2) Posir:ive versus negative motivation - Of the 14

parents rated as being deficient in their use ci posi-

tive motivation technigues at the beginning of the pro-

-gram year, tree (21i) gained one step, three (21%)

gained two steps, and four (29%) gained three or more

steps in their fin;-1 ratings. In sum, 10 (7i%) of the

parents initially judged to be deficient i this

trait improved by at least one step in taeir final

ratings.

3) Positive versus negative reinforcement - Of the 15

parents judged to be initially deficient in this trait,

tnree C2)t) gained one step, four (27%) gained twc

steps, and --lined three or more steps ln
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tneir ena of tne year ratings. Altogether, 11 :73:i

cf tne parents rated as being ,snitially deficient in

tneir use of positive reinforcement techniques with

their children gained at least one step in their

final ratincjs.

Compared to findings obtained at the end of the first

protect year, smaller percentages of parents achieved

the goal of a one step change expected for them (71%

tc 84i) compared with (93% to 96%). However, many

fewer parents were ,urged as 1,.itially deficient dur-

ih-; tne second program year and the small proportions

of parents :edged to be deficient at the end of the

year are virtually identical.

Additional analyses were done comparing the initial

and final ratincs on these three scales of parents
A

of children identified as being emotionally handicapped

to parents of children identified as not being emotion-

ally handicapped. -A summary of these analyses is

given in Table 21.

As can be seer in this table, there were statistically

significant differences on all initial ratings favor-

ing the parents of children identified as not emotion-

ally handicapped. In the analyses made on the final

ratings all of the comparisons were statistically

.;i;nificant, again favoring parents of non-nandicapped

9 2

------.



ett

177

tan1-_

1 A7L:it-ucles TOW,

Children 1.,::_ntified as Having

E=otI(-i naI 1""robls Pdr,-.,ntz of 1-..;p, Is Identifie6.

as N.:,_ ?rcolo7-is

Rating Scale

_ naarc
Devia-

Aware vs. L,J

unaware of N.ED 458

child's needs Final 224
!ED

Positive vs. ED

negative NE; 4DS

=otivation --"a- 2:4
:...,D 447

'Positive vs. 3Z

negative
reinfc%rcent Final EL

45F-,

_24

3.89
4.31 .91
4.29 .91
4.51 .79

4.41

55

1.01
.81
.86
.76

4.11 1.02
.84
.87

4.55 .76

27.37 <.001

10.11

20.80 4.001

6.95

18.09 <.001

7.15

*ED = Parents of children with emotional problems.
NED =PQ.rents of children not identified as having

emotional problems.

A caref-_11 inspection of the difference be-

tween means shows that _..ere was a narrowing of the

gap between the final ...ears of the two groups compared

to tne initial differences. Further, while both groilps

of parents improvea ti cir ratings the group of parents

with ,a=otionally ..and capped pupils made greater gains

than did the other gro-ap of parents.

lz s-m:-,ary, the vast ity 9.57-t to 96%) of parents

of pf.,p11:-: ice: tifd to have e:notional problems were

thLIr teachers to be aware of
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-;:t1117 c:Illaren'L :-..ecz:ds .-Inc, tc ::-. ,;_,Ing api:roprI__

.

mc7vcil:lon ii.-,c. rt3.inforcemenz. ,echniciues by t:Ie end
1

of tAe secor.a ,)rogram year. The changes from the

peginning of the year ratings were not as great as

those obtained during the first program year be-

cause the vast majority of the second year parents

(85% to 93%) were rated as being initially aware of

th2ir children's needs and using appropriate tech-

niques as cormared to the initial proportions of

50% to 70% in the first year of project operation.

394
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Procaas Objective One, The Parent

Parents of pupils identified as iearning dis-
abled-will have the opportunity to confer
about their problems with the Consultant Special-
ist for the Learning Disabled.

Parents of children being seen by the Learning Disa-

bilities teacher specialists were essentially seen

for parent conferences by the teacher specialists.

All parents of learning disabled children were in-

volved in a five to ten .7.inute conferenceon a weekly

basis by the teacher specialist following the weekly

home teaching sessions. In these sessions, the teacher

would report on the progress- of the child as well as

provide home teaching suggestions for remediation of

the skill deficit.

In addition, thd consultant specialist for the Learning

Disabled reports (See Final Report, Appendix P, Sub-

Component for the Learning Disabled, Mary Dasovich, Ph.D.)

that she conferred irr detail with one parent represent-

ing a child evidencing learning disabilities. She

further comments "that this conference led to alternate

education arrangements for the Kindergarten year, an

increase in special services during the four year,pro-

gram period and the establishment of a parent counsel-

ing program for the spring of the year. A second con-

tact regarding special. needs in the learning area was

made during Saturday 3chooi. This interaction involved

counseling in gross motor development."

:A6
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h. Process Objective Two, The Parent

Parents of pupils identified as functioning
within intellectual ability ranges of mental
retardation will have the opportunity to con-
fer about their problems with the Consultant
Psychologist for the Mentally Retarded and
Specialist in Special Education.

All such parent conferences were held with either

the Psychological Examiner or the Special Education

Consultant. As `of January 15, .973, fifteen parent

conferences were held with the Psychological Examiner

and twelve parent conferences were held with the

Special Education Consultant. Since that time, the

Psychological Examiner has conferred with eighteen

parents and the Special Education Consultant met with

sixteen parents.

9 6
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411
1. ?roccss Ob:;ective Three, The Parent

Parents of children identified as emotionally
disturbed will have the opportunity to confer
about their problems with the -onultant Psy-
chologist for the Emotions .urbed and
the Child Development Con n,.... in group
or individual counseling session.

T..,! total number of parents in contact with our

specialists represented 98 children. Number of

contacts wltn individual parents varied from one

to eight. This total represents 14% of the entire

Saturday School population. These figures are

different than those indicated in the first project

year due to the fact that the consultants of this

component worked a great deal more with teachers

and then met with individual parents rather than

pdrent study groups.

:2 97
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3. Process Ob]ective 3ne, The Staff

Teacher Specialists in learning disabilities
will develop and use appropriate habilitative
programs with pupils identified as being
learning disabled. The appropriateness of
each program will be judged on a dichotomous
basis by. the Consultant Specialist in. learning
disabilities. Programs judged inappropriate
will be adjusted immediately after the assess-
ment.

Individualized learning programs were designed to

meet the needs of those children seen by the Learn-

Iraq Disabilities teacher specialists. Such pro-

4amming in all instance-, included material presenta-

tion related to two or more of the following areas:

Proprioceptive development
Motor coordination development
Associative language development (including

abstract-concrete language skills)
Receptive language development (auditory and

gestural)
Expressive language development
Auditory and/or visual memory span ue,elopment
Kinesthetic and/or tactual development
Mathematical language developme
Visual pe:,77eptual development (inc uding figure-

ground a,,d perceptual constancy) I
Expansion of body conceptualipation

It was apparent from home teaching commencement that

the utilization of a single published learning or

language development program would not suffice in

meeting the neec;5 of any child seen by the Learning

Disabilities teacher specialists. All children

needed a combination of stimulations and, therefore,

presentations of a varied, yet specific, nature--

prc.:sch:_ations not available through the utilization

of a single marketed learning or perceptual program.

8
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In addition, the construct-on of some material 'oy

the teacher specialists was also found necessary,

especially in terms of activities for the lengthen-

ing of attention span, decreasing of distractibility,

etc. (See Appendix P, Final Report Sub-Component

for the Learning Disabled, Mary Dasovich, Ph.D.)

All habilitative programs were designed on an indi-

vidual basis and altered as progress by the child

indicated. Program elements were added or deleted

as client needs became apparent. Weekly logs of

i.rogress of each child were reviewed (on a weekly

basis) by the Learning Disabilities Consultant.

Suggestions for programming were forthcoming'according

to progress noted and/or progress observed on the part

of the child. Suggestions included:

1) Therapeutic planning alterations

2) Counseling suggestions
ti

3) Group stimulation approaches

4) Methods for coordination of Saturday School

programming and home visit programming

5) Others as appropriate in isolated cases

Test summaries and weekly logs were submitted to the

Project Director for inclusion in the permanent records.

Copies were also made for the child's Saturday School

teacher un aid in programming for the child in

Saturday School and in her Home Teaching visits.

:; 9 9
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The stuff, together with the Consultant Special-
ist in learning disabilities will develop an
optimal predictive index for early identification
of children with learning disabilities. The bat-
tery of tests used in the initial screening of all
PCEE Program pupils plus the'battery of tests
used in :urther diagnosing pupils with learning
disabilities will be subjected to a factor analy-
sis to determine the most parsimonious and pre-
dictive set of instruments for identification of
learning disabled pupils.

Selection of children for indepth learning disabili-

ties evaluAtion was carrie- out by an analysis of

tne screening test results by the Consultant

Specialist for Learning Disabilities.

The fullowng information was used to indicate possible

learning d'sahilities:

1) Analysis of items on the Slosson Intelli-

cence Test particularly depressions in the

Language area

2) Delayed performance on the Northwestern Syn-

tax Test

3) Delayed performance on the Beery Test of

Visual -Motor Integration

4) Information on Speech, Language and Concept

Devel-present as regbrted by parents on the

Preschool Child Information Sheet

5) Teach_rs' comments on behavior during the

initial testing situation.

Furtner testing using the Peabody Picture Vocabulary

400



: _est, the cozp, Sievers 2iiferential La.crguage

2acJity 15ZI, J,00denougn-harris Drawing Test,

Oseretsky Motor Proficiency Test, and Beery Test

of Visual-Motor Integration showed tne screening

procedure to be reasonably accurate in identifica-,

tion of children with learning disabilities as

reported in the interim Report Sub-Component for

the Learning Disabled, Mary Dasovich, Ph.D.

it was originally planned to perform a factor

analysis using scores on both screening and diag-

nostic instruments to determine the most, predictive

set of instruments for identification of learning

disabled pupils. However, because the number of

pupils identified as learning disabled was found

to be so small, this could not be done.

401
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1. Process Objective Three, The Staff

Each PCEE teacher will keep records of children's
displays of emotional disturbance which occur
during Saturdal. School for a subsample of
children identified as emotionally handicapped.
Summaries will be made by the Consultant Psy-
chologist for the Emotionally Handicapped.

Records on children with severe emotional problems

have been reported to the Consultant Psychologist

for the Emotionally Handicapped and the two Child

Development Consultants during the semi-weekly

planning meetings. They, in turn, have maintained

written records on these children and have used

this information in parent contact.

In addition to that, each teacher has kept a log

on the behavior of one child and these have been

revrewed by Sidney Kasper, Ph.D., Child Psychologist.

(See Final Report - Sub-Component for the Emotion-

ally Handicapped, Sidney Kasper, Ph.D., Appendix S.)
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m. Proc_ss Objective Four, The Staff

Each teacher whose class contains children
who show evidence of emotional disturbance
will consult with the emotional disturbance
consultant at least once a month.

The Consultant Specialist for the Emotionally Dis-

turbed or one of the two Child Development Consult-

ants provides sub-component for the

handicapped 'nave been av, fable to consult with

teachers twice monthly oughout the school year.

Each consultant has met with the teaching team of

three teachers for an hour each esssion and atten-

dance records indicate that each teacher has met

with one of the three specialists for the emotion-

ally disturbed twice a month. In addition, members

of the Child Development Component have been avail-

able to the staff on Saturdays during the Saturday

School sessions and r!enerally have received much

assistance from this component of the program.

The Final Report (Sub-Component for the Emotionally

Handicapped, Sidney Kasper, Ph.D., Appendix S)veri-

fies that emphasis was placed by this component on

working with the staff of all seven teaching

centers.
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5. MANAGE!,47N"' DP.nr,-=c,

Inspection of project documentation will verify the

completion of those management process objectives

scheduled for completion as of the dae of this

report. One objective, number 13, is in tentative

form and in the process of completion. In conferring

with our early childhood consultant it was felt that

the process that had been developed during the current

year should be continued and that obtaining a final

product at this time was not desirable if we truly

wanted to involve the professional; staff.

With the submission of this end of the year report

to the U.S. Office of Education all objectives except

one scheduled for completion by the end of the project

year will have been accomplished. Objectives and

their proposed completion dates are as follows:

(asterisks indicate completed objectives)
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Perrormance Ot=ectives

Date to 'DA
Completed

1) 7)evelop management checklist to

monitor accomplishment of the
2ollowing objective by 9/72*

2; Keep a weekly loc on the progress
of the program by 6/73*

3) Assign star to various school centers

LV
9/72*

4) Select and z:urchase materials as
6/73*needed by

5) Develop and revise Home Teachin7
--='eport, N-;rsery-School Scale,
-Ratin=7 Scale of Self-Esteem,
-are nt Particiyoation form for
kindergarten ..se by

nize and implement procedures
'or ?arent contact and child
enrollment h*

7) Trance and implement procedures
for initial screening by

8) Arrange for furthei individual
C iagnosis as needed by

9) Organize and implement instruc-
tional program for the handi-

capped by

13) Coordinate handicapped program
with outside referral agencies by

11) Keep a written observation of
teacher performance in Saturday
School and Home Teaching by

12) Observe kindergarten teachers at
least two times during the school
year using the Rating Scale for
teachers by

13, Develop curriculum guide, including
out)ine, secuence of skIlls, and
ieatning activities by

406

10/72*

9/72*

9 /72*

10/72*

11/72*

6/73*

6/73*

6/73*
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=ahc -)b:ect:ves

14) Plan and ,._erent stl nservice

program

15) :mplement Saturday School
and ::cme Teaching by

sate to be
Completed-

6 /73*

6/73*

16) I.reare weekly Home Act-.ity Packet by 6/73*

17) Prepare communication an:'_ dissemination
rraterial 7y 7/73*

18) A-range for -r-arent Ftudy r;roups and
Parent Counseling Sessions by 6/73*

'9) ,t,r-anc-f- for 7on4-h17 repo:ts and
sta5fihg= on handicaPcd children by 6/73*

271) Arrange for reporting of feedback
information bv and to prt.fject staff,
other school staff and Comnunity
Council by

21; Prepare a summary of the findings
obtained in the first year of the
proiLct by

22) Coordinate the independent audit
:rocedures with the evaluation so
that the auditor can see all data
and findings af#er they are pro-
cessed and written up by

6/73*

,in/72*

6/73*

23) Coordinate the evaluation
activities of all Project
components by 6/73*

24) Communicate to the project staff
all the findings on the process
objectives at intermediate
points during the project oper-
ation year by 6/73*

25) Arrange for storage and retrieval
of all information collected on
children and parents for the dur-
ition of the project. Files will

c mare. month a't,.r
collection of any acl-litional data 7/73*

26) Prepare and submit reports to the
USOE 7/73
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EC _v: L ?i?:: ?Ci'LL,LsTI:)N DATA (Continued)

3. A..:oitl-,nal Proect Data (Conrinued)

h. Estimated percenINge of target 0-oup which is:
Rural (fewer than 2,500 inhabitants) Percent

Urban (more than 50,000inhabitants) Percent 10(M

Other Demographic Areas (2,500 tc 50,000) Percent

i. :_-itimated percentage of student participants w'Io reside

in Mooel Cities Area Percent

Estimated percentage of title III, section 306 funds proposed
c , c 4 .' -o non -'-lic scl-.0oI participants Percent VA._

SECTION D - TOTAL PROGRAM STAFF (See instructions)

POSITION CATEGORY

Positions Assigned to Project
t I Part -t

Number ' I Full- Total
Full- I Number : Time ' Full-Time
Time I ! Equiv.

1

Equiv.

i
1 1 (Columns 2 4)

a. ADMINISTRATION/
SUPERVISION 1

.

r

-

b. TEACHER .

(i) Pre-Kindergarten 4 17 -A_11 11
2' Kincier:arten

(3) Grades 1-6
(4) Grades 7-12

.

4

. t

4

(5) Other
SPECIALISTS 1 10 2.5 1 2.5

d. PUPIL PERSONNEL WORKERS
e, EVALUATORS 1 .25 .25
f. TEACHER ASSISTANTS,

TEACHER AIDES i 3 2 2

CLERICAL PERSONNEL .,

n. COMMUNITY LIAIS)N PERSONNEL
L. ALL OTHER PERSONNEL 0 _I

, -;
.J_..

1
-k -I 1.5
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SECTION E - ..2.:(2,1?:':-.: ?...:".= PAilTICIPATioN )NLY

Ndn5er of Children served, o' #.ndicappin6 Condition aGd sl.rade Level; and N3.aber

ci: 7.erno.l.ti :o,ce:v::-. IT!.e:vice Treininb with Tit-le ;1_, Sec. 306 P...nds.

TYPe C.:RADE LEVEL i INSFRVICE TRAINING

of Pre- . :- ' 7- f 1 'Teacheil
;

i i

Handicap K K 6 12 Total' .1Teaci,ee Aides 1 Ott-er +Total
)

2

a. Trainable
McGtal:y
?etarded

Ecticabc
Menta:ly
Retarded

c. Specific

3 4

learning

d. Seriously
Emotionally 71
r).iturbed,

e. Other
Healtn

5 6

1

1Numbeis are
based'on

servi4e given
to children

7
1 8

9 !

1

10

1

t

i

,

t

The t4eachin staff of
24 tdachersi, 31 district
kindd--arteh teachers,
20_ p.i,,--liary 'rand re$pclial

reaching teahers,4 ele-
mentlry consultans, and

17 eiementdry pri*cipals
were included in

Ipasedion scrieen- service training On

-1-TU j

f--- Crippled 2

1

30

,

,

.

1

,

,

.

.

!
,

h cappdd. In! addit
coi1ge sti.dents
hii4hnrd and Spetkial
Educ tion receive

il tic in thb progtam
I.

1-

on,
in Ea:

a p:g. Visually
Impaired

n Deaf-Blind
,

,

,

._f

ii along
studdnts

with high 4hool
iri; the family,

1. pear '

1

. ,

.

.

,

. ,

!, liviig
f,

li High
1,

course at
School.

1

tcClu (

3- Hard of

Hearing 56
,

II

I

!

,

g. Speech
Impaired

' 18

.

.1

1

I

)

i. Total
i.,,._-
p.D..;

J

c

253
ii

H 55

1
f

I

: 17 I

2, NinbE- ot

D.stribat on By E hnic Groups

li,indicappA Children Served Who Attend Non ublic Schools: N A

POPULATION NEGRO NDIAN

SPANISH I CAUCASIAN

SURNAMED .(Other
ORIENTAL (See than Span.: OTHER

instruct.)I Surnamed

5

6

2 3

Student Participants 2 0 0

408
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7

1

TOTAL

8

253
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b. Raral Areas (..nder 2..,500)

c. beTraooic Areas (from 2.500 - 50,000)
d. Total (S.x, of Lines a.. o., and c.)
e. 7artic.17._xt-i who reside in Model Citfes Ares

6c.CTICN F - FROG AM STAFF FOii HANDICAPPED (Component or Total Project)
Positions Assicned to Project

Part-time
POSITION CAT

;

OORY ! 'Number Number ; Full-.

161 Full- 1 T.,me

Time # Equiv.
1

1 2 3

b. XOMINISTRATIONJ

D. TEACHERS
1 (1) Trainable Mentally

Retarded
(2) Educable Mentally

Fetarded i
1

parn'n Dica 2'

Eroticn31;s Disturbed

4

4
1/3

Total
Full-Time

(Columns 2 + 4)
5

1/3

1/4 1/4

2/3 1-1 3
2/3 1-1/3

h

!.........JAP, e'er
7....L..L__Likii;liaki.u..q___..;-

1 (F)) Deaf-i;:ind 1

(9) reaf
! 1----1

(In) -6,r4 of YearinR !

t
:c:1 -'=--er.11 1r m7ail-ed j 1 3._14 124

c SPFCI:-7.1"STS
L. 4.;) 13-1/8 3-1/8

1e. , PUPIL PERSONNEL WORKERS
r!. ! E1'L,;!;TORS 1 [ 1/8 1/8
1. : TEACHER ASSISTAW ! 1

I TEACHER A- -;.
I

24 11-112 1-1/2
O'_vRIC,IL P _ON'oEL '

1
3 M i 1

11:. ' CONITY LIAISON PERSONNELi
i 1

2,"=1,...maa...taiiaa.41 44
i 12 t i i 1

SPECIALISTS 10 part time persons counted as follows:
I Consultant Specialist in Learning Disabilities 1/4 time
1 Consultant Specialist in Mental Retardation 1/4 time
1 Consultant Specialist in Emotional Disturbance 1/2 time
2 Child Development Consultants 1/4 time e
1- Audiologist 1/8 time
1 3:-.each Consultant 1/8 time
/Special Education Consultant 1/2 time
-'Psycho_3,7;ical Examiner 1/8 time

:1:11 _2.1.c.:.tion Con,suitan'._ 1/4 time
Disabilities/Spc:ecn Tectcher 1/2 Lime
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C. sun nary and Conclusions

Evaluation of cognitive and affective gains in children,

after eight months in the program showed significant

growth by a large majority of the children with many_achiev7

ing a much greater gain than expected. Children with the

lowest entering status made the glpatest rate of gain in

most instances.

Of the approximately forty-five percent of the four year

olds evidencing need for special services based on screen-

ing procedures, only six were referred to programs for the

handicapped at age five. This includes two children who

will enter_ a class in language development, one a program

411 for the hard of hearing, another a program for children

with emotional problems, another will enter a school for

autistic-children and one child whose placement is un-

certain. Children receiving special programming for

learning disabilities.either by the Learning Disabilities,

Teachers or the Special Education Consultant all made

marked progress. Their work will be continually monitored

during the kindergarten year. Children with various be-

havioral and emotional problems received help both for

4(

themselves and the'r parents. It may be said, therefore,

that through the ome-school program many problems de-

tected at four can be effectively remediated. The'inte-

gration of the handicapped into the regular program tended
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et:ect on their intellectual and ')ersonal

A large majority of parents showed marked improvement in

their competencies and attitudes in motivating and teaching

their children. This was indicated by teacher ratings and

parent self-evaluation. Also, the staff showed increasing

awareness of children's needs and improved their effective-

ness in Viorking not only with the children but with their

parents.

Extensive parent involvement in the program was undoubtedly

a key factor in the community support received by the pro-

ject. The assistance of parents, 78% having served at

least four ti,:-.esin Saturday School, older siblings, grand-

parents and baby sitters was warmly welcomed in Saturday

School. Tne verbal and written comments of parents in eval-

uating the program attested to the positive rapport established

between home and school tnrough the partnership of parents

and teachers on oehalf of the child.

Equally important was the progress made 4-oward interr-lizing

me Saturday School. Pr dram as an integral part of the

dis':rict's total education program. Principals and kinder-

arten teachers made a home teaching visit with the Saturday

Teacher. Ongoing services to handicapped ci.ildren

at tne kinderg,irtel level.. Records of all
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children in tne PCEE Program were available to kinder-

garten teachers. Inservice was provided by the project

staff and project director for kindergarten and beginning

primary teachers, principals, and special personnel.

Permanent Record and Communication Skills Record cards

were initiated for all children in the PCEE Program.

In conclusion, this program in which the school supports

the learning environment of the home and involves parents

as teaching partners, besides comprehensive services to

all children, offers an alternative model to early education

at a relatively low cost. This would suggest that this

model could be adapted by other school systems to meet com-

parable needs.

Or

612



L97

Recommcnaationz

Some moLification in program design is deemed desirat-le

although it cannot be considered a major revision. Pro-

gram activities of each component are proceeding basically

according to plan but It is felt that some refinement of

procedures can occur based on information obtained during

--ne first two years of the program. Objectives will re-

main the same and follow-up on all PCEE children will be

maintained through kindergarten and beginning primary.

Although all objectives were not completely attained, rather

than lowering expectations, the goal will be to closer

approximation pt. 100% achievement.

Changes planned include the use of a different language

test besides the Northwestern Syntax Test. This test which

purports to measure receptive and expressive language ap-

peared to meas.are only one factor since the scores on the

two subtests were about the same. Since the test is also

rather difficult to give due to length, it was decided to

change to tne grammatic closure test of the Illinois Test

for Psycholinguistic Ability. This selection was based
r

on a factor analytic study done by the special education

specialist (in an unpublished doctoral dissertation) on a

random_ sampling on 40 PCEE students who were screened for

learning disabilities, mental retardation and emotional

nandicaus. finis study indic3ted that grammatic closure

was tne best predictor of auditory .anguage and that audi-

tor, vocal la-j-uage integration which this test measui:eS
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%.,,, t.-,e 7: ---orcant ..Actor 1r. langu,:lle success.

As previously mentioned in the Continuation Report,

references to the Consultant Specialists for the Mentally

F,,tarded and the consultant Specialists for the Learning

Disabled ,%rill be, henceforth, referred to as the Consul-

tant for Educational Problems. We believe that in combin-

ing these two components, we can strengthen our screening

procedures, place more emphasis on observation of children,

and service to teachers.

A different battery of tests to identify the learning dis-

abled will also be given. Testing will include the Illinois

Test of Psycholinguistic Ability, the Monroe Auditory Dis-

crimination Test, the Beery Test of Visual Motor Integration,

the Goodenough-Harris test and a motor rating scale.

The Consultant Psychologist for the Emotionally Disabled

Component is plannng to develop a scale to differentiate

the degrees of se-erity of emotional problems in his screen-

rig procedure. Using parents' responses to the form, "My

Preschool Child," he plans to tentatively differentiate

between the severely disturbed and the socially malad-

justed child on a one to three rating.

In the third project year provision will be made to insure

c._17.- -- ,:oi-r,._: of chill= from the :It'drdAy flchool

c-,:jram into ..-.1ndergdrten and then into beginning nrimarr

414
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In,-;-' a,,tancu to childr,_n w_th sl,ccial needs as well

as to their teachers and parents; continued opportunities

for inservice training with kindergarten and beginning pri-

mary teachers; and parent assistance in the classroom and

home teaching visits by kindergarten teachers. Necessary

changes in the curriculum to adapt to the widening range

of abilities will be made. Baseline data will be gathered

on second year primary children so that in the following

uar comparison can be made with those children who were

pupils during the first year of the Parent-Child Early

Eiacation P_ogram.

Continued widening of dissemination can be expected.

Commun.:cation during the past year included visitors to

tne program, requests for materials, slide presentations

in the local area and presentations at three national con-

ventions as well as feature articles in the two St. Louis

newspapers and two national education magazines. A publi-

cation entitled Saturday School: A Success Story which

a2scribes the program and presents evaluation findings was

prepared for those attending our presentation at national

conventions and for general dissemination. The curriculum

guide will be avaalable and other materials for parents are

being developed. It is expected that a complete dissemi-

.t.on pa ,..t of materials used in the program will be

prepared during the final project year.

4.

i
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7arental ,and citizen involvement not only in the normal

operation of the progiam dt in planning for the future

will be emphasized. Parents are regulaily involved in

Saturday School, in home teaching visits and follow-

through home teaching activities. Some parents assist

teachers in telephoning parents and thus assist in organ-

izational tasks. Others have assisted in spring registra-

tion of Saturday School children as well as helping in

vision and hearing testing. A course entitled "Are You

Listening?" which focused on effective ways of communicating

with children was provided for parents.

As we enter the third year of the program, citizens will

be involved in planning for the continuation of the program.

It is hobea that several alternative plans will be developed

for presentation to the Board Education. T.leseQroposals

may inclade adaptations of the current programs with mainte-

nance of major components and plans for financial support.

Finally, as we look forward to our final year in the pro-

ject we are cognizant of the importance of the summary eval-

uation. Since this is an innovative program which offers

a model an. earl1 education, it is necessary that we look

at the evaluation from an historical perspective. Not only

will the specific objective- be discussed, but cornpariscns

c-f prcgrt_nL will he mace throug',,out the project yearn. In
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addit.ion, elimhasIs will to placed on the processes in

which maJor components of the program have developed and

have been modified. 'iris will include curriculum devel-

opment, parental inVolvement and monitoring and manage-

ment procedures. Reporting the results of the program

in such a way will allow the evaluation to be a useful

tool available to the educational community.
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SECTION I

INTRODUCTION

The Interim Audit Report is one of three such reports being pre-

pared for the Ferguson-Florissant Schools in connection with its

Parent-Child Early Education Program, U.S.O.E. Project #0EG-0-71-1748(290).

EMS certifies that it is acting as an independent auditor and has had no

role in the development of the proposal or program or any other relation-

ship with the Ferguson-Florissant Schools. This independent educational

program audit is an external review of the project, designed to clarify

the resalts of the evaluation and to assess and report on the appropriate-

ness of evaluation procedures being utilized. This audit is designed

to follow t guidelines and intent of ESEA Title III, Section 306.

414
In preparation of this report the auditors examined data through the

following. inputs:

1. Review of the continuation evaluation report, instrumentation,

memos, other documentation supplied to the auditors prior t,)

and during the April and May site visits.

2. Information obtained during the site visits by Dr. Walter L.

Hodges and Dr. Gary A. Mohrenweiser, conducted April 10, 1973

and May 12, 1973, at the project offices located at 2295 Dunn

Road, Florissant, Missouri 63033, and at various other program

sites. During the site visits the auditors interviewed and

discussed project activities with:

A. Dr. Doris Stumpe, Assistant Superintendent for Elementary

Education

.419
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B. Ms. Marion Wilson, Project Director

C. Dr. Alice Klein, Project Evaluatpr

D. Representatives of the Child Development and the Special

Education Components:

1) Marguerite Cannon
i

2) Sidney Kasper

3) Tom Maloney

4) Lloyd Kallial

E. Ms. Mildred Winter, former Project Director

3. Observations in all classrooms and two of the seven Saturday

School locations

4. Review of relevant documents, specifically:

A. Continuation Application Year 11

B. Parents' Home Activity Guides

C. Example of "Saturday School News"

D. Form for parent evaluation of program

E. Saturday School, A Success Story

120



SECTION II

GENER4L AUDIT FiNDINGS

The continuation proposal submitted 1-,-y the project contains the

Interim Evaluation Report. This report, it should be noted, is very

complete, well-organized and well-written. The major factor that

impressed the auditor was the inclusion of baseline data in the

report, within each section of the report and pertinent to each of

the objectives, such that a comparison may be made between the project

status currently and the project status at the time of collection of

baseline data.

Since the last audit visit the project has made considerable

effort toward dissemination of project results. This dissemination is

characterized in two ways: 1) dissemination through the professional

media, i.e., national meetings, early education specialists, curriculum

meetings, etc., many of which were attended by the project director and

project evaluator; 2) dissemination of the booklet, Saturday School, A

Success Story, to both professionals and parents. This booklet was

written to serve a dual purpose: the needs of professional examiners

of the program, as it contains evaluation materials relevant to their

needs; it also serves the parents and public, as it expresses the,

history of the project pertinent to the public's needs. It should also

be noted that the project, since the last audit report, has fully followed-

up on the recommendations made in that report.

The auditor examined evaluation reports on staff members of the

Early Childhood Project. These evaluation reports were complete and

X21
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were signed by both the project director and the staff member who

was evaluated.

As noted in the Implementation Audit Report, the project changed

leadership at the end of the first project year. There exists no

evidence that the project has :seen hindered in any way by the change

in leadership. On the contrary, a strong continuity exists from the

first project year. It appears that the project is well on its way

toward fulfilling the basic objectives of its second year. There is

also strong evidence tn suagest that the program and its philosophy

will be incorporated by the community and its school admiristrators

in the next years as a regular part of its strategy for schooling

young children. This would, of course, be; a strong indication of the

success of the program.

,_S 2 2



SECTION III

SPECIFIC AUDIT FINDINGS

This section of the report follows the selected audit activities

as outlined in the audit plan submitted to the Ferguson-Florissant

Schools. Each objective audited is stated, together with the subsequent

audit findings. Certain objectives are grouped as to audit activities

and findings because the audit activities were very similar in nature

regarding each of the objectives and the discussion concerns the find-

ings as a composite, unless otherwise noted. Numbers and descriptions

associated with each objective correspond to those found in the original

and/or revised proposal.

Child Component

Product Objectives

Product Objective 1: Upon completion of the first year in the
Parent-Child Early Education Program, each
pupil will exceed his expected growth as
determined by the developmental norm data
of each test, by the pupil's original status
on that test, by a minimum of one month in
the areas of mental development, language
development and visual-motor integration.

Product Objective 2: Each primary target group pupil who is found
to be deficient in teacher's ratings at the
end of entry into the Parent-Child Early
Education Program will show an increase of
a minimum of one step on a five-point *tale
at the end of his first year in the program.

Product Objective 3: Each primary target group pupil who is found
to be rated as having less than very positive
attitudes toward school by the teacher at the
beginning of the Parent-Child Early Education
Program will increase by at least one step on
a five-point rating scale in the positiveness
of his attitudes toward school at the end of
his first year in the program.

4 23.
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Product Objective 4: Each pupil who is rated'on any of the five
scales of the rating stale, self-esteem, as
having less than an average self-esteem by
his teacher at the beginning of the Parent-
Child Early Education Program will increase
by at least one step on each of those scales
by the end of his first year in the program.

Audit Activities: Inspect sample and teview data.

Audit Findings: Although the statement of objectives usually refers

to the first year of the program, these same objectives are goals of the

second year of the program. The Interim Report indicates that data at

the time of the preparation of the Interim Report was not available for

inclusion. At the time of the site visit the auditor Inspected a sample

of source documents for completeness of tests and rating scales administered

under these objectives for accuracy and completeness of scoring, for

tabulation and translation to mechanical input sheets, and found these

to be fully and completely accurate. These data, which refer mainly to

baseline data for the second project year, will be incorporated into the

second year Final Evaluation Report. It should be noted that under

objective 4, the project did a follow-up of pupils from the first year's

program as they entered kindergarten. The kindergarten teachersweremt---
-/

informed as to which pupils had participated in the PCEE Program. The

teachers rated all their pupils on various scales as described in the

continuation report. Appropriate conclusions to that research is pre-

sented on page 20 of the continuation report.

Process Objectives

Process Objective 1: The projf:t director, evaluator and specialists
in the areas of the handicapped, will develop
a behavior checklist to be used by parents to

rate children.
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-_view data for cor--pletehess.

exults cf t'i objective were presented in the

the croject year. Data were foufld to be

Rarentild Early Education pupils who have
learrir prhble-s wi,1 be identified as
indicatiA by a prelii-irary screening battery.

data for c.o-pleteness, scoring and

1", Irtern- Evaluation Report indicates that 24

r Ihw i ,tellectu31 fu-ctionirg or retardat, The

:nfcr-otion on these pupils was examined by the

cupil k'ad been initially s--eened and follow-up testing

r-L:ica*.c. Files or the pupils were found to be complete and

cc11-71 te determined by a sample examination.

proces,. Cb,ective 3: E ch Parent-Child Early Education pupil
identified through further diagnostic
p,--,cedures as having learning problems due

to one or more factors listed in process
objective 2, will be given individualized
materials and/or teaching strategic; by
his teacher as prescribed by consultant
specialists for the handicapped.

µi,dit Activities: Verify implementation.

Fi :,peen('', M of the continuation proposal contains a

t the consultant for learning disabilities component. This

i-,];cates that programming is taking place according to the

Audit observations verify this report. Page 90a, revision

proposal indicates that a "yes-no" categorization as to

teachers follow the prPccriptions is part of the evaluation

is objective. To dates this has not been implemented and

425 ME===IIIMEMMININ
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it is suggested that such be considered as a part of the evaluation

prograr, before the final report

Parent Component

Product Objectives

Product Objective 1: Each parent receiving home visits in the Parent-

Child Ear'/ Education Program who is rated by

the teaci. ;-...
being less than very positive

in her att ides toward the teaching session,

the teacher, and her child, during the first

home teaching session, will increase in the

positiveness of her attitudes by a minimum

of one step Jri a five-poirt rating scale as

assessed by the teacher during the last home

visit of the program.

Audit Activities: Review data.

Audit Findings: Although the data were not reported in the continuation

proposal, the auditor inspected baseline data collected at the beginning

of the program. Source documents were complete, tabulation to mechanical

input devices was accurate.

Process Objectives

Process Objective 1: Ore parent from each family participating in the

Parent-Child Early Education Program will

volunteer to assist in Saturday School and

will assist with one class at least once every

three months.

Audit Activities: Review attendance data.

Audit Findings: The results presented on page 61 of the continuation

proposal are supported by a sample review of attendance data.

Process Objective 3: Parent. study groups will be established with

parents, guidance counselors and project

staff members determining the content,
structure and frequency of group meetings.

Audit Activities: Review implementation

Audit F:,,Jings: Such groups have been implemented with major

emphasis or, individual contact with parents.

{,26
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Staff Component

Product Objectives

Product Objective 1: Each Parent-Child Early Education teacher will
utilize appropriate motivational techniques
(e.g., reinforcement and feedback strategies)
for environmentally disadvantaged and handi-

capped pupils. By the end of the first year
of project operation, each PCEE teacher will
be rated at least a "four" on a five-point
rating scale as assessed by the project
director through classroom observations.

Audit Activities: Review data.

Audit Findings: A sample of data was reviewed for accuracy and

completeness and found to support the results presented in the continuation

proposal, page 65. The use of appropriate motivational techniques was

observed in all classes visited. No ratings were made and it should be

noted that teachers and parents need continuous feedback and in-service

training on the use of appropriate motivational techniques. It is

important to note that no negative instances of verbal or motoric

negative feedback techniques from adult to child were observed.

Product Objective 2: Each Parent-Child Early Education teacher will

be able to correctly identify learning problems
due to emotional disturbance, learning dis-
abilities, experiental deprivation, physical
handicaps and mental retardation on the basis
of observation of pupils in the learning

situation. Evidence of correct identification
will be demonstrated by the accuracy of their
referrals as judged by the consultant
specialists for the handicapped.

Audit Activities: Interview staff.

Audit Findings: Evidence of this objective was not directly observed.

The child development staff reported a major shift in operating strategy

from last year, however, which bears on this objective. In year 1, the

627
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child development staff provid-d more direct service to children and

parents than they now do. Presently their mode of operation is becoming

much more teacher oriented, 3.e,, they are helping teachers become adept

at working through diagnostic and prescriptive strategies for all

children. This approach is one that the auditor strongly endorses. It

should have the benefit of spreading the effect of the application of

the cor,-ultant's expertise to/greater numbers of participants.

Product Objective 3: /4 those Parent-Child Early Education pupils
identified through further diagrostic pro-
cedures as having learning problems due to
emoional disturbances, etc., teachers will
carry out prescriptions (individualized

materials and/or teaching techniques) made
1y the consultant specialists for the

handicapped. Through systematic observations,
the specialists will determine whether or
not each 'teacher is following the pre-

scriptiops.

Audit A 'ivities: lrterview staff

Audit Firdir,2: This objective is related to Product Objective 2

and is a part of the shift in the focus of consultants' mode of operation.

While not directly observed, r",is approach is obviously satisfying to the

consultarts (although they lose some direct clinica! contact) and should

be successful.

Product Objective 4: Parent-Child Early Education teachers will
establish positive relationships with parents
in Saturday School and Home Teaching. Teachers

will do this by showing that they respect
parents' competencies in teaching children. This

will be systematically monitored by the project
director and periodically by elementary
principals and parents.

Audit Activities: Parent interviews and observation.

Audit Findings: Combining observations from 1971-72 in the homes and

classes, this year's observations in the classes and the results of previous

62S



audit visits, it appears that there is evidence of high project morale

and well-established positive relationships with parents. It was

obvious that the teachers observed had complete trust in the parents and

other guests working with them and that this trust was, to a large extent,

justified.

Product Objective 5: Weekly Home Activity Packets that complement
the instruction given in Saturday School (as

described in the staff activities component)
will be developed by the project director,

Parent-Child Early Education teachers,
specialists for the handicapped and the
project disseminator. The content validity
of these materials will be judged by an
early childhood specialist as well as by
teachers' reports based on the appropriateness
and usability of these materials with PCEE
pupils.

Audit Activities: Review Weekly Home Activity Packets.

Audit Findings: Parent's Home Activity Guides 71, 2-1 through 71, 2-28

and Guides 72, 3-1 through 72, 3-29 were reviewed. These Guides are

full of easy-to-do but high quality things for parent and child to -.;o

together. Most of the activities are independent of one another and there

is no apparent sequence. This is not a criticism, as it is not apparent

that a sequence is necessary for many of these experiences. The "Index

of Activities as they Relate to Skill Development" at the end of the 71

series of guides is excellent. This type of indexing sho,,ld help the

teachers greatly in recommending specific items for the parents to use

with children who need help with a particular skill area.

By and large, the content validity of these activities is difficult

to judge. If the teachers work through them with parents, identify the

ones appropriate for particular children and follow -up on the results at

,_',29
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their next visit, it would be hard to say that they are not valid.

Without such teacher support, effectiveness of the Guides might be

questioned.

Product Objective 6: A Parent-Child Early Education Curriculum
Guide will be developed by the project director

and PCEE teachers. The guide, which will
include performance objectives and a sequence

of activities to meet each objective, will
be integrated into the district Early Childhood

Curriculum Guide Series already developed for

kindergarten and beginning primary levels.
Monthly planning charts will also be developed
listing the major concepts to be introduced
in Saturday School, along with a record of
each child's progress toward mastery. The

Guide will be reviewed for its content
validity by an early childhood education
specialist and for its appropriateness and
feasibility by the PCEE teachers and project

director.

Audit Activities: Review Guide for progress and interview sample

of teachers.

Audit Findings: Much of the basic work on this objective has been

accomplished and the objectives laid out in a useful manner. Objectives,

however, without philosophical, theoretical or rationale statements can

be interpreted in narrow ways by those who must interact with children.

The director is planning to develop a contextual framework within which

to place the curriculum skills list. This framework is not yet formulated

explicitly, but the director has definitive plans for writing more

general guidelines which will enable teachers to use the skill objectives

curriculum as a minimal level guide, but who will be able to extend these

skills within a framework of developmental and educational theory.

The auditor believes that the proposal is a sound and necessary next

step. It viii help staff interpret objectives in a more extensive manner

1,30
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and may help to prevent the "tunnel vision" sometimes experienced by

teachers who feel they must meet specific behavioral criteria with their

children.

Process Objectives

Process Objective 1: Each Parent-Child Early Education teacher

will attend at least two in-service sessions

(
per month.

Process Objective 2: Each kindergarten teacher will attend at
least four inservice sessions during the
first year of the project operation.

Process Objective 3: Each Parent-Child Early Education teacher
will demonstrate appropriate teaching techniques
to parents during Saturday School.

Process Objective 4: Each Parent-Child Early Education teacher
and kindergarten teacher will teach each
other's classes at least once during the
first year of the program so as to demonstrate
the need for and the ways in which to
coordinate PCEE and kindergarten programs.

Process Objective 5: Parent-Child Early Education teachers will
work collaboratively with the project director

in monthly meetings to develop weekly Home
Activity Packets that complement the
instruction given in Saturday School.

Process Objective 6: Parent-Child Early Education teachers will
work collaboratively with the project director
in monthly meetir-; to develop monthly
planning charts and a curriculum guide.

Audit Activities: Review of records, including attendance records,

and observation and c''scussions with teachers and staff.

Audit Findings: Examination of attendance records and discussions

indicate that the results presented in the continuation proposal are

accurate. Also see discussion of Product Objective 6.

.6 31
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Handicapped Component

The product and process objectives associated with the Handicapped

Component were reviewed under the regular components, both Child and

Parent. A sample of student files which were classified as "handicapped"

was examined and all tests and report documents which were expected to

be contained in the files were found to be accurate and complete.

Management Component

The various aspects of the Management Component were reviewed during

the time of the site visits. Management of the project is generally

progressing on schedule. Review of the director's log indicates

significant events on a weekly basis and provides a substantive, historical

review of the project's day-by-day proceedings. Assignment and evaluation

of staff have taken place as scheduled. All aspects of the management

of the project appear to be progressing well.
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SECTION IV

RECOMMENDATIONS

This section presents a' recommendation based on the auditor's

review of the project and discussions with various staff members during

the site visits.

IT IS RECOMMENDED THAT the evaluator and project director review

the evaluation design for Process Objective 3, Child Component', and

determine whether the "yes-no" categorization as indicated as part of

the rating of teachers should be implemented as part of the evaluation

procedure for the final evaluation report of the second project year.
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tse Interim Au:_-.1t Report su:imitteu by Dr. Cary
Mohrenweiser, of Ldacational Management Services, Inc.,
to be an accurate report on his findings during his
on-site visit to the project on Apr,1 10, 1973. The
report also accurately reflects the evaluation of Dr.
Walter L. Hodges, consultant in early education, who
visited the project on May 12, 1973.

In response to the evaluation design for Child Component
Process Objective Three, we are cognizant of the fact
tnat a "yes-no" categorization as to whether or not
teachers follow the prescriptions for learning disabled
children could be further detailed in degree. However,
the lesson plans for each learning disabled child stating
the objective and materials used in each lesson are re-
viewed by the consultant for learning disabilities and
these records are now.on file in the office of the Parent-
Child Early Education Program. In our evaluation report,
we will indicate the degree to which the programming was
followed for all tnose receiving special help in learning

disabilities. We will do this also .(3r those children
who were tested for learning disabilities and found to
nave a slight problem, which did not warrant special
instruction out for which special recommendations were
made to the home teacher.
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APPENDICES

A Frequency Tabulation cdf PCEE Pupils' Scores on the
Preliminary Screening 1:attery Administered at the
Beginning and End of tlie Second Program Year

B-1 Initial Teacher Ratings of PCEE Pupils and Parents
on the Items of the Home Teaching Report during
Fall, 1972

B-2 Final Teacher Ratings of P&EE Pupils and Parents on
the Items of the Home Teaching Report During
Spring, 1972

C-1 Initial Teacher Ratings of Pupils''Self Esteem

C-2 Final Teacher Ratings of Pupils' Self Esteem

C-3 Results of Analyses of Variance and Duncan's Multiple
Range Tests with Extension for Unequal Replications
for Entering Kindergarten Pupils (1972) on "The-Self
Esteem Scale" and on "The Kindergarten School Adjust-
ment Scale"

D-1 Parent Ratings of PCEE Pupils' Behavior at the Time
of Entry into the PCEE Program (1971) and at the
Time of Entry into Kindergarten (1972)

D-2 Initial Parent Ratings of Pupils' Behavior on the Items
of "My Preschool Child" made 1-%:ior to Entry into the
PCEE Program in the Fall, 1972

E Results of Analyses of Variance and Duncan's Multiple
Range Tests with Extension for Unequal Replications
for'Entering Kindergarten Pupils (1972) on "Introduc-
ing My. Kindergarten Child"

Results of Analyses of Variance and Duncan's Multiple
Range Tests with Extensibn for Unequal Replications
for Entering Kindergarten Pupils (1972) on the Screen-
ing Test of Academic Readiness

G-1 Summary of Results Obtained on the Stanford Early
School Achievement Test, Level I Given to First
Grade Pupils in 1972

G-2 Percentile Rank Equivalents for the Form A Stanford
Early. School Achievement Test, Level I Subtests Based
on the Results of Pupils Entering First Grade in Fall,
1972

436



APPENDICES (Continued)

G-3 Percentile Rank Norms Developed for Entering yirst
Grade Pupils Using Data Collected on Pupils Enter-
ing First Grade Classes Within thb District in the
Fall of 1972 on the Stanford Early School Achieve-
ment Test, Level I

H New Age Norms Developed for Use with the North-
western Syntax Screening Test in the PCEE Program

I Initial and Final Teacher Ratings of a Sample of
Parents' Performance in Saturday School

J-1 A Summary of Teachers' Ratings of PCEE Pupils'
Skill Development

J-2 Kindergarten Teacher Ratings of Their Pupils and
Parents on the Items of the Kindergarten Home
Teaching Report During Spring, 1973

J-3 Results of Analyses of Variance and Duncan's Multiple
Range Tests for Kindergarten Pupils on Items of.the
Kindergarten Home Teaching Report

J-4 Results of Follow Up Analyses on Kindergarten Pupils
and Their Parents on Items of the Home Visit Report
Administered upon Exit from the PCEE Program (Spring,

1972) and During the Kindergarten (ear (Spring, 1972)

K-1 Summary of Initial and Final Teacher Ratings at
Saturday School and at Midyear Home Visit b Project
Director and Midyear Ratings by Principals

K-2 Frequency Tabulation of Parents' Ratings of Both PCEE
Program and Teachers

K-3 Summary of Initial and Final Kindergarten Teacher
Ratings Made During Observations in Classes by the
Project Director

K-4 A Summary of Comparisons Between Initial and Final
ratings of Kindergarten Teachers Made By the Project
Director

L Frequency Distributions of Further Diagnostic Screen-
ing Test Battery and Follow Up Administered to Pupils
Identified as Learning Disabled
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APPENDICES (Continued)

M Frequency Tabulations on the Glidewell Items for PCEE
Pupils Identified as Having Emotional Problems Both
at the Time of Entry_ into the PCEE Program and Into
Kindergarten and for PCEE Pupils Not Identified as
Having Emotional Problems-at the Time of Entry Into
Kindergarten

N-I Initial Teacher Ratings of Pupils' Adjustment on
Items of the "Nursery.School Adjustment Scale"
During the Fall, 1972

N-2 Final Teacher Ratings of Pupils' Adjustment on Items
of the "Nursery School Adjustment Scale" During the
Spring, 1973

N-3 Kindergarten Teacher Ratings of Pupils' Adjustment-
for ALL PCEE Pupils, PCEE Pupils Identified as Having
Emotional Problems, and PCI;;; Pupils Identified as not
Having Emotional Problems

O 1;equency Distributions of Further Screening Battery
and Follow Up Administered to Pupils-Identified as
Mentally Retarded

P Final Report - Learning Disabilities Component

Q End of the Year Report - Speech and Language

End of the Year Report - Sub - Component for the
Mentally Retarded

S End of the Year Report - Sub Component for the
Emotionally Handicapped

T End of the Year Report - Clinical Audiology
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;',PPENDIX C-3

(,t Vtrianc anu Duncan's Multiple Rnge
xf !-)r Replications for Entering
n .'upils (1)72) on "The Sell Eteem Scale"

on "The r;indergarten Sch(lol Adjustment cale

77 and
Duncan '.s Staniard

Group 1 Results 2 Deviation

SELF ESTEEM SCALE

1. Child adapts easily
to new situations,
feels confortable
In new settings,
nter', easily into

1_-t vities

l

()!--

'.t ronq

1.90 n.s.

n.s.

P EE 3.79 .86

P-S 3.78 .95

Control 3.68 .93

PCEL: 3.86 .94
1.88 .86

Control 1.8r) .96

, 'n; i : - , ,

rt. ,tricl. ri PCEE 3.73 .98

1-;,uran(:e from hi:, 1.24 n.. I'-S 3.72 .99

or th(' Control 3.62 1.03
te_icher

4. Ch-ld crintInually PCEE 4.01 1.01

--,__,,-_-, attention 4.60 p<.025 P-S 3.76 a,b 1.15
Control 3.94 1.09

5. .:xf-eat to whicn
,how.; a PCET:

4. 7C ll pm;
con4_17-1

t

7 ! !

r:otr 1 .

() (1:1

3.42 .96

3.56 C,J. 1.00
3.29 .97

LCFT,

P -, i.01

)ntr,,1

control

4.1

4.02

I.01
.98

.96

.97

.93



41)
APPENDIX C-3(Contici.)

Item F Group
1

Ir and
Duncan's

2Results
Standard
Deviation

-3.. Creative use of
indlvidual ac-
tivities

4. signs of behavior-
al irpmaturity

3. Signs of behavior-
al eccentricity

c 1 n.s.

41 n .s .

c 1 n.s.

PCEE 3.96
P-S 3.93
Control 3.90

.92

.96

.93

PCEE 4.17 .96

P-S 4.15 1.02
Control 4.15 .98

PCEE 4.13 1.02
P-S 4.07 1.02
Control 4.11 1.07

1 Entering kindergarteners were identified as belonging to one of
three groups: PCEE = pupils who had participated in the first
project year program (N=679); pupils with preschool experience
(N=200); and, Control = pupils with no preschool experience of
any kind (N=306).

2 Results of the Duncan's Multiple Range Tests are given using
the following codes:

a =

h =

c =

t'le PCEE mean was statistically significantly higher than
the preschool group mean.
the PCEE mean was statistically significantly higher than
the control group mean.
the Preschool mean was statistically significantly higher
than the PCEE uroup mean.

= the Preschool mean was statistically significantly higher
than the control group mean.

= the Control group mean was statistically significantly
higher than the PCEE group mean.

f = the Control group mean was statistically significantly
higher than the preschool group mean.
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.P12;1)1 D-.

;lt = at the
(1971) and at the Time

'nt- (1972)

'n11-1
1`1

baOr1,3,
197:

to the 1071
1972

1 0 (lank

Re:-ularly Sometimes 'lot Ytt

31,-) (505) 287 46%) 25 ( 4%) 1

485 (82°!) 104 (18%) -3 ( 1%) 33

578 (93%) 43 ( 7%) 3 (<1%) 1

577 (97%) 1(, ( 3%) 1 (-1%) 31

(4r'4) 318 (51') '',) ( 4%) 1

(:'%) ,V4 (-i85) (<1%) ;4

(35%) 387 (62%) ( 3%) 1

(43%) 329 (56%) 4 ( 1 /,) 34

.

wlYno,t

1'17,

1 197:

1971
1972

D,6,',

-")
:114

255)

302

wnat 1971 583

w=-Ar.ts 71- 1972 544

1971 292

1972 362

1971 227
')7;)

(
.r)

li

114

r. a s7 i Y`.1

979 338

",14.,t1, 19 1r34

19, -21

1)71 331
339

Al11 572
-,'n

(415) 358 (57%) 11 ( 2%) 1

(51%) 287 (48%) 4 ( 1%) 32

(93%) 40 ( 7%) 1 (<1%) 1

(92%) 50 ( 8%) 0 ( 0%) 31

(4'%) 327 (52%) 5 ( 1%) 1

(61%) 230 (39%) 2 (<1%) 31

(33%) 353 (57%) 64 (in%) 1

241 (41%) 1,5 ( 2%) 37

( 3%) 487 (78%) 1.21 (19%) I

( 4) 43:) (75%) 1 '8 (,)2%) 1-,1

(56%) :164 (42%) -i ( 1 %',
2

(59%) 235 (41%) 3 ( 1%) 49

(29%) 354 (57%) 86 (14%) 1

(38%) 324 (56%) 37 ( ) 43

53%) 278 (45%) 15 ( 2%) 1

(57%) 249 (42%) 5 ( 1%) 32

(92%) 117 ( 8%) r, ( 1%) 1

(91"%) 2 0 ( 3%) 1 (41%) 31

4.,: Fq/) l'"i (171) ,,"7 (111') 1

, ) ('-'',) .'i ( ii'l j ( .'1) if

34,1 r , ; , ) .1 f )

t I 1) , ,"
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'hin-s are alike
Dr different

.fld

1971
1977

D-i (c;nt'd.;

;,)- Yet
Riank

?,14

433
(50%)
(74%)

266
148

(43%)
(25%)

421 ( 7%)
4 ( 1%)

1

35

]-,71 (05) 173 (28'f) 3 (?25) 1

471 is-,2%) 33 (140!) (
1,n

II

*he LW) (,,1.-() I

-11)7: 84 (141) i (.'0',;) 44

71 1,,9 (:),)n (177',) (t.1 ,;)

1972 4:1 (71') 122 (:1°1J) 117 ( 8%) 3')

?71 472 (76%) 105 (17%) 47 ( 8%) 1

197? 567 (97 %) 16 ( 3%) 4 ( 11) 38

1971 136 (22%) 193 (31%) 295 (47%) 1

addre:::; 1972 345 (60%) 156 (27%) 74 (:3 %) 48

r.f., 1971 40 (101) 74 (12%) 490 (79%) 1

1972 :59 (45%) 115 ?CZ) 7:17 (35%) 49

'571 41( (75%) 9') (16%) ( 9%)
1

Dr be:/r..nd 157;) 559 (9'-'51) 25 ( r') ( 1%) 34

( (1r1 ) 1C) ( 2') ( 11) L

,(9 (,137) ( ( jan 34

( . il ( 4'1) ( 0') 1

(52() 13 (.)'%) (<1%) 33
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1971 214 (34%) 289 (46%) 1-21 (19%)
1572 391 (66 %) 1t3 (17)- ( 3%) 36
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137 (24%) 435 (75%) 46
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54 ( 9%) '175 (82",)

198 (32%) 399 (59%) 3

136 (24%) 4:10 (73%) 47

185 (30%) 4,,9 (69%)
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1:trar': 197? 160 (27%) 272 (146%) 158 (27%) 35

.il I 9 71 335 (547,) 241 (39°I,) 4( ( 71'1

-1-.--_-, ,- ... r ,-_-.-: --, 197:2 339 (58%) 222 (38%) 9 ( 5%) 3

_1 _ _he 1, '-Y,71 3 Pr-; (4,2°',) 229 (-) 1,' ( 3')
-I '47,' (r-,7%) 230 ();1'1) 1,, ( -ill )(-

) '

460



APPENDIX D-2

Initial Parent Ratings of Pupils' Behavior on the Items of
"My Preschool Child" Made Prior to Entry into the PCEE Program

Item

1. -nild dresses
himself

2. Child buttons,
snaps, and zips
his clothing

3. Child goes to
the toilet by
himself

4. Child pays
attention and
o.oncentrates
well

411
5. Child follows

simple direc-
tions without
reminding

6. Child tells
what he wants
or needs

7. Child helps
with simple
household jobs

8. (hild takes
turns and
shares with
other children

I). Child takes
good care of
things he uses

10. Child prefers
to play, alone

in the Fall, 1972

2

Regularly
1

Sometimes
0

Not Yet
Blank

Total* 428 (61%) 253 (36%) 15 ( 2%) 14
H 184 (58%) 123 (38%) 13 ( 4%) 5
NH 244 (65%) 130 (35%) 2 ( 1%) 9

Total 358 (51%) 307 (44%) 31 ( 4%) 14
H 146 (46%) 154 (48%) 20 ( 6%) 5
NH 212 (56%) 153 (41%) 11 ( 3%) 9

Total 653 (94%) 42 ( 6%) 1 (<1%) 14
Ii 294 (92%) 25 ( 8%) 1 (<1%) 5

NH 359 (95%) 17 ( 5%) 0 ( 0%) 9

Total 261 (38%) 425 (61%) 10 ( 1%) 14
H 91 (28%) 222 (69%) 7 ( 2%) 5

NH 170 (45%) 203 (54%) 3 ( 1%) 9

Total
H

277
108

(40%)
(34%)

408
204

(59%)
(64%)

10
8

( 1%)
( 2%)

15
5

NH 169 (45%) 204 (54%) 2 ( 1%) 10

Tot-1 646 (93%) 46 ( 7%) 4 ( 1%) 14
H 292 (91%) 25 ( 2%) 3 ( 1%) 5

NH 354 (94%) 21 ( 6%) 1 (<1%) 9

Total 343 (49%) 345 (50%) 7 ( 1%) 15
H 148 (46%) 168 (52%) 3 ( 1%) 6

NH 195 (52%) 177 (47%) 4 ( 1%) 9

Total 311 (45%) 382 (55%) 3 (<1%) 14
II 117 (37%) 200 (62%) 3 ( 1%) 5

NH 194 (52%) 182 (48%) 0 ( 0%) 9

Total 311 (45%) 357 (51%) 28 ( 4%) 14
H 124 (39%) 174 (54%) 22 ( 7%) 5

NH 187 (50%) 183 (48%) 6 ( 2%) 9

Total 28.( 4%) 522 (75%) 145 (21%) 15
H 19 ( 6%) 232 (72%) 69 (22%) 5

NH 9 ( 2%) 290 (77%) 76 (20%) 10

Continued

,": 6 1



Item

11. Child plays with
a few children

12. Child plays with
many children

13. Child remembers
rules of games
he plays

14. Child speaks in
sentences of five
words or more

15. Child tells a
simple story

. Child identifies
six or more
colors

17. Child recites
rhymes, sings
songs

18. Child tells how
things are alike
or different

19. Child identifies
a fow letters of
the alphabet

20. Child identifies
7-any letter, of
thr2 ._11ph;lbet

21. Child ::,rents his
first name
correctly

22. Child tells his
whole name

APPENDIX D-2 (Continued)

2 1

Regularly Sometimes
0

Not Yet
Blank

Total 399 (57%) 286 (41%) 1i ( 2%) 14

182 (57%) 131 (41%) 7 , 2%) 5

NH 217 (58%) 155 (41%) 4 ( 1%) 9

Total 215 (31%) 386 (55%) 95 (14%) 14

H 102 (32%) 174 (54%) 44 (14%) 5

NH 113 (30%) 212 (56%) 51 (14%) 9

Total 242 (35%) 385 (55%) 69 (10%) 14

H 88 (28%) 183 (57%) 49 (15%) 5

NH 154 (41%) 202 (54%) 20 ( 5%) 9

Total 654 (94%) 37 ( 5%) 5 ( 1%) 14

H 291 (91%) 24 ( 8%) 5 ( 2%) 5

NH 363 (97%) 13 ( 3%) 0 ( 0%) 9

Total 428 (61%) 214 (31%) 54 ( 8%) 14

170 (53%) 111 (35%) 39 (12%) 5

NH 258 (69%) 103 (27%) 15 ( 4%) 9

Total 484 (69%) 122 (18%) 91 (13%) 13

H 196 (61%) 68 (21%) 57 (18%) 4

NH 288 (77%) 54 (14%) 34 ( 9%) 9

Total 375 (54%) 276 (40%) 46 ( 7%) 13

H 139 (43%) 151 (47%) 31 (10%) 4

NH 236 (63%) 125 (33%) 15 ( 4%) 9

Total 367 (53%) 288 (41%) 42 ( 6%) 13

H 149 A46%) 140 (44%) 32 (10%) 9

NH 2fi-(58%) 148 (39%) 10 ( 3%) 4

Total 398 (57%) 187 (27%) 112 (16%) 13

H 156 (49%) 95 (30%) 70 (22%) 4

NH 242 (64%) 92 (24%) 42 (11%) 9

Total 248 (36%) 138 (20%) 311 (45%) 13

H 96 (30%) 59 (18%) 166 (52%) 4

152 (40%) 79 (21%) 145 (39%) 9

Total 187 (27'.) 114 (16%) 396 (57%) 13

H 66 (21%) 48 (15%) 207 (64%) 4

NH 121 (32%) 66 (18%) 189 (50%) 9

Total 548 (79%) ion (14%) 49 ( 7%) 13

ri 233 (73%) 58 (18%) 30 ( 9%) 4

%H 315 (E42-) 42 (11%) ( 5%) 9

Continued
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APPENDIX D-2 (Continued)

Item
2

Regularly
1

Sometimes
0

Not Yet
Blank

23. Child tells Total 173 (25%) 194 (28%) 330 (47%) 13

his address 77 (24%) 72 (22%) 172 04%) 4

NH '96 (26%) 122 (32%) 158 (42%) 9

24. Child tells his Total 89 (13%) 79 (11%) 529 (76%) 13
telephone number II 33 (10%) 32 (10%) 256 (8'0%) 4

NH 56 (15%) 47 (12%) 273 (73%) 9

25. Child counts Total 531 (76%) 110 (16%) 56 ( 8%) 13
from one to H 221 (69%) 59 (18%) 41 (13%) 4

ten or beyond NH 310 (82%) 51 (14%) 15 ( 4%) 9

26. Child recognizes Total 269 (39%) 230 (33%) 193 (28%) 13

numerals 1 to 10 H 107 (33%) 99 (31%) 115 (36%) 4

NH 162 (43%) 131 (35%) 83 (22%) 9

27. Child tells "how Total 398 (57%) 244 (35%) 55 ( 8%) 13

many" in a group H 156 (49%) 127 (40%) 38 (12%) 4

of objects NH 242 (64%) 117 (31%) 17 ( 5%) 9

28. Child identifies Total 288 (41%) 277 (40%) 132 (19%) 13

basic shapes: H 111 (35%) 138 (43%) 72 (22%) 4

circle, square,
triangle, rec-
tangle

NH 177 (47%) 139 (37%) 60 (16%) 9

29. Child throws Total 423 (61%) 259 (37%) 15 ( 2%) 13

and catches H 189 (59%) 121 (38) 11 ( 3) 4

a ball NH 234 (62%) 138 (37%) 4 ( 1%) 9

3G. Child can ride Total 675 (97%) 19 ( 31) 3 (<1%) 13

a tricycle or H 308 (96%) 10 ( 3%) 3 ( 1%) 4

bicycle NH 367 (98%) 9 ( 2%) 0 ( 0%) 9

31. Child runs, Total 661 (95%) 33 ( 5%) 3 (41%) 13

hops, and H 296 (92%) 23 ( 7%1 2 ( 1%) 4

umps NH 365 (97%) 10 ( 3%) 1 (.l %) 9

32. Child claps or Total 466 (67%) 198 (28%) 33 ( 5%) 13

marches in H 192 (60%) 108 (34%) 21 ( 7%) 4

time to music NH 274 (73%) 90 (24%) 12 ( 3%) 9

r'hil(: uses Total 403 (58%) 232 (33',,,) 62 ( 9%) 13

-r_ayorIF with li 163 (51%) 114 (36%) 44 (14*) 4

(7(,)nt-r.1 7;11 240 (64) 118 (314) 13 ( 5%) 9

(-- Total 252 (36 ) 294 (42%) 1--)1 (22%) 1:

99 (314) 124 (39) 99 (314) 4

,:- tro: NH 153 (41') 170 (45%) r--)3 (144) 9

Contin.led
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Item

35. Child works a
puzzle of 10 or
more pieces

36. Child enjoys
looking at
books

37. Child listens
to stories and
music

38. Child is Ltad
to

39. Child ases
paint

40. Child uses
playdoh or clay

41. Child uses
scissors

42. Child uses
crayons

43. Child has
visited the
zoo

44. Child has been
to the library

45. Child has
taken trips
outside the
community

46. Child attends or
ha.-: attended
4,11-,-,k_ry Sc:lool,

Head:;tart, Sun-
day School

APPENDIX D-2 (Continued)

2 1

Regularly Sometimes
0

Not Yet
Blank

Total 378 (54%) 207 (30%) 112 (16%) 13
H 153 (48%) 101 (31%) 67 (21%) 4

NH 225 (60%) 106 (28%) 45 (12%) 9

Total 612 (88%) 81 12%) 4 ( 1%) 13

H 271 (84%) 46 (14%) 4 ( 1%) 4

NH 341 (91%) 35 ( 9%) 0 ( 0%) 9

Total 598 .(86 %) 95 (14%) 4 ( 1%) 13

H 261 (81%) 57 (18%) 3 ( 1%) 4

NH 337 (90t) 38 (10%) 1 (1%) 9

Total 428 (62%) 261 (38%) 5 ( 1%) 16

H 184 (58%) 129 (41%) 5 ( 2%) 7

NH 244 (65%) 132 (35%) 0 ( 0%) 9

Total 254 (36%) 290 (42%) 152 (22%) 14

H 111 (35%) 132 (41%) 77 (24%) 5

NH 143 (38%) 158 (42%) 75 (20%) 9

Total 321 (46%) 326 (A"91-1 49 ( 7%) 14

H 144 (45%) 142 (44%) 34 (11%) 5

NH 177 (47%) 184 (49%) 15 ( 4%) 9

Total 323 (46%) 290 (42%) 83 (12%) 14

H 141 (44%) 124 (39%) 55 (17%) 5

NH 182 (48%) 166 (44%) 28 ( 7%) 9

Total 533 (77%) 156 (22%) 7 ( 1%) 14

H 231 (72%) 82 (26%) 7 ( 2%) 5

NH 302 (80%) 74 (20%) 0 ( 0%) 9

Total 293 (42%) 373 (54%) 30 ( 4%) 14

d 137 (43%) 166 (52%) 17 ( 5%) 5

NH 156 (41%) 207 (55%) 13 ( 3%) 9

Total 253 (36%) 230 (33%) 213 (31%) 14

H 100 (31%) 101 (32%) 119 (37%) 5

NH 153 (41%) 129 (34%) 94 (25%) 9

Total 418 (60%) 246 (35%) 31 ( 4%) 15

H 187 (58%) 112 (35%) 21 ( 7%1 5

NH 231 (61%) 134 (36%) 10 ( 3%) 10

Total. 298 (43%) 79 (11%) 319 (46%) 14

N 123 (38%) 40 (12%) 157 (49%) 5

:t: 175 (474) 3') (10%) lt-,2 (43%) 9

Cont.inued
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Item

47. Child watches
Sesame Street

48. Child has
trouble with
eating (too
much or too
little)

49. Child has
trouble with
sleeping (too
much or too
little)

50. Child has
trouble with
stomach ir-
regularities

5i. Child has
trouble with
getting along
with other
children

52. Child has
trouble with
-jetting along
with adults

Child has
trouble with
unusual fears

54. Child has
trouble with
nervousness

55. Child has
troubl,- with
thumbsuckin,;

APPENDIX D-2 (Continued)

1

Regularly Sometimes
0

Not Yet
Blank

Total 396 (57%) 243 (35%) 57 ( 8%) 14

H 166 (52%) 120 (38%) 34 (11%) .5

NH 230 (61%) 123 (33%) 23 ( 6%) 9

2 1 0 Blank
Once in Not at

Often a while all

Total 81 (12%) 321 (46%) 295 (42%) 13

H 37 (12%) 168 (52%) 116 (36%) 4

NH 44 (12%) 153 (41%) 179 (48%) 9

ED 32 (14%) 123 (53%) 78 (33%) 2

Total 21 ( 3%) 158 (23%) 518 (74%) 13

H 19 ( 6%) 92 (29%) 210 (65%) 4

NH 2 ( lA) 66 (18%) 308 (82%) 9

ED 19 ( 8%) 75 (32%) 139 (60%) 2

Total 9 ( 1%) 116 (17%) 572 (82%) 13

H 6 ( 2%) 69 (21%) 246 (77%) 4

NH 3 ( 1%) 47 (12%) 326 (87%) 9

ED 5 ( 2%) 55 (24%) 173 (74%) 2

Total 67 (10%) 341 (49%) 289 (41%) 13

H 54 (17%) 175 (55%) 92 (29%) 4

NH 13 ( 3%) 166 (44%) 197 (52%) 9

ED 46 (20%) 139 (60%) 48 (21%) 2

Total 73 (10%) 213 (31%) 411 (59%) 13

H 61 (19%) 130 (40%) 130 (40%) 4

Nil 12 ( 3%) 83 (22%) 281 (75%) 9

ED , 50 (21%) X05 (45%) 78 (33%) 2

Total 25 ( 4%) 233 (33%) 439 (63%) 13

H 17 ( 5%) 125 (39%) 179 (56%) 4

NH 8 ( 2%) 108 (29%) 260 (69%) 9

ED 16 ( 7%) 99 (42%) 118 (51%) 2

Total 23 ( 3%) 178 (26%) 496 (71%) 13

H 23 ( 7%) 98 (31%) 200 (62%) 4

NH 0 ( 0%) 30 (21%) 296 (79%) 9

ED 22 ( 9%) 81 (35%) 130 (56%) 2

Total 89 (13%) 53 ( 8%) 555 (80%) 13

H 55 (17%) 22 ( 7%) 244 (76%) 4

NH 34 ( 971 31 ( 8%) 311 (83%) 9

ED 49 (21%) 16 ( 7%) 168 (72%) 2

ContInued
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Item

56. Child has
trouble with
overactivity

57. Child has
trouble with
sex

58. Child has
trouble with
daydreaming

59. Child has
trouble with
temper tan-
trums

60. Child has
trouble with
crying

411 61. Child has
trouble with
lying

62. Child has
trouble with
ste4ling

63. Child has
trouble with
t,,,trirli in.1

brakir,,j thin

64. Child has
trouble with
wetting

65. Ch :ld has
trouble with
speech

APPENDIX D-2 (Onntinued)

2 1

Once in
Often a while

0

Not at
all

Blank

Total 48 ( 7%) 192 (28%) 457 (66A) 13
.1 43 (13%) 99 (31%) 179 (56%) 4

NH 5 ( 1%) 93 (25%) 278 (74%) 9

ED 41 (18%) 78 (33%) 114 (49%) 2,
Total 1 (4.1%) 38 ( 5%) 658 (94%) 13 '

H 1 (-1%) 27 ( 8%) 293 (91%) 4

NH 0 ( 0%) 11 ( 3%) 365 (97%) 9

ED 1 ( 1%) 22 ( 9%) 210 (90%) 2

Total 9 ( 1%) 196 (28%) 492 (71%) 13

H 6 ( 2%) 107 (33%) 208 (65%) 4

NH 3 ( 1%) 89 (21%) 284 (76%) 9

ED 5 ( 2%) -85 (36%) 143 (61%) 2

Total 32 ( 5%) 361 (52%) 304 (44%) 13

H 27 ( 8%) 191 (60%) 103 (32%)
NH 5 ( 1%) 170 (45%) 201 (53%) 9

ED 27 (12%) 146 (63%) 60 (26%) 2

Total 44 ( 6%) 406 (58%) 247 (35%) 13

H 33 (10%) 200 (62%) 88 (27%) 4

NH 11 ( 3%) 206 (55%) 159 (42%) 9

ED 32 (14%) 151 (65%) 50 (21%) 2

Total 8 ( 1%) 287 (41%) 402 (58%) 13

H 6 ( 2%) 152 (47%) 163 (51%) 4

NH 2 ( 1%) 135 (36%) 239 (64%) 9

ED 6 ( 3%) 120 (52%) 107 (46%) 2

Total 2 (41%) 30 ( 4%) 665 (95%) 13

H 2 ( 1%) 21 ( 7%) 298 (93%) 4

NH 0 ( 0%) 9 ( 2%) 367 (98%) 9

ED 2 ( 1%) 17 ( 7%) 214 (92%) 2

Total 12 ( 2%) 244 (35%) 441 (67%) 13

I! 9 ( 3%) 148 (46%) 164 (51%) 4

'111 I) ( PI 96 (26%) 277 (74%) 9

ED 9 ( 4%) 111 (48%) 113 (48%) 2

Total 41 ( 6°) 146 (21%) 509 (73%) 11

H 37 (12%) 77 (24%) 207 (64%) 4

NH 4 ( 1%) 69 (18%) 302 (80%) 10

ED 36 (15%) 63 (27%) 134 (58%) 2

Total 72 (10%) 150 (22%) 475 (68%) 13

H 52 (16%) 88 (27%) 181 (56%) 4

NH 20 ( 5%) 62 (16%) 294 (78%) 9

ED 38 (16%) 69 (30%) 126 (51%) 2

*Tf)tal represents 710 pupils evaluated.
H represents 325 pupils rated as having special problems

or handicaps.
represents 385 pupil rated as having no handicap.
r(resents 235 pupils rated as having emotional problems.
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APPENDIX E

Tif of Variance and Duncan's :4ultip1e
Tr-sts witn 1xtension for Unequal Replica-

tinn for UnterIng Kindergarten Pupils (1972)
on "Introducing My Kindergarten Child"

Group

'rand
Duncan's Standard
Results 2 Deviation

id dr,sses self:
r2 41 n.s.

1J cress s ,,,e1:-:
Ic!,.et, or 5.;_,i p<.005

--l:
<1 n.

__,...i . _:lothing 2.86 n s.

.6 1 s

61

PCEE
P-S
Con'_rol

PCEE

1.76
1.78
1.73

1.90

.47

.47

.50

.32

P-S 1.92 b,d .29

Control 1.82 .42

PCEE 1.59 .61

P-S 1.59 .61

Control 1.59 .62

PCEE 1.81 .40

P-S 1.21 .41

Control 1.74 .47

PCEE 1.17 .90

P-S 1.28 .87

Control 1.14 .90

ecEE 1.97 .18

P-S 1.98 .12

Control 1.98 .17

PC-L:E 1.41 .49

P--': I. 7 .52

Cont_rril 1. ,q .52

1 .12

.51

1.4? .52

1, 1.51 .51

1.49 54

1.48 .53

.29

. 3 0

)71 r .33

.50

.50



(Conti'd.)

,.ir inl,

,

1
Groupl

-72 anki

Duncan's
Rosults 2

Standard
Deviation

chL1,1 c xi, r, --,:,e.; I PCEE 1.63 .51

t -1:r, Ts in 1c- 1 <1 T1 . Li . P-S 1.58 .51
lb 1 C WOY.:, Control 1.64 .50

2h_ is shows leader- PCEE 1.16 .60

.;hl:-) in organizing <1 P-S 1.23 .66

gams Control 1.17 .62

fhilJ rPmembers PCEE 1.55 .54

rule of games ne 3.95 p<.025 P-S 1.58 b,d .58
Control 1.43 .60

Mila flnIshes a PCEE 1.39 .58
ame even :f he is <1_ n.s. P-S 1.40 .61

losing Control 1.39 .60

PCFE 11 .46

s lone 41 .s. P-S .84- .46

Control 85 .46

- " PCEE .58 .50

I I . . P-S .51

Control .53

PCEE 1.31 .59

<1 n.s. P-S 1.35 .58

Control 1.31 .63

._,- )3 41+b PCEE 1.55 .52

i,_--.;Ji_ -I'DdsL:noid <1 n.s. P-S 1.51 .56

Control 1.53 .52

PCEE 1.45 .53

n.s. P-S 1.47 .53

Control 1.44 .53

,,(-- a
PcFp, 1.90 .20

..:1,_-, Thr

worfi-
i

ii p<.;-,'-, ;'-,,
ContrA

2.0)
1.07

,(1 .00
.22

r:-/11, . ,

1

' 10.37, 1).30-.)

5C1:
r--

i 70

1.51

.50

.46

i c:ontro1 1.'00 .")6

.0 .29

04 p4.005 5-Y 1.9F3 ,A .14

control 1.' ) .JO

6



(

1

aril-

Dancan's .-Standard
; Groupl Results- Deviation

Chi t11 ev2nt, PCEF 1.82 .41

O I or (1 P-Lz 1H .42

26ntrol 1.'8 .46

PCPL 1. J.- .24

Tine r..87 p.0)1 P-S 1 .8 I, .38

Control 1.88 .40

L('PP 1.46 .72

3. .0 , P-S 1.32 .76

Control 1.33 .77

_

PCEE 1.1,1 .89

n.s. P-S 1.05 .92

Control .96 .91

nrw PCEE _.73 .46

art2 3.)6 p<.02.) P-S 1.78 d .43

or dlff,,?rent Control 1.65 .55

id tifer o CCCL 1.79 .48

0.48 p<JiSS -1)-3 1 . , :1 . 4 2

Contrn1 1.64 .62

7TEE 1.44 .91

11 76 . , .73
1 4 .

r 11- H .23 .56

0.4 .27 .50

.31

. PCLE 1.)3 .30

fr-27. I '-_-, 55 or .1.71 1.90 .39

Control 1.82 .38

PrIE 1.7_ .53

r- 11 S to 2).22 : P-S 1.73 :,,

1 :ontrol 1.44 .74

C. . '4

7. .
5

`[. 1.34



, r 1

:nild runs,

is

12 Jr

(c._)nt'(1.)

1.63 u.s.

1.21 n. -.

1.47

s

10.93 p<.005

2.77 n.s.

z4.22

(.(1)j)5

Ylu

r.--;rcupl

Duncan'

PCEE 1.98
P-S 1.99
Control 1.96

DCEE 1.97
P-S 1.99
Control 1.98

PC= 1.6-)

1.58
1.62

PC:E
P-S
C,Jntrul

PCEL 1.57 .70

P-S 1.'-' a .71

Control 1.57 .70

i'CEE 1.70
P-S 1.60 b,d
Control 1.51

PrEE 1.73
P-- 1.73

PC::E 1.54 .3
1.6i . I .58

c,--)ntrol 1.53 .6>

PCLE 1.61 .59

P-S 1.39 b,d .55
:.7.9ntrol 1.38 .73

PCEE

antrol

.47
1.74 fi
1.70 .55

1.63
1.44 if111d
1.28

Standard
Deviation

.16

.10

.21

.21

.07

.17

.51

.33

.52

.51

.59

.66

.4(?

.46

.52

.64

.75

.q0

.7)

P-S .77 ,1 .82

Control .76



A7DIX U (Cont '(1)

Z' Grodp
1

and
Duncan's

2
Results

Standard
Deviation

Child h nad trouble PCEE .56 .65
eatin-T (too much 41 n.s. P-S .51 .65

or too little) Control .59 .68

has had trouble 1 PC-,E .20 .45
sluing (too 1 n.s. c

t .21 .44

or too little) Control .24 .47

:n1ll :"ad troubl_ PCEE .18 .41

,tomacn <1 : P-S .21 .40

iuntrol .22 .43

rrouni,
a1r)n ; A'ith 2.22 n.-3.

l'CEE

P-S
bl
.56

.68

.6b
Control .69 .72

r,ad tt,yin,_,_,

g,:ttin-.1 _ilong with <1 n.s.
PCEE
P-S

.43

.42 .67

a,ults Control .5u .76

Thil n:Is had trouble r'CEE .27 .53

w_th unusual fears 1.34 n.s. P-S .34 .52

Control .28 .49

nod trou'r-le PCEE .26 .47

4.02 p(.025 P-S .33 .56

Control .36 .56

.., -,/:- n.'-: tr-,-lbJ- PCFE .27 .61
4.3h p4.025 P-..-; .29 b,d .66

Control .13 .46

r PCLE .54

r 4.10 pc. '23 P-S .4._ .60

Control .40 .63

PCEE .26 .45

<1 .28 .49

Control .29 .49

.-; trL PCEE .45 .54

tTntrdo <1 .41

Control .46 .57



APPENDIX I- (Cont'd.)

c:ariabi,! Groups

-7- and
Duncan's
Results2

Standard
Deviation

Child nas had trouble i PCEE .64 .57

A-1t h cr.,:ing 41 n.s. P-S .62 .59

/Control .67 .53

Clild ha ad trouble PCEE .42 .52

wirh lying 41 n.s. P-S .44 .52

Control .40 .49

c has had Lrouble PCEE .22 .42

or ! 1.74 n. P-S .24 .46

Control .28 .45

trout PCEE .21 .51

with 1.50 n.s. P-S .2n .46

Control .15 .41

Cnild has had trouble PCEE .24 .54

with speech 41 n.s. P-S .23 .53

Control .29 .60

2.7.1_1d is read to PCEE 1.56 .52

5.98 p4.005 P-S 1.55 b,d .51

1

Control 1.43 .53

2113,-)ys music PCEE 1.78 .43

41 n.s. P-S 1.76 .44

Control 1.77 .45

_)es t_) the PCEE .74

4.89 p4.005 P-S .96 b,d .73

Control .70 .74

1-1
PCEE 1.52 .59

1.56 n.s. P-S 1.5; .63

Control 1.44 .67

snoppin(_1,

ir.terestirq 7.32 o <.005

PCEE
P-S

1.59
1.51 b,d

.52

.54

-ind places
co=11...,nity

trlps

Control

PCEE

1.45

1.:4

.60

.55

j ff :dr corn,- unit/ 4.40 p4.023 C
. 1.58 1),d .58

Control 1.44 .59

(Cont'd.)



APPENDIX F (Cont'd.)

ThterLng Kindergarteners were identified as 1)-_?.longing to one
of three groups: PCEE = pupils who had participated in the
first project year program (N=649); pupils with Pre-School
Experience (N=201); and, Control = pupils with no preschool
experience or any kind (N-267).

2 Results of the Duncan's Multiple Range Tests are given in the
following codes:

a = the PCEE mean was statistically significantly higher
than the preschool group mean.

b = the PCEE mean was statistically significantly higher
than the control group mean.

c = the Preschool mean was statistically significantly
higher than the PCEE group mean.

a = the Preschool mean was statis:ically significantly
higner than the cont.:ol group mean.

= the Control group mean was statistically significantly
higher than the PCEE group mean.

r - the Control group mean was statistically significantly
nigher than the preschool group mean.

c.f:73



APPENDIX F

suits of Ana1yse9 of Variance and Duncan's Multiple Range Tests
with r]xtenzpion or Unequal Replications for Entering

Kindergarten Pupils (1972) on the Screening
Test of Academic Readiness

Variable

7K-and
Duncan's Standard

Group 1 Results 2 Deviation

STAR I Picture PCEE 9.72 2.13
Vocabulary 13.63 p<.005 P-S 9.78 b,d 2.46

Control 8.94 2.43

Ii Letters PCEE 6.41 2.49
27.87 pc.005 P-S 6.34 b,d 2.56

Control 5.08 2.99

,. P1,24,..ar,2 PCEE 4.57 1.6n
Completion 3.69 p<.05 P-S 4.61 b,d 1,68

i

Control 4.29 1.67

17 Copy ,,- PCEE 2.91 1.34
1.85 n.s. P-S 3.02 1.44

Control 2.79 1.32

"eicture PCEF 6.18 1.76
Description 16.34 p<.005 P-S 5.83 b,d 1.87

Control 5.49 1.79

Human Fig- PCEE 9.8i 3.13
ure Draw- 16.29 p.005 P -S 9.22 a,b,d 3.42
in: Control 8.53 3.44

VII R%-iati.n- 1 PCFE h.73 1.39
10.89 p.:-.005 P-S a,b 1.72

Control h.,2(, 1.54

( '(-)nt ' )

'*ofi
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APPENDIX P (Cont'd.)

1

-y and
Duncan's

2
Standard

V r Group Results Deviation
*---

VIII 'lumber:; PCEE 8.69 3.71
20.78 pc.005 P-S 8.78 b,d 4.05

Control 7.04 4.12

PCEE 54.98 11.40
31.68 pc.005 P-S 53.97 a,b,d 13.49

Control 48.23 13.68

:lnderjArteners were identified as belonging to one of three
?72: pupils wno n3c1 par4-icipated in the first pr-:ect year

progr,,m (N = 681); pupils with Pre-School experience (N = 200) - and,
C3n'rc,1 = p.m11.=-, with no preschool experience of any kind (N = 332) .

2
:Ze.;u1+-s of trio Juncan's Multiple Range Tests are given using the
following

= tne PCEE mean was statistically significantly higher than the
preschool group mean.

b = the PCEE mean was statistically significantly higher than the
control group mean.

= Preschool mean was statistically significantly higher than
tne PCEE group mean.

= '-ne Preschool mean was statistically significantly higher than
t'ie control group mean.
the Control group mean was statistically significantly higher
4-h:in the PCEE group mean.

= tne control grol_p mean was statistically significantly higher
an the preschool group mean.
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A=NDIX 7

fDr the Form A Ztanford Early School
1 3ubte3ts ;-sasea on the 1?._,.sults of

12n-,.ri-..; First Trade in Fall, 1972 (N=1054)

1":4

7

1.
I

Letter3 and
Sounds

Aural
Comprehension

9
r,,

C

7

-74

)
-

1

- 1

1

1.

1
1

e_

1"

24
4,
)1-

73
55

3'S

1

1

2

2

3

)

7
-0

13
15

1;
21

25
2

37
46
4---

86

-1

/..1

1
1

1

1

2

14

7
10

14

1?

33
43
55
67
78
87
94

95

-

7

77

4

7"

27').23

7 7

24 .
2r; .

1



APPENDIX (1-3

- ev.21 Jr 1,1e 1-sp

lra-le :11z-3e WIT.n1-1 uhp.

Haw Score
Percent1 Le

Rank
Percent ile
Rank Range

97
1

21 16-29
23 17-31

< 99 19-33
_-"z 113 27 20-35

191 29 21-37
112 31 23-40
1.)3 33 25-43

'4 35 27-46
I 7; 37 29-4)

40 31-53
17 43 33-57

)46 35-61
10

110-6n

111 57 43-72
112 61 46-76
113 65 49-31
114 68 53-84
115 72 57-88
116 76 41-92

1._ 117 81 65-95
118 34 48-97
119 38 72-99

-2 123 92 76-99+
-II -21 121 95 2,1-99+

122 57 84-99+
173 99 88-99+
124 + 92-99+

99+ 95-99+

* I n_117- were ululated using the Standard Error of
- 3.98) from the results of this sample (KR

21
= .91).

(,)- :n test i 126.

7H



APPENDIX H

Norris 71,?yeloped cor Use with the Northwestern Syntax
Screening Test in the PCEE Program

Score
Receptive

Language Age Score
Expressive

Language Age

13 or lower 1.9 10 or lower 1.11
14 1.11 11 2.1
15 2.1 12 2.3
16 2.3 13 2.5
17 2.5 14 2.7
18 2.7 15 2.9

29 2.9 16 2.11
20 3.1 17 3.1
91 3.3 18 3.3

22 3.1 19 3.6

23 3.9 20 3.8

24 3.11 21 3.10
25 4.1 22 4.0
26 4.3 23 4.2
27 4.6 24 4.4

28 4.10 25 4.6
29 5.1 26 4.10
3n 5.6 27 5.0

31 5.10 28 5.3

32 6.1 29 5.6
33 6.6 30 5.10
34 6.9 31 6.0

35 6.11 32 6.3

3e 7.1 -1,JJ 6.6

37 7.3 34 6.10

38 7.F 35 7.0

39 7.9 36 7.3

40 7.21 37 7.6
38 7.9
39 7.11
40 S.

4:79
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APPENDIX j-1

-2eacner:;' Ratings of PCEE Pupils' Skill Developmcnt
(N = 680)

Achieved as
cf January

Achieved
of June

as Not yet
achieved Blank

Personal and Social
Development
1. Child takes turns

and s ares
445 (65%) 191 (280 44 ( 6%) 0

2. Chita expresses feelings
in acceptable ways

404 (59%) 190 (28%) 86 (13%) 0

3. Child consistently com-
pletes a task

299 (44%) 261 (38%) 120 (18%) 0

. Child shows self confi-
dence in trying out new
activities

313 (46%) 265 (39%) 102 (15%) 0

Language Development
1. Child speaks in senten-

ces of L') or more words
641 (J44) 31 ( 5%) 8 ( 1%) 0

2. Child art1,2ulates
clearly

558 (82%) 44 ( 60 78 (11%) 0

3. Child tells his whole
name

603 (89%) 70 (10%) 7 ( 1%) 0

-i. Child touches and names
parts of the body

576 (85%) 91 (13%) 13 ( 2%) 0

3. Child describes objects
as to size, weight,
texture

151 (22%) 415 (61%) 113 (17%) 1

6. Child tells how things
are alike cr different
as to size, shape,
color, etc.

105 (15%) 425 (62%) 150 (22%) 0

7. :nilow3 a ;cries 252 (37%) 344 (5'%) 83 (12) 1

1 two or more dirc-
tions

identitten a ;:ew 271 (40%) 367 (54%) 42 ( 0

le.ttors of the alpha-
net

Continued

<s1



APPENDIX J-1 (Continued)

Achieved as Achieved as Not yet'
of January

9. Child identifies many
letters of the alpha-
bet

10. Child distinguishes
words that rhyme

11. Child makes relevafit
verbal contributions
in group conversation
or discussion

Math and Science Concept :

Development
I. Child identifies 6

or more colors

2. Child identifies
shapes: circle,square,
triangle, rectangle

3. Child reproduces
abovP. shapes

4. Child counts from 1
to 10 or beyond

5. Cniid identifies size
differences: big,
little, long, short,
etc.

6. Child segoences rods,
objects from shortest
to longest

Cnild reproduces a
Jimple pattern from
memory

3. Child identifies and
constructs sets of
1 to 5

9. Child Identifies and
constructs sets of
6 to 10

132

60

133

551

505

271

539

517

491

250

486

256

Cont Lnued

of June atthieved Blank

(19%) 329 (48%) 219 (32%) 0

( 9%) 426 (63%) 194 (29%) 0

(20%' 424 (62%) 123 (18%) 0

(81%) 92 (14%) 37 ( 5%) 0

(74%; 135 (20%) 40 ( 6%) 0

(40%) 280 (41%) 129 (19%) 0

(79%) 115 (17%) 26 ( 4%) 0

(76%) 142 (21%) 21 ( 3%) 0

(72%) 139 (20i) 50 ( 7t) 0

(37%) 364 (54r,t) 66 (10%) 0

(71%) 162 (24%) 32 ( 5%) 0

(38%) 296 (44,1) 128 (:9%) 0

ci



APPENDIX J-1 (Continued)

10. Child recognizes
numerals 1 to 5

11. Child recognizes
numerals 0 to 10

12. Cnild associates
numerals 1 to 5 with
their corresponding
sets

13. Child associates nun-
erals 0 to 10 with
their corresponding
sets

14. Child understands and
applies the terms more
than, less than

Motor Skill Development
1. Child throws and

catches a ball

2. Child walks a balance
beam without stepping
()cf.

3 Chlld demonstrates
orientation concepts:
in-out, around-through,
etc.

4. Child claps or marches
in time to music

5. Child uses crayons
with control

Cnila scis:,crs
With control

C~ild works a puzzle
10 or more pieces

includes ma3or
rody parts and feat-
ures in drawing a
person

Achieved as
of January

Achieved as
of June

Not yet
achieved Blank

480 (71%) 168 (25t) 32 ( 5%) 0

281 (41%) 247 (36%) 152 (2 _I 0

246 (36%) 383 (57%) 46 ( 7%) 0

137 (20%) 359 (53%) 184 (27%) 0

111 (16%) 469 (69%) 100 (15%) 0

532 (78%) 124 (18%) 23 ( 3%) 1

244 (36%) 376 (55%) 59 ( 9%) 1

455 (67%) 198 (29%) 26 ( 4%,)

1 144 (21%) 441 (65%) 95 (14t)

1

509 (75%) 152 (22%) 19 ( 3%) 0

444 (65%) 188 (28x) 48 ( 7t) 0

450 (66i) 180 (26t) 50 ( 7t) 0

78 (11 %) 427 (63';,) 175 (26%) 0

Continued
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IIIAPPENDIX J-1 (Continued)

Achieved as Achieved as Not yet
of January of June achieved Blank

9. Child fJ1lows left to
2.-ght progression in
tracking and drawing

10. Child prints his first
name correctly

108 (16%) 391 (58%) 181 (27%) 0

162 (24%) 364 (54%) 153 (22%) 1

4;
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APPENDIX J-3

Resalts of Analyses of Variance and Duncan's Multiple Range
_gists* for Kindergarten Pupils on Items of the

Kindergarten Ho -= Teaching Report

P

Conditions ai:ecting
t

a. Parent ready vs.
not ready for
visit

b. Cnild ready vs.
not ready for
visit

Parent attitude
toward visit
a. Posit-1w- vs.

<1

2.85

b.

negative

Interestr'd vs.

2.55

i

I

aisinten,s-ed 1 < 1

'

c. Self confident j

v larking in
self confidence

8.97

I

Parent interactiLn
with child
a. Accepting vs. I

rejecting ki

Aware vs. =a-
I

ware of ne2as ' 2.41

. P-_-_,1-iv,_1 vs.

-.:1-,_iv, -ot_-,a- -al
-i,,n

.1,--ve '.7.,.

1

r, -a :lye re- 1.31._

inforce7,ent

e*ent -:-. I

..n,:c:i7vuten-- 1 2.71

Group**

-rand
Duncan's
Results***

Deficient
N .,_,

PCEE 4.71 28 7

n.s. PS 4.74 7 7

Control 4.72 14 7

PCEE 4.45 48 13
n.s. PS 4.70 6 7

Control 4.30 30 18

PCEE !..74 21 5

...s. PS 4.67 6 6

Control 4.63 18 10
.

PCEE 4.74 39 9

n.s. PS 4.72 6 6

Control 4.67 11 6

PCEE 4.55 46 11

(.005 PS 4.61 b,d 8 8

Control 4.27 37 21

PCEE 4.62 38 10

n.s. PS 4.71 5 6

Control '.60 15 10

PCEE 4.25 87 22
n.s, PS 4.38 16 18

Control 4.10 43 27

PCEE 4.38 62 16

n.s. PS 4.45 12 13

Control 4.27 32 20

PCEE 4.33 71 19

PS 4.45 12 13

Control 4.20 36 23

PCLE 4.38 63 '6
-...s. PS 4.47 9 1,

Control 4.21 38 24

tin,..ed

(... l9



Parent relation-
ship with teacher
a. Friendly vs, un-

friendl'y

n. Cooper.itiv_ vs.
uncooperative

c. At ease vs. ill
at ease.

Child's relationship 1

with teacher i

a. Outgoing vs. shy ,

1

b. Cooperative vs. I

uncooperative

- .

L. raiative vs.-

hesitant
;

Child13 response to
learni:,.g activities
a. Interested vs.

disinterested

D. Attentive vs.
1

di stracted i

c. Attuned all vs.
none of the 00-
jectives I

Crillu's attitude to-
ward 1.',IrideriArt,2n
1. Positive x.u;.

rw i.itivf_4

APPENDIX J-3 (Continued) ,

F Group**

Xand
Duncan's

Results***
Deficient
N

PCEE 4.80 15 4
e1 n.s. -PS 4.82 3 3

Control 4.77 6 4

PCEE 4.73 18 4
41 n.s. PS 4.32 4 4

Control 4.74 10 6

PCEE 4.64 34 9
6.13 <.005 PS 4.69 b,d 6 6

Control 4.43 27 15

PCEE 4.36 56 15
2.94 n.s. PS 4.40 14 16

Control 4.14 39 24

PCEE 4.54 37 9
n.s. PS 4.62 7 8

Control 4.45 22 i4

PCEE 4.31 65 17
1.67 n.s. PS 4.27 18 20

Control 4.13 40 25

PCEE 4.48 40 12
3.46 <.05 PS 4.64 b,d 6 10

Control 4.29 23 19

PCEE 4_34 57 18
1.53 n.s. PS 4.45 11 17

Control 4.19 27 23

PCEE 4.35 52 17
4.99 <.01 PS 4.59 b,c,d 8 12

Control 4.16 25 24

PCEL 4.61 37 9
1.23 n.s. PS, 4.71 8 8

Control 4.58 20 11

Continued

9 11



APPENDIX J-3.(Continued)

*The multiple ranges tests have been extended for
unequal replications.

**Kindergarteners were identified as belonging
to one c.,f three groups: PCEE = pupils who
participated in the first program year; PS =
pupils with other kinds of preschool experi-
ence; and control = pupils with no preschool
experience of any kind.

***Results of the Duncan's Multiple Range Tests
are given using the following codes:

a = the PCEE mean was statistically sig-
nifica,,tly higher than the preschool
group wean.

b = the PCEE mean was statistically sig-
nificantly higher than the control
group mean.

c = the Preschool mean was statistically
significantly higher than the PCEE
group mean.

d = the Preschool mean was-statistically
significantly higher than the control
grodp mean.



APPENDIX J-4

ivesuits of Follow Up Analyses on Kindergarten Pupils and Their Parents
on Items of the Home Visit Report Administered upon E>iit from

the PCEE Program Spring, 1972) and DuriMg the
Kindergarten Year (Spring, 1972)

Conditions affecting
visit
a. Parent ready vs. Pinal
not ready for visit Follow Up

b. Child ready vs.
not ready for visit

Parent attitude
toward visit
a. Positive vs.
negative

b. Interested vs.
disinterested

c. Self confident vs.
lacking confidence

Parent interaction
with child
a. Accepting vs.
rejecting

b. Aware vs. unaware
of needs

c. Positive vs. neg-
ative motivation

d. Positive vs. neg-
ative reinforcement

. Competent vs.
.ncompetent

cirnt r...lationsnlp
with teacher
.1. Friendly vs.
unfriendly

Final
Follow Up

.

Standard
Devia- Deficient

Mean tion

4.71 .79

4.71 .78 1 n.s.

4.75
4.49

.72
-3.63

1.14

Final 4.71 .57
. 1.22

Follow Up 4.76 .55'

Final 4.67 .63
Follow Up 4.74 .56

Final 4.55 .70
Follow Up 4.59 .72

Final 4.60 .66
Follow Up 4.62 .74

Final 4.31 .87
Follow Up 4.28 1.01

Final 4.39 .81
Folio./ Up 4.39 .89

Final 4.37 .81

Follow Up 4.35 .95

Final
Follow Up

4.51
4.41

< . 0 1

n s

1.71 n.s.

<1

n.s.

n.s.

<1 n.s.

<1 n.s.

<1

.71 -1.93

.85

Final 4.83 .46

Follow Uo 4.82 .46

h. Cooperative vs. Final
uncooperative Follow Up

.

At411 c. ease vs. ill ! Final
at ease I Follow Up

I

4.76
4.79

4.71
4.66

Continued

492

.58 <1

. 51

. 59 -1.31

. i0

11.S.

n.s.

n.s.

n.s.

n.s.

27 7

23 6

18 5

3a 11

15 4

17 4

22 6

17 5

34 9

36 10

25 7

33 9

71 20
77 22

48 14
54 16

49 14

61 18

34 10
53 15

8 2

12 3

16 4

16 4

20 5

28 7



APPENDIX 3-4 Continued

Child's relationship
with teacher
a. Outgoing vs. shy

b. C)operative vs.
uncooperative

c. Talkative vs.
hesitant

Final
Follow Up

Standard
De via- Deficient

Mean tion

4.4S .73
4.38 .96

Final 4.58 .66
Follow Up 4.53 .81

Final 4.42 .80
Follow Up 4.32 1.01

Child's response to
learning activities
a. Interested vs. Final 4.73 .57

disinterested Follow Up 4.47 .88

b. Attentive vs.
1

1 Final 4.61 .65

distracted i Follow Up 4.32 1.01

c. Attended all vs. 1 Final 4.57 .65

0 :-.one of the objectives, Follow Up 4.32 .87

S

1.07 n.s.

1.13 n.s.

1.75 n.s.

- 4.18 <.01

4.23 4.01

-4.30 <.01

37 11
51 15

23 7

37 11

45 13
62 18

8 3

37 13

18 6

55 19

19 7

50 18

i

ntai:-I's attitude 1

toward school
I

a. Positive vs. 1 Final 4.76 .51 10 3

e
-3.61 4.01

gative I Follow Up 4.60 .75 33 9

1
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APPENDIX K-2

Frequency Tabulation of Parents' Ratings of Both Pcee Program
and Teachers (a = 601)

Item

1. q..-3 task:, used
with my child both
at Saturday School
and Home Visits
were interesting
to my child and met
his educational
needs.

2. My child's
teacher seemed to
be very interested
in my child as an

3. The home visit
was a good learn-
ing experience

111

for both my child
and myself.

4 My lessons were
well prepared and
explained to me by
the teacher when I
taught at Saturday
School.

5. As a result of
participation in
the Home/School
Program, I feel
better able to deal
with my child both
educationally and
personally.

6. 'Iv chilcj's

Lcsac:1._-?_r r,: ally

me ,aterLtoci "

Agree Agree
SomewhatiStrongly

467 (78%) 127 (211)

534 (89) 60 (10%)

463 (776) 127 (21%)

476 (82-,) 98 (17%)

272 (46'5) 290 (49%)

265 (441) 278 (47%)

'L;L ;ro 1.1y

Clan I .lac:

r
Continued

96

RATINGS
Disagree
-Somewhat

No
Disagree Rating
Strongly Blank

7 ( 1%) 0 ( 0%) 0

7

7

5

23

( 1%) 0 ( 0%) 0

( 1%) 2 (c1%) 2

( 1%) 0 ( 01) 22

( 4%) 8 ( 1%) 8

46 ( 8%) 6 ( 1%) 6



APPENDIX 1,-2 (Continued)

1

RATINGS No
I Agree Agree Disagree Disagree Rating

Item jStronyiy Somewhat Somewhat Strongly Blank

7. I felt that 1434
71y child's teacher
liked me botn as a
7,arent and as a
person.L

8. When my child :262
attends ;inder-
garten, I would
like to receive
home visits from
.is kindergarten
to-.cher similar to
tnose home vlsi-_s
received during the
Home/School Pro-
gram year.

9. As a result of 197
my experience in
teaching Saturday
School, I would
like to volunteer
for assisting in
the kindergarten
next year.

10. If I had a
three-year-oid
child, I would
like him to hive
thc_ same teacher
as my four-year-old
child had this year.

514

(73%) 153 (26%) 8 ( 1%) 1 (.:1%) 5

(44%) 211 (36%) 98 (17%) 20 ( 3%) 9

--,

(36%) 221 (40%) 104 (191) 30 ( 5%) 49

(86%) 67 (in) 15 ( 3%) 3 ( 1%) 2

i97
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"-.PPENDIX K-4

Betwecn Initial and Final :atings of
..it Teachers made By the Project Director

Itern
Standard
Devia- Deficient*

Mean tion

':sin an:)rorpriate vs.
Inapr,ro::riate teach-
ing technique_;

2. Aware vs. unaware of
children's needs

3. ''scd positive v;.
neqative r-otivation

,;itive vs.
negative relntorce-
r:ent

5. Accomplished 100i
Vs. ("Yi of task
objectives

Tvident vs. not evi-
dent res7Dect for
parent competencies

7. Positive vs. nega-
tive relationship

parents

Initial 2.93 .78 22 75
0160 (.Final 3.97 .93 7.60

9 31

Initial 2.62 .89
Final 3.83 .81

Initial 3.07 -.69
Final 4.24 .68

Initial 3.10 .66
Final 4.34 .60

Initial 2.97 .89
Final 4.28 .74

Initial
Final

Initial
Final

3.10 .92
4.17 .91

3.31 .70
4.17 .83

7.96 4.01

4-=

8.87 (.01

9.02 (.01

8.75 (.01

5.14 (.01

8.43 (.01

25 86
11 38

21 73
4 14

22 76
2 7

24 83
3 10

19 68
8 27

18 62
8 28

*Deficiency is defined as a rating of "three" or
less on each five-point scale.
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APPL-CDIX "

Fre.:,:ency Thoulations on tne Glideweil Items for PCEE Pupils Identi-
Iid as :laving Emotional Problems (N=239) Both at the Time of

Entry into the PCEE Program and Into Kindergarten and for
PCEE Pupils Not Identified as Having Emotional Problems

(N=386) at the Time of Entry Into Kindergarten

Eating (too
much or too
little)

2. Sleeping
(too much or
too litt:i-)

3. Stomach ir-
regularitie_

4. Getting
along witn
children

J. Gettinu
alon-i with
adult.-;

sull
ars

J.

umbzuc;,.-

roup

2

-)ften

1

Once in
a while Not

0

at all

Blank

ED-1971 48 (2i;%) 113 (48%) 76 (32%) 2
ED-1972 20 ( 9%) 100 (45%) 103 (47%) 16

Not ED-1972 32 ( 9%) 123 (35%) 201 (56%) 30

Er-1971 17 ( ,t) 75 (32%) 145 (61%) 2
ED-1972 5 ( 2%) 47 (21%) 168 (76%) 19

Not ED-1972 6 ( 24) 46 (13%) 300 (85%) 34

ED-1971 6 ( 3%) 58 (24%) 173 (73%) 2
ED-1972 2 ( 1%) 54 (24%) 169 (75%) 14

:;ot ED-1972 1 (-1%) 49 (14%) 306 (86%) 30

ED-1971 67 (28%) 120 (51%) 50 (21%) 2
ED-1972 26 (12%) 104 (47%) 92 (41%) 17

Not ED-1972 30 ( 8) 124 (35%) 201 (57%) 31

ED-1971 71 (30%) 94 (40%) 72 (30%) 2
ED-1972 27 (12-4) 62 (28%) 131 (60%) 19

Not LD-1972 33 ( 9%) 58 (16%) 264 (74%1 31

ED-1971 17 ( 74) 110 (46%) IIJ (46'*) 2
ED-1972 7 ( 3c') 64 (29%) 153 (68';) 15

Not ED-1972 3 ( 1.) 66 (19.) 287 (81%) 30

E,)-1971 8 ( 3%) 92 (39t) 137 (58%) 2
ED-1972 6 ( 34) 67 (30t) 150 (67') 16

Not :D-1972 1 (...14) 70 (20*) 285 (80%) 30

ED-1971 48 (20%) 21 ( 9%) 168 (71%) 2
ED-1972 32 (14%) 24 (11%) 167 (75%) 16

Not ED-1972 19 ( 5%) 30 ( 8%) 308 (86%) 29

(Cont'd



.V,PENDLX V (Cont'd.)

eT vrOuti
2

after

1

3nce ln
a while

0

!;ot at all

Blank

9. Overactivity' ED-1971
ED-1972

`Not ED-1972

10. Daydreaming, ED-1971
1 ED-1972
:Not ED-1972

11. T27-per
tantrum,;

4

12. Cry Ing

13. Tyinc:

7._-aring

or
thir.,J3

15. tin:

ED-1971
:.D-1972
..D -1972

ED-1971
ED-1972

Not ED-1972

ED-1971
ED-1972

'Not ED-1972

ED-1971
ED -1972

,%ot ED-1972

rot

Not

.:) -1971

ED-1972
I:D-1972

,,D-1971
ED-1972
LD-1972

37 (16%)
16 (.7%)
6 ( 2%)

7 ( 31)
3 ( 1%)

0 ( 0t)

22 ( 94)
8 ( 4%)

( 1*)

25 (11%)
18 ( 8%)

11 ( 3%)

5 ( 2%)
1 (4.1%)

( 0%)

35

2")

11
18

503

84 (35%)
65 (29%)
71 (20%)

98 (41%)
75 (33%)
71 (20%)

154 (h5!)
123 (-')
107 (30!)

17= (73%)
142 (63%)
176 (47t)

134 (57%)
106 (48%)
129 (36%)

135 (57%)
67 (30%)
55 (15%)

Al (2(.*)

43 (19%)
29 ( 8')

73 (31%)
30 (1-3'%)

43 (12')

116 (49%)
143 (64%)
277 (78%)

132 (56%)
146 (65%)
283 (80%)

61 (26%)
92 (41) 16

246 (69'i)- 28

2

15

32

2

15

32

9 (16%)
65 (291)
177 (49))

97 (41:4)

113 (51%)
224 (63%)

97 (41%)
155 (70%)
301 (85%)

142
161
22

139
183
291

(t)01)

(72%)

(90%)

(59t)
(82%)
053%)

2

14

28

2

16

30

2

16

30

1.

15

30

2

15
34



APPENDIX N-1

Thirial TE-fahr Rat,ngs of Pupils' Adjustment on Items of the
"Nursery :School Adjustment Scale" During the Fall, 1972

1. Reliionship9 with Peers

: 1 2 3 4 5

Poor Fair Good
ED* 18 ( 8%) 40 (19%) 72 (34%) 52 (24%) 32 (15%)
''.ED 6 ( 1%) 23 ( 5%) 139 (33%) 155 (36%) 104 (24%)
Total 25 ( 4%) 63 (10%) 215 (33%) 207 (32%) 140 (22%)

r-,lationships 1.ita Nursery School Teachers

1 2 3 4 5

Poor
17 ( 8.4.)

';1'-:D 3 ( 1%)

Mfal 21) ( 3%)

Creativ

Fair
42 (20%) 62 (29%)
24 ( 6%) 116 (27%)
67 (10 %) 182 (28%)

of individual Activities

48
177

226

(22%)
(41%)

(35%)

Good
45 (21*)

107' (25%)

155 (24%)

1 2 3 4 5

Poor Fair Good
ED 9 ( 4%) 21 (10%) 88 (41%) 52 (24%) 44 (21%)
NED 1 (<1%) 14 ( 3%) 122 (29%) 154 (36%) 136 (32%)
Total 10 ( 2%) 35 ( 5%) 212 (33%) 207 (32%) 186 (29%)

t. Si-ms of Behavioral Immaturity
1 2 3 4 5

Many Pew None
12 ( 6;1 50 (23%) 62 (29%) 52 (24%) 38 (18%)

.LD ( 36 ( 108 (25%) 150 (35%) 128 (30%)
Tot 17 ( 34) 88 (14%) 171 (26%) 2nr (32%) 168 (26%)

Pc-h-Avioral

2 3 4 5

Many Few None
D 15 ( 7'-i) 50 (23%) 58 (27%) 44 (21%) 47 (22%)

NFD 4 ( 1%) 37 ( 9%) 88 (21%) 148 (35%) 150 (35%)

Tot.r11 19 ( 3 ) 88 (14%) 148 (23%) 194 (1011 201 (31%)

rh.or7. .r,--,e Family Structure
1 2 3 4 5

-,ros,_: Minor None
D 7 ( 33) 18 ( 8%) 25 (12%) 65 (30%) 99 (46%)

,-) 7 ( 2*) 11 ( 3%) 31 ( 7%) 102 (24%) 276 (65%)

7, ') 29 ( 4%) ')8 ( 9%) 167 (263) 382 (59%)

(,-ontlnuf.d)

Ski



APPENDIX N-1 (continued)

7. Pathological Family Structure
1 2 3 4 5

Gross Minor None
:ED 5 ( 2%) 21 (10%) 32 (15%) 52 (24%) 104 (49%)
NED 1 (<1%) 7 ( 2%) 35 ( 8%) 75 (18%) 30.: (72%)
Total 6 ( 1%) 28 ( 4%) 68 (10%) 129 (20%) 419 (64%)

Total Adjustment Score
Low High

Low Medium Medium Hi5h

ED 21 (10%) 19 ( 9%) 39 (18%) 135 (63%)
NED 1 (<1%) 7 ( 2%) 41 (10%) 378-(89%)
Tot-al 22 ( 3"0 27' ( 4%) 80 (12%) 521 (80%)

*Total represents 650 pupils evaluated twiLe.
ED represents 211 pupils identified as having emotional problems.
NED represents 427 pupils identified as having no emotional problems.

705



APPENDIX N-2

Final Tcacher Patincs of Pupils' Adjustment on Items of the
"Nur,erl, School Adjust:lent Stale" During the Spring, 1973

* 1. Relationships with Peers
1 2 3il 4 5

Poor Fair Good
ED* 4 ( 2%) 20 ( 93) 55 (26%) 73 (34%) 62 (29%)
NED 3 ( 1%) 12 ( 3%) 78 (18%) 157 (37%) 177 (41%)
Total 9 ( 1%) 32 ( 5%) 133 (20%) 233 (36%) 243 (37%)

2. Relationships with 'Xirsery School Teachers
1 2 3 4 5

Poor pair Good
FD 3 ( 1%) 16 ( 7-0 50 (23%) 77
NED 3 ( 1%) 14 ( 3%) 78 (18%) 136
Total 7 ( lfl 31 ( 5%) 129 (20%) 216

3. Creative Us of Individual Activities

(36%) 68 (32%)
(32%) 196 (46%)
(33%) 267 (41%)

1 2 3 4 5

Poor Fair Good
FT 4 ( 2%)' 8 ( 4%) 70 (33%) 58 (27%) 74 (35%)
NED 4 ( 1%) 9 ( 2%) 75 (18%) 128 (30%) 2],1* (49 %)

Total 9 ( 1%) 18 ( 3%) 145 (22%) 188 (29%) 290 (45%)

3. Signs of Behavioral Immaturity
1 2 3

` Ian./ Few
1 7 ( 3%) 23 (11%) 51

';ED 5 ( 1%) '18 ( 4) 75
Total 12 ( 2%) 43 ( 7%) 127

4 5

- None
(24%) 71 (33%) 62 (29%)
(18%) 157 (37%) 172 (40%)
(20%) 232 (36%) 236 (36%)

SignE, of Behavioral Eccentricity
1 2 3

%Iany Few
ED 4 ( 2%) 30 (14%) 49 (23%) 83
::7') A ( 1-;,) 23 ( 5%) 79 (19%) 156
Total 9 ( 1%) 53 ( 8%) 131 (20%) 240

6. Devilnre in Family structure
1 2 3

(rosy Mior
77)

( 3,) 13

2 (<1. ,) ]2
( 1 ( 8%)
( 34) ,) (12fl

47
80

( 1') ( 4,) 70 (110 128

(contInucci)

Oki

4 5

None
(39%) 48 (22%)
(37%) 165 (39%)
(37%) 217 (33%)

4 5

None
(22%) 130 (-617)
(19%1 283 (66%)
(20*) 419 ((,44)



1

APPENDIX N-2 (continued)

7. Pathological Family Structure

1 2 3 4 5

Gross Minor None
ED 4 ( 2%) 9 ( 4%) 18 ( 8%) 51 (24%) 132 (62%)

NED 2 (<1%) 10 ( 2%) 37 ( 9%) 58 (14%) 320 (75%)
Total 6 ( 1%) 19 ( 3%) 58 ( 9%) 111 (17%) 456 (70%)

Total ',djustment Score

Low
Low High

Medium Medium High

1.D 5 ( 2%) 9 ( 4%) 20 (10%) 180 (84%)
NED 4 ( 1%1 4 ( 1%) 31 ( 7%) 388 (91%)
T-)tal 10 ( 2%) 15 ( 2%) 49 ( 8%) 576 (89%)

*Total represents 650 pupils evaluated t,7ice.

.r.-

ED represents 214 pupils identified as having emotional problems.
NED represents 427 pupils identified as having no emotional problems.
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S APPENDIX N-3

Kindergarten Teacher Ratings of Pupils' Adjustment For All PCEE

Pupils (N = 617), PCEE Pupils Identified as Having Emotional

Problems (N = 239), and PCEE Pupils Identified as not

Having Emc-tional Problems (N = 378)

1. Relationships with Peers
1 2 3 4

Total*
ED
Not ED

Poor
9 (

6 (

3 (

1%)
3%)
1%)

29
13
16

(

(

(

5%)

5%)
4%)

Fair
115 (19%)
55 (23%)
60 (16%)

249
99
150

(40%)
(41%)
(40%)

2. Relationships With Kindert4art_in School Teachers
3 4

1 2

Poor
Total 11 ( 2%) 24 ( 4%)

ED 8 ( 3%) 12 ( 5%)

Not ED 3 ( I%) 12 ( 3%)

5

Good'
215 (35%)
66 (28%)
149 (39%)

5

Fair Good
126 (20%) 211 (34%) 245 (40%)
67 (28%) 84 (35%) 68 (28%)

59 (16%) 127 (34%) 177 (47%)

3. Creative Use of Individual Activities
1 2 3 4 5

Poor Fair

Total 12 ( 2%) 24 ( 4%) 133 (22%)

ED 5 ( 2%) 9 ( 4%) 58 (24%)

Not ED 7 ( 2%) 15 ( 4%) 75 (20%)

7:13 of 3ehavioral Immaturity

267 (43%)
100 (42%)
167 (44%)

Good
182 (29%)
67 (28%)
115 (30%)

1 2 3 4 5

Many
Tot ii 6 ( 17,) 45 ( 7%,) 78

4 ( 2) 27 (11%) 40

Not ED 2 ( 15) 18 ( 5%) 38

Few %lone

(13%) 207 (34%) 281 (46%)

(17%) 81 (34%) 87 (36%)

(10%) 126 (336) 194 (51%)

3. Signs of Behavioral Eccentricity
1 2 3 4 5

Many Few None
(14%) 208 (34%) 275 (45%)

(21%) 77 (32%) 87 (36%)

(10%) 131 (35%) 188 (50%)

Total 11 ( 2%) 37 ( 6%) 87

ED 4 ( 2%) 20 ( 8%) 51

Not ED 7 ( 2%) 17 ( 4%) 36

*Total represents 617 pupils evaluated

ED represents 239 pupils identified as having emotional

problems
:.ot ED reps ;tints 373 pui,ils identified as not having emotional

problem,.



APPENDIX 0

Frequency Distributions of Further Screening Battery and
Follow Up AdministeLed to Pupils Identified as

Mentally Retarded (N = 15)*

Scores 'n
Months

Stanford-Binet

Pre Post

TESTS

Vineland Social
Matt.rity
Pre Post

23-24
25-26
27-28
29-30
31-32

1

33-34 1

35-36 1

37-38
39-40 1

41-42 1

43-44 1

45-46
47-48 1 3

49-50 3 1

51-52 1 1 1

53-54 1

55-56 1 3 4 1

57-58 3 3

59-60 1

61-62 1 1 1

63-64 1 1 1

65-66 1 2

67-68 4

69-70 2 2

71-72 1 2

73-74 1

75-76
77-78 2

*One child was considered to be untestable on the
Stanford-Binet Intelligence Test.



APPENDIX 0

Saturday School:
A Success Story

OM

*

ii Se404 & V/ome .444.01 P-toreim

70-i 76in flan Oldd

Parent-Child Early Education Program
Ferguson-Florissant School District
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Sall" She-drag
ems:

Educators who have long been disturbed by the evident
inability of school remedial programs to remedy educa-
tional deficiencies in young children, and who have
watched the academic disadvantage with which some
children enter the first grade grow and deepen in the
primary sears, are deeply concerned to know if the fault
hes in the educational system itself or in something
which happensor does not happento children before
they enter school Is a child set" for success or failure
in school by his experiences in the earliest years of his
life1

The question cannot easily be avoided, since already
we have exhausted a long list of posstbie remedies for
the defeat, passivity, and rejection which cyverwhelm
many of our children in schooland still the problems
persist We now need to look at a part of the equation
which we have been leaving out the incredibly pro-
ductive years from birth to five or six, when all children
do learn, and do so with an intensity, effectiveness, and
retention which they may never again experience What is
le.Arned in those years, in attitudes, perception of the
world, and concept at self, may be so well learned that
no later education can change it If so, what we _all the
preschool years are really those in which the most sig-
nificant s<hoolmg of all takes pl e

From the Title III Cuarterly, by

Miss Kay Curley-Chief
Member, National Advisory Council

on Supplementary Centers and Services



Peoramia
7oute *At .1971-2.

R'efivit;

All four year olds living in the district are
eligible to enroll, including children with
special problems and handicaps.

During the first year, the district wide program:

'Enrolled
820, approximately 70% of the district's
four year olds.

employed
25 half-time teachers.

10_ part-time consultant specialists
representing the following special
fields: testing and evaluation, learn-
ing disabilities, special education,
speech and language, audiology, child
psychology and family counseling.

one part time disseminator, responsible
for public and parent directed materi-
als, including the Home Activity Guide.

*, involved
over 95% of the parents as teaching
partners ii the classroom.

approximately 60 high school and college
student volunteers as teacher aides, with
some working individually with certain
children.

The per pupil cost of the program war approxi-
mately $175.

7h c; 1.-',.',11,1n1 4,1ricic ;..I#H1,,c 1<tfk 111, t SEA.
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Seitaat aud qoote
foia qaact4

a plot egg etiedive
te4eitieff freintoteault

AT SCHOOL ON SATURDAYS, four year olds at-
- tend either a morning or afternoon class

in the kindergarten room of a neighboring
elementary school.

a
At School on Saturdays, four year olds
attend a a_rnIng or afterncon class.

At Home through the week, parents IL-
formally continue le,rnirg experi-
ences.

-

Parents core Into the classroom; teachers
go into the home.

AT HOME THROUGH THE WEEK, parents con-
tinue the learning experiences with skill
development games and activities. Parents
receive weekly activity guides suggesting
things to do at home.

PARENTS COME INTO THE CLASSROOM to teach
during the small group instruction periods.
Their fair share is a turn at teaching
once every six weeks. Their participation
makes possible a classroom ratio of one
adult for very four to six children.

TEACHERS GO INTO THE HOME for regularly
scheduled teaching visits. Each child's
needs determine how frequently he is
visited: 75% are seen weekly; some twice
a week; others, twice a month.

THE LEARNING ACTIVITIES AT HOME AND SCHOOL
focus on the development of skills that
will facilitate later learning: language
skills, hand-eye coordination, math and
science concepts, auditory and visual
discrimination, gross motor skills, the
creative arts, as well as social growth.

GROWTH EXPERIENCES FOR PARENTS are an
equally important part of the program.
They have an opportunity at school and
during home visits to observe appropri-
ate techniques for teaching young chil-
dren.

1 3



aim 4004
at &el erg

teade/a , fuvtega.
cud ditaidard, 442. 'waled

AN INITIAL EVALUATION OF EACH CHILD'S
needs and abilities is made by his teach-
ers and parents before the start of
school. These are carefully reviewed
and those children who evidence a need
receive further indepth diagnosis.

MORE THAN 40% OF THE CHILDREN EVIDENCED
THIS NEED for further evaluation due to:
visual, hearing, or speech impairment;
low intellectual functioning; emotional
problems; language difficulties; or per-
ceptual disorders.

CHILDREN WITH SPECIAL PROBLEMS AND HAND-
ICAPS are integrated into the regular
classroom program.

THE BROAD RANGE OF SERVICES provided by
staff specialists to children with spe-
cial needs includes: prescribing a per-
sonalized program; through the year
guidance and counseling with the child,
his teacher, and parents; and continued
classroom observation and contact.

TEACHERS HAVE FREQUENT CONTACT WITH
SPECIALISTS at weekly inservice and as
specialists visit schools on Saturday.
This affords teachers a unique oppor-
tunity to discuss any problems they may
encounter with students.

MANY OF THE STUDENTS' LEARNINt PROB-
LEMS WERE REMEDIATED by the'lclose of
the Saturday School year because of
the project's comprehensive testing,
diagnosis, and follow through.
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Approximately 40% of the students
indicated a reed for further indepth
diagnosis.

Children with special problems are ac-
cessed by all st2ff specialists.
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Teachers brief parents: parents then
Instruct small groups of children.
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School on Saturday gives fathers an
opportunity to participate.

of

High Scbool students in Child Care and
Devel,pment :lasses assist in Saturday
School. Here a blind student receives
individual attention.

Dew at Sefoot
wit4 20 ciewmated

CHILDREN FROM TWO OR THREE NEIGHBOR-
ING SCHOOLS come to one Saturday
School Center, where two or three
classes-of 20 are each staffed by a
teacher, parent volunteers, and high
school aides.

TEACHERS MEET WITH EACH TEACHING PARENT
before the children arrive to outline and
demonstrate their teaching assignment.
Parents receive a parent activity card
that serves as reference and reassutance.
Although most of the parent-teachers are
mothers, many fathers participate too.
All centers have an occasional "fathers
only" day.

A TYPICAL SCHEDULE for the students' two
and one-half hour school day includes:

OPENING ACTIVITIES - The class meets
together for a brief learning activ-
ity and to sing and meet the par-
ent-teachers.

SMALL GROUP INSTRUCTION PERIODS -
The children rotate in small groups
to four learning centers. A perma-
nently stationed parent or teacher
conducts the 15 minute activity
periods for each group.

One activity may be in language
development, another math concepts,
another gross motor, another a
creative experience. These activ-
ities proVide flexibility for the
individual differences in children.

CREATIVE PLAY - an independent
play period.

CLOSING ACTIVITIES - The children
reassemble for a song and story.

THE PARENTS' ACTIVE PARTICIPATION at
school affords them a unique opportun-
ity to see their child perform in re-
lation to others his own age.
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DIRECT INVOLVEMENT OF PARENTS in
the program has increased their
awareness of the many ways in
which the HOME is a learning cen-
ter and the PARENT a teacher.

PARENTS RECEIVE A WEEKLY HOME ACTIVITY
GUIDE that suggests a broad range of
games and activities relating to the
skills being taught at school. During
home teaching visits the teachers indi-
cate which activities will most benefit
each individual child.

PARENTS ARE ENCOURAGED TO "SPONTANEOUSLY"
INTRODUCE, rather than formally present,
the learning activities into their
child's dai:y schedule.

MANY PARENTS REPORT THAT THE RELATIONSHIP
with their child improves immeasurably
during the year because they take more
time to talk with, and spontaneously
teach, their child.

REGULARLY SCHEDULED HOME TEACHING VISITS,
with one child or a few neighboring chil-
dren, include the parents as well. DUR-
ING THE 30-45 MINUTE VISIT the teacher
discusses the previous week's progress;
invol?cz Lhe crate ana pdrent in three to
six learning activities; and lets the
four year old select a book from the
lending library.

HOME VISITS PROVIDE TEACHERS with an op-
portunity to individualize tl-e program
to meet each student's needs and to know
the child In a way classroom contact a-
lone would not permit.

CHILDREN WITH LEARNING OR COMMUNICATION
PROBLEMS are visited regularly by.a Epe-
cialist or teacher-specialist once or
twice a week.
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The 'classroc.-" at homP mly de any time.
anywhere werissnop or kitchen.

Os-

Home Teaching Visits may he with one
child or a few. Mothers participate too.

" 141111111
Children with special problems are seen
regularly r,v li-lea-;e or learning dis-
ability siie :.,ts.
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PRE AND POSTTESTING included meas-
ures of mental age, langmage age,
and visual-motor integration.

PARENTS ALSO EVALUATED their child's
development on a 65 skill and behav-
ior checklist at the beginning and
close of the year.

TEACHERS RATED the children on an
adjustment and self-esteem scale.

CHILDREN WHO EVIDENCED A NEED, re-
ceived further indepth diagnosis
for speech, learning problems, or
possible mental retardation.

VISION AND HEARING TESTS were give
en to every child at the start of
the school year.

THE ENTERING KINDERGARTEN SCORES
of the program's first year stu-
dents included cognitive skill
comparisons between students with
no preschool experience and stu-
dents with some kind of preschool
experience.

PARENT AND TEACHER COMPETENCIES
were evaluated at the beginning
and close of the year as well.

THE PROGRESS OF SATURDAY SCHOOL
students will continue to be meas-
ured through the first year of the
primary unit.
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A FIRST YEAR GOAL was tnat during
the seven months between testings,
each child would show an eight
months' gain in: intellectual
growth, language development, and
visual motor skills.

THE END OF TFE YEAR EVALUATION
showed that a large majority of
the children exceeded tnese%expec-
tations. (See Table 1)

THE AVERAGE GAINS made by the
total number of children en-
rolled were:

16 months intintel ctual
growth

13 montlis in language de-
velopment

10 months in visual-motor
skill development

THE GAINS MADE BY THE THIRD of
lithe children with the lowest
entering scores, including
many of those children found
to have variousAPROBLEMS AF-
FECTING THEIR LEARNING, were
even greater:

17.7 months in intellectual
growth

21.0 months in language de-
velopment -

16.0 months in perceptual
skil development

CHILDREN INITIALLY SCORING IN
THE MIDDLE THIRD gained an av-
erage of:

16 months in intellectual
growth

12 months in language de-
velopment

8 months in perceptual
skill development

THE UPPER THIRD showed the
least significant gains:

14 months in intellectual
growth

4 montns In language de-
velopment

7 months in perceptual
skill development
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THE CHILDREN'S FEELINGS ABOUT THEM-
SELVES and theirjelationships with
others showed equally significant
gains. (See Table 4)

THE PROGRESS MADE BY THE CHILDREN
WITH SPECIAL PROBLEMS OR HANDICAPS
was particularly significant.
Many learning ditticulties had been
remediated by the end of the*year:

GAINS MADE BY THE 18 CHILDREN (
diagnosed as truly LEARNING DIS-
ABLED were especially signifi-
cant, particularly in the areas
of language and motor develop-
ment. By the close of the year
12 were functioning at levels
commensurate wilth their chrono-
logical age. (See Table 7)

Of the 33 students recommended
for testing, 11 WERE DIAGNOSED
as falling within the LEVELS OF
BORDERLINE OR MILD RETARDATION.
At the close of the year only
three pupils still fell within
these levels of retardation.

The 241 PUPILS IDENTIFIED AS
HAVING EAQTIONAL PROBLEMS showed
A marked improvement oy the end
of the year in their behavioral
patterns and ability to adjust.
(See Tables 8 and 9)

UPON ENTERING KINDERGARTEN, SATUR-
DAY SCHOOL STUDENTS and students
with other preschool experience
scored significantly higher on
cognitive tests when compared to
students with no preschool ex-
perience. Saturday School stu-
dents scored higher than students
with other preschool experience on
the total test, as well as On two
of the sub-tests. In no case did
students with other preschool ex-
perience score significantly high-
er than Saturday School students.
(See Tables 2 and 3)

PARENTS SHOWED GAINS as well. There
were statistically significant
Changes in their abilities to In-
teract with their children,in
awareness of the child's needs, and
their use of more appropriate re-
inforcement and motivation tech-
niques. 'See Tables 10 and 11)

TEACHERS' COMPETENCIES improved by
the end of the year in 311 areas:
among them, appropriate toaching
techniques; awareness of cni2dr,m's
needs; relation,hips with parents;
relaying effective teaching methods
to parents. (See Table 13)
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jig &we Deteeteda,

Ca* deute a ftegaRt oj um!

The preceding tioures and facts and
the following tables and Interpre-
tations tell only a part of the .311c-
cess story. The picture is_incom-
plete unless also viewed in terms
of the individual' child and his
parents---the Toms, Sues, anas,
Kevins and the mother; and dads
---who spent a year in th., program
and personally felt its imodct.

APPROXIMATELY 40% OF THE FIRST YEAR
STUDENTS were found to have some
Kind of problem affecting their
learning These 347 students rep-
resent a 'broad range of problems-- .

not only in nature, but in degree.
Meet a re esentative few'

Karen had att the eatmatiza o6
an emotkonattu diatutbed, men-
tally tetatdcd child. Het
patenta were exttemety anx-
i044 about het emotional out-
butata and knabi:.itti to teatn
the akmpleat o4 thongs. She
wa4 unable, bet examote, tc

identfliy colons, even Wen
o41en tepeated attempts to
teach them to het.

v)

Deapite thi.4, a hew knconsks-
tenciea hen test rottP.In
and pet6otmance (ndkcated she
mkght have a capacttu Got
leatnina bouond that which she
had shown.

Pteactipttons tick leaantng and
behavior mcdOicat,o0. were
deatved both ;,eme and
school ao t2atents and teach-
eta ccut4 use co4s(stent f)at-
tekna op tr,ttkvotcci. and F2os-
ktive ftZtotaerent. The spe-
ciatiat' ;10me iaoehtny viskts
concenttated on concept and
language development, as welt
as mod4.64.cot4on o6 the moth--
et'a method o t te.aL:iceg Karen
and conttotfkug het oehavtot.

8y the ctose o5 the 'feat,
Karen tested we Lk Lctf.in the
notmat tatoe cttcttectuue
6urz.tco4i,ig. H't behao4e1 had
modc6te4 to the rfot 0::ete
she
tzkndet4J'Izen :nd ach4ev...

suet's. 3: r, .ns
1.-eg,Lnn to t
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At l,be age o4 thtet, Harold
waa liagnesed by a teadkng
clinic aa being aevetely Ae-
tanded. There was initially
little 4uk6oce evidence to
queation this dcagnoaia.

He did not initiate c'unvetaa-
tion, but would tepetktkoutty
echo any atatement made to
him without comptehendiao ktt,
meaning. He did- not even ur-
detatand the concept 04 yea
and no. He would unaccount-
ably do aomethkng, not once
but ten timea tun back
and 4oath to waAn hib hande
°vet and oven and oven, etc.,

The apeciat ed4cation Apeciat-
ist noted, howevet. that Hat-
old had learned to read pte-
cociousty on hia own. But
there was no kndkcatkon that
he realty undestood what he
wa.1 neading.

Thtough knteatikew and obset-
vation the speckat educatkon
apeciatiat teconsttucted HaPs-
old's pattkcutat 4Lyee ci
learning and pteactibel a u-
nique aystem op teacking hem
language. Vent' 4.6rpty stat-
ed: He ataated wit l4ath-
kng the concert o4 the tint-
ed word and wotked towatol---
Fimpaehena4oh c4 the spoken
wo'td. He ca bung seen weet,-
Cy by both the language' and
learning dksabaity ipeckal-
kata.

Harold 4.4 presently diagnoaed"
aa having welt above notmat
intelligence, but wkth a ae-
vete aaaockativo, learning
diaabitity that can, pet'lap,
gradually be 4u&mountzd
through utkfizot4on 1)6 apptl-
pniate teaching method4.

0

The nam., hi-o teen tlanol.
The 74(#a thei: eases have not.

"p.-pirmn sio_.14143t. t a -Oven-
it ,bcerIre 4 chi iii -ver a per

rod o: time in a pull,- 'Irving
Circw-starwea: at u,l; in
learniro anu social <4.uat4ern. Clin-
ic diaonseti,..-u .requentl ate the
child f,..c pe:13d et time 4n
only a tettlrq ri.uat,e, .



Jack, latchl n L(.1th, z:Ire
61COM a here eA,t2nment eaat
o6tieted
teatning eueLpt nt,uah 3Lqut.
vet his ab.itta f2 ,,Q2leas
htmeet6 vetbaL,:r xds ear,i_ic-
cantty beL.,R teat :vhcch could
be accounted 6,J.: btkndness
atone.

The heating testing by the
ptogtam's audccLecst and 3ab-
sequent kndecth ,Ixam(natkons
by a ptivate xg,_ncy ict
dea6, tevea4ed manked hea44,1,;
toss in both eats.' Jack teas
bitted with ho.attftil aids and
an extensive language-teatnkng
ptogtam, deveeceed to a sta66
speciatist, ,k.a5 kntzmsetu ca.-
/Lied thnough by h4s 6amitu.

Following a summit tanouage
devetLipment Loutse at a ,ink-
vetskty ctknkc, :as a,Icept-
ed by the gkssoutk Scioct
the !Min. A lain vatiket
his abkiity to meet thekt en-
ttanze standat,L had been ex-
ttemety loubtiaZ 1,e to his
sevens de6ici.e4cy in language.

MOST TIPICAL OF THE VAST MAJORITY of
cases hry those who enter the pro-
gram w.tnout their parents even de-
tecting or suspecting a problem of
any kind. These are the children
who would enter the mainstream of
the public school system to undouot-
edly falter, perhaps even fail.

Cindy had excertionaiZu qcod
expressive tanaua4c
but she could not tAsten, com-
prehend .chat she heard, J7
OtOW simpte dctecttcn4.

The speckatist cnd Cindy's
patents wonk:.d with 'Wt on
audilony assockatkon, mem-
oty, and comptehen4k.:n 4kaZ6

At the beginnin3 og the yeat
Cindy had a deiicit ci one
year, six months en aL,IktAy
akitts. By tke ztose o6 the
year these skk'ets vine bound
to be six months above het
age level.

'Children :ec;IrInc, cert11,1
teing or In2.2ptn :11,3,111-sis -1/ be
referred to prvtatn z)r puulic agencies.

"The ratur 0- ",(-. /-am prat: r9 11

home Ana -r - pir.2nt_ %nl
eratxon, wo'ld
be 1Iau,ted

'j 2

Stacey had a speck6cc disabkt-
tty detected thtough testkng.
She could not labzi t-ings, e-
ven common objects anound the
house. She coutd not identi-
6y an object as a book even
Wen being told, "This is a
book."

The Language development spe-
ciatist concenttatea on Label-
ing thncugh all the senses:
seeing it, 6eeting it, tast-
ing it, and heating what kt
was catted.

At the beginning oi the yea.t
Stacey had a vocabutaty
Ctt o6 one ucat, thtet months.
At the end e6 the yeah het
vocabutatq skats wete bound
to be one ',eat, six months a-
bove age level: two yeats,
nine months gain.

Joe had a setious auditety mem-
oty ptcbtem. He could not /Le-
membet what happened the day
beiote, the hout be4ote, ot
what he had just been told.
Although quite veftbat, he did
not bully understand what he
was saying, not tact wooer:-
ty to the 4p7ken won.d.

The communication speciatist
imptoved Joe's auditory memory
by paining .et with his strong
visual mcmoty skka. She
taught him to vksuaZize a tic-

= tune ot; what he was heating
and to repeat simuttaneousty
with sitent Zips what he heard
His mothet, initiatty sat-
ptised that any ptobtem ex-
isted, 'trekked with him diti-
gentZy thtougheut the year."

Jot's kindetgatten teaches te-
pot's she can see his concen-
ttated e6iott to emembet and
tip movement to stilt evident
---but he is temembeting and
meeting win. success.

This program provides M'RE than early
education. It also provides ccmpre-
hensive testing, diagnosis, and treat-
ment. THIS EARLY DETECTION AND APPRO-
PRIATE INTERVENTION MAKES A DIFFER-
ENCE. For many of the program's stu-
dents, it nay have prevented more ser-
ious, long-lasting learning problems.

9
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SATURDAY SCHOOL TEACHERS CONVEY
PERTINENT INFORMATION about each
student to the kindergarten teacher
who will receive him. This is done
at an end of the year in-service
so the teachers ' ;an confer person-
ally as they pass on the records.

CURRICULUM ADJUSTMENTS al,-aady
have been made in the kindergarten
program because of the signifi-
cant overall gains of the Satur-
day School students. Reading is
a part of the curriculum for the
majority of the kindergart.:n
children.

PARENT PARTICTPATION IN THE CLASS-
RrXr!, initiated in Saturday School,
is now continuing into tne kinder-
garten. This allows for continued
small group instruction.

OCCASIONAL HOME VISITS TO ALL
STUDENTS by t.nir kindergarten
teachers are being schedul'

SPECIAL SERVICES ARE CONTINUING
for former Saturday School students
with learning problems. The pro-
gram's specialists provide follow-
up and suggest appropriate teach-
ing techniques. Title I teachers
in designated Title I schools
provide direct service through
incividualized teaching.

2,1
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The evaluation of the project during its
first year centered around some 42 dif-
ferent product and process objectives.
These objectives ,,,re concerned with the
project's impact _I/ three Different
groups: CHILDRL,4, PI1RENTS, and STMT.
Obviously, it is not pcssiol- to report
findings concerning ail 42 oi-lectives.
Therefore, a selection has been made to
convey, in part, the impact the project
has had on each of these three croups.

THE FOLLOWING IINDT= ILLUSTTATE, in
this order,

The program's Impact on the CHILD

The ways in w'iich PARENTS have
changed

The project's influence cn TEACH=

FOURTEEN TABLES and their interpretatir
by the 1,rolect's evaluator follow.

PROJECT 1:VALUN,7f)R:

Alice Klein, Ph.D.
Asst. Professor of I,I,Ication
Universit,, of Missour,, :,t. Louis

:22
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Butt, a boa at Al de eeuTeg,
STUDENTS'STANDARDIZLD SCORES: Before and After

ALL OF THE PRO,_;RAY'S FOUR YFPR OLDS were auministered a battery of three
tests at the be7innihg )f the L)rogram year and again, seven months later,.
at the end of the program year. The tests used were:

The Slosson Intelligence Test (1971),
ylelds a mental age score;

Sub-test 3 of the Siev2rs Differential Language Facility Test (1957),
which yields a lanuage age score; and

the Beery Test of Visual Motor-Integration (1967),
which yields a E.erceptual age score.

The results may be seen in Table 1.

Table 1
Results of r'rellminary 2creening Battery Administered at the T'ewl.r.-

ning and :f' i-rogram Year: Slosson intelligence Test,
Siever: Fa'!ility Test (Sabtest 3) , and tne

Beery D,_'. clop

:nte,7rati:,n (*:7L',2)

10t.7)r

Nane
Test Mean

..Dtandard

Deviatiun r, o

Ranges u'
Score,:

Slosson (M.A.

Siever:i (L.A.)

Beery (P.A.)

Pre

Post

Pre
Post

61.FO
77.46

51.91
u.17

53.40
63.77

10.20
10.76

11.56
10.23

10.42
10.08

51)3

27. 58

30.79

4.01

4. 01

4.01

24-92
39-112

24-81
33-8h

33-95
33-112

23



THEE WERE STATISTICALLY SIGNIFICANT CHANGES in all three tests with
higher mean scores obtained in the end of the year administration of thebattery.

Since the AVFRAGE CHRONOLOGICAL AGE OF STUDENTS ENTERING in th,_ fallof 1971 w's 54 months, it was expected that their average mental,
language, and perceptual ages would also be approximately 54 montns.
The data in Table 1 show that the average entering MENTAL age was
seven and ,ne-nalf 7'onels higher than expected, while the average en-tering PE,,EPTUAL ages were only slightly lower than ex-pected.

UPON EXIT FRD',, PFCCRkto, the average chronological age was 61 months.
The averac'e 'IEJTAL .... twined to thi s testing was 77 months, 16
months 'ha-. is uFaaliv :btalreti ,n norming sa.lbles; the average
LANGUA';-: aTo was ontns, Lear inths higher than tnat usually ob-tained; ,nc the average PERCEPTUAL age- was 64 months, three months
higher tnan Is usually obtained.

THE MAJOR GOAL for tIle seven 7ron'h period between tastings was a gain for
all pupils of at last oight in mental, language, and perceptual
age. The resul ts ex eied oxpeLtations.

MENTAL V7T, - 7,1e :._:-.1.1(1.ren made an averaue gain of 16 months during
the seven months, wIth 8$1 -f the .t.Idents gaining eight or more
months in The u!0_,-tni.:d of the pupi13 with the lowest
entering sccrec 7a.:_;- I t1 o rest: ln average of 13 months. The middle
third -Tainei an _i7er,,e 16 n^-1-h:,, ar.i the top third an average of14 month3.

LANGUP:;E - Durin'4 the ,even mertils between testings, the childrenmade ar aver- -ont.--.s in language age, w1 r'.1 67i of all
pupils .72x,2-3:_in- Students scor,n4 in the LOWEST
ON7-THIPD -'ter ln. =1neu the most: an average _Df 21 .-...:nths.
THE MILY)LE averaJe of 12 :tenths, aria the TOP THIRD
gained In of four months.

PERCE7---T, An a-era,7e c-e!r e _er nonths was made clurina tne
seven mont:-. .ith 57. all pupil..; ei7ht or more month.7 in
perceptual ! 7Ie 'NE-THI21', of the pup is with Lowest
scores in avcra,-e ,-)F IS --,ont'-.s; the '.IDLE TnIP_D an averag,2 ofeight mon,h,: -.e UPPT:R T!:-1-PD an av?raa? of seven montns of .r-ceptual age



SATURDAYS' STUDENTS COMPARED: The Kindergarten Follow -lip

UPON ENTRY INTO KINDERGARTEN, the Saturday School students were compared with
pupils with no preschool experience who had entered kindergarten in the school
district the nreflOus year (the Control Group).

Scores on the Screening Test of Academic Readiness were used for this
comparison. Table 2 summarizes the 0TAR battery results.

STATISTICALLY SIGNIFICANT RESULTS were obtained on five of the eight subtests
of the STAR arl well as on tne Total scores.

ALL OF THESE SIX COMPAR-
ISONS showed that Satur-
day School students ob-
tained higher mean
scores than did tnis no
preschool comparison
group. Saturday School
students tended to score
higher in such areas of
cognitive skills as:

Picture Vocabulary,
Letters,
Picture Description,
Relationships, and
Numbers.

THERE WERE NO DIFFE%ENCES
between the two clro."1..s on:

Picture CompIetion,
Copying, or
Human Figure Drawina.

Table 2

Summary of Results Comparing PCEE Pupils Upon Entry into Kinder-
garten in Fall, 1972 (N-68i) to Control Kindergarten Pupils Upon
Entry into Kindergarten in Fall, 1971 (N=911) on the Screening

Test of Academic Readiness

VARIABLE Grouproup le
Standard
Deviation

STAR I

II

III

IV

V

VI

VII

VIII

Total

Picture
Vocabulary

Letters

Picture
Completion

Copying

Picture
Description

Human Fig-
ure Drawing

Relation-
ships

Numpers

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

PCEE
Control

9.12
9.43

6.41
5.61

4.57
4.48

2.92
3.00

6.18
5.82

9.61
9.53

6.73
6.40

8.69
7.95

54.98
52.26

2.12
2.24

2.49
2.88

1.67
1.60

1.34
1.31

1.76
1.81

3.13
3.32

1.39
1.57

3.71
4.11

11.40
12.93

6.43

33.12

1.34

1.34

16.06

2.61

19.45

13.56

19.00

4.025

4.005

n.s.

n.s

4.005

n.s.

4.005

c.005

4.005

ADDITIONAL COMPISISONS were made between:
students who attended Saturday School,
students with other kinds of preschool experience, and
students with no preschool experience of any kind.

The STAR, administered in the fall of 1972, was the depend-
ent variable. The results of these comparisons are in Table 3.

STATISTICALLY SIGNIFICANT RESULTS were obtained on every
subtest but one as well as on the Total scores of the
STAR. Only on the Copying subtest were the differences
between the means of the groups not statistically signi-
ficant.

14
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Tabl 3
Results of Analyses ,-,f Variance and Duncan's Multiple Range Tests

with Extension for t.t-te4..al P.plications for Entering
Kindergarten Pupils (1972) on the Screening

Test of Academic Read-I-less

Variable

.------an
Duncan's Standard

F Group( Results2 Deviation

STAR I Pi.:ture
Vocabulary

II Letters

III Picture
Completion

IV Copying

V Picture
Description

VI Human Fig-
ure Draw-
ing

VII Relation-
ships

VIII Numbers

Tot&

PCEE 9.72 2.13
13.63 pc.605 1,--S 9.78 b,d 2.46

Control 8.94 2.43

PCEE 6.41 2.49
27.87 pc.005 P-S 6.34 b,d 2.56

Control 5.18 2.99

PCEE 4.57 1.60
3.69 p<.05 P-S 4.61 b,d 1.68

Control 4.29 1.67

PCEE 2.91 1.34
1.85 n a. P-S 3.02 1.44

Control 2.79 1.32

POPE 6.18 1.76
16.34 p<.005 P-S 5.83 b,d 1.87

Control 5.49 . 1.79

PCEE 9.81 3.13
16.29 p<.005 P-S 9.22 a,b,d 3.42

Control 8.53 3.44

PCEE 6.73 1.39.
10.89 p.c.005 P-S 6.48 a,b 1.72

Control 0.26 1.54

PCEE 8.69 3.71
20.78 p<.005 P-S 8.78 b,d 4.05

Contzol 7.04 4.12

PCEE 54.98 11.40
31.63 pc.005 P-S 53.97 a,b,d 13.49

Control 48.23 13.68

1Eneri,j kinderqarteors were ide-tified as belonging to one
of thr" group-,- NI F - oupi Is wro 'lac participated in the
firrt project 'e,r .rcara,s ('..-81`; oupils with Pre-School
Experi,nce .:4 2/n; an], Control pupils with no preschool
exp=rience or am Kind (N-302/.

2 Results of the r'uncin's Multiple 1,sr.ge Tests are given in the
follo..ling codes:

a = the PCFE mein was statistir111',, significantly higher
than the rrischinol oroun -1, 1 .

b -. the PCEE mean Wa, ntati-.,-..lily sionificantly higher
than the cortro. group -n, it

- c = the Presch, el -,,an was it,-t irt., ill' significantly
higher than t , 1-(Ei. --ro,.--, 'Iran

d = the Pre' crt-ml .-. in ,...rt ,t,-. t_. ally significantly
hacr,er th Jr t 1.. -rinse ,. ;T,..-, -,:an

e = the Control ;1- >1.1 "V 1^ .4/ ..' ofoistically significantly
higher than t'> ' ,;r --,u7 -1, .r,

f = the Control grot., r-van was '..tit-tica,ly significantly
higher this th preschool group mean.
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ON THOSE SUBTESTS
(measuring the
areas of Picture
Vocabulary, Letters,
Picture Description,
Human Figure Draw-
ing, Numbers, and
Total Readiness),
both the Saturday
School and Pre-
School groups had
higher mean scores
than the group with
no preschool exper-
ience.

ON THE RELATIONSHIPS
SUBTEST, only the
Saturday School
group had a higher
mean score than
either of the other
two groups.

ON THE HUMAN FIGURE
DRAWING AND RELA-
TIONSHIPS SUB-TESTS
as well as on the
TOTAL TEST, the
Saturday School
group means exceeded
those of the pre-
school group.



SELF-ESTEEM

ALL SATU,',DAY SCHOOL :7TUD[NT were rated by their teachers on five-point
scales taken from Coopeismith's Behavior Rating Form (1967). Ratings were
made at both the bez3inning and the end of the program year. The results
of the analyses of these ratings are in Table 4.

Table 4

A :-mrara -f Initla. ar-,i Final Tearer Ratings of Fupils'Self-Esteem

Item 1 Mean'
Standard
Deviation t

Deficient"

1. Child 1l3,tf-
easily ',4 .-

ation3, fee.' -- 3.42 ig 122 16
fortable In .0.

i

10.36 <.01

easily irt n-w
acti.

3.76 21 60 8

2. Chili
upset ty
or other ,t-.n; 2.63 .90 84 11

2.01 (.05
dencet ty s.rn
havi,.): a, ;,

ing, w'lini .R
withdrawir,e,

w! Ill 2.70 .93 85 11

3. C:111,1 se.,.-

much stprAt e :

reassuranze 't
his peers lrItlai 2.51 .83 88 12
teacher, aL 5.34 <.01
dented by
their nearn.', -r
frequent 1niu17-;
as to whether he

F1-.11 2.72 .86 69 9

Is doing well

4. Chill
ally seeK3 en-
ticn, a.. e: 2.f3 l .09 88 12
by su,h ,ehavI-r3 4.50 (.01
as sphaetrt-
turn and
annece-rary

2.97 .91 57 8

5. Extent , wollrh

child Msw a

sense -)f _f- :ri"lal 3.19 .88 140 19
esteem, :ntf-r - 10.93 C 01
spect. lel 1;;.-e I-
elon tI ht ar.

171r ._ 3.57 ,41 91 12

worthi-es,

It should t n, d that '5' represents the positive e--1 of the con-
tinuum tc.preoented by each scate.

"Def.:. r. , 4i, aoternlne4 as a ratIng of less than "3" on cazn five-
point 3:14....

THE TABLE SHOWS that by the end of the year, the Saturday School students
were rated as adapting more easily to new situations, becoming less upset
by failures, seeKinq less support and attention, and showing a greater
sense of self-,,,teF27, than Ilad been the case at the beginniri of the year.
These inferences ar3 based on both the statistica4ly significant paired
observation t test rosuirs arld the generally decreasing proportions of
pupils judged to he initially deficient on the scales.

it



SELF-ESTEEM FOLLOW-U? KINDERGARTEN COMPARISONS were made between:
Saturday School students,
pupils who had other preschool experiences, and
pupils who had no previous preschool experience of any kind.

THE CRITERION used was kindergarten teacher ratings on the five-point Self-
Esteem scales. The results of these aralyses are in Table 5.

Table 5

Results of Analyses of Variance and Duncan's Multiple Range
Tests with Extension for Unequal ?eplications for Entering

Kindergarten Pupils ;1972) on The Self Esteem S.7ale"
and on The Kindergarten School Adjustment Scale"

Item

an
Duncan's Standard

F Group' Results 2 Deviation

SELF ESTEEM SCALE

1. Child adapts easily
to new sitaationb,
feels confortable
in new settinls,
enters easily into
new activities

2. ChAld becomes up-
set by failure or
other strong
stress

3 Child seeks much
support and re-
assurance from his
peers or the
teacher

4. Child continually
seeks attention

5. Extent to which
child shows a
sense of self
esteem

1.90 n.s.

<1 n.s.

1.24 n.s.

PCEE 3.79 .86
P-S 3.78 .95
Control 3.68 .93

PCEE 3.86 .94
P-S 3.88 .86
Control 3.85 .96

PCEE 3.73 .98
P-S 3.72 .99
Control 3.62 1.03

PCEE 4.01
4.60 13(.025 P-S 3.76 a,b

Control 3.94

1.01
1.15
1.09

PCEE 3.42 .96
4.78 p<.01 P-S 3.56 c,d 1.00

Control 3.29 .97

Note: Explanation cf references may be found with Table 3.

There were NO STATISTICALLY SIGNIFICANT DIFFERENCES among the three groups
on three of the flee scales: those dealing with adaptation to new situa-
tions, reaction to failure, and seeking of support.

ON TWO OF THE SCALES THERE WERE DIFFERENCES. Former Saturday School stu-
dents were seen as seeking less attention than both preschool pupils and
pupils witn no preschool experience.

PUPILS WITH OTHER PRESCHOOL EXPERIENCE, however, were rated higher by their
kindergarten teachers on overall self-esteem than both Saturday School stu-
dents and students with no preschool experience. It should be noted that
these differences, while statistically significant, were quite small. The
greatest differences in moans between any two of the three groups was .27
on a five-po_lnt scale.

2 S
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7hode add. ,46ect6t, 7heeit ZeAfvuu:49

THE TOTAL GROUP

This groun inclu:led ALL OF THE CHILDREN WHO WERE DIAGNOSED AS HAV-
ING PROBLLMS due to ermironmental or biological factrs including:
emotional disorders, learning disabilities, low inte2lectual function-
ing, mental retardation, experiential deprivation, and physical dis-
abilities. In the first project year 347epunils were identified by
consultant specialists as belonging to this group. (They were identi-
fied in Table 6 as the Primary Target Group.)

Resoonsiveness,
Attainments, and
Attitudes

These pupils were rated
by their teachers on
their:

Responsivoneso
to Learnin3
Activities

Attainment
Objectives, .11U

Attitudes TD,,ards
Saturday School

Burin; their first
and last ho ---& t(:ach-

ing ses5ions.

The results of these
ratings r:ay be found
in Table G.

8

Table 6

A Summary ,,f Initial and Final Ratings of Target group PCFF
Pupils ty Tnel: Tea-te-, ho 1,, -r,-noivenos., to Learning
Activitie,, A-1,ve-nn, C ',n -pt:, in Hcne- Teaching

Sessions, and At:1:1:n: -:ward 3aturday
jchoul (:;-339)

Item
Standard

Mean Deviation
Deficient
N I

Responsiveness;
to Learning
Activities

Initial 3.29 1.26 114.62

Final 4.25 .87

initial 3.60 1.15
26 4..Final 4.41 .82

12.01
Initial 3.18 1.30
Final 4.21 .91

14.54 4.01

initial 3.91 1.05
ril,a1 4.6' .66

11,73 4.01

Initial 3.69 1.18 11 30 <.01
Final 4.51 .80

Initial 3.14 1.98
'

Fin
11. 0 4-01Final 4.49 .75

-121
Final 4.65 .64

181 55
60 18

149 45
34 10

193 58
67

115 35
22 7

134 40
35 11

134 40
35 11

24

a. Outgoing vs.
shy

b. Cooperatve
vs.uncooperatie

c. Talkative
vs. hesitart

d. Interezted
vs.disintereated

e. AttentIvn
vs.distractnd

Achievement
of Ccncepts

a Attained all
vs. none of the
objectives

Attitude toward
Saturday :',-,--

a.Positivev:nitia13.841.08".07,.J,i
negative

'Deficiency aas +n fined as a rating of "3" or leis on na-h scale

2 9



THESE STUDENTS (the Primary Target Group) RATED SIGNIFICANTLY HIGHER
on all items at the time of their last teachine session than they did
at their first teaching session. rar fewer of thee were judged by
their teachers to be deficient in these traits at the end of the year
than had been the case at tne oeginning of the year. Initially, from
35% to 58% of this group were rated as being deficient. By the ena of
the program year, fewer than 20% were rated as deficient in any one
area.

THE LEARNING DISABLED

OF THE 22 PUPILS diagnosed as "Learning Disabled" by the consultant
specialist, 18 received a diagnostic battery consisting of five tests
in the fall and again at tne end of the program year. The results of
the test comparisons are found in Table 7.

Table 7-

Results of Further Screening and Final Testing of Pupils
Identified to to 'enrntr7 -Isabledo

Name of
Test

:L-nber of
Pupils
Given Mean Ltandara
Test E.-viati::

p Range of
Scores

Beery

Peabody

Goodknough

OseretsK y

Sievers

Pre 18 5.33
Post 18 61.77

Pre 18 53.11
Post 13 l6.72

Pre 17 75.47
Poi L 17 93.82

Pre 13 59.54
Post 13 79.77

Pre 15 46.39
Post 13 -0.72

2.9
:

5 78.01.,12.67

13.73 433 c.11
15.27

9.87
.64 4.0111).24

r,83
_7.11 7.59 01

6.97 12.26 4.01
9.22

33-66
36-86

38-94
39-101

58-92
70-137

47-75
68-91

35-56
41-79

'Results of tests arri given in months. The one exception
is the Goodenough-Harris wnich yields a standard score
with a mean of 130 and a standard deviation of 15.

As can be seen ON THE FIRST ADMINISTRATION, learning disabled pupils
scored, on the average, at approximately normal levels for their age
on the Peabody Picture Vocabulary Test (1959), and Oserstsky Motor
Proficiency Tests (1969). At the same time, they scored considerably
below the average on the Goodenough-Harris Drawing (1963) and Sievers
Differential Language Facility tests and somewhat below average on
the Beery Visual Motcr Integration (1967) test.

THE RESULTS OBTAINED IN THE FOLLOW-UP BATTERY show that there were
statistically significant changes in all tests. Pupils achieved
scores considerably above average on the Peabody, Oseretsky, and
Sievers tests. They scored at approximately average levels on the
Beery and somewhat below average on the Goodenough- Harris t-st.

19



LOW INTELLECTUAL FUNCTIONING Y_-%2ALLY RETARDED

OF 33 PUPILS REFERRED for psychological ,,valuation because of
apparent low intellectual functioninc or mental retardation on
the basis of scores on the Slosson, 28 were further tested using
the Stanford-Binet Intelligence Test (1960) and the Vineland
Social Maturity Scale (1953).

Of these students, ELEVEN WERE DIAGNOSED AL: IALLING WITHIN THE
LEVELS of borderline retardation qg mild retardation as defined
by the AAMD. Eight of these eleven pupils were retested at the
end of the program year. Comparison of the Initial and final
testings indicated:

Stanford-Binet Intelligehce Test f e mean mental
age for this group was 41.63 7on.s first
administration while the standard deviation was
4.68 mental age units. The scores ranged from 32
to 46 months. The mean on the second <.iministra-
tion of the test was 53.75 months and the standard
deviation was 3.87 months. The corparison made
between the two means for these eloht pupils yielded
a paired comparisons t of 2.94 (E<.05).

Vineland Social Maturity Scale - The mean social
age received on the first administration of this
test was 51 months and the standard deviation was
8.48 months. The mean on the second administra-
tion of the test was 60.29 months and the stan-
dard deviation was 8.38 months. The Fared ob-
servations t test comparing the two mans was
2.76 (2..05) .

IN SUMMARY, OF THE 33 STUDENTS REFERRED .77()It PSYCHOLOGICAL EVALUA-
TION ONLY THREE FELL WITHIN THE LEVELS OF 110,DERLINE RETARDATION
ON THE FINAL TESTING. The consultant specia3ist for mental retar-
dation, in reviewing these findin4s, stated that they would seem to
indicate that the initial test performances cf the children (which

were indicative of low intellectual capacity) were reflecting limi-
tations in performance rather than capacity. Stated differently,
the results of the first test administrat3on possibly flected the
debilitating effects of early disabilities and/or lack of opportu-
nities for learning experiences.

GIVEN A PROGRAM FOCUSED ON INDIVIDUAL NEEDS, THESE CHILDREN RE-
VEALED THAT THEY WERE ABLE TO LEARN. In addition, they were able
to communicate these learnings on their tollow up test protocols.

20
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EMOTIONALLY HANDICAPPED

OF THr 2,9 SATURDAY SCHOOL STUDENTS IDENTIFIED AS HAVING EMO-
TIONAL PROBLEMS, 241 remained in the PCEE Program until the
end of the year. Of these, 239 pupilslyntered kindergarten
in the school district in the fall, 1972.

RATINGS TAKEN A YEAR APART by both parents and
teachers are summarized on the following two pages. 1111K1.11.1".

A page from the Beery Test administered to oneof these students.

\
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Cop7right, 1964, Keith 14 bm7 and Norman A. Ikktentoa, Chicago
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4

Comparison Ratings by Their Parents: One Year Apart

OF THE 239 PUPILS IDENTIFIED AS EMOTIONALLY HANDICAPPED,
223 were rated by their parents on 16 three-point items
from the Glidewell Scale (1959) at the time of their entry
into the Saturday School Program and again, one year later,
at the. time of entry into kindergarten. The comparisons of
the parent ratings are shown in Table 8.

THE RESULTS SHOW that
PCEE pupils identified
as hav1ng emotional
problems were rated by
their parents as having
significantly lower
symptomology upon
entry into kindergarten
than had been the case
upon entry into the
PCEE Program one year
earlier.

V15 OF THE 16 THREE-
INT RATING SCALES,

the means were signi-
ficantly lower upon
entry into kindergarten
and there were also
fewer pupils rated as
displaying above aver-
age symptomology than
there were upon entry
into the four year
old program.

IT MAY BE CONCLUDED
that Saturday School
students identified
as having emotional
problems Substan-
tially improves in
the areas of inter-
personal inter-
action, psycho-
physical symptoms
and behaviors as
assessed by their
parents.

22

Table 8

Summary of Results Comparing Parents' Ratings of the Glidewell Items
for PCEE Pupils Identified as Having Emotional Problems at the

Time of Entry,,Into the PCEE Program and Upon Entry Into
Kindergarten (N.223)

roport on rate a am°
1

Moan
Standard average symptrology:
DeViation

1. Feting (too
much or too
little)

1971 .90 .72
1972 .62 .65

2. Sleeping(too 1971 .46 .t2

such or too 1972 .26 .49

little)

- 5.22 4.01

- 4.74 <.01

3. Stomach ir- 1971 .29 .50
.4 < 1regularities 1972 .27

4. Getting
along with
children

5. Getting
along with
adults

1971 1.09 .70
1972 .70 .69

1971 1.00 .77
1972 .53 .76

6. Unusual 1971 .61 .62

fears 1972 .36 .65

7. Nervousness 1971 .45 .55
1972 .36 .53

S. Thumtsucking 1971 .50 .81

1972 .40 .73

9. Overactivity 1971 .68
1972 .43

10. Daydreaming 1971 .45
1972 .36

11. Temper
Tantrums

12. Crying

.74

.63

.53

.51

1971 .86 .56
1972 .62 .56

1971 .96 .58

1972 .79 .57

13. Lying 1971

14. Tearing or
breaking
things

1972
.62 .53
.51 .54

1971 62 .52
1972 .31 .47

15. Wetting 1971

16. Speech

1972
.55 .73
.37 .64

n.s.

-6.39 c.01

-7.46 (.01

-4.79 (.01

- 2.23 <.05

-3.11 4.01

-5.50 (.01

-2.42 4.05

-5.88 (.01

-4.36 <.01

- 2.94 4.01

7.94 <.01

-4.23 4.1)1

1971 .54 .69
1972. .23 .53

-7.81 4.01

161 68
120 54

92 39
52 24

64 27

56 25

187 79
130 59

165 70
89 40

127 54
71 32

100 42
73 33

69 29
56 2S

121 51

81 36

105 44
7$ 35

176 74

151 68

190 84

160 71

140 59
110 49

140 59

68 30

96 40
63 28

98 41
41 18

*Above average symptomology was defined as a rating of '1' or '2" on
each three -porn'

3 3



Ratings by Saturday School and Klncer3arten Teachers:
A Year Apart

THE 239 PUPILS identified as emotionally handicapped were
rated by their teachers on those rive items of the "Kin-
dergarten School Adjustment Scale" which were identical to
the items of the "Nursery School Adjustment Scale." Com-
parisons were made for these pupils between ratings made
at the time of entry into the Saturday School program and
exit from the four year old program and at the time of entry
into kindergarten. The results of these comparisons are
given in Table 9.

Table 9

A Summary of Initial, Final, and Follow-Up Teacher Ratings on
Items of the Nursery and Kindergarten School Adjustment

Scale for Pupils Identified as Having
Emotional Problems

StanZard
Mean Deviation t

Deficient*
p N ,

1. is ationships Initial 3.06 1.06 7.91
with :Norm Final 3.63 1 13 2.34

follow-Up 3.86 .97

2. lalutionships Initial 3.24 1.09
with Teacher8 Final 3.71 1.00

6.99

Follow-Up 3.80 1.02
1.09

3. Creative Use Initial 3.38 1.00 10.51
of Individual Final 4.09 .0 -2.01Activities Follow-Up 3.90 .92

4. Eigrs of Be- Initial 3.41 1.11 7.15haviorAl Final 3.90 .93
1.

Inssattsity Follow-Up 3.92 1.06

5. Signs of Be- Initial 3.56 1.1C 3.65
havioral Final 3.80 1.02

62Zerantricity Fol 7w -Up 3.94 1.04
1.62

68(.01
36

4.05
18

S3<-01
30

n.s.
20

.01 39

.05 9
14

46<.01
16n.s.
31

4.01 37
28

n. s.
24

28
15
$

22
12
8

16
4

6

18
7

13

15
12
10

*Deficiency was defined as a rating of '2" or less on each five-
point scale.

IT WAS FOUND THAT AT THE END OF THE SATURDAY SCHOOL YEAR pupils
identified as having emotional problems were rated by their Satur-
day School teachers as having improved relationships with both their
peers and their teachers; being more creative in their use of in-
dividual activities; and, showing fewer signs of behavioral immatur-
ity and eccentricity as compared with their initial ratings.

AT THE TIME OF ENTRY INTO KINDERGARTEN, these pupils generally main-
tained the gains they had made upon exit from the program in the
areas of relationships with teachers and showing signs of behavioral
immaturity and eccentricity. In the areas of relationships with
peers, these pupils were rated somewhat nigher by their kindergarten
teachers than they had been at the end of the Saturday School year,
and in the area concerning the creative use of individual activities,
they were rated somewhat lower. These findings may be inferred from
both the results of the paired observations t tests with their
att. 'dant means and the differences in the proportions of pupils
fouzid to be deficient on the items at the three rating times.

23
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SIX HUNDRED AND SEVENTY PARENTS PARTICIPATED AS TEACHING ASSISTANTS
in Saturday School over a sufficiently long enough time to be rated
by teachers at both the beginning and end of the program year on
their use of appropriate teaching techniques and their accomplish-
ing of the task objectivr,2 assigned to them. The comparisons of
initial and final ter- -tings of parents are given in Table 10.

Table 10

T.-- al and Final Teacher Ratings or ?are-', s' Performance In
Saturday School (N -670)

Standard Deficient
Item Mean Deviation

1. On time for 1.93 .26 41 n.s. 43 7
planning Final 1.93 .26 1.7 7
session

2. Willing vs. ;Initial 4.22 1.03 175 26
unwilling to ;Final 4.50 .91 7.99 (.01 83 rIparticipate

1

3. Used apprc- 'initial 4.02 .85 186 28
prate vs. in- !Final 4.41 .75

15.15 c.01 89

appropriate 1

teaching
techniques

i

4 Used posi- Initial 4.04 .90 181 27
tive vs. nega- Final 4.43 .77 14.44 <.01 92 14
tive reinforce -
sent

5. Accomplisi,ed ,Initial 4.27 .83 132 20
vs. dii not ,Final 4.61 .66 13.19 4.01 57 9

accomplish the
tazic assigned

*Deficiency was lefined as a rating of "3" or less on eaoi five-
point scale.

IT MAY BE SEEN IN THE TABLE that over 70% of the parents participat-
ing in Saturday School were initiarriTilaged to be using appropriate
techniques and accomplishing the tasks assigned to them. An even
larger majority, more than 85%, of these parents were judged to be
performing adequately during the final sessions of Saturday School.
There were statistically significant changes in the direction of
greater uae of appropriate teaching techniques and positive rein-
forcement as well as in parent accomplishment of the tasks assigned.
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EACH PARENT RECEIVING HCME VISITS was rated by the teacher on her
attitudes toward the teaching session, the teacher, and the child
at the beginning and end of the program year A total of 704 par-
ents were rated twice. The results of the comparisons made during
the first or second home visit in the fall, 1971 and the last home
visit in the spring, 1972 are given in Taple 11.

Table 11

A Summary of Initial and Final Te.cher Ratings of Parents' Attitudes
Toward the Home Teaching Session, the Child, and the Teachers

Item h
Standard

Mean Deviation t P
Deficient

N li

Parent attitude
toward teacher
sessions

Initial
704Final

Initial
703Final

Initial
703Final

Initial
7(2Final

Initial
702Final

Initial
702Final

Initial
702Final

Initial
702Final

Initial
702

Final

Ini .al
702

Fin..'..

Initial
Final 701

4.17
4.62

4.17
4.15

3.74
4.43

3.94
4.51

3.50
4.21

3.62
4.30

3.57
4 29

3.74
4.41

4.35
4.77

4.32
4 65

4.07
4.63

.92
11.47 <.01

.66

.92
.76 9.41 4.01

1.03
.79 16.17 c.01

.94

.73 14.42 <.01

1.03
16.33 t.01

.90

.97
.84 16. .0159 ,

.97
17. .0135 4.83

.97
17. .4i42 4.80

.81
12. .79 401.56

.84
.72 8.63 <.01

.97

.69
14.12 4.01

176
62

175
70

290
101

228
78

342
176

323
121

347
128

288
106

128
14

140
61

207
62

25
9

25
10

41
14

37
11

49
25

46
18

49
18

41
15

18
5

20
9

30

9

a. Positive vs.
negative

b. Interested vs.
disinterested

c. Self-confident
vs. lacking self-
confidence

Parent interaction
with child

a. Accepting vs.
unaccepting

b. Aware vs.
,ware of needs

c. Motivation pos-
itive vz. negative

d. Reinforcement
positive vs. nega-
tive

e. Competent vs.
incompetent

Parent relation-
ship with teacher

a. Friendly vs.
unfriendly

b. Cooperative vs.
=cooperative

c. At ease vs.
ill at rase

Defici-ncy was defined as a rating of "3" or less on each five-point scale.

The interpretdtion of Table 11
is on the following page.
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IT WAS FOUND THAT INITIALLY:

a. Parents were rated by teacl 3 as being mainly posi-
tive toward, and interestE .n, the teaching session
both initially and finally, The large majority of
parents were rated both times as being friendly
toward, cooperative, and at ease with teachers.

b. A relatively large number of parents, however, were
found to be deficient in their attitudes toward,
and modes of interacting with, their children at
the beginning of the program year.

c. About one-third were rated as being insufficiently
accepting of their children and nearly one-half were
rated as being deficient in their awareness of their
children's needs.

d. Approximately one-half were rated as using inappro-
priate reinforcement and motivation techniques.

e. A little less than one-half were rated as not being
competent in their interaction with children during
the first home teaching session.

LARGE SHIFTS WERE OBSERVED in the summary of final ratings:

In ALL cases there were statistically significant changes
in the direction of:

more positive attitudes toward the teaching session,
better modes of interacting with children, and
better relationships with teachers.

Concomitantly, there were large decreases in the propor-
tions of parents judged to be deficient, especially in the
areas of parental self-confidence and use of appropriate
interactive techniques with children.
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TEACHER RATINGS OF PARENTS OF EMOTIONALLY HANDICAPPED PUPILS

THE PARENTS of 225 of the 242 pupils identified as having
emotional problems who stayed in the program until the end
of the year were rated by their child's teacher on three
five-point rating scales tapping parental interaction with
their children both during the first and last home teach-
ing sessions of the program year. The results of the com-
parisons between initial and final ratings may be found in
Table 12

Table 12

A Summary of Initial and Final Teacher Ratings of
Parents' Interacticns With Those Children Who
Have Been Identified as taving Emotional

Problems (11,225,

Standard Deficient
Rating Scale Mean Deviation t p $ I

Aware vs. .na- Initial 3.28 1.03 50 22
ware of child's 10.07 1.01
needs Final 4.06 .90 7 3

Positive vs. Initial 3.48 1.00 30 13
negative 10.11 (.01
motivation Final 4.20 .81 5 2

Positive vs. Initial 3.44 1.00 30 13
negative 10.75 t.01
reirforcerent 4.21 80 4 2

0Derl.iency Wdi letermired as a
point scale.

rating of "2" or lees on each five-

THE RESULTS SHOW that the vast majo'ity (93% to 96%) of
parents of pupils identified as having emotional problems
were judged by their children's teachers to be aware of
the child's needs and to be using appropriate motiva_ion
and reinforcement techniques at the end of the year as
compared to only 78% to 87% so rated at the beginning of
the program year. There were also statistically signi-
ficantly higher mean ratings observed on all three
scales at the time of final ratings cor.pared to those
made initially.

27
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ALL SATURDAY SCHOOL TEACHERS were rated by the project director
at the beginning and ena of the project year on their use of
appropriate motivational techniques, awareness of children's
needs, and accomplishment of task objective. The results of
these initial and final ratings are summarized in Table 13.

Table 13

Sumbary of Teacher Ratings Made By the Project Director in
Saturday School at the Beginning and End of the First

Project Year tt4=25)

Its

Standard
Mean Deviation t

Deficient
p M %

1. Used appropriate Initial
vs. inappropriate Final
teading tecnnigues

2. Aware vs. un- Initial
aware of children's Final
seeds

3. Used positive Initial
vs. negative Final
motivation

4. Used positive Initial
vs. negative re- Final
inforcement

S. Accomplished Initial
100% vs. 0% of Final
task objectives

3.56 .64 10.00
4.44 .70

3.60 .57 6.40
4.32 .68

3.76 .65 5.00
4.44 .57

3.72 .63 27
4.44 .57 4.27

3.40 .57
00

3.24 .37 4.00

4.01
11 44

3 12

, 3$
4.01

3 12

4.01
7 22
1 4

8 32
4. 01

1 4

14 SO
4. 01

4 16

4Deficiency is denoted by a rating of '3' or less on each five-point

scale.

THE RATINGS INDICATED that while at the beginning of the first

year of project operation from one-fourth to more than one-half

of tne teachers were judged to be deficient on the items of the

Teacher Rating Scale, at the end of the year most of these

teachers had sufficiently changed so as to be no longer rated

as deficient. The results also show that there were statistic-

ally significant changes on all scales in the direction of more

positive final ratings.
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ALL SATURDAY SCHOOL TEACHERS were rated by the project director
both at the beginning and end of the project year on their modes
of interacting with parents and on their effectiveness in demon-
strating appropriate teaching techniques to parents. The compani-
sons of these initial and final ratings are given in Table 14.

Table 14

Summary of Ratings of Teachers' Interaction With Parents in
Saturday School at the Beginning and and of the

First Project Year (Bw25)

Standard Deficient'
Item Mean Deviation t p N I

1. trident vs. not Initial 3.72 .60 7 28
4.33 CO1evident respect for Final 4.2$ .60 2

parent competencies

2. Positive vs. Initial 3.76 .S9 8 32
1.00 CO1

negat_te rela- final 4.52 .64 1. 2 8

tionship with
parents

3. Effectively vs. Initial 3.56 .70 12 48
4.53 C01

ineffectively dem- Final 4.32 .61 3 12

onstrat.td appro-
priate teaching
techniques to
parents

4. Effectively vs. Initial 3.68 68 9 36
4.53 CO1

ineffectively dem- Final 4.44 .57 1 4

onstrated positive
motivation and re-
inforcement tech-
niques to parents

'Deficiency is denoted by a rating of '3* or less on each five-point
scale.

THE TABLE SHOWS that, again, one-fourth to one-half of the teachers
were judged to be deficient in the areas rated initially, but that
by the end of the year fewer than 15% of the teachers were found to
be deficient In their interactions with parents. In addition,
statistically significant changes were found on all scales showing
teachers to be interacting more positively with parents at the end
of the project year than at the beginning.
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THE RESULTS WHICH HAVE BEEN PRESENTED clearly in-
dicat3 that the Saturday School Program has been
effective with students, parents, and teachers.

THE STUDENTS, as a whole, have shown growth
both in cog:litIve and affective areas of
development. Preliminary follow-up has
shown these skills to be maintained. Special
assistance to the handicapped, whether they
have evidenced emotional or learning diff'-
culties, has resulted in the amelioration of
these problems.

THE PARENTS, as a group, have shown increas-
ingly positive modes of perceiving and inter-
acting with their children. They have shown
appropriate teaching techniques including
reinforcement procedures and accomplishment
of task objectives.

THE TEACHERS were found to have increased
their use of appropriate teaching techniques
and in the positiveness of their relation-
ships with children and parents. Continual
teacher planning and assistance by consult-
ants have aided this staff development.

While it has not proven possible to change 100% of
each group on every aspect measured, THE PROGRAM
has apparently effected CONSIDERABLE CHANGE in the
VAST MAJORITY OF PUPILS, PARENTS, AND TEACHERS IN-
VOLVED IN IT.

THE EVALUATION OF ALL COMPONENTS OF THE PROJECT WILL
CONTINUE for the next one and one-half years. This
evaluation will include not only each new group of
pupils and parents in the Saturday School Program,
but it will also be broadened in scope to follow up
the pupils as they progiess into the primary program.
Where possible, attempts will be made to alsp gather
data on parents after they have left the program.

30
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APPENDIX E

AN ANALYSIS OF FIRST GRADE STANFORD EARLY SCHOOL ACHIEVEMENT SCORES IN THE
FERGUSON-FLORIZSANT SCHOOL DISTRICT

11/28/73

INTRODUCTION

During September, 1973 the SESAT Level II was administered to first grade

grade students in the Ferguson-Florissant School District. The purpose of

this study was to examine the results of that testing program. Specifically,

this study was designed to determine the effects of reading instruction at

the pre - school and Kindergarten level on the reading achievement of begin-

ning first grade students.

PROCEDURE

The attached table contains scores on the SESAT Level II administered to

first grade students included in the study. Student scores on both the Word

Reading and Sentence Reading sub-tests are grouped in frequency catagcries

according tc stanines. Also included on the table are the expected frequen-

cies at each stanine level for both sub-tests. Those frequencies were

obtained using a stanine conversion table based on normal curve percentages.

Given a normal distribution, for example, 1, per cent or approximately 30 of

the 741 students who took the Word Reading sub-test would be c-,pected tc

score at the 8th stanine, 89 would be expected to score at the 7th stanine,

etc. Expected frequencies were similiarly computed for each stanine level

by multiplying the conversion percentage by the total number of students who

took each sub-test. Using this method observed and expected frequencies

were compared at each stanine level using a Chi-square technique.

E- 4 4



RESULTS AND INTERPRETATION

The value of Chi-square calculated for tooth sub-tests was greater than the

critical value necessary for significance at the .001 level. The differences,

then, between the observed and expected frequencies are statistically signi-

ficant.

In the case of the Chi-square test, it is necessary to examine raw data to

determine the direction of the differences. In order for the direction of

the differences to be in favor of the observed or actual scores, the ob-

served frequencies at stanines 6 through 9 should be higher than the expected

frequencies while the observed frequencies at stanines 1 through 4 should be

lower than the expected frequencies.

The attached table shows that the differences on the Word Reading sub-test

are in the direction of higher observed frequencies at the upper stanines

indicating that the observed scores are significantly higher than the ex-

pected scores. The observed frequencies in fact show a straight linear

progression from the lowest to the highest stanine, i.e. the fewest scores

fall at the first stanine while the remaining scores increase proportionately

with an increase in the stanine level.

The scores on the Sentence Reading sub-test do not fall into the same

pattern. It is clear from the raw data, however, that the observed and actual

scores are for the most part higher than the expected scores at the upper

stanines. Of the 643 students who took the Sentence Reading sub-tests, for

example, 180 scores were at the 9th stanine. The expected frequency at the

9th stanine for 643 students is 25.72. Obviously the difference between the

observed and expected frequencies at this stanine level accounts for much of

the overall difference between frequencies on the Sentence Reading sub-test.

5



On the same subtest, 398 scores fell above the 5th stanine. Given a normal

distribution, 257.20 scores would be expected to fall above this average

range. That clearly indicates that a significant number of students scored

at above average levels on the Sentence Reading subtest. Only 177 of the

643 students who took the Sentence Reading subtest scored below the 5th

stanine. Again, given a normal distribution, 257.20 of the students who

took the sup test-would be expected to score below the average range.

CONCLUSIONS

It is possible to conclude from this analysis of the data that the first

grade students who took the SESAT Level II scored at levels significantly

higher than might ordinarily be expected of students at the same age and

grade level. The reason for the difference between the observed and expected

scores is open to interpretation. The results strongly suggest, however, that

reading instruction at the Kindergarten level is resulting in significantly

higher levels of reading achievement at the beginning of the first grade.

Since a number of the students included in the SESAT testing also partici

pated in the Saturday School Program, it is not possible to attribute the

higher scares solely to the Kindergarten reading program. Since the Saturday

School Program provides for the development of prerequisite reading skills,

a combination of both program,. probably resulted in the higher scores. In

any case, it is clear that 'Audents entering the first grade are demon

strating a high level of reading achievement.

6
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A COMPARISON OF OBSERVED AND EXPECTED FREQUENCIES ON THE SESAT LEVEL II

ADMINISTERED IN SEPTE4BER,1973

Stanine Conversion
Percentage

Word Reading

Observed Score Expected Score

Sentence Reading
Observed Score Expected Score

9 .04 190 29.64 180 25.72

8 .07 131 51.87 65 45.01

7 .12 130 88.92 71 77.16

6 .17 101 125.97 82 109.31

5 .20 78 148.20 68 128.60

4 .17 58 125.97 77 109.31

3 .12 23 88.92 39 77.16

2 .07 21 51.87 36 45.01

1 .04 9 29.64 25 25.72

=7.=11.

741 741.00 643 643.00
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APPENDIX G

STATE DEPARTMENT OF EDUCATION

Special Education Section
Jefferson Building

Jefferson City, Missouri

* * * * * * * * * * * *

Regulations Governing the Securing of State Aid for
Special Classes for Exceptional Children

-970

REMEDIAL READING

I. THE REMEDIAL READING PROGRAM

The purpose of this bulletin is to indicate the means of providing special
instruction for pupils with deficient reading skills and the procedures of
meeting the legal requirements for state aid for such instruction. (See Senate
Bill 15, 74th General Assembly, Sections 163.151, 178.260, and 178.270,
Missouri School Law.)

A school board establishing special classes in remedial reading for the first
time should notify the State Department o, Education (Section of Special
Education) before July first of its intention to establish such a class or classes.

II. ELIGIBILITY OF PUP)LS

Pupils possessing deficient reading skids in relation to their reading potential
may be considered as candidates for this program. Pupils suspected of needing
remedial reading services should be referred for a comprehensive diagnostic
evaluation. Assessment should be made in at least the following areas: intellectual,
visual and hearing acuity, visual and auditory discrimination, and trading
achievement. On the basis of the diagnostic findings a placement committee
consisting of the remedial reading teacher, regular class teachers, the admin-
istrative officer of the school, and other selected personnel shall determine the
eligibility of ,ach pupil referred. Although, many factors go into determining
a pupil's eligibility for remedial reading, in the final analysis there must be
a reading deficiency in relation to their reading potential.

The reading deficit for any given pupil may be determined by comparing the pupil's
actual reading achievement with his projected reading expectancy.

Information:

Reading achievement

Reading achievement may be assessed by any of several tools available
commercially for this purpose.

Reading expectancy

Reading expectancy may be determined by any of several methods, but the
following formula has proven to be reliable.

I.Q. x years in school* = 1 = Reading Expectancy**

3



*In determining years in school, omit kindergarten.
**Guy L. Bond and Miles A. Tinker. Reading Difficulties: Their Diagnosis and
Corr ction. Meredith Publishing Company; New York, New York; 1967; p.93.

Intellectual assessment

Approvab.- individual intelligen '-e tests:

Wechsler IntelLgence ScaJe for Children
Stanford Binet

Peabcdi Picture Vocabulary Te3t
Slossen

Others with State Department of Education approval

scores can be no older than S years.

Reading Def.:it Chart

As an indication, pupils who exhibit the following reading deficits relative to
their grade in school may be admitted to a remedial reading program.

Grade

1.5 2.4

2.5 - 3.

3.5 5.4

5.5

Peadin; Deits_tt (RD)

expctincv

?o, ,ILPieverient

Subject IQ = 110
CA = 7.3
MA = 8.0
Cr = 2.2

(RE) = 110 x 1.2 + 1 = 2.3
100

(RA) = 1.8

Reading Deficit
(Disability)

.50 of a year

.75 of a year
1.00 year
1.50 years

Rferrirw to the reading deficit chart under information, we find that a pupil
in grade', 1.5 2.4 should have a reading deficit of .5 if he is to be consiC_Hred
,sr remedial reading instruction. Since our example subj_ct does have a RI) of .5,
then would be eligible for remedial reading.
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ADMISSION TO CLASSES

Based on the recommendations of a placement committee and in keeping with state
eligibility requirements, pupils shall be placed fft---reinedial reading program.

Pupils shall be scheduled for regular periods of instructional work for at least
twice a week and preferably more often if possible. Individualized group instruc-
tion, generally consisting of 3-6 pupils, is recommended to achieve maximum
program efficiency with one-to-one instruction whenever necessary. The remedial
reading teacher should be responsible for seeing that a child is removed from
the remedial reading program as soon as his reading problem has been corrected.

Pupils seen as an entire group in the regular classroom in a developmental
reading program shall not be considered enrolled in a remedial reading program.

IV. SIZE OF CLASS (POTENTIAL CASELOAD)

An "approved special class" in remedial reading is the "potential caseload"
assigned to one full-time qualified remedial reading teacher. The "potential
caseload" shall consist of 50 to 100 pupils meeting state eligibility require-
ments. It is not necessary for the entire "potential caseload" to be attending
remedial classes at any given block of time. The "potential caseload" represents
the number of pupils that will receive remedial reading services during the course
of a full academic year. It ill be necessary, however, to provide remedial
reading instruction for no less than 30 pupils and no more than 50 pupils during
any one week.

V. ADMINISTRATION AND SUPERVISION

The administrative officer (superintendent) of the school shall be responsible
for the admission of children to remedial reading classes. The administrative
officer, the building principal, and the special supervisors should work out with
ice remedial readin, teacher a satisfactory plan of administration and supervision
for the remedial reading program. Su711 a plan should include an opportunity fot
the remedial reading teacher to corsult with parents, teachers, and specialists
to whom the child may be referred.

Tice administrative officer shall be responsible for submitting all information
required by the State Department of Education leading to program approval.

VI. RECORDS

An individual record shall be kept for each child enrolled in the remedial reading
program. Information from the home, from medical sources crom classroom teachers,

and frcm others should be included in the remedial reading c-acher's file for

each child. A record of referrals medica, psychological, and others should

be kept for each pupil in the program.

VII. CERTIFICATION STANDARDS FOR REMEDIAL READING TEACHERS

A. Baccalaureate degree from an ccredited college cl univer,-;itv

B. A v-' id certiff,-ite (Elementary preferrc0

C. Goursework for permanent certification:



I. Teaching of Reading 2 hours

2. Methods of Remedial Reading or Analysis and Correcticn of
Reading Disabilities 2 hours

3. Individual Intelligence Testing or Psycho Education Measurementt 2 hours

4 Practicum in Diagnosis of Reading Difficulties 3 hours

5. Practicum in Remediation of Reading Difficulties 3 hours

*Psycho-Education Measurement Coursework must include the administration
and interpretation of one or more of the following individual ability tests;
the Stanford Binet, the WISC, the Slosson, or the PPVT and may include other
tests important to a remedial reading program.

D. Coursework for two-year certification

Applicant must have a Baccalaureate degree and must have completed three (3)
of the courses listed above for temporary cerification.

STATE AID

The approvable caseload, as determined by the State Department of Education, in
---,ccordance with State Board regulation, is 50 to 100 children enrolled. Approved

full -time programs will be apportioned at the rate of $3,500 per year. Potential
caseloads under 50 may be approved only afte investigation by the State Depart-
ment of Education. An approvable potential caseload submitted on or before
October 15 will be used for apportionment. No program will be approved for less
than half-time.
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APPENDIX H
Workshop - Remedy-A. 1?eading Specialists
Section of Special i7,clucaluon
Mo. State Department of Education

PLANNING FOR A REMEDIAL READING SPECIALIST PROGRAN/I

Dori s M. Stump:,
Assistant Superintendent for Elementary Education
Ferguson-Florissant School District

All of us in this room recognize, I'm sure, the well accepted fact
that inability to read effectively is the single most important cause
of school failure. Children who have problems in learning to r,ad,
well deserve the special help which a rem2dial reading, specialist
can provide them. But setting up an effective remedial eeading
specialist program in the schools takes time, it requires careful
planning, it takes participation by all individuals who will be affected
by the program, and it takes some expert knowledge.

Many schools have inaugurated programs designed to h2lp those chil-
dren not progressing at a rate corntyiensuratt with their ability. The.
administration and operation of such programs differ widely; some-
times because of the belief that one administrative setup h-as certain
advantages over anotiier, while in other cases, perhaps, the choice
is made on the basis of financial or oth-2r limiting factors. Regard-
less of the particular design or extent of th- district's remedial
reading program, certain procedures for effective implementation
should b2 considered.

The procedure s presented h-re in planning for a remedial reading
specialist program come in part from the literature available on
successful programs, and a -e also based, in part, on those followed
this past year by th,-t Fergu on-Florissant School District of St. Louis
County in planning our rem 2(11;11 reading services for 17 Eden tary
schools. Since due to certain growth and financial conditioe s we have
been without our program of remedial specialists for a pc riod of so:n
six years, we have had an opportunity in rein statin(t pr(ertram to
avoid a few of the pitfall s had experienced in th( pcu t. Hopefully,
some of the prod dures we have u-;erl could Le applic able to your
situ-ition, be it old, new , Or ill" ren, w
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"Planning for a Remedial Reading Specialist Program" will be discussed
under the headings of I) Forming a Planning Committee, II) Making
Crucial Administrative Provisions, III) Selecting the Remedial Teachers,
IV) Providing Inservice Training, and V) Planning for Program Evaluation.

1. Forming a Planninc, Committee

The successful "setting up" of remedial reading services begins with the
commitment cf the superintendent and his staff. Support and encourage-
ment from the superintendent goes a long, long way in stimulating any
new or revised program. Such commitment must extend well beyond
the fact that the program of special education is reimbursable by state
funds. It must evolve from a deep concern that every child have an
opportunity for maximum achievement in the essential skills of reading
and, thus, in all area's of the curriculum so tremendously dependent
upon mastery of this basic tool of learning. The superintendent's staff
can set the planning in motion by organizing the reading committee.

The committee should :_nclude representative teachers from all instruc-
tional levels, personnel from reading related services, students, parents,
and administrators. All groups should be representcd, because the
reading program should not be separated from the larger administrative
and instructional organization of the school. Nor should it be. thought
of as the peculiar property of a certain level or department in the
school, such as the primary unit or the English Department. The
committee membership might also include from time to time, university
consultants in reading, or state department representatives. By pooling
information, and planning jointly, a program of quality and ,_oordination
can emerge.

The tasks of a reading study committee begin with surveying current
literature on the subject of teaching reading; reviewing the total program;
discussing ..valor problems; and making plans for resolving them.

Those rnernbrs N.,,h,) possess special interest and competence in corrective
reading instruction can provide the leadership for implementation of the
district's remedial reading en,ices once the need for such services has
been do termincd. Planning sho'ild probably extend for a period of at
least o:,, year before the program Th! planning group will
have at least four major tasks.

I. The fir -.t ta,-.4: to cork out the prnce dm es for identifyiny
which child r( are a( 411 illy_ rem, -hal r,,y1( rs. For this, we pre-
prd a tt achr r handout (

o
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a. How children are classified as remedial readers.

b. What data the teacher should provide on students considered
to be remedial readers. This included sex, date of birth,
number of years in school, I.Q., name of I.Q. test, date
given, and examiner.

Our reading consultants then administered a standardized reading
achievement test to all potential candidates; counselors gave the
Wisc where needed; and the reading expectancy was computed.

Those children showing a significant deficit based on the com-
parison. of the reading expectacy and the actual reading achievement
were, of course, considered as candidates for instruction by the
remedial specialist. Further individual diagnosis and staff con-
ferences will help the remedial specialist determine her priorities.

2. A second important task may be to assist the school staff in
establishing objectives; in deciding what is wanted. Before a school
"jumpsACo" a remedial program, it must decide what the program
is expected to do, and how it is to be done. Such rather basic
questions as the following need to be answered:

a. Should the program be primarily a preventive program serving
younger children with diagnosed disabilities in pre-reading
essentials? Or should it be compensatory, assisting those
older students to make up for skills they have lost out on
somewhere along the way in school? When determining who
will receive the services of the reading specialist, some priority
should certainly given to prevention and to first stage
remedial cases. The longer reading failures go uncorrected,
the more complicated and severe they are likely to become.

b. Should Cie responsibility for the remedial pupil's reading pro-
gram still remain in the hands of the classroo .1 teacher with
the reading specialist assisting her by working with the pupils
two or three times a week, or can the specialist see the pupil
enough to place the responsibility for reading instruction
primarily in h'-r hands?

c Will all instruction follow a standard program of skills develop-
rr..nt regardless of specific pupil needs, or, rather, shouldn't
each child's program be tailored to alleveiate diagnbsd p.:rform -
ance de:icits with th spcialist drawing from a wide variety of

s?

d. Should rely. dial Pr.,-,f ruction by th spc, cli ;t always occur out
of the cla c- room , or can 5,o-ri sni group teaching tal place
in the regular room the regular teach, r, thi 11, as well ae,
the ',Au-lents, benfittin- from "seeine the sp ciati in actioa"?

554
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From discussion of basic questions as these a set of clear-
cut objectives for the first year of the program should be developed,
as well as a set of long-range outcomes desired.

3. A third important phase in planning would be to help the rezula-
teaching staff understand the operation of the...program. This may
include explaining to the teachers the information given in the
State Department guidelines, and clarifying the classroom teacher -
remedial reading teacher team responsibility for carrying out the
program. Teachers should also be helped is understand that the
rem 2dial instruction should be given reguiar curriculum status ,
and should be integrated with all phases of the remedial student's
reading instruction. The remedial reading teacher can do a batter
job if she can coordinate some of her work with what is going on
in the classroom. In turn, her help may be enlisted in finding
materials of the right difficulty level for use in regular class
activities. She will, undoubtedly, share her diagnosis of the child's
difficulty and be helpful in outlining steps that can be taken in the
classroom to supplement her work.

Such Lam effort can eliminate special reading personnel comments
such as those reported by Austin in the well known Harvard Report ,
"The First R". "Soma teachers arc not zImenable to suggestions.
They insist that children go through the grade level books irrespec-
tive of their level of attainment. ", or "Children in the reading
program arn't supposed to be given a regular mark on their report
cards, but some teachers give them a failing mark anyway." In
uncle rstanding the operation of the program, teachc rs should b.
helped to r alize the limitations, as well as the goals. For example,
remedial instruction cannot relieve the regular classi,,o-n of ppil
variability, and it cannot get dramatic results with all children in a
short period of time. Nor can the remedial reading special] st do the
work of an optical speciali or a clinical psychologist. W such
outside services are needed, teamwork is called for.

4. A final responsibility of the planning committee could 1)2 th
tion of _a_ remedial han-lbon!-, listmg a) diagnostic tools, b) su:';tested
materials, c) basic principle s of r,-n?diz,tior, and d) 1 schedules
and groupi pD.:>sib;lities.

a. I)iacmo: tic tools li:ted In th, h1ndbo:-)1, may include in addition
to study of d.,ta in tl clold!!: folder, diao,;,:, tic
te -,ts of radin,,,, gene r.11 in ;Ital ability, vir:ual-In -)tor, m(
an-1 c. « nt ration, auditory, and of !l A
brief d. -c rint)on of e is h ,1d b given, as N.vell o t, in jot-
didt,n- -tic u= -, ar.-! th 1( ' for v.1: CI it is zippropri.it, .

b. rl 111-if, rial li t qlculd co inf...),ori-
tion to li 1-p e p (1,t or.brin It -1, )iild inc ri 11 to ill
v How- 1, a 1-T1IIW ty le .

3O1
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Great progress has been rmide in developing hclprul mat rial s ,
but no single packaged process will ever meet the wide range
of personalities faced by the remedial teach: r.

c. Principles of remedial instruction v:ould undoubtedly include th-2
need for individualized teaching, continuous diagnosis, active
pupil participation, immrtdiate feedback, and variety in approach.

d. The model schedules and ways of grouping children would
illustrate, for example, that children with similar problems
may be taught in groups of from four to six, while the highly
distractable or the child with a severe deficit mu,-,t h2 taught
individually; illustrating also that while some children may need
daily lessons with The specialist, oth- rs may vork with her
two or 'three times a week, and with the classroom teacher in
a coordinated program on the other days. Tim2, too, should
be provided in the reading teacher'. schedule for cliaenosii,g,
planning, and conferring with tc. .1 s and parents.

Gans feels, as do many of us, that one lesson a week is just not
enough. Sh suggests that, "Where time is inadequate it would
seem wise r to experiment with an interis;ve-teaching plan. Under
this pl_an a limited number could receive a daily p.riM of h -1p for
five or six weeks, then, with some advice to teachers, their
individual work in regular cla s, room s while the speciali st worked
with anoth r limited number. In this Nvay real help could be given.
Experiments in intensive-help pro;,,rarn s hav,_ revealed excellent
results. Thy one-per-week period his to much loss to warrant
it s use. So urgent is th -2 need for, an-1 so encoraging are the
results of good into nsive-hrlp in-ograni s tint every cffor t should
be marle to extemi their use in order to reach each "

In planning the schedule, careful not to let the remedial le F:-011
be an ego threat to the pupil. lie should imt ff el mg)
nor is it desirable for him to h-tv to sacrifice recess, physical
education class, or any other activity which ht vain(' highly.
Other children will b ay.a of a fact tha a child i

scheduled for sp:cial help. Suc h activiti, nee_ d to b. int( rpret«I
to tIn_rn in a po: itive way. S-,-11 -tun( c: work don, in null al
session recreational r, adirz, ritteu, 0a11 .s
can given special 4,11: r, r cla ad} mt
improvement se s Lion c f,,e t, -o in g t11 -,4 oth, r
pupil 5, a r, 1 it, n to act

NT Crdc;:f 1 r

T11,. lit( 11,1, a,.-1 fli b .1 *, t. 1 e 111

for r- r,

care, of h for, tb p F.17'1 C.11: 1tr (14 fully 1,, )::1,)1, ,t,
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Sidney P. Maitland, Jr. , Pittsburgh, Pennsylvania's Superintendent
of Schools, has said, "Tile administrator nut release the creativity
in other people and find ways to make them free to do the things
they do well. Creative instruction is less likely to occur if
teachers, consultants, and specialists are too "preoccu. ed" with
space and materials problems. Matters which the school admini-
strator should take care of include the following.

(a) LS_Lace: Space must be provided for small groups and for
individual tutorial work. If no small rooms arc available, little
used ends of hallways might be partitioned off, as well as sections
of any oversize classroom. Classrooms that are to provide for
both the remedial teacher and her small group, and the regular
teacher and a somewhat larger group must have the space to
accommodate this team approach and the necessary acoustical tile
or carpeting to provide the sound barriers.

(b) Budget: If schools have individual instructional budgets it may
be wise to establish, at least for the first yea) , a district budget
for th- rem 2dial service s, to be certain that the program of each
school gets off to a good start. Certain pieces of standard equip-
ment and material s will be needed by every school. These include
tests, tape recorders, basic skill gams, high interest-low vocabalary
book collection:,, and a wide variety of practice materials. Once
a basic supply is insured, individual school s can add material s to
m2et more specific pup,' needs.

(c ) Nlaterial s Accessibility:: So that materials are readily available,
the reni«lial teacher rriu,t have ample opt n and closed storage and
filing space. If her teaching locale shift s from place to place within
the school, th n a ni Dyable material s cart on v.thich to "tote her
warts" is a wt lcome piece of equip-ri ent. She al so n-_.eds to b-
fairiv ni-itirials will be th _ re 'when shy needf.. them.
Al so, that she will material s other than those with which th:
stulent s have fail«l in the past. Gans tells of one reading teach- r
who having, "kept 1 Is supplies on a cafeteria cart awl nipvc,r1
about from ryx)l-- c under stairs to far end s of hall .. So strong,"
she say s, "v-as h15 II1ill1 nee with yotrig:.-.tr: th tt in in
spite cif no hou he hi 1p-d :,ev(iity-four children ov(. r se riw.ts
dlfflclrltit and 1( it hopyfnl about nine sc riouc.lv Lppy

we rt older an -I 11-id riencd con!,id( r;-.1,1t it in
their d b.for, h. Ft;11",( z1 E` WOri: VIth il. "

(d) Co ott :tc-ellie,: It in-:poi tant ti it th, one r, en 1, 11'ter-
pr,-_-t«1 tr, tl- p rt rte cif c-1,.ldr, . v.1 r!ic . 7 i r,. ti,

alit{ op) iity tL-c, ti r.1( r
ac I; it pr, . ei,! I d.

-a



-7-

Clear u-rlerstancling of the intent and procedures of the program
should alleviate the possibility of the parent feeling that any stigma
is being attached to the child. In fact, it should add significantly
to cornmu lity pride and support of the school's program. Also,
parents should be provided with concrete ways for them to share
the responsibility for the child's reading improvement. Such
suggestions will include - giving well earned praise, providing
time and materials for personal reading, and playing simple prac-
tice games togeth...r. Help to parents of preschool youngsters in
the form ot child-study groups or regular bulletins can help prevent
such contributing failure factors as ovL rprotection, high-pressuring,
or neglect of language experience.

(e) Testing: The division of pupil personnel will logically assume
the responsibility for the ability testing., while supervisors or class-
root 1 teachers can administer the reading, achievement ,.gists. This
initial load for individual intellil,ence testing may be heavy. It may
be necessary in the spring or early fall to block out several weeks
of counseling staff time for such test administration in order to get
the job done. On:.-e the em-rgency is over, the school should design
a regular sch-2dule of intellectual and reading achievement asqessmem,
say at two or three year intervals, so that fairly reliable data will
always be record( d.

(f) 571o01 Organizational Plan: As th principal and his :-taff
ize the school program at the_ 1),Onning of the yt ar and assign pupil
groups to class roan, teachrs th,y ncd to Iz( p the forellconling
rent -dial profzril,n in mind. No-rgrad«1 pla-is and it-11.i r- room ability
regroupirig plan--; facilitate tile_ remedial teaciiin,,, sipc in tleE.: plans
similar pupils ar, usually group, el tort tiler. If a ft;roup of
remedial pupil: of ti:a same in 1-truction vt 1 a l'E d to one
teacher, at lea- t for lag tLi;:( arts, instruction, t1-.- n t }i ri
teacher has r group already couvt n, d. (irads level t, ;en of
teaclicrs .h do t team r-spon can di, e id' };.Ch
regular t( r v b, 5.,-)-,-1-11,1. for atH
3!I ecpiell'Iy, v:orh clo ly th : *;t cudi

In ori',Iniinh:2 th, pr.hr, ip-tl /no: Con,- r
small( r th.n ;--tvr,-'( ,rte h fl r: of
the prirn Tt r , to.), at I ar,. 1( .

Nc;rlf. H d.f'. ,( th,
youny t t r

ura .

t_
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III. S, lec tine tin IZe ache rs

A third critical area in setting up an effective reme dial reading
program is th it of sel ecting the remedial specialists. Not only
must the Tel:lethal teacher possess the professional qu tlifications,
but certain essential personal qualifications are also necessary.

The profes:ional qualifications set forth bi the State Department
Division of Special Education appear to certainly b.; justifiable if
the reading specialist is, in fact, to possess( co:np7tencies b.yond
that which the regular classroom teacher po SSC' FSC s, many of whom
hold roaster's degrees. We would surely expect that the student
receiving instruction from a remedial teacher rather from his
regular teacher would 1.),, at an advantage, not at a di sad antAge.
Thus, this rxiit indlal assurance of special coap:tency is essential.
We might conceivably eventually al so want courses that deal with
diapno: tic teaching, motivation, the psychology of personality, and
sch-r)l -upervision.

In my opinion the personal qualifications necessary for remedial word::
are no les crucial than th. skill comp: tenni( s. Rem "dial teachers
should exhibit to stu lnnts arinth, confide nee in the it abiity, sincere
per:- inte rest, and animation and excite.ri nt in the teaching task::.
Th y must b.: patio nt, flexible, and adaptable. Th remedial ,student
often Iris conconniti,,,i personality characteristics h ninct he

d objective]; and dr all with if they are riot to jute rfc re
with th- le a rnilql which must take place.

JV. Pro\ ie1 n t In n rnfice

conf inning profe:,:.ion eleveley-n at of tin r, staff 171u:- t
b:. -uri el. Even the reef ntly train, d remedial p cialit will
b sefif from a di: 1.rict orientation v:orkshop at the initiation of th- new
pronr,:m, and et tli of ach n,-v'. year. Other
worl-, hope. ld nee fled. New rese arch in rt :'cling is

con-lec t, '1 contiruniii (it -ralitritions api licalde to the
cliayn., tic an-1 rem nation t rpr, led and applie
NI, (In- and t, Tic staff mu- I it( (ach and by
r, ii) h pr,,,iii. e of inc a (110(111,
1( a v: r, lz.1 t f I d ck rth-nc-ttion
r, ;Ji.tr,,t()s
11.r 1 It y ;(, ,p11- ,, orl ,1, 1, ..,f :*) an I int( To-

It r I I c,, / )1`-, Ile y r;111-4 1, 11.,,,Ar.)u:,111y
1 n: t r,,11 ti , rt

11,1'1 , ;+' t (1. t, !1,10y f1,, ( ;fort.
A ( l c , , 1 , 1 c v . 1 1 , ) , ) .1 u r

(1";,1,( t V HI 1) !II
,11 . : r I !-,1

ti .1

r,, v 1, f1, r
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they take place on the university campus or through district in service.

V. Planning for Proo ram Eva.lu-etion

The final critical area of responsibility in setting up a remedial
specialist program is that of providing for assc:ssinent of its
effectiveness. If realistic program objectives were specified, then
evaluation may be made in terns of the degree to which these
have bz..en met First year program objectives should obviously
well be different from those of a program in operation for five
or six years. Depending again on the pre-program stated objectives,
assessment may include such things as analysis of indivcidual pupil
reading ability, interest in reading, or self-concept outcom It
may further b.2 made in terms of staff and commiu-iity commitment
to the program, in terms of total staff grov.th in teaching reading,
and in light of school-wide pupil increases in general achievement.

In conclusion, any implementation plan is at best only th bare
framework upon which a prog.ram can b built. --'ncipl es
and practices which are followed in the instructional program itself,
largely determine the degree of success the 3 .'dial program will
enjoy. Careful planning, hol.vever, comblned with district commit-
ment for the success of the remedial speciali st program in really
helping child r. n with reading proloh mq, should get th pro,Tri1 m. or_f

to a good beginning.
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FERGUSON-FLORISSANT SC.:1-ICOL DISTRICT

GUIDELINES FOR READING SPECIALISTS

I. MINIMAL STATE REQUIREMENTS

A. Individualized group instruction is recommended, generally con-
sisting of 3 to 6 children.

1. One-'co-one instruction is to be used whenever necessary.

2. Reading teacher is responsible for removing a child from
the program as soon as his reading problem is corrected.

B. Pupils should be seen at least twice per week and preferably
more often

C. The Reading Specialist sees no less than 30 and no more than
50 children per week.

D. An individual record on each child in the Remedial Reading
Program is to be kept. It should include home, medical and
school inforrnation.

E. \For additional information on eligibility of students for the
remedial program refer to the State Regulations.

,



GUIDELINES FOR READING SPECIALISTS Page 2

II. FERGUSON-FLORISSANT GUIDELINES FOR READING SPECIALISTS

A. Selection of Students
The emphasis should be preventive program focusing on early
identification of reading problems.
Identification of remedial students is based on:

1. Reading diagnosis
2. Determination of learning style
3. Attitude toward self and others

B. Teaching Strategies
The following conditions are considered to be important in the
daily instruction of remedial reading students:

1. Remedial instruction should take place in the classroom
whenever possible.

2. Motivation and interest must be maintained.

3. Emphasis should be placed on application of skills in context
rather than in isolation.

4. Content area reading should be stressed wherever possible.

C. Scheduling

1. The Reading Specialist should make an effort to meet with
groups on a daily basis. Remedial instruction is given in
addition to regular classroom instruction.

2. There should be no more than six children pe r group.

3. Approximately 30 minutes should be allotted for each group.
This time block can be broken into shorter segments for two
or more activities.

D. Coordination of Efforts
It is important that the classroom teacher and the reading
specialist work together in communicating effectively with
parents. We must be considerate of the child's self- concept
an.d make an effort to accentuate his successes at school and
home.

1. Communication with the classroom teacher.

a. Initial diagnosis that includes placement and level of
skill attainment.

,..) ,..,
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b. Learnig style

c. Continuous evaluation

Cc.rnmunicacion with parents

a. Confer with parent groups to clarify and define the
F ernedial Reading Program.

b. Discus: with individual parents the specifIc needs of their
child and suggest ways to help and be involved in the
child' s program.

evaluation
Continuous evaluation of the indiviuual's progress is essential.
This includes formal testing, observation in the remedial
situation and in the regular classroom setting.

it is important to keep evaluation up to date (Remedial Reading
folders and Communication Skills Rec Prd).
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GOOD PRACTICES IN READING INSTRUCTION

This paper summarizes what are considered to be some of the
essentials of a good reading instruction program. It is hope-1 that it
will stimulate teacher discussion, evaluation, and continuous improve-
ment of tlie teaching of reading. The thoughts presented should assist
each teacher in his efforts to:

realize the broad scope of a good program of reading
instruction.

understand the individual student and his needs in the task
of learning to read effectively,

design and implement a well-rounded reading program for each
student.

WHAT IS READING

Reading is a thinkiig process, It is an act in which th( individual
will probably eng,age throughout' his lifetime as he observes, refh cts,
analyzes, evaluates, <-_nd applies experiences in his everyday life,

Reading i ,,ne process of communication. Through rerding, the
student receiv< communication. Perceiving, listening, reading, speak-
ing, and 'xi-Air an' interrelated in:'<in s of receiving and sending
message,, Progress in ability in one area may influen-,e progre
another,

In a na .,vr senst_ , r' ading is a procer,s Which requires accurate
worn recognit 1, ability to re( .-1.11 p-articular meanings, and ability to
shift or rt associate m anings. Cone( nt-, gained through reading are
evalu;-,4-edipplied, or rej,cted; they turn can influence pt.r -.onal ads
justrn( nt, tsnric h t xprrienc-,, ar.d tin.nlat( thinking.

-I-



EMPHASIS IS PLACED ON THE
STUDENT HIMSELF LEARNING
HOW TO READ.

The child is actively involved
in the learning act and in the
solutik_. of his own problems.

The tiach r act,-
and is tif facilitator of

arnin::.

The Child:

views himself as a reader who
relates and reacts to the printed
message.

sees h..rn spit =is a discoverer of
new ideas.

set- his purpose., for learninc and
-- es their value.

lectc, skills to practice .

accompli she s self-defined and group
Loa,.

interacts with other, in orde r to
char( and o;)tain new as.

applies his readinc po-,=.er in ( xtcnd-
g his interests,

, z>liccf--s to h: achit

-DI, I-, ache

Lilac' s ,tr - to rt_ ,-;:-.)ondini.1 th+

- arid not -ol+ lv f

,o-litt tilt

,uid+ = the .f r

in v+ lvc th child 1,,
election, st 11-dir+ tton, and

,-F-cr,rrc ctuon so th-if h, errs r
nirther his r

rir

io th, chid r,
,, In( an, )f I roltiL ; r.r,1 ,lid

S."



THE TEACHING CF READING
IS CHARACTERIZED BY CON-
TINUOUS OBSERVATION OF
THE INDIVIDUAL'S ACHIEVE-
MENTS, AND DIAGNOSIS OF
HIS READING PROBLEMS.

A diagnosis is made on the
teache r obs:: rvation

-

asks questions that may lead to
inferring, seeking further informa-
Lon, and applying what is known
to new situations.

capitalizes on the child's interests
by providing him with a variety
of materials and experiences,

encourages and values the contri-
bution of each individual,

observes and refines the activities
in which the children take part:
how they go about their reading
tasks, work together a group,
do research, discuss aid share
information and ideas.

studies his own techniou,?.s in order
to discover whether they are effec-
tive and whether he ri,eds to use
better ones,

changes his classroom c-rganization
as indicated by his self-analysis.

-*Determine the appropriate instruc
tional level through silent and era
reading of a text, Locate th,_ level
where a child knows approximately
95(70 of the words and comprehends
75(1,7,, of the ideas,

Anaihrze the kinds of reading error-,
made. Typical errors in-lude inabil-
ity to attack 'vords, overuse of
context clues, and failure to inter-
pret the literal and inferential
meanings.



A program is developed.

Continuous evaluation of
progress is made.

ATTENTION IS GIVEN TO
INDIVIDUAL DIFFERENCES.

Adjustment is made to the
child's present achieve-

cnt level through proper
material s.

Spf ,,-.111 need - are
<>ervic, d.

Ac.just:ric 1-, madc to the
individual h rough grouninv
procedure-

Provide a program which will
capitalize on the student's strength

Assist him at his functional level
in overcoming or compensating for
his weaknesses.

*Evaluate the appropriateness of the
child's nrogram and determine the
success of procedures and materials
used. Continuous diagnosis of his
needs will allow a match between
the learning readiness and the mater-
ials and procedures used in the
in structional program,

Textbooks and instructional mater-
ials in all content areas are fitted
to the achievement of the individual
pupil. Individual learning packets,
programmed materials, and trade
books assist in reaching the appro-
priate level.

The child's con-it ietencies arc
assessed, Intensive practice is
provided to overcome his deficit=.

An auditory, visual, kinesthet.L_ or
a combination approach is adopt( d,

Skill instruction v.ill be cl, sely
relatud to meaning, evaluation, and
application.

Flexibility in groupin:_, r.
Ability grouping by readin level
only one procedure. It cannot he
used entirely because cliff(' renc,
within the gr' up -till xi-t. fhe
three group k_on pt .,f (_! sifying

learners on a low term bads label
them and :,hould be avoided. 1:( d(



ployment of children by re tding
level narrows the range ol reading
ability. However, diagnosi, and
prescriptive instruction _ir neces-
sary to meet specific skill needs.

Other types of grouping to be
used include:

interest groups -- children work
together in a study of a parti-
cular area. This could be multi-
age grouping.

"buddy" groups --two or three
children work 1,:'..gethe r on a
cottarrion pro ble.-n

tutiorial groups ari older child
assist s younger children in skill
application.

skill groups- -children are
clustered together for a re-
teaching or reinforcing a skill.

individual--child is self-directed
utilizing the aid of the teach r
as ne _:ded.

PRINCIPLES CF LEARNING
ARE APPLJED TO THE
INSTRUCTION,

Rt 7,dine s r is a '," The reading c xpe rience becomes
7.) r< ,ite fc r I ir,g, rele-ta, t ,Then every learning

activity is preceded by a readiness
experience. In or :er to bring some-
thing to the printed page , the child
must have a background bf experience,
information, and language develop-
ment, and have reached tht needed
Ittvel in word recognition and
comprehension skill

41. _ti<
tht ci., e to -upporte,-
hy a bi-, r t g en'. iron-

nt

Motivation for lea rnino 15 cultivated
in a supportive environment which
re s-pects the dignity try' f)rth of
Leh indiv'clual, This he done



Reinforcement of a skill is
necessary.

Transfer of lea -nine infers
that a learning net dev ;rped
in ore situation can be
applied to ary,ther.

realizing that learning takes
place in relationship of affection,
firmness, and consistency. Sen-
sitivity to the needs and feelings
of individual pupils is imperative.

setting short term goals and
acknowledging successful perform-
ance immediately.

relating the child's interest to
what he reads, and furthering
other emerging interests.

*A skill, once presented, must be
practiced if it is to be maintained.
This means that frequent reinforce-
ment of the skill is necessary.

This does not mean that rote drill
activity must occur. Rather, a skill
can be reinforced using a different
approach, method, or materid..
Games, self-directed activitres, team
learning, and multiple response
techniques arc useful.

The child's attention span must be
respected by spacing reinforcement
periods appropriately, Two short
reading periods a day are more
effective than an extended morning
period only.

*All learning is related, Skills arc
not learned in isolation but rather
the y are gained througl_ perceiving
relationships and through application.

Positive transfer of training is in
nronortio. to the similarity between
the learning, situation and later
-itu-Lions in v,I.101 tht learning is
t(, be applied.



A GOOD READING PROGRAM
DEVELOPS ALL ASPECTS OF
THE READING ACT.

Skills of word perception
are essential in developing
reading as a thinking process,"

Deriving the meaning is the
essence of reading. Compre-
hension include s both literal
and inferential skills.

Stud", and locational cKill
are important in thy readint,
nrof2rarn.

* Word recognition is developed
through the effective use of:

picture clues
configuration clues
word meaning clue s
context clues
phonetic analysis
structural analysis
the dictionary

* Factual information is only one
aspect of comprehension. These
skills include:

-7-
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identifying and inte rpretini4
characters
relating ideas in sequence

- reading for details and simple
r call

- following directions

Critical comprehension includes:

- distinguishing fact and fancy
- drawing logical conclusions
- making inference s
- predicting outcome s.
- making generalizations and

judgments
- distinguishing facts from opinions
- interpreting the au# :ors purpose

Stud and locational a r,
another aspect of e preh, nsion,
They include:

-
- locating source:- ;,f in f r.n-..ati4

- finch: fi answer- for ific:
info rm ration

- foilov. in g calor.
- Clue- id( -t, rirld



Emphasis i, placed on the
enjoyment of ,.eading.

THE READING PROGRAM IS
CHARACTERIZED BY A WIDE
VARIETY OF LEARNING
MATERIALS AND ACTIVITIES.

The basal reader acts as a
tool to develop skills in readim,I,
it acts as a "take off- to other
riachng.

AnpliLation g,f rt riding, abilities
ecs, ntial arm obtain( d througl.

variou,

- identifying main ideas and
related ideas

- =urrirri a ri zin
- proofreading written materials

This can be attained by using
reference materials such as maps,
encyclopedias, charts, graphs,
dictionaries, newspapers, and other
content materials.

'=Reading for pleasure is stressed.
The individual is transported into
the land of fantasy, the world of
the past, present, and future, the
factual, and the poetic.

ot A basal r-ader provides a struc-
tured sequence of skill development.
However, a basal reader is -riot a
complete reading program. Develop-
ment of skills must be adapted to
individuals. This may he accomplished
by using additional teaching procedures
-and materials which expand the skill
development. Pacing children through
the same material at different rates'
i -; not sufficient.

At all levels there is provision
mar'c for a wide range of instruction
by

individual activity check
lists, innividiral yr group exper-
i,nce -torit--;, and creative
a_tivitie, for sharing book-

utiliAina2 horn( roon, yr central
lil,rarig Hr sto hour fur
brow ire, .lid for individual
resca rch



Reading skill., are applied in
the various content areas of
mathematics, social studies,
and science.

-

employing a planned lite rature
program through the use of
picture books and illustrations,
poetry, factual books, general
fiction (animal stories, mysteries,
adventure, folk and fairy tales,
myths, legends, biographies,
plays, and magazine s)

participating in language enrich-
ment activitie , such as creative
stories, poem s, dialogue s, play
reading, ecno readin,,, role
playing, and drarnatir,ation

engaging in audio -vi ..ual activities
through listening centers, tape
recorder, motion pictures, tele-
vision, filmstrips, and the over-
head projector

*Since reading is a thinklini: proce
readi. skills must be developed,
maintained, and ch-llenge, in th,
content sub;ects. Certain reading
skills a re relevant to a particular
subject area and need to be devel-
oped withiri the conte,:t of that
,ubject.

The se include map r& ading, inter-
pretation of scienticic data, and
analysis of mathmatical problems,
The ability to use tb appropriate
skill in content readim, is indicative
of a good reader,

Provision for individual diifc rence
in the various subject iriatter area-,
should be ma le through the use of
multi-level rn ateriais, differentiate('
a s :-,ignment , and iht ra and intercla-
g rou pin g.



THE FINAL GOAL OF READING
IS TO HELP THE INDIVIDUAL
LEARN MORE ABOUT HIMSELF,
AND TO EXTEND HIMSELF.

* Through reading, the individual:

creates new meaning by inter-
preting what the author has
said or implied.

relates reading to life and
establishes personal values
and attitude.

enjoys life bj opening up new
avenues of learning and new
kinds of responses to the old.

A good reading program develops an individual who
seeks and finds answers to questions, and who for-
mulates new concepts relative to his existance.

-10-
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A. PHONETIC .A.I.1:::"-;,") 1 :.e . 2- a -i0'1:1(. tO it, written symbol
to read new words.

1. i ne
rhyme.

'e' vsner teache r r:0 not

GI--er. en Pa- rs I ds pronounz-I tne teacner, the learner
can 'flentify rhyrnir..4 pai rs:

brie_ht
- et
- cow

C:n
saline

chair - bear
barn - desk
dress, mess
foot boat
tent - went

L. The child pick, out rhyming words read by the teacher.

After h-aring a ci.vo- line rnyrne or jingle read by the Leacher, the
learner can indicate the two words tnat rhyme:

Feet can -lance and feet can skip;
Feet can run and feet can trio.

3. The child rhymes a word with another word.

Given a word pronounced orally, the learner can, for eight of any
ten such words, say a word which rhymes with the given word:

sun rak e
will ring
sad get
Larne pocsk et
hat say

4. The child tells when the words do or do not begin with the same sound.

Given five or more rov., s of pictured objects, with four in each row,
and with the pictures in each row such that the names of two of the
pictures begin with the same sound (Ex: bell- phone-ball-girl) the
tear"- er can marl in e 1-1 row the two nicturei, whose names begin
u.:111 the same sound as a 4 hi rci word not pictured; pronounced by the
torythe r



4. (Continued}

pit perk pants wagon rat
run rake rand s a 1.x.' rabbit
nlan mitten :error. car monkey
barn cake hz-C.1 bird pencil
flour fish nen fire top

5. The child identifies the letter that makes the initial sound.

Given pictures whose names begin with the Junds of the cons onants,
the learner can identify 'le letter with which each picture begins:

Socks dog girl
cake turtle watch
bed nail fan
jump man key

r,. The child tells whether the words do or do not end alike.

Given sets of four pictures in which two pictures have the same
filial consonant sound, the child can mark the two' that end with
that sound:

chair horse in
cake book ba I 1
top dress foot
bird table soap
dog tent boat

7. The child identifies the letter that makes the ending sound.

Given pictures whose names end with the sounds of the consonants,
the learner can identify the letter with which each picture ends:

mop gnat worm
towel dog fork
can tub dress

8. The child identifies words that begin with the same consonant blend and
the letters that make up the sounds.

Given a list of twenty words pronounced by the teacher, the learner
can w ite the beginning blend for each word:

twig prize from slip
small glide spell clown
stuck pretty blink trip
stamp street pretty pl ant
blue flower broke glass

a I 9



co. The CI _

-i.

:1->t

10. The chi :d identifies slrn.):e

C11.en a
Is ab.e to

th:s
teet::
she
wit._
that

an;_i

car.

ine learner

11. The child recognizes words a :dentifiea
the vcvel heard (Ex: nose, br-_ie.

Gi,-en an answer sheet on are rows numbered one
tl--ough twenty, each ta . n u, the
:earner can circle eac-. sound he hears
in a word pronounced .":

sce
11;-e
wneel
snow
C

12. The ch::(1 Irier.tifle3 the s-)un-:
syllable words with a sin

use
bean
,urne

In Single
Sr; An': :Tian, :lick, pet, hit).

Given an answer sher, row=, nurnberf,-:d one
through twenty, each cr the e. i, o, u, the
learner can circle in e: whose short sound he hears
in a word nrono.ince,1 r:

) _

fan
Cu p
not

t)

hi

rod
rug



13. The chil-:
the wor

(

e

ate
sea:

14. The chi::: recr:,nzes the

Given a list of
w, the learner lc

car
cow
new
for
almost

15. The child rec-_,:r.izes an,:

- ayS

1-.2 -;roper

top

g "2SS

d:

sounds in words.

cor.trolled by r, 1, and

is an oi, oy, ou,ow, ew, combination. (Ex: cow, new).

Given a list o:". c, -jr, ow, ou, and ew
corr.b'nation, the chi::: -=. w

oil

how

down

-rjy
--r-D%se

Sc:

flew
house
boil
town

1 The cni: hatIon v.orcis (Ex: choose,
book ).

Given a list o:
r-r.00n and . a.
the sar-.- as in the

hood
roon-

17. The chi ;", identifies wor'is

:o : .owed by the words
ey words in which oo sounds

ZOO

stood

G-.%-en a .ist n: is at the end, the child
21ves. tre :owel if

3 he

361

we
be



18. The cll.

Given ist o: ten _ _

earner -la:- wc rc:

B. STRUCT
and use the correct forrn

., cften
c c umn

ys:s ^ recognize

1. The child chooses the :etter -.wer idertical
to a key letter.

Given ten r' ;ws _ r ;yr, w=_t:- !nc.
each row reoealeri c:r. mark in
each row the two :ev-e' -e st :atter I:. the row:

K
m

t

B

v-

it

7.;

K

let

D
r

:3

2. The chid chooses the worr: In a Ee that :s :deistical to a key
word or Phrase.

Given five rows of 'Jr n!-,ra =es, tr-nir :n each row, with the
first word or phrase in eaci. ro. :--eoseated once in that row, the
:earner can mark he -.:-, 4;-,a` -Ike the fir4st word or phrase in
:he rows:

doe 2ot rlo
make rna s ':-. mate .. make
barn barn fnrrn bark
tape !ale ,:ar,e tap_.....__
walk ta:k wa': I walk

'4..
ILA



3. The child names letters 'n left-to-rl:nt sec _e...:,;.

Flashed in a series of ten cards on whicr. have been written the
letters of the alphabet or a orc the learner can name each letter
or letters in a word from :eft to right.

no at
Pig set
try soap
chin buck
girl paste

4. The child Selects a rhyming word based on structure.

Given a series of four v:ords, the learner can match the words
that are identified except for the first letter. (Ex: man, ball, sat, pan):

get ten wet bell
g m but cut gun
cake tape take nail
Cut rub sun fun
dish with fin wish

5. The child identifies compound words and specifies the elements of a com-
pound word.

Given a list of twenty compound words, the learner can write
beside each the component parts of the given compound word. In
addition, if given a randomly arranged list or component parts of
compound words, the learner can combine the given parts to make
compound words:

something bl2ckboard barn man
doorbell become may bird
everywhere into birth be
cowboy football fire ball
inside farmhouse blue yard

6. The child identifies- simple contractions and uses them correctly in sentences.

Given a list of ten simple contractions, the learner can identify thewords and u le them correctly in sentences. In addition, the child
should be able to identify the two words that make up the contraction:

can t
won't
didn't
r m
we' re

I'll
you' re
she' d
wouldn't
it' s



7. The child Identi.fies the root w,:rd iri:dcted words.

Given ten or more words (ieriveci by adding ing, ed, s, es, to theroot word, the learner can circle that part of each word which isthe root word:

singing boxes
lives waiting
wanted trap
fishing reads
mixes yelled

8. The child recognizes and understands the use of comparative terms.

Given ten sentences, the learner uses the correct term by addinger or est to the appropriate word:

His book is than mine. (big)My kite is the one. (high)Tom is the boy in the room. (nice)My jump rope was than hers. (long)Is your bike than mine ? (fast)Today is than yesterday. (cool)This is the ball I have. (small)A turtle is the animal there is. (slow)Your desk looks than mine. (clean)Tim is the boy : know. (brave)

9. The child detwrmines whether a singular or plural noun should be used.

Given ten sentences, each containing a blank space which calls fcra noun, and given the singular and plural form of the noun whichfits each sentence, the learner car underline or circle which form
is appropriate in the given sentence:

I have lots of pet petsThis is my book booksHe got ten at oat. hit hitsIt is fun to play with a ball ballsMy is fat. cat catsGet rid of the weed weedsgot on my candy. bug bugsThis is not green. tree treesGet him three . mop mops
are nice to have. toy toys

E r
-4--



10. The child uses appropriate singular or plural forms of irregular words.

Given ten nouns, such as mice, lady, children, the learner can
identify singular or plural fcrn-,s cf these words and use them
correctly.

mice child
lady Misses
box babies
monkey man
feet teeth

11. The child identifies the possessive forms of nouns and pronouns in context.

Given a list of ten sentences in which a possessive form of a noun
or pronoun should i used, the learner can identify the word which
denotes ownership:

John's bike is blue.
His coat was lying in the mud.
The womens' hats were all pretty.
The cake was baked for Scott's birthday.
The light makes shadows on the moon's face.
The boys pulled the girls' hair.
Tip's long tai? was smooth and shiny.
Put your toys in Jim's box.
Big Billy Goat Gruff is holding the troll's sign in his mouth.
Did Joe's toy frog fool Steve?

12. The child demonstrates his understanding of how root words are modified
by prefixes or suff;zes.

Given ten root words in the context of the sentence, the learner
adds or selects the appropriate affixes to complete the meaning
of the sentence:

(Ls en in re un

I will courage him from climbing the mountain.
He placed the jar that he broke.
The football player is active because he hurt his leg.
We can large the house by adding two rooms.
After a long ride, the cowboy saddled the horse..
ly less ful ish ness
He glad took the award.
He is fear of storms.
She felt sheep when she came in late.
Look at his tooth grin.
T:,e, dry of the desert causes fires to start easily.



13. The child der-onst rat_es his ,:r,lerstanding ()f the use o injlect onal endings.
I

Given two words cnd:1-: e the learner drops the final e beforealdr ar. r after the final e aryl identifies the word:

dive hirie shine taste stage
wale tvoe sl ate

14. The child rlerrorstrates ability to amply syllabication generalizations.

Given a list of 4.7..-enLy words, the !earner applies the appropriate
syllabication L,ereralization and identifies the word:

winter kitten bundle favorite
shoulder agent garden circus
tremble -distance often follow
silent Practice jungle frequent
passenger corral stupid muscle

15. The child indica-es the accented part (syllable) in known words, in the
conte:-A of a reading situation.

Given five or more pairs of sentences each containing an underlined
word, used as two different parts of speech, the learner can read
the sentence and give the underlined word proper stress:

We refuse to be laughed at.
I put the garbage into the refuse container.

Jill got a big present for her birthday.
I will Present an award to the Boy Scout troop.

The soldier deserted the army.
Camels li.e in the desert.

The children were content to stay at home.
The contents of the package were unknown.

The bug was so minute it could not seen without a microscone.
In just a minute we will go to the gym.



C. MEANING CLUES: The child uses n:eanin;_+ clues +0 read.

1. The child predicts the word-, which ccrrect'y comp!ete sentence meaning.

Given five open-ended sentences, the 'earner can complete each
sentence in a meaningful way:

At the farm I saw a
When Tom went to the zoo, he saw a
For breakfast, I ate
We decorated the Christmas tree with
Mother wanted to bake a cake so she got out the

2. The child supplies words which correctly complete sentences.

Giver. five or more sentences from each of which a word has been
omitted, the learner selects from a pair of words following each
sentence that word v.hich best completes the sentence.

The birds are too for their nest in the tree. (big, little)
The woman shut the door w;4-11 a . (bang, beat)
Someone was coming to in the house next door. (go, live)
On and off, on and off, went the in the night sky. (sun,

light)
The blew for days and days. (wood, wind)

3. The child identifies words with similar meanings.

Given ten words in list I and another ten in list Z, each of which
is similar in meaning to .a word in list 1, the learner can draw
lines between words in the two lists whose meanings are similar:

wet little
hot brave
tiny slap
hat warm
hit cook
coat swallow
bake snip (slice)
bold damp
drink cap
cut jacket

4. The child identifies words with opposite meanings.

Given ten words in list I and another ten in list 2, each of which
is opposite_ in meaning to a word in list 1, the learner can draw
lines between words in the t-wo lists whose meanings are opposite:

-10- tit



(Continuer:

co sac

up out
happy white
push nightdirty dry
in he t
big clean
day down
we little

Tne child -ises homonyms ,:orrectly in the context of a sentenc e.

Given a series of five or more sentences, each of which containsblank spaces calling for homonyms (such as two, too, to), thelearner can write the correct word in each of the five blanI-s:
I am going the shop. to twoDo you that girl ' no 'knowTom swam in the sea gee

week
I went to school all
I saw a in the woods. deer dear

Trie child chooses the best meaning for a word in terms of context.
Given ten sentences in which one word has been underlined andfollowing each of which is a list of three meanings for the -underiine I word, the learner can select and mari, which meaning fitsthe context of the underlined word in each sentence:

That math problem is a hard nut to crack.

1. a dry frpit or seed.
something difficult.

3. slang - an odd person.

7. The child uses context to determine the meaning, of a word.

Given fk-e or more sentences in each of which there appears anhnderlined word in strong coritc:t, the learner can write :n himwords a definition for the underlined word, using on; \text as his reference:

1., .,:brates bac., an fortn, you can rear sound./ Lane liked to IrlAX he (4014.il t') ma, e bread :.ne.v:i" nal-, the car 1,1 tie ,tree*
Tom a new bat and baseball glove in the window.Tom nut a can on hi, hear:.



ten or more phrases, the i ea rut, r can write see, hear,
:eel, t- ste after the approbriat- ase.

a CP,Ind
a vet towel
a ed barn

-our
a ,ue bird

J. smooth table
a pretty dress
a police siren
a juicy apple
my radio

T ue child uses the uictionary as a reference in convent areas sc_ence,social studies, math, language.

\ en 1i e or more words from one or more conte-: areas, the
learner can locate the given word in a dictionary and can write
its general and its specific definition:

characteristics plain plane
cla-;sified tropical
various circumference

ntilaririey addition
su}it rac (ion multiplication

reuu2ruzes a list of Sight Vocabulary.



D. ',ATI:RAI, COM PLI,1 : The child uses .-.I.r:ous compre-hens-;on skills.

Comprehension sr. ills need to be constantly de,,, eloped, They a re never
comnletely mastered. It assumed that continual evaluation of these skills
v,.111 he made at the s instructional reading le\ el.

1. The child associates object,".

Gi =v en a randomly arranged se r-,e, n-,c1,1red
associated objects, the learner can connec related pairs
by drawing lines between them and telling how they are re lated.

2. The child notes differences in related objects.

Gi N. on three pairs of related orie rete obiect-, tic learnt r can
des -;ribe orally the diffeiences 10 1 Lt', ,,;ht;)t. COI or, and function
of members of each related pair.

3. The child pi, tures with tt n,_05.

Gi-en five sets of four picture, tI lea rner Lan mak an
X on the picture in each sot hich corm cols to a sentence
directed by the teacher.

1. The child follows 'mole printed directions,

Gi,-en a worksheet with 1-1l e directions, tne learner can follow
the printed directions unassisted.

T). The child finds parts of sentence,, to answer rek_al mie,,ti,o n z.

en five sentences, the learner can ,uric rl me that pa ri of each
,-;entcnc nntains the answer to an oral or printed question
of smAple

The ( hurl identitie (), t'..e'I.'s.

(;i a pa rat. raph followed by rrant'ed
e- from the pa r,112, rat)h, earner man the 51. en events

rrect tim -,equenr_-e na' t ,1en1 re-id t no ra rar)h.

'ac'

(;,.ei a o:-,o r f -- r
Mlept'Or,S i,k111, for lac is re:e
an s learner

j;);)

Ti,t
eac +11 ree possible

'o each ion.



Dt_..nctuat,tr.

(;;, n a selection orally, the fear her indicates
his understanding corfect Ditch, stress, juncture; and

)rene r observation ol commas, question mar:- s, exclamation
:1-str:= s, eriods, etc.

INT I.:I: Pi T7-12, COMM: EIIENSIO:\

1. The child ens es emotions.

Given a sentence such as, 'Sam has just lost his net turtle,
the learner can tell how Sam feels.

The child senses he mood of a selection.

Given a noem or other selection to read, the learner can after
reading, select from three words o statements that word

or ..taternert which best expresses the mood of the selection.

The child gets the main idea of a selection.

n 4 paragraphs at the learr' 6 level of reading, the learner
can w rite in one sentence the main idea of each paragraph.

I. The child redicts the outcome of a selection.

Gi% en a short selection, which is incomplete, the learner can,
oral 'y, or in writing, express a possible outcome for the selection.

h The child i aterprets a figurative language.

Gi en five sentences in each of which is an example of figurative
anguage, and given three possible interpretations of the meaning

of each sentence, the learner can select from the alternatives
ttiat meaning which best fits the figure of speech in the sentence.

i he child interprets cause-effect relationships.

(; e t three sentences, one of :Ouch states cause. another the effect,
!Id third unrelated, the learner can cheel: ,he two sentences wni.:11

el ted.

The e hilt l tit, uishe5 aetweet. rea <ind fantasy.

e a pair of shor selec :Ions , of wte.cn lanta-,y, the Utter
could be reality, -1 learner can sta, the reasons why one

n lily an/. t r tasy.



J. The child s:-nses :eelings Jr reac Liuns of '7c,r7 characte

Glen four or more sentences which are based on a story readsilently and in each of which a word describing a feeling or reactionof a story character has been 'eft out, the learner can select froma list of four alternatives for each sentence that word which bestexpresses the feeling or reaction of the character named in the4entence.

3. The child sense-. rnoo'i convey,_',. trie a L.-..inor and :low tit-IL': ii-loon isconveyed.

Having read a given story silently, the iearnei can brel:,are d.written statement of what mood he believes the author attemptedto convey and a statement of how the author succeeded in conveyingthis mood.

10. The child recognizes propaganda techniques.

Given a series of five or more propaganda statements, followingeach of which is a list of propaganda techniques (citing an authority,testimonial, band-wagon. generality, transfer of ideas from onesituation to another, name-calling, etc. ) the learner can selectwhich of the listed techniques is illustrated by the given sentence.
11. The child verifies facts statements by reference to sources.

Given a story and a list of factual statements based upon thatstory, the learner can, after reading the story silently, writeafter each statement that can be Proved by reference to the storythe beginning and ending words of the sentence in the story that
proves the statement true. (The wagon. ) or NP after each
statement for which the story contains NO PROOF.

F. EVA LUATIVE COMPR

The child evaluiltes what is the rmssini; element in a picture.

Gi% on fie- incomplete pictures, the learner can select the itemhich fs :issing from the gi' en picture.

(",ailiates author' s purpose.

Givt,n a ',rief selection, followed by a choice of three statement
t pur?ose, the learner can se:ect the best .Dtaternent of the author.

purpcise.



The child t s.alnates e\ tints to nr..tcl:c: outcon

Given ten incomplete sentences or brief stories, each foiiowed
by a choice of three possible endings, the learner can select the
best endna.:.

-T-he child e.aluates :act s ersus opinion.

(;1 briei se! eci fo; H.k by ton r It I et.:s t learner
can indicate whether each -.tatenient is fact or (minion and why.

The child c-vaivates whether given details support main ideas.

Given three main ideas. each followed by a list of five details,
the learner can indicate which of the listed details support the
given main idea and why.

The child evaluates printed matter in terms of propaganda.

Given an article, story or advertisement, the learner answers
the following questions:

a. ho is the propagandist '
P. Whom is the propagandist in14

The aim of the propagandist In w riting Ili), is to
1. People who are lally to be Influenced into acting as the

propagandist wishes because of

7. The child e..aluates the validity of staten ants based on given data.

Given a selection at the learner's level of reading, followed by
five statements concerning the selection, the learner can indicate
which statements are valid and which are invalid, based on the
data presented by the author.

The child compares viewpoints of authors writing abozt the same topic.

'.:1%-en two editorials (both on the same topic 1)11- by different authors)
the learner can compare or contrast m vt ri:ten form the viewpoints
expressed by the editors.

The Hold e.aluates author bia,e,.

()..en an a rt h_ story at tn(' learner's It* t ,)1 reading, the
learner can staLb wr.ttert forrr, -he at.thor s bias .is Presented

t n- ate...) .

a;)3



G. 1.1BRAR Y AN D STUDY SE1 1,1,S: 1 hese iii y require continual evaluation.

1. The child recognize alpilabetn_ symools tne alphabet.

When cards bearing the rpper and lower case forms of the letter.of the alphabet are flashed in random Order. -he learner can namethe letters on each card as flasned wi in ohe hundred percentacc u racy.

The child identifies title and author or hook.

Given a book, the learner Dan point out and read the title and heauthor of that book.

The child dote rminei content by refe rence to '1,111e of Contents.

GI% en a book and the names of two stories contained in that book,the learner can, by reference to the Table of Contents, record
the page numbers on which iach of the stories begins.

Given a book and the printed list of topics, the learner can, by
referring to the Table of Contents, write YES or NO after each
listed topic to indicate whether or not that topic is likely to be
treated in the given book.

4. The child alphabetizes by first letter, second letter, and third letter.

Given three lists of ten words each in tihicn the first letter, -econdetter, or third letter is different, the learner can write the v o rdsIn correct alphabetical order.

he child ses guide words to locate dictionary e .t ries.

Gn. en a list of , -ts of guide words. lowing each of a hie h is
.1 list of five w ds, sonic of which wo...ld be tound between the
given guiu. i-ds and some of which would not, the learner can
circle those words which would be entires on the page having the
given guide words.

The child _ises tne dictionary to find :r.canin;.;b,

Given a list of twel'.e words, the lear,ner can locate in the dictionaryand record on his -,.,-orne(!. a or a meanira: for each
, v. 0 ro.



Tne Lnhi. lc. uses the dictionary to blab nleanin,,,s of words which fit
particular .7.0:-qc.xt.

Gi en five sentences, each of which contains an underlined word
Ia. in.: more than one mearinl: and each of which is a
ist of three possible meanings tor the underlined word, the learner

,an, by consulting the dictionary, underline that meaning which
best fits the context in the given sentence.

The child uses the encycloDedia to answer specific questions.

Gi% en a topic and five questions about that topic, the learner can,
by referring to the encyclopedia, write answers to the given

ue,z, t ions.

The child uses encyclopedia subheads to locate specific information.

Gi.en a general topic to locate in the encyclopedia, and given
'4Tlecific information to locate under that general topic, the learner
can record beside each specific iniormation item, the subtopic
inder which he would expect to locate that specific information.

. The child uses the Thesaurus.

Given a list of ten words, the learner can use the Thesaurus to
locate and list a synonym for each word.

11. The child compares information from different sources.

Given a topic, the learner can find information in different references
ncluding the Readers Guide, Atlas, Almanac, filmstrip, and

cassettes, list items of information covered, items covered in one
but not the other and write an evaluative statement of which coverage
he believes is superior, giving reasons for this decision.

12. The child uses a card catalog and call number.

Given a list of 12 book titles, the learner can consult the library
card catalog and can record beside each given book title the call
number for that book.

13. The child uses title, subject and author cards.

Given a list of ten questions dealing with both book and non- boob
mate rial , such that some questions car. be answered by consultimf
a title card, otners a subject care, the learner can consult the

<:,ttaiog a,-1d -record the an,wer to ea c



1-4. The child takes notes in outline iorro.

Given an aritcle upon which to make notes, the learner can orga.r.tize
his notes into main topics, subtopics, and supporting details, using
prcper outline form.

15. The child takes notes and summarizes oral presentations.

The learner can, during an oral report, take notes on ihc-
oresentation, and from the note's write a summary.

l .. The child states points briefl).

Gig, en a worksheet the text of a message to be sent as a telegram,
the learner can reduce the given text to the fewest possible words.

17. The child can write a small research paper.

Given a topic, or having selected a topic, the learner can locate
two or more reference sources, list these sours -s in correct
bibliographic form, pose questions he wishes to answer in his
research paper, read his source, take notes, organize the notes,
and write ,the paper and proofread.

1"-.. The child reads maps and graphs.

Given fi' e appropriate situations, the learner can locate place
or interpret graph.

0 .1 tl
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WADING OR ECTI \ ES CH 1:C1-. LIST
E Y

1 = ery Good 2- Sat.sfactory / 3-Needs to Impro e
C,,Iumn One, each year,'September to November'
Column Two, each yeafiDecember to February
Column Three, each year 'March to June

WORD RECOGNITION SKILLS
A. PHONETIC ANALYSIS

Yr. Yr. Yr. Yr. Yr.
..,

Yr. Yr.

1. Rhyrninglitords .
I 1 A I

2. Rhyming Words .41,--a _ _

3. Rhyming Words
4. Beginning Sounds
5. Beginning Sounds
6. Final Sounds

._7. Final Sounds
8. Consonant Blends ,

9. Variant Sounds
.0. Consonant

Combinations
.1. Long Vowels
.2. Short Vowels
3. Determination

Vowel Sound _.

, ..-
-

4. Vowel +r, 1, or w -

5. Vowel Combinations _
6. Vowel Combinations
7. Final Vowel

Generalization
I I,8. Silent Letters

,. . .

I

I

1

1

1

. STRUCTURA L
ANALYSIS

1. Letter Matching--4 1 ,

2. Word Matching
3. Letter Sequence ,

4. Rhyming Words
(Visual)

5. Compounds
6. Contractions
7. Root Words
8. Comparative Terms

1
9. Plurals
0. Plurals
1. Possessives
2. Prefixes ,
3. Inflectional EndingsInflectional
4. Syllabication
5. Accents
C. MEANING CLUES

1. Completes Sentences
Z. Supplies Words
3. Synonyms
4. Antonyms
5. Homonyms
b. Words in Context
7. Words in Context
8. Sensory Images

. Dictionary

a
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. Associates Ubie:ts I !

Z. Differences in ,F,e.:. ,
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and Sentence= . .
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----..---
Follows Inrec.:t:r)r.

_4-- ---.
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!

i i
. Verifies Fact-la'

Responses I
f

,.. Sequence
-I -----

7 . Recalls Facts
_ _

1--1
.-... Punctuation in

Understanding 1

INTER PP ET P. F.
COMPREHENSION

1. Senses Emotion. .

Z. Mood
. -1 1 -1-

t 1
1 -

Main Idea i
1

4. Predicting Outi_,orne 1
-4- .

i

I
I

+
i

F). Interprets I- Igurat-. e
Language

i

1

1

I. Cause - Effect 1 1

-4-I{-?-- 4
-. Reality and Fantasy

I

t
i

S. Implied Feelings
__4____

''. Mood of Author I

0. Propaganda
1

i -1.
I i

I

1. Verifies Facts I --r-
-4-

I

F EVALUATIVE
COMPREHENSION

1. Missing Element + 1

Z.. Author's Purpose
;. Predicts Outc_imes

1
,

1. Facts vs. Opinion
11. Supporting Staternenu
h . Evaluates Propaganda 1 1

1

7. Validity of Statements
.4 t

I

S. Viewpoints of Author
-..-

". Author Biases
..,* .

G. LIBRARY AND

1. Alphabetic Symbols 1

.".. Identifies Title and
Author

3. Table of Ccntents i
I

14. Alphabetizes
c. Guide Words

t

h. Finds Definition
.1

. Meaning in Context
. Encyclopedia

. Encyclopedia
Subheads

1 . Thesaurus
. Compares Info rrnit'io
. Card Catalog
. Card Catalog i

. Notes inOutline For i
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Presentations

s. States Points Br.er 1
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H. Nlas and Gra s i 1
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t'URPOSE OF THE TEST

APPEwarx

MANUAL FOR TI-11

TEST

To Accompany

READLNG OBJECTIVES
FlIGUSDN FLORISSANT SCHOOL DISTRICT

This diagnostic reading test is de-
signed to help the teacher determine
how well each pupil has mastered the
basic word recognition skills at his
level of reading. The test serves as a
means of determining a pupil's strengths
and weaknesses in phonetic and structur-
al analysis. There ane eighteen subtests
in phonetic analysis and fifteen subtests
in structural analysis.

The results of this test do not in-
kAte a pupil's maximum ability in
any area. Since each subtest is de-
signed to check one essential skill or
ability, the results reveal the pupil's
degree of mastery of that particular
skill. If a pupil gets every item correct
on a given subtest, this means only that
he has mastered only this particular
aspect in reading.

The same degree of mastery cannot
be expected from all children. Mastery
may be desirable for some children;
however, there are others for whom the
teacher snouid decide the degree of
competence needed before presenting
other skills.

The teacher needs to determine
where to terminate the test. It may not
be desirable to give the whole test to all
Akildren, or to test children on itemsmr.

do which they have not had eviouS
instruction.

The numbers and names of the sub=
teal correspond to those of the Reading
Objectives and to the Reading Objectives
Checklist. The pupil test scores will be
useful to the teacher in marking each
child's Reading Objectives Checklist.

PHONETIC ANALYSIS

1. RHYMING WORDS

"Listen and tell me if these two words
rhyme, light and bright. Yes, these two
words rhyme. Do run and ran rhyme'"?
No, they do not rhyme. I will read some
words to you. Circle yes if the two words
rhyme. Circle no if the two words do not
rhyme. "

1. cow - came
2. bell - ball
3. see - tree
4. book - took
5. duck - dark
6. man - tan
7. top - bird
8. boy - toy
9. dog - pin

10. hand - sand

2. RHYMING WORDS

"Listen to these short poems and
write on your paper the two words 'n
each poem that rnyme. (The ability
to identify rhyming words is being
tested, not the correct spelling. )



1. 'Don't you ,.vart to co:he wit.: us
and rice insice C. :10 0

Huiiipty Durripty at wall,
Hu.rripty Durnpty rad a great fall.

_5. Hickory, dickory dock
The mouse ran tio the

Baroer, DarGer., ,f.-ve a p1.2;
How rnan-y hairs will make a wig?

The north wind con: blow
And we snail have snow. "

`,,,VORDS

me a. wore that
ie. w.,.h it Yes, fun and ran rhyme

to these words and write
on your paper one woro that rhymes with
each word I say. " (The aoillty to make
rhyming, words it, being tested, not the
correct spelling. )

man
Cat

da}

r
7 look

need
dish

4, BECI:\;NINC SOUND

LAJO:-.: at tie top row of pictures. You
see biro, horse, winnow and basket.
Mark the two with an X that oegin with the
same sound as the word bell. You shoula
have marked the birc., aria the basket be-
cause they both begin with the same
sounti as the worc bell.

tree picture,. in Row i. Mark
wit.. an X the two pictures that begin with
the -.,ame -,ound as the word cat. Look at

the p.ctures Row G. N,`,..1:\
he twc., pictures that begs.
sound as the w..).rci LOO :

tares Ro., J. Mark with d.r.
pictures that begin with the
as the word per. Look at tnt: p_t_ _-
Row 4. Mark with an X the tv,-,
that begin with the :,acne _

w- Loo k at the picture.,
Mark with an X the two p-rct...ire-
ein with z-Lcrie sound as thc
\alentine."

'D. BEGINNING

..00k at the pictures. BeIu
picture write the beginning letter
word for that picture.

o FINAL BOUNDS

"Look at tne row of picture., a_
top of the page. You see picture..
z,oap, ham, coat, and drum.
for two of these pictures have tae
final sounds. Which two woros en_
the same sound? Yes, ham and dr __
both end with an m sound. Put an -_

the ham and drum to show that the
words for these pictures end with
same sound.

'Look at the pictures in Row
the pictures to yourself. Mark vnt...
X the two that end with crie -
so-and. Do the same for row:, 2, 3,

7. FINAL SOUNDS

",Look at the pictures. Beio
picture write the ending letter ot
.word for that picture. "

CONSONANT BLENDS

"What are the two letters
the word twi,' Ye,s,t and w are lt,c
ginning letters for ',,ord twig.
me what two letters begin the vc:.f



Yes, s and m. Vvr.te the two lettersthat begin each of these words. '' (Youmay wish to use these words in senteLces.
1. star 1 i. pray2. block 12. flag3. plate 13. clean4. glass 14. plum
5. twin 15. slideG. smart lb. train7. stand 17. glue8. proud 18. fro&9. fry 19. grape10. spool 20. crown

9. ,VARIANT SOUNDS

"The s has two sou.ids; sometimesit sounds likes in sun and sometimesit sounds like z in zoo. What sounddoes s have in is? Look at the examplesoft. Does the s have the sound as insea or as in is Yes the s has thesame sound as in sea, so circle theword sea.

Look at the column of six wordsat the left. Circle the word sea or isto show the sound of s in each word.

The c has two sounds; it sometimessounds like kin kite, or like sin sun.What sound does c have in cent? Whatsoun. Jes c have in call? Look at the
example,can. Does the c have the
sound as in cent or call? Yes, the chas the same sound as c in call, soc.rcie the word call. Look at thecolumn of seven words at the left. Circleth, word cent or call to show the sound ofc is each word.

'1 The .4 has two sounds. Sometimesit sounds like in go, or like jany.'What sound does have in gem? Whatsound does have in go? Look at the'example goblin. Doee:the have thesound as gem or do? Yes, the g hasthe sound as g in e, so circle the word

co. Look at the column of seven wordsat the left. Circle the word gem or coto show the sound of k in each. "

10. CONSONANT COMBINATIONS

"What is the sound that begins theword shoe? Yes, a and h are the lettersthat make the first sound -in the wordshoe. What 13 the sound that begins theword chair? Yes, ch are the letters
that make the first sound in the wordchair. What is the sound that begins
the word thimble? Yes, th are theletters that make the first sound.in theword thimble. What is the sound thatbegins the word wheel? Yes, wh arethe letters that make the first soundin wheel. Write the wh, ch, sh, or th;-the sounds that you hear in these words:these sounds might not be at the begin-ning of the word."

1. chain 0. think
2. shop 7. shade
3. those 8. crash
4. church 9. when
5. whip 10. each

11. LONG VOWELS

"The letters a, e, i, o, u, are
known as vowels. In the word rne, thevowel sound you hear is long e. In theword e the long vowel sound you hearis o. In the word ice the vowel sound
you hear is long 1. Listen to the vowel
sounds you hear in these words. Circle.the vowel sounds you hear. "

1. rain 11. cube
2. toe 12. tie
3. deal 13. goat
4. pie 14. pole
5. fuse bead
6. kite 16. name
7. nay 17. furn e
8. rode 18. seat
9. feet 19. mile

10. moan 20. mate

0 01 -3-



12. SHORT VOWELS

"Short a is the beginning souna in
tie wore apple.. The short i is the be-
Arming sound in the word Indian. The
short u is the beginning sound ¶n the
word umbrella. The short e is the be-
ginning sound in the word elephant.
Short o is the beginning sound in the
-word octc2EILL. Listen to the vowel
sounds you hear in these words.
Circle the vowel sounds you hear."

I. sat 6. hat II. ran 16. kid
2. rid 7. red 12. ten 17. box
3.muc o. dig .3. rim l b. gun
4. nod 9. run 14. net 19. hen
3. rug 10. left 15. nut 20. ham

13. DETERMINING VOWEL SOUNDS

"1..c,ox: at the first-example on your
paper. Wnat vowel sound do you hear
in the word kite? Yes, it is the long i-
sound. Please write i in the space be-_
nind the word kite, and then circle the
to show that the 1 is long.

Look at the next word Win. What
vowel sound do you hear in the word
?,.in? Yea, it is a short sound.
Write a 10 the space behind the word
and circie toe s to show that the a is
.liorr.

in the words -below write the
vowel SO UnG you hear and circle the
I or s to show if it is long or short."

In 3rder to test each child's
ability to say the woras with the
proper vowel sound, the teacher should
have each child say the words orally.

i. crop 6. moan
2. run 7. blunt
3. pile b. shaae
.1. cake 9. hate
5. beat 10. ledt$

Ii. coal lb. -;lot
12. mule 17. fus e
13. fat 18. stack
14. steal 19. red
15. spike 20. snip

. VOWEL -t- r.,, I, c,/ w

*This test is to be administered
individually. Have the child say the
listed words.

1. he r 6. flew
2. short 7. lawn
3. down 8. burn
4. fail 9. also
5. farm 10. already

15. VOWEL COMBINATIONS

This test is to be administered
individually. Have the child say the
listed words.

1. boil O. town
2. hound 7. stew
3. Joy 8. Roy
4. now 9. noise
5. few 10. south

16. VOWEL COMBINATIONS

"The double o_ o has two sounds.
The sound of double o in moon and the
sound of double _o in book. What souna
do you hear in zoo, is it the sound you
hear in moon or book? Yes, it is the
sound as in moon. What souna do you
hear in hook? Is it the same sound you
hear in moon, or in book? Yes it is
the sound you hear in book.
Look at the example on your paper. The
double oo sound in broom is the same as
in moon. so circle the word moon.
Circle the word in each line that has they
same sound as the first wordy

-4-



VOWEL GENERALIZATION

oe ahrninistc..ec
Ha\ e the cnild say the

o. also
cry
zerc.,

9. hello
.0. baby

SILENT LETTERS

'1.,c_Cs at tne knife. One letter does
nay.. a .ours. Draw a line through

thc that is silen:. The k should
nal.e ,.ine through it. In the following
wors crari a line through the un-
-,curioe consonants.

..-)TRUC.TURAL ANALYSIS

LE I-TER MATCHING

rT are i0 rows of letters, and
in a row. Circle the two

tiers .r. each row that are like the
that row."

WORL MATCHING

rox5 o werr.is, and
a.. -le 73ws. Circle

in eacn row that is iik.e the
rr. ..not row."

TER SEQUENCE

nec.fc5 to De ad.-ninistereo
ea, n child giving a response

%Air; ,titters.

A ,erics of 10 cards are flashed
. c wr-c. to name the

.n .3,....quene-- from
t, r.,.... Tile teacher will find on

trio :as' of the test manual the
e Cut on the lines

RHYMING WORDS ;Visual/

''Look at the example. The \voids are
band, camp, oarik and land. Circle the
words that rhyme. Yes, you should
have circled band and land since these
two words rhyme. In the-ff,...ilowing five
rows, circle the two rhyming words in
each row.

5. COMPOUNDS

"Sometimes two little words are used
to make a big word. The big word is
called a compound word. The word bird,
and the word house can be put together
to make the word birdhouse. Birdhouse
is a compound word. On your paper find
in part A, the example, fireplace. After
the word fireplace write the two parts of
the word. You should have written fire
and place.

There are 10 words. After each ./ord,
write the two parts that were uses,
make the compound word.

'In part B, look at the example shoe.
Find a word in the second column that
goes with it to make a compound word and
write it in the third column. Yru should
have written the word shoestring. Make
compound words for the other words in
the list. (The correct ails', e.rs ioi
part B have twice the v, 'ue as those
answers in part A.)

6. CONTRACTIONS

"Look at the example on your paper.
You see the word yotl re. What words
were put together to make this word?
Write the two words on the line. The two
words you should have written are you
and are. The apostrophe shows that a
letter has been omitted.

~After each of the contractions, write
the two words that were used to make



I -7,1,, t. r, the

c3.31i.," L- e l D
eorreet.y senteeeee being-
teeteC.

esCO i WOR17.--

A :70 %kit

anocaler weec is calker,: a root
arc. In the exarr.ple on your paper

the wDra alaying, play .es, the rout
\k, 1'C Draw a rin. around the wore.

In toe cord ea.nter,
tee root were. You should -Lia.1.,c
._irciec the word i_int. Circe
tee root wcres :n the weres beiou."

COMPARATIVE TERMS

"Vhen we -Nish ic, eurriper twe
et ,one. or trengs we often acc er
to toe root word. For example, we
;nay .s tall out Fred is
aeLer,

e wash le compare m r e than 2
beesens ---r.gs we often ace es:

t e rd. F r we
_s tail, i`-fekl -.4s tail[',.

31: ail.

.:: exempie. endiee
in,2 to make the

StIt)..1,;er
r on the Line

ee:
or ELt tttc appreeeiate, worts and

e,rreet ;as on the lines
.-. eenet-;:"...;..5.ii

" e, e'en tie peat( of more na.n one we
oicen ace-- s to toe word such as,

0

wrier. we epeak. ei more toan OF.
nen we speak e: .-Leeee

than one Joy we say boys. After toe
sentenciee on your paper there are two
words. C-rcie the correct word ler each
sentence."

P L "e: i

tne, :..i.cwing list ef \koro,
rC one arc some eeerds me-en

more tnan one.

e_ook at tree e )rc c_ees mean
one or more than one? Yes, it means
one, so circle one on your paper. Look
at the word stances, does it mean one or
more than one? Yes, stamps means more
than one, so circle more than zinc
the uord stmps. In the same manner,
circle one or more than one dittr the
words h-ow.

(After the students have cerapietec
ft-1,s part, give the follow.rig ear.etiens )

Use each of these 10 listed words in
see,tences.'

L. PC - ESS:VES

-onteething belongs to
someone or something by the use of the
possessive form of a word. Look at the
example. This 15 Mary's birthday. Find
the possessive form in the example, and
,e.rcle it. You should have eircied Mary's,
because it is her birthday. in the following
sentences, circle the possessive form."

12. PREFIXES

44. Son: fiGC1 a help-a-1,4; part to
to beiirinint oc ending of a word to
make a new wore. When toe eelping part
is at the bei,inning of the Word it ,s called

pref-A. prefixes cis, en, in, re,
eod ur. ere listed on your paper. Now look
at the example. Use one of these prefixes
with the wore usual and write it on the

-0



tine. You snoulc have usea un, so
your sentence reads, it not un-
usual to travel great aistances by air,
In the following 5 sentences, use one
of the prel...es in each sentence.

When the helping part is at the
end of the word it is called a suffix.
The suffixes ful, less, i,h and
ness are listed on your paper. Now
look at the example. Use one of
these suffixes with the word home aria
write it on the line. You should have
ttsed less, so that your sentence
reads, This is a homeless little do
In the following 5 sentences use one
of the suffixes in each sentence. "

g.

IN.ZLEsI.,TIONAL ENDINGS

``,o-,-,k dt the .cord dive on your
Japer. A.iter it you see three end-
.n,n, e_r, and e_d. Use the word
di-se with the pruper ending in the
example. The boy is into the
ool. Write the correct word in the

-Diane, The correct word is diving.
You should have written this word. "
tDo not tell the stucieri's to drop the

bcfore the ing was adder, because
tnis the snit. tnat is being tested. )

l..,uok 4t the next sentence. What
\\,_,fc belongs in tne blank? Write

t-_,rrect d oi. trie line. The
,..r es L -.,crti cl. er you should

wiitten worc. In like
.cr co ,..e rc-st of the sentences

exercise. "

SY i,I...-11);CATION

"Look at the word yellow. Draw
i.hc between the two syllables. You

Have divided the wore between
tnc two IS. Now look at the, word tulip.
Divide it l'It( two sylables. You

hci e ,%-fA,r. the line between the
ana

In tne toll-wing twenty v./Q.-as,
aivide the woras into syllables.°

For identifying the words, LC116

part of the test needs to be administered
individually with each child giving a
vocal response to the twenty words.

15. ACCENTS

This test is to be administered
individually. The child reads the
sentences. The teacher notes if the
underlined words are pronounced
correctly according to their use in the
sentences.

-7-
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_ ART CENTER

The -"activities in the Art Center should supplement the child' s learning
activities and also provide opportunities for creative experiences. The art
activities can take place at the child' s desk or in many other places in the
room. The child should be taught how to use all materials, how to put the
mate rials back in their place, and how to clean up after himself.

Mate rials:

chalk
cloth sc raps
paints
cotton
glue
feathers
plastic bottles
innertube pieces
acorns
milk cartons
beads
straws
margarine tubs
paper towels
pipe cleaners
ribbons
vegetables for printing
seeds
wood sc raps
string
sponges

Activities:

Mixing prima ry colors to
Finger painting
Play- Doh
St raw blowing
Sand painting
Painting a mural
Making a relief map
Illustrating a story
Puppets
Bulletin Boards

paper bags
scissors
corks
paste
egg cartons

magazines
fruit jars
beans
linoleum sc raps
bathroom tile
oilcloth
small boxes
paper doilies
cellophane
popsicle sticks
too' picks
sandpaper
wire
spools
yarn
c rayons

confetti
clay
driftwood
construction paper
felt
macaroni
leather remnants
aluminum foil
newspapers
bottle caps
paper plates
cardboard
pine cones
tooth brushes
rope
wallpaper scraps
sequins
wrapping paper
tissue paper

get secondary colors
Making a collage
Painting
Block printing
Stencils
Seed pictures
Chalk pictures
Making jewelry
Sponge printing
Mosaic

0 .., 3
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POSSIBLE ARRANGEMENT OF THE ART CENTER

I Display 4rea I

I Clay I

Instiuctional Bulletin Board

Sinks

Pasting
and

Cutting

Shelves for
scrap boxes

and materials

IEasel I

Paints j

* * * , * * * * * * * * * * * * * * * * *

COMMUNICATION LEARNING CENTER

Materials:

Magic slates to write messages to each other.

Large chart paper with pictures attached.

Tape recorders to tell oral stories about pictures.

Folder of pictures with words on back to write stories.

Mailbox, with paper and envelopes to encourage letter writing.

Story starters on 3 x 5 cards: first sentence, subject, 3 ideas or titles.

Words in an envelope which are sentences when put in correct order.

Toy telephones for oral communications.

Flannel or magnetic board with letters--cards with words to spell.

Crossword puzzles

Word analysis cards to categorize.

Tin can telephones.

6 I 0
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P)ook

Slate and chalk to be used for spelling, writing practice and messages.

Dictionaries

Spelling games

Sequence cards

,Tape recorders

Listening stations

Tapes for listening

Paperbacks

Activities:

Use three unrelated words and make them into a story. It can be a sensible
or a silly story. Example: Horse/Angel/Tea. Peanut/Nightgown/Propeller.

"What Shall I W rite About'" Have statements and questions printed so that
children may get some ideas for their writing of stories:
Example:

Dinosaurs /What do you think they were really like'
Feelings /What makes you happy' angry sad?
Heroes /Who is the bravest person you can think of and why'

youColors /How flo certain colors' make yol! Do come colors make
eel nester 'Ilan 'ethers")

I: 111 uht: you would do if you we re a spaceman, or a skin diver.
:lions :Lit do you consider to be Cie best TV show and why"'

I-eo,)ie Pi( e out someone you know ve Ty well and desc ripe him. Tell not
,1:y loos lit e, but what ht is like inside. Kind Brave'

. 11(-:. spa oe rs. Cut out the captions and number the pictures.
1: 1)iture.s in order on paper and fill in he captions

. tractors a re 'ring.

er magazine pictures and have the children tell or
} .11;r1 ,; P. the bottom of Inc, picture. Cover the entire picture

so 1,-, only the tace, ci s 'mc of the people show. Have
o'c 'ell or hat they thin Ine people are s-!ying or domp

o r,; 11.-it interests him. the word ',elected mw-t be one
o,.-.y choose to it ,t some words for the children to

. . , (,AR, (IAN! E, ')R 1 ISII. The word chosen is then
d h, , I of paper awl a column of rhyming wo ds is de \ eloped.

w.ed to compose a three lined poem or TRIPLET.

6 1 1
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A variation to acid enjoyment of writirg triplets is the TRIANGULAR TRIPLET.
The child draws a triangle and writes his poem on the lines of the triangle- -
one line on each side--the reader may begin reading at any point of the triangle.
Several triplets can be made into a mobile.

Work in alphabetizing, idioms, crossword puzzles, time lines, etc.

Cut a square piece of paper into four uneven parts to form a puzzle. On each
piece put a part of a story. For example, river, storm, Tom, Dick, and
place in an envelope. After the child has put the puzzle together he can write
or tell a stoi y using the ideas on the puzzle pieces.

Have the children write or tell the directions for a new game.

Select pictures from magazines and have the children pretend t .y are the
various pictured objects. For example: pretend you are your favorite dessert.

Words jumbled such as baseball words, storybook characters, etc.

Place five objects in a bag. Pass the bag out to groups and have each group
dr,matize a play using all five objects.

A shoe box or kleenex box makes a small theater for children to present shows
to each other or to small groups. The tips of fingers can have faces put on them
with colored chalk, colored pencil, or paint to represent puppets.

Act out an object. For example, butter melting on toast, a computer, a toaster.
Have the object named before it is acted out.

Have a child tell a story while pretending he has some nervous habit or something
is bothering him, such as a fly.

Pretend you have string attached to a finger of each hand and also your nose.
Let another classmate (he has ends of string) pull you imaginatively every
which way.

e lists of words the children should know by sight. Let one child read
them to another child.

Use McCall-C rabbs Three Minute Exercises to develop greater speed and
comprehension.

Prepare a folder for theindividualized Reading Program.

Library boo:- s.

Clay, paint s, and c rayons for follow-up activities in reading.
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Have magazines available so the child can select words he would like to
learn. Pass words on a sheet of paper and have the child spell them for you
when he has learned the words he selected.

Provide a sheet of paper for each child on which is printed one word, such
as Freedom - Vacation - Sports - Circus - Water. Tell the children they
will be given five minutes to write all the words they can think of related
to the specific word. After five minutes each child passes his paper to a
neighbor who is given three minutes to add to the list oi words. Each paper
is given back to the original owner, who uses the words he wants to write
a poen or a story. These can be illustrated and/or taped to be played for
the others.

A Sc rabble Set makes a good spelling game.

* * * * * * * * * * * * * *

DRAMA CENTER

The purpose of the Drama Center is to engage the student in the creative _

process through dramatic activity. It is meant to emphasize the joy, under-
standing, appreciation, expression and meaning the learning situation has on
the child. The democratic process and individual development used to reach
the goal rather than the end result should be stressed.

Materials:

Clothes collected from various sources, i. e. , child' s home, stores, teache r' s
home, etc. , to be used for costumes.

Props: Hand props, Set props, and Costume props.

Scenery: Cardboard, styrofoam forms, scrap lumber.

Record player and tape recorder with ea rphones and suggestion box.

Make-up table with mirror.

Paper anri pencils at the table for chilc;ren to use in writing their own stories,
plays, skits, suggestions for improvisations, adaptations of fairy tales, fables,
etc.

Motivator box and pictures to stimulate ideas for skits, plays, etc.

Full length mirror donated from a parent or purchased from dime store.

Other materials which will be heeded: Opaque projector, Large rolls of
paper, Paints, Hammers, Nails, and Saws. These will probably have to be
obtained from some, place other than the Drama Center.

0
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Activities:

Pantomimes
Stunts and skits
Charades
Plays
Improvisations
Puppetry
Role-playing
Creative dance
Choral reading

4

Outside contacts who may be able to furnish props and supplies:

Florissant Honda Shop
Airport Lumber (Floris,sant)
Craig Furniture (Clayton)
Cohen Furniture
Vv'. J. Polk, Inc. (St. Louis)
Individuals

Grocery stores
Paint stores
Lumber yards
Fabric stores
Factories

1

POSSIBLE ARRANGEMENT OF THE DRAMA CENTER

511AMIS
Utak

1

L.__ e, _44,1";

Vtv

f



HOMEMAKING CENTER

Ifs tile classroon-1 the Homemaking Center is an area designed to let children
duscover basic homemaking skills and appreciation of the homemaker. It

be included in the curriculum for aesthetic development, language
development, creative expression, problem solving, motor skill development,
and exPerience in measuring. This is an area where the child who may haye
ilifficulty in succeeding academically might find success in manual skills.
Sppport and volunteer help from parent organizations is esseitial.

All possible homemaking skills should be included in the curriculum, such
as cooking, sewing, creative needlework, marketing, gardening, interior
decorating, flower arranging, design, upholstery, furniture antiquing, and
housecleaning.

Activities:

Fa.shion show
4

design and decorate a room
ironing
planning, purchasing, and preparation
field trips to community resources
cooking contests and preparation of a

of a menu

recipe booklet

Resources Available for Field Trips and Outside Speakers:

Laclede Gas Co.
Union Electric Co.
Singer Sewing C.
F reunds Baking Co.
Marc Interiors
Cohen Draperies
Rold Gold Pretzel Co.
Bordon Food Co,
Aunt Nellies Candy Co.
Lund re Sandwiches

rito Lay Co.
Kraft Foods

Krispy Food Distributors
Carnation Co.
Carlstrom Foods
Mavrako Candy Co.
McCluer High School Home Ec. Dept.
Missouri University Ext. Division
Washington University Home Ec. Dept.
St. Louis County Health Department
U. S. Conservation Dept.
Shaw' s Garden
Nurse ry Farms
Teachers, students, and par.ents

POSSIBLE,' ARRANGEMENT OF THE HOMEMAKING CENTER

Wet

0
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MATH LEARNING CENTER

The Math Center is not set up as the total math program. It is ot,7o,2,ned
to provide skills in such a way that children would enjoy participation in
them. It should be used as a supplement to the regular math lessons. In
this center we can set up certain games, real life math situations, and ways
of practicing math skills.

Activities and Materials:

Store Since children nowadays have some experience with money, we feel
it would be a realistic situation for them to use money for purchasing objects.
In this store the children would use- many processes of math such as multi-
plication, division, subtraction, addition, weight, and measurement. For
example: we have fruit priced by the pound. The fruit would have to be
weighed and then priced according to the weight. Once the store is in operation,
there may be different processes of math that become apparent.
Materials which may be used for the store can include: pictures of fruit
and other signs; crates; cardboard; wood; boxtops and pictures of food; labels
from containers of food; child's toy cash register; and a baby scale borrowed
from home.

Used Car Lot - This center is designed to teach the children the value of
large sums of money. We hope to give the child the idea of interest and
monthly payments. We hope this would give them familiarity with salesman-
ship and bargaining. We have designed a form for them to fill out when
purchasing the car. The materials used: cardboard; cars; forms which can
be obtained from a car dealer.

Mastery Cards - The mastery cards cover 1 - 6. These cards are us -'

as extra activities for the students. The students can choose the maste
card that they are competent in working. The materials used are: pages out
of discontinued math textbooks; 5 x 8 index cards, clear contact paper.

Games taken from PLUS (ed. Mary E. Platts, Educational Service) - Games
from PLUS are designed as rpulti-age group games. Flash cards are used t'
determine grade levels. Some games are small group, individual, and class
activities. All areas are included in this text. Some of the materials used
include: sc rap wood; cardboard boxes; paint, and 5 x 8 index cards.

RECREATION LEARNING CENTER

It has been aptly stated an t "the work of childhood is play. '' With this
theory as foundation we believe that a Recreation Center should be an inte-
gral part of the learning community. Rec reation promotes social interaction,
provides for necessary relaxation and release of tension, serves to develop
skills bringing about a sense of accomplishment, carries over into lifetime
interests, brings unity to family living, and plays an important part in the
development of the "well-minded" individual. For these reasons, we have set
up the Recreation Center. 0



ial anti Activities:

rseshoe set (rubber)
howling pins and ball (plastic)
olf clubs and balls

table tennis set and table
badminton set
,ennis rack ets and balls
archery set
rampoline

climbing rope
Parallel bars
horizontal bars
mats
-weights
football
baseball, bats e, bases
xiffle ball and bats
basketball
hockey set & goals
-;c(Sops
box hockey
plastic bottles
fishing rods

*
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sandbox
tires
parachute
cargo net
romper stompers
scooters
building blocks
ring toss
wooden cars and trucks
checkers and other box games
sliding board
pogo stick
stilts
marbles
jacks
playground ball
jumping ropes
puzzles
records and record player
Indian clubs
Camping equipment (tent, stove, lanterns)
film loops and projector

THE SCIENCE CENTER

I he Science Center is an area in the classroom where a collection of materials
1, available for the children to experiment through the manipulative, inquiry,
:tnd disc 3\ cry methods,

`.1 etc ,tat

if n-,ti t ir Section

P-d, 'c ocon,tt, gourds, cores, cotton, Indian Corn, chestnut)
tir;11,
t -,

: se: , and Insect Net,-(c (mud dauber, hornet, praying mantis)

sand dollar, Fiar fish)

e w,., made from scraps
bin t,- rnauaroni, seeds (beans, peas, corn))

1 sorter, with various size screens
t-d itton -, for sorting, weighing and classifying

o I .
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tttcly Print s
Bunk s (,ta Ani rna i s
Li e animals ; turtles, ge rhtls, duck, rabbit, guinea pigs!
Animal Cards
Foy Animals

Ant t trm
Ac .a nun-,

eletons hutna, scale; cat, mink )

s.iagnet lchle

Ma,,net hook s
Many Magnets of various sizes, shapes, rusty, and materials on string (foil

cloth, glass, plastic, foam, metal shavings, nail, pins, uminum can,
paper, fork, chain, paper clips, hair pin, etc. )

Mirror Ca rds

Tang rani Cards and Pieces

Plant Section

Queen Anne' s Lace (Wild Carrot) in water with various food colorings
Variety of wild flowers (chicory - milkweed)
Plant booklet with various plants mounted and labeled
Bulbs (old and new)
Terra;um

River Loot

Container with water
Pieces of driftwood - pieces of water-logged wood (slime mold growing)
Boo; s on earth and water (Stepping Into Science)
Pocks
Tap water
Specimens of Mississippi River water and mud
hand ; ens, s

ree bark
Rusty wire frotn river bank

:ltniosThere and \, eat he r (Experience Kit in Science)

tn I Ph vs. s

I) ,M -1e r Shape :-;tencil,-,

1.1e( t able

hatterie-
light hulbs 6 8

wires
compasses



di Ali About
->teopinp into Science
Thintls are Alike and Different
Ilungs are Made to Mcve
Things To Do With Water
"loby on the Move

ho, What. and When

C

Book Company
Fe by Harry Walton

(-,00-urtn-y
_ Hill Book Company

. -3LierICCS
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SUGGESTIONS FOR TEACHING COMPREHENSICV

Questions for Skill Development

A prerequisite to the effective teaching of comprehension Skills is the ability

to ask questions which require the use of each specific skill as it is being taught

and practiced. Suggested luestions are listed below for each major comprehension skill.

1. Purpose questions to seep in mind while reading

a. Would you have al;.de the same decision as

b. Can you find out if

c. What is the mail. idea of the author?

d. What is the viewpoint of the author?

e. What are the steps of the process?

2. Asking for the main idea

a. What is the t)pic sentence (main idea) of this paragraph?

b. What is the aain point(s) of the author?

c. What would 13,4 a good headline for this paragraph?

d. What would be a good title for this article or story?

e. What is the main idea?

3. Noting details

a. What facts did the author give?

b. What time does
9

c. How much liquid
d. Where did the event happen?
e. When did the main character get home?

4. Seeing the orpmizatioh of ideas

a. In what hays are the two alike? Differen::

b. List the arguments for ?

c. List the various methods of land conservation.

5. Understanding sequence (following direction)

a. What steps do we follow when

b. What happened first
c. What do we do after

6. Predicting and anticipating

a. What do you think will happen next"

b. Since he lost the fight, what will he do?
c. 'What do you think will be the result of

Suggested Classroom Activities

1. Recognizing the main idea

a. Have the student express the main idea in :.ow own words.

b. Underline the main ideas in several paragraphs in a textbook and note where

they are usually found.
c. Write a paragraph hiving a main idea.

U _1.'1



SUGGESTIONS FOR TEACHING COMPRETEIGt1 2

d. Give titles to parag.aphs.
e. State an appropriate headline for a selection for a paragraph.

f. Practice using the headings in heavy black print.

g. Check the main idea with the introductory and summary paragraphs a chapter.

h. Select from a list of sentences the one that beat expresses the maln idea of
a paragraph of a selection.

2. Noting details

a. Note relative importance of details by such signal words as above all, most
important, of greatest value.

b. Notice the ways in which the author indicates the relative importance of
details:

(1) by giving more space to one fact than to another,
(2) by the use Hof introductory remarks such as "above all" or "most impor-

tant,"
(3) by organization as indicated by heading in heavy black print,
(4) by the use of italics,
(5) by picture and other graphic aids, and
(6) by the list of important words at the end of a chapter.

c. Select a character that you like or dislike and determine what the author
has done to make you react to the character.

d. Match a series of details with a list of main ideas.
e. Study the regulations for operating a piece of equipment.
f. Answer questions of detail included in a selection.

3. Organizing ideas

a. Classify objects in a room according to their function.
b. Tell what items belong in classifications, such as food and recreation.
c. Study the table of contents to note the organization of a book.
d. Categorize information (i.e., ways of travel, ways to communicate, etc.).
e.

4. Seeing the sequence

a. Read the main ideas in a chapter to get an overview in sequence of the mate-
rial coverei.

b. Enumerate he steps of a process or in a chain of historical events.
c. Notice the words that suggest the introduction of another step, such as,

then, finally, second, another, subsequently.
d. Note the steps in proper order for constructing some object, doing some

written assignment, doing an experiment.
e. List the chain of events leading to some scientific discovery.

5. Predicting and anticipating

a. In a situation of confusion and indecision, have the reader anticipate what
he thinks will happen next. Why?

b. Compare present-day conditions with those of a certain period in the past;
decide what will likely happen next.

c. Consider what wiii happen next in light of
(1) background events,
(2) characters involved, and
(3) the situation.

d. Make up endings for stories.
e. Estimate the answer to an arithmetic problem.

6 3
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SWTTCH-A-kOO!

Purpose: To develop crea'41e writing in group stories nd wor

on group coope _on.

1. Begin by writing a class story on the board in which everyone

contributes a sentence. Continually stress group co peration.

lk N
2. On another day divide the children into groups, &lc. five in

I I
each group, and have each child begin to write a story using

story starters. If you have five people in each group on use
ily

five story starters for the whole class. Children can thenhen s

1k
how different titles inspire students in different ways. After

2 - 5 minutes instruct the children to switch papers within

their group. Continue to switch papers using the same time

allc!:ment until each person in the group has contributed to

each other's story.

3. On the folic -_ng day let each child read his "group" story.

4. Variation: Assign each child in the group one of the five w s

who, what, when, where, why. Together they can write one story,

each being in charge of his w. The length 2f time spent is up

to the teacher and the group. When all the c,,roups twee finished,

let them read their stories or display them on bulletin board

with illustrations. Or - let the group select a topic. Assign

each child a w. Individually have them answer their question on

paper. ;Then , -'ryone is finished, have them put their answers

together and then read their story aloud.
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Suggested story starters:

Mike, Jim ,and Joey were moving to Alasita.

There I stood in the middle of the room with all those

eyes watching me.

3. I saw a giant living in the barn on the hill.

4. Everyone was helping decorate the tree except Tommy

5. Rain! Dulisville Inc.!!

6. Oh dear! Trouble just walked through the door.

7. Justin (Brooks) did not like his (her) name.

8. Hank flung the door open and yelled, "I'm home" but no one

answered.

9. It was such a cold, dreary day.

10. I'm se happy that I feel like running all over the neighborhood.

0



STORY STARTERS

These can be very effective when put on 5 x 7" cards, made colorful

and laminated. The children like to be able to have the card when

writing.
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CUMF

t- _raglnati,on

As-- Qre 1.1ok up tne word mercocatlon and

reld tie de tion t. the -_lass. :low to make

_Inanimate op ots co' to life by glving them lifelike

cualLties such as talking, moving, etc. Ilave the class

look 3round the room and name some items that they could

make Lome to life. Their pencils probably wish they

could so they cul,,2 say "quit biting me." A desk chair

might wish it could say "quit rocking me, I'm not a

rocker!" rave the children first draw inanimate objects

and make captions for the pictures stating how the object

feels.

+0 deo 1-)1
amigigmSMPIT

Tn., perky

in
The rnornin9.

For u act:v.Lv. -lave the students select one

to write more about. Have them

Into a stor-- To net them started,

oard together.

r



iae ul why aZ,a ancl :,tiMILL3tc!

._t-LiVt2 tflifliCin8 (open-ended activity).

Liscuss with c.t_ ohilaren 1.nac a myth is. You

must get across the idea thac myths ask why and how questions

and are mace up apocr_ tnings tnat really did not happen.

:lave a Oralnsc,rmig session ana get cite cnildren to ask

questions. y is there salt in the ocean? Why is an orange

orange? Why is tne zebra striped?

2. Read several myths such as Why the Bear has a Stumpy Tail or

ow tn,2 t'ic; Co: a Curly Ti' from Arouthnoc's Anthology of

Children's Literature.

3. Develop a bulletin board around why and how questions.

bL put oh strips ot paper and placed

,ne Lae clay?

LA_Dra get. h.t., stripes?

ra:),1:, .:31./C 3 powder putt

CaL Nan,;dr-,c, ,t2L 2CAIL:1?

J.

kJ then_ r4nbuw atter a storm?

o AL.;



TCYCOME AL1VL

s3ring toys to scnool to stimulate stories.

Examples: stuffed animals, digging machines, trucks, clowp-,

doll and doll furniture, puppets, cars and pa,sti,:

dinosaur:.

Pretend the animals coll.e to life one night. Choose one and

turn your imagination loose.

(((

Pretend vou are a anc you come alive. Write your story.

GIFTS COME TO LIkh.

Gift iueas: a new blycle, a basketball, a baseball mitt, a new

sweater is baby doll, a puppy, an unwanted gift.
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PLAY - BOOri ALPORT(
INt

C.R-OTTE'S WEB - BY L. B. WhIT

Purpose: To present a unique way of giving a Book repor

interests children.

enry: Merry Lee, why are you sniffing? I hate to see girls

cry. What- maKes you so sad?

Merry Lee: Forgive me for crying so much, Henry. I suppose I

am a sentimental person. I just finished reading an exciting

book, t's so :,ad at toe end. (Merry Lee sniffs) Have you

read Charlotte's Web?

A,I.-

henry: No, I haven't, Mirry Lee. Do you thin would enjoy it?

Merry Lee: I'm sure you would, Henry. It's about a pig named

Wilbur woo nac an unusual friend.

henry: An unusual friend? Tell me about toe DOuK. I Gig friends

wai are d ferent.

:eve it or not Wilbur's iriend was a spider

namec Charlotte.

I spider,. coalc: rends wito a

me, Mtrry Lee. I wu,iiu ir. if 1 saw 01-e.

411- ry Lee: was so lonely i ivin F alone in toe cellar

ne wa.s excited to have a-yohe to taim with him.

siOes, Charlotte proved tc be ..is faithful tricno. Sne saved

0 t)



spi,ler save - 7,1:..) 1.1e:

s:

Merry i.ee: you see, Wilbar over.-iear, :lc was to be kilied

S
meat wnen .n ne became very

,)se L t"_.s Lute tout - plan to ,-.ve nim.

res,ezcLs, we) .s7inn.n, apil.ty, to ,:arr,

out Oct plan.

_ry: %li,
Cnarlotte wAs a gracious frienc and very intelli-

8en: say tor a spider.

Merry Lee: 7.deed one was A:-.Q sae use a sneaky id rat named

lempiet.Dn to neip wit:, nor ?-ac.. Dc rewardec tor

los ;dr: 17 tn plt t Cnarlotte was wise and knew now to Ott

let. bete r Ita.; t"L nenrv, Defort I

r. ouL

0 -0



'U? .T ?LAY

ose; 20 encourage writing pi,ys and presenting taem

ME E. THE NE .',EIGHBOR

iorla: Oa, gcoc morning sir! Are you our new neighbor?

Gloria Do Good. I'm so glad to n-w.er. you

Mr. Tiddlemouse: I'm Sam Tidciemouse and I'm glad to know you

too. This seems to be a friendiy neighborhood.

oioria: Yes it is. T have a neat neighbor, Freddy Frisby you

must.imeet. You wait nere Mr. Tiddlemouse while I go get Freddy.

;G.-or:a goes to euge of stage ., an calls. While she is

leaving, Mr. Tiuciemouse goes oi- stage at left.,

Gloria (calling loudly): Freddy! Freddy! Come here! I want you

to meet our new neighbor, Mr. Tid-iemouse.

Freddy: Sure, G:.oria, ao want to meet him. (Taey both come on

stae).

Gloria: :;ow, wnere could Mr. Tiddlemouse nave gone: Oh dear, you

o'oay .-.ere :ruddy ca:., him. He most have gone in his house

:or Coos to cage stage on _eft. While

iJ leav_ng I:I-eddy woes off stage right.)

;luclemouso: Mr. Tiddlumouse: P_ease co

nouou to .7,ect Fru-cy. He :.ere now.

Forgil.e mu _easr-n , but I heard m

te.ep"he

wnere naJ 2reooy

0

,L .Want t,



. un- .d_is Freddy. Mr.

o--riu: Frt;doy, 1,roddy, yaa-nao: Z nave Tiddiemouse wait-

ng were for ya,_ te meet.

Cloriu, sarry I had to ieave. The mailman came

wahted to ,ive him a Jettet to mai-.

Gloria: Tact's ate. right, Freddy. ,a, no! Now Mr. Tiddlemouse

is gone again! GnACIC.15 Me! i must leave myself and taKe a cake

_:ut of the saven.

Freudy: nere oomes zie new neignbor! ou must be Mr.

Tiddlemouse. : am Freddy Frlsby.

Mr. liculem,use: Grad to Know you Freddy.

:ne best a tr_e.-.us.

sure wo wiii be



2:PP=TS AT.T: 17n; TO MisK

Purpose: t ir.1-lbited child puppets are .1 prop to

ake fu-.

A paper e puppet. Put out ,)-1 te

fold or te bott.) of t :ac, so your puppet ,:an talk.

This puppet can e ace the ',ecinninz of ccloi.

et the t-c, puppet and tell =c7et'14n2

niTself.

Lei's' Make Puppets
Easy GS

1 2. 3

1 d
Find 04 805 4M ate acace. PiThTrir"

rAn
AC-fer +he puppets have been mode

and used , ckan9e -4-he le-Rers +0

re.ad we Actde -__ pets and display
-k-tNe. V)octrci



2. Stick puppets are easy to make. Draw your puppet, cut
/

o0,--p 1.40\ffirew I.°1,
it out and glue it to a popsicle stick_or a ruler.

3. up ets can be scotch on your fingers. One child

I .-,

cat h ve his own puppet lay.

U
F root

Bock

4. Papier .acn puppets can be made over toile tissue rolls.

Wad up a piece of newspaper in the shape of a head. Wrap

the head with twine to keep it together and attach the head

the tissue roll. Papier machS over the head. Use a

c:'_are of cloth to cover the roll and your hand.

0 ti . ,



DEAS FOR REPORTING CN BOOKS

Ur ose: Put ideas on cards and let pupils choose the type of

book report he would like to give.

Pretend you are one of the characters in a b ck.

monologue in front of the class.

1.

2. Write a funny incident from the book; the most exciting pert;

I

the saddest part; the part you like best; the funniest inci-

dent.

3. Make a mural of a scene from a book.

4. Set up a radio broadcasting studio with micophone, desk, chair.

Write..)411!.

5. Make a diorama.-

a one to three minute book review.

6. Scu-Tture a character figure out of clay. Write a description

to o Tong with it.

7. Make e )book cover for your book.

8. Draw an advertisement that could be put in a school newspaper

about the book you are reportirg on.

Draw a cartoon strip about the book.

10. Write a letter to a friend recommending a book you've read.

11. Piave girls present a fashicn shou, modeling clothes acting

os.°4%
out -.heir favorite book character.

'..;ri.:42 a :Etter to thi, author tellirlg hit you liked hic book.

0



,rcat-vity througn ietter

Gains practice in writing events in

oruer and in relating nis own Ex-

Di: on.=": makcs his own mail:Jox for letters or

larger mailbox for the entire room could be used.

_ettLr woulo oe distriputed at the end of the day.

:inu., of _s_rtera:

-2ws

itatlohs

Information

Thane,-you

Sp,2L1al Quotes

Appreciation

4CAI.
46

Po/y4.4.4.
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1at would you do? 1/4j

Ikecur tom y Acts ()eel') °eon-

ins a Speeial weekend
ccimpin3 +rip 10 $i fiver DoVkar

+or your bir+hdoy.
morns no you are +o leave

N. Du brotner wotKes tp sick,
\Lour rro+ker has &lid ihe

stcAy wi+1" rn and

vov and your caiker rnoty (30.
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-LOT -. 1,7,r°17, AY7-.7P.c

Purpose: Story writicz is easier t7., teach if children can see

the three parts: ?eople and places; events arranged

in secu atial order; and the ending.

Directions: Children can make cards for 1 file putting them into

the proper order: oe ol.e and ?laces, events api ending

cards.

Sample cards can e -Lade for the children. the children can

write their own people and places cards, event cards and ending cards.

These, too, can be added to the file.

After the cards are made and categorized each child may choose

a people and places card and at least three event cards to arrange

sequential order. 'I've' thts has been done an ending can be

selected. These cards are laid on the desk'or table in the order

they will be used in :tne story. Using the cards as an outline the

child is ready to start writing 's sto-y.
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1, m_.,e a:

.J11-,:win,s can 6.: ..asteaa the words children

the cniluren wr,:te their owm stories substituting

platures --r words the.y can't sp

W-AAT .APPENED TO NICKI:
44'

SEA
Pete's dog was gone. Oh, how could it have happened!

?ete :tad fed Nicky that very mortling and given him a bone to

eat. Sitting .-)r. a step on the back porch, Fete put his head

nIs :lands to think. There was a fence around the yard and

th.- gate was closed. Zomeone must have come into the yard and

:alied to the gate. That was what happened, thought Pete.

Were would Nicky go if he were 3oose? Could he he at the park?

?ete often took him there for a romp. Pete jumped up from the

step, put on nis ball cap, jumped on nis icyee and away he spec!

"On ?tease, let me fin4 my dog," pleaded Pete.

As Pete rode his bicycle around the park he suddenly turned

zne patn toward tne lake. There was Nicky .t the lake bark-

ing ddcks. ."-NICKY! KICKY!' he called. Nicky came bouncing

1-3 ?etc.

Q" n so glad 1 found ycl:" Pete cr,-,oned, tnrowini,

..s urn., urounu laid coi;. NicKy _-;ast wa..;ec nis t.,

6
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NTWSY NOTES TO NEIGIBORS

rpose: rovLde an onportuni_y to use alliteration

reative writing.

et.

1. During holiday season, let the children choose a perscn

/
they want to send a card to. Then usin the dictionary,

let the children find words they can use to describe that

S6
person that begin:SqtNs<me letters as their n--e.

For example: Susan

You are such a spicy person, Susan

`Jou make every+Ilin3 seem so super

When l'm sad, you make mesmile

You could sell me a toupbone ---

Youi-e so sensational !

Ifm sure happy +0 have you
as a 'spec.:;a1 -Priem!.

55
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ATT.7:D!

'-'urrose: To work together to write origi

Have t'ic: class ako a list of humorous wcrc,

w:., sill v, 'Iggle, c_o ug, lahable.
414.2,

2. Get the childrer to tnink of rhying cr,2

one and make funny 2-Line rhymes such hs:

or t!st--1

The }fita cai- &own.
Couldn't hear a sound.

The Mile old more named Grumpy
'was so lively and iyuick and 3umpy

3. The children can work together f.)n this activity. Have

one child suppiy the first 11-e and another child the

second line. A group of 4 or 2 co,Ild work together to

produce an 8 or 16 line poem. (Reluctant children

could then be brought into the activity and experience

some success in poetry.)

r-Nr\ ne-1

Seiti use et color +5 begin word

on two word rhymes. Examples:
redbeiti, yellow -fellow, while -kite.

57



A WHIZ -QUTZ

-Purpose: To use descriptive words to clarify ideas in

oral and written language.

1. Discuss the meaning of a Synonym with the children. Begin

the activity by saying. "I'm thinking of a word that begins

with an s and means the same as road. What'is the word?"

street

"I'm thinking of a word that begins with s and means the same

as - to look fur. Who knows the word?"

search

ive the children time to compile their list of synonyms.

Form a circle and select someone to begin using the same pro-

cedure - "I'm thinking of a word that begins with a

an means the same as ." The child who guesses

correctly gives the next clue.

AQ
'May Selected records +0 your class

and let +hem paint wii+t rcAsie.
Then, ei41Ner orally or wriffen, le+ +fie
Children explain weir paintings.
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NThought Provokers

1:What animal Can you compare
yourself' -I-0 7

Z. What kind of weather would

you say you are mos+ off' +Ile

+irne?

3. rc you could be adesg, what
Kind would you wand' to be?

Why?

4. When my +eacIner yells at
me I want fb

5: IS you C-ould be any toy or
game, what would you want
to be?
Why?.

64-
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cOMIC rAPrRS

Purocse: To use unot,r media to stimulate- creati ve

writing.

Make i cartoon hoard. Pu* the cartoons on one side and the

captions on the ether side. Let he ;_hildren practice

pairing the cartoons with their c,:otions. Good examples of

cartoons to use. are the Familv (-1.- The setter Half

from the Clo,e Democrat. If children need practice fdn

sequencing, :ut up co--.ic strips and have the children put

hem back in the correct order.

2. Next, pass around cartoons and let the children rake up

their own captions. Let the chileren know that different

pictures inspire different thoughts and words.

3. Take comic strips from the weekend paper (because they're

in color) and blot out the conversation. Let the children

experience writing dialogue from a given picture. To begin,

let tne children work togetner on this activity. As they

gain more confidence, they can wort, on their own.

0,,



v.

Finally, let t _e children make their own com..c strips -

ct_:re and captions. Take newsnrint and Cu': it into strips. ,

Instruct the chllr'ren fold the strip in half, and then

fold it in half again. The strip will then have four frames.

a child wants to make a longer comic stri-, additional

frames can be stapled en. Now that the children are the

illustrators, set down a few rules for their work. Comic

strips are done in franes with a <gin around each one.

Not all frames have to have a conversation, but a topic

should be chosen and dealt with throughout the whole strip.

Continuity is important. Attractive colors also enhance

a good comic strip. Once the children understand these

ideas, let them create.

is

0.



, 2c wri:e

I. "-et toe Lni_crn ma,e a l_pna-et r,:cm wiLn nonsense

rvmes. lvids r zrcap bn ,ac: page eacn

could asai.:nec alphabet erd ne

would be responsible for tnat page. illustrations should

be made for each rhyme.

See +he pi9 WeO6r15 cx wi 3.

in -14-le -Finy hou.se-;ives a blue124m

mouse.

dhen +he do q aweKe he rank

cx coke.



Purpose: develop a different t,

writing. The pupil is given an ending sentence

Lni is motivates tc, wrfte an ap?rcpriate bury

_or ic.

In orcer for cne chkren to participate in zn:s

and en,;cy it, a great amount of oral work has to precede

the actual siting. Lvery few days give the chfidren an

enuag sentence and as ca5:m how t.ey would begin the St:or

:2. After tne children have had experience th tnis type )'

writing, use some of the ideas in a Learnlng Center. String

a diothes-ine In the classroom close to the writing tenter.

In nickel bags insert writing ideas - use only en:1,ng

sentences. Attach the bags to the clotneslin,.: with colored

clotnes :ins. '...hen the stu-ents to write, se f -.

tc the e-othesllne:

Suggested story endings:

Least Mickey never dig

1 t-1-, yo,; that , e _surprised.

le ;1_, never :orget chaL as long as 4t_ lives

Some people nave all the luck.

Everyone knew where you had gone.

6. Since then he has had no friends.

7 0, wert_n't too large afcer a'1.



was Sc _

10. We just nave t_ :-.at is .7ina.

BiKe,

C

NW, let'

14. The next tint p_r let's as

Daa icr scr_e

15. It was only

a.

.16

0



HALLOWEEN HOWLS

To stimulate creative writing through the

use of holidays.

the alcnth of October, display a Halloween bulletin

On the chalkboard make a chart entitled:

Lkords are In'tererti, /
wrii.e Some Here !

se. or, Shave
NottS Words

Dur,ng the nrst dew weeks in October invite the children to

fIll in the chart with Halloween words. The last few weeks can

bc spew* creati-, Haloween stories from the class li3t of

WOTCS.

0 ,



Co
1!)

2. Have the class 6,L in a circle on the floor. Call on

one person to begin a discussion of Halloween activities

("*"1.1..".."1""N
by asking a question. Tape record their statemeAts co

I
they can. later be used as story starters for writing.

Susie can start by - What s the best thing about

Halloween? She then call

about Halloween.

on someone else to ask a question

Suggested questions t`Ic chLdren could ask:

Is there anvthinp about what is done on Halloween t

is hard for you to uncerstand?

2. What are some things that children,do on Hallow

Thy do chi1dren dress UD on Hallowee-:

4. Wheat do parents do on alloween?

5. What anima], do you tnink of when someone says

8.

a 11 ow,-eI?

How do you decide whq' dress un as on 9alloween?

Hu-,: would you decorate a room for a party on Hallo,yeen9

you were a w' i would you (1-2 on 'ialloween'

Viat can vou do with a humpkin'

tr: = a-ro .-.7o,0 for ',1'll'_owec2n?



Variat o.s: 000 (
1, off

3. oliday game display a decoration describing a holiday,0 i
such a witch/ Halloween. Set a time limit and

instr ct

/
t childr n to think of all the words that can

be tsed to describe Halloween. This can be a group activity

iVor i Can be done individuaily. When the time is up, the

(h idref

...,
_n count thei,-_ words. The person with the most words

reads his list to the class before being announced as the

winners The others papers are collected and a class list

of Halloween words are published to be used in Halloween

stories. The winner's words are displayed around the witch

on a bulletin board.

4. These activities can be repeated for other holidays, such

as Christmas, Easter, Valentines, Thanksgiving, and

St. Patrick's Day.



Purpose: A geed Lc 7row,t! tainkIng. T:-.e game can also

be written on cards for use in a Learning Center.

1. Make a new san6.ich of your very own. Then give your

sandwich a name.

EXAMPLE: P,.L peanut butter on one side of two

slices of bread. Slice sweec pickles and lay them be

twefm the bread with peanut ovtter. This sandwich could

be called "Peanickie Sandwich."

2. Think of a new cereal you would like to eat. Describe

what kind of cereal it is. Thi, give it a catchy name.

fif.ke ekin

%kI'
s1.44 rep)

3. Taink of a new type of playground equipment. Describe it

and give it a name



Dld you t.:V:" ma?kt_ u, ,ame pla lc with

a friend. 0;rite a 6e=Lr, ..2n of the gaze. Think

now

nalut moy %an:: co demonstrate

5. Think of a ne:: toy you would 1.ke,to ,:vent. Descr:"3e

e-1

Tape record rr ytinSoik tore

r lesend. Play only a "art 154 its

Ask 1 11e children +o write 410eir csVn

enCiinptc. Let read 4Dne encrovi
have Wcourt eckwe iayin3 -1

.4-he res+

the toy aro g :e it .

i k'r;



VLA. .!:,:kVAT01.(3 'ariMULL-2

Purpese: Objec:s can be arranged on a te or a Juiletin board

to stimulate stories.

CHOOSE YOUR SHOES

kA

Make a collectida .1 different types of oid sh3t.s. Criidreh c.ah

bring them in. The enildren then WT e their own stories. The

shoes can be personified.

etc.

The, in tell ac,r_ss of adventlire,

77



Purpose: To stimulate creative writing. (On,fn-en,:ej

involve the children in some role-nlavirr;. (live thcm

situations to act oIP- =Ich What wc.1c'_ te

school secretary comes _nte your class and announces

that your' teacher is Fick and Will not be in tod;:v so J511n

and Jane will be in charge.

OR

You went to the zoo and all the zoo keepers were on strike

and :he animals were starfinc-. After the
1

"actor,' ave

"performed," let tnon write the role p,.aying the
I

have

performing.

EXAMPLES: What would happen if?

1. A helicopter landed on the school rooi.

2. All the faucets in your bor.,' had cliff,

Kool-Aid coming out of them.

3. On Monday morning ever: car in Your town had no ti-cs.

4. You woke up one morning and you were blue all over.

5. You found yourself one afternoon sleeping in a huge

goldfish bowl,

All the telenhones were taken Tway and repi.1(Adiliv a

telegraph system.

7. You were on your bicycle and all of a sud,i(n it^ i-routed

wings.

bee

colors of



8. Your dog was chose^ to ride in a space rocket

and you were asked to Qo along too.

9. You were changrl into a broom and your sister

used you to clean up the mess you made.

10. 'Every season was winter!

-117
2. Variations:

Cover a table with colored bulletin-board paper. Some

where on the paper in big letters write WHAT WOULD HAPPEN

IF?? and a topic (i.e.: What would happen if you were on

your bicycle and all of a sudden it sprouted wings.)

(\

Let the children write "their thoughts" about the topic on

the large "doodle page." When the paper is filled, it can

be removed from the table and displayed on a wall in the

room. A new topic can be selected and the process can begin

agel for the children.

The children will enj0-. writing their oum- "What Would Happen

If" topics.

7+ l.in
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Words 'kb "Turn" you on

Purpos,::

NOTE:

-.ocaoulary.

You may want to enlarge these wheels for children to

use in learning centers. You may want to use the

empty spokes for the children to fill in their awn

words.

01-hers could i nclude

" .triOtf1i0 " Word S

craw nq
S wirlin 9
spann;r11
ereep n
seozef 471

iock+i iN1

hoPPinS

Taste "Words
swee
sous
cool
sptY

tanci./
J

76

"
hit*
shuccte
loped
sKi
ambple
strop(
saurefer

`Said' Words
s+,,,mer
shout
yell
whiseer
rnirnte
grow 1

ott er



,
i
N

Fill in -the tpoKes wi+k words Cuy coed gse,
insteaci oc The one on -one hub.



TIRED WORDS

Purpose: To worK on words that are overworked.

1. Don't use overworked verbs and dull adjectives. Some to

avoid using so much are verbs like said, went, saw, walk,

have, and adjectives like good, wonderful, bad, terrible.

2. Hand out ditto for additional practice.



Draw lines to the correct ending.

The (eaves splashed oniile'beac.V1.

The dry Brass Were s u6 merged bythe
clood.

The old man burned in+he sun

The e-a6 Screeched to a s+op

The Show beat or,*-he windowpane

The rain matted in +he wind.

The houses Sctuntered some slowly.

The waves citified to the grounci.

7')



Fin in +he verb. Use your i rno9i

I. The leaves in +he. wind.

2.. The dry gross in +he sun.

3.T he old man licrne slowly.

4. The Cab, to CI Chop.

5. The snow
4-0 the -rounci.

to.The rain, on +he windowpane.

7.The houses were .laytheCiood.

Z.The waves, on +in e beach.
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Synonyms I 1, Stnony

Pow many Can you +ilin k o?
Iprei+y 1

1

pa=

r.....
Ft.brziy 1 sad

! 1 :44- e....

p ...4

I



WORD TALK!

Purpose: To recognize words that describe and to use them

in their correct toutelt in creative writing.

1. Give the pupils a list of good descriptive words. Ask

tne children to write these words so that they will show

what the word means.

shy lazy jumpy little

enormous fancy sleepy long

drink shaky strong stuck

spooKy happy t,-arful weak

410
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?urpo3e: 13 t:ec:1 reiaL:2 tnuir 1 crson_!_

experierl,:es.

Have children rewrite the following lists o: words numbering

them irom 1 to 6 according to the size of the noun.

Example:

flea I, frog 2, fox 3, fairy 4, etc.

robofr
rainbow
razor
robin
rabbi.f
rocket.



After children have arranged nouns see how the children can

relate size to their personal experiences.

Example:

Now Small is small?
1. Sn-tail as a snoalake on a fuzzy coat

sleeve.
LL
L.I. 4.

XL.L
LL *Z 4.
L S.
LtLt How iall is fall?

44
L. j. I Tall as abov walkinQ
1.4. r J
4.10

Ow 5.

on Wooden s-tilts.



JACK i'CZZLLR

Purpose: To give practice in associating words with the

letters ea and ee, to learn to spell these words

and to describe the objeeL.

Take ten sacks and number them 1 - 10. Place one item in

each sack: (example - steel, golf tee, meat, wheat, feet,

beet, seat, leaf, thread, deer )

Have tne pupils n user their paper 1 - 10. P ss the sacks

1 df
around ana let each child pinch, smell, or shake the bag.

i %
Tell the children tha t the item in each sack has either the

1
letters ee or ea in it.

1

When the class hal f\ ished and the answers have been checked,

le: the children describe the words in the sack. For example,

a beet - it is red, slippery, can be eaten, ut or smashed,

has a .iistinct odor, etc.

4 This activity may be varied using different letter coribinations,

words witn long o, words with sncit o, etc.



IDEAS rOR FIRST LINES

Purpose: 1;) _lel? cniidren start writing stories to express

their inner feelings. These could be put on cards

for Learning Cent.ers.

I like to buy my own elofiles, but --

Mother always wani-e, me -1-o do some -
thing when

I get angry when

I wisil
I was embarosseol when,
I really diciti- want +o get in +rouble

butI could do better work ic

I oPten worry aloou+ ------

My best .Priend is

I wish .nly -Priencl would

I would like -tor.. r my parents to take

rne +0

The worst job I hove at borne is

One day I
I wisi people wouldA
I I ooh -co rward to"----

1



GRAB BAG!!

Purpose: To give practice in creative writing.

1. Collect things from your home that the children can

use for writing stories.

Put them into two big sacks. The items that go in

each sack do not have to be just "boy things" or "girl

things."

Let the children come up and select an item from the

bag - but don't let them peek in - hands onlyl

Boys

,



HOW I FEEL

Purpose: To give caildren opportunity to express their inner

feelings.

These topics may be used for creative writing. They could be

written on cards for Learning Centers.

Things I hate
I'm a-Praid oc-i-he dark

They always Warne me
My sister bags me
My brother bugs me
The day I +ore my dress

°e day I tore my pants
Things 1 like fe do
The worsi day of My
Now do I get out of +his

Our ext+ had kiiiens
don't like my birthday present

The day I Was lost
40W I ri irr1-0 -trouble
The day our puppies were born
My sister gets more ThanIcio
My most ernioar&ssin3 moment

'Me foods icied'est
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POETRY FUN! TRY ONE!

kOA
Poetry is painting with words and a means of expressing inne

k%."g_
feelings and emotions. Children are natural poets. Poctr

'10......0

starts win a great unique thought that takes or in ._lorful

and musical words. A great variety of poetr s o d e ead

to children so they can have a feel for the rhythm rhyme, and

patterns of poems.

Children enjoy writing terse verse because it is short and

catchy. Haiku, cinquain and the diamond are forms of poems that

do not require the children to labor over rhyming words. Later

children will enjoy writing poems that rhyme.

Poems make delightful bulletin boards. Seasonal poems can be

written on colorful leaves for fall, ornamets for Christmas,

shamrocks for St. Patrick's Day. Manners can be taught by writing

manners terse verse, etc.

Writing poetry is exciting! As a teacher, try writing poetry and

you, too, will 1,e turned on to a most rewarding pastime.

92
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RIDDLES DON'T NEED
TO RHYME.ALL THE TIME!

What's long and cold-blooded, crawls

on its stomach and swallows its food whole?

ANSWER

Greeh on the outside, red in the middle

with a layer of white in between.

It grows on a vine and is delicious

to eat in the summer.

ANSWER

What holds its hands in front of its face,

it runs and never rests. Every home has

one and sometimes more.

ANSWER

It's round and orange, grqws

on a vine and can be used to make

pies. On a particular holiday it

wears a funny face.

ANSWER

I have two-of them, my puppy

has four, an insect has six, a

spider has eight, but a centi-

pede has many morel

ANSWER

93 .
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V

FIND -A -RHYYI!

)

Purpose: To help children dev, 3p visual an. auditory

discrimination.

.
1. Read the poems with the children. Have them listen

for the rhyming words.

2. _Underline the rhyming words.

I cal really steep anywiIere

On ci Spa or.on-a chair;

Or maybe in my awn bed

And wi+h my liffle bear, Ted.
IKurt

i0
Game: Be Speeicic
Someone tart's by gaYin9 a general
word: lianiftaar.. Next person is more
speeiiric.: "cat" Fottowinck ?layers are
%till more speti.Pic. sayit in i-urn:light
gray ft,"S i *mese ft and "my.

erfhor game sekoeets: soy,,9iehelo+hin3,
tree, lam, music.



Pinci 0, Rhyme

I have lots oP runny drearvis.
I can't tell which is best.
Like ;lying an hunks oc clouds
0 r ±a, a p ou+ west!

Kurt

, I I Vic I-0 sleep a to+

+hink ie:s Great 4un,
I dream about a new ÷o y
And ano+her strNiny sun!

jhun +Tom

L have lots oc stran9e dreams
They'rs always Funny i seemt,
LiKe livin9 in ancri+er place
Or takin9 a +rip to outer space.

Gres



Y.

RIDDLES IN RHYME

FLN ANYTIME

Purpose: To teach children to think, feel the rhythm
(Dc. the

rhyme, and create their own.

What goes faster than sound

As it zooms through the air;

You're way above the clouds

And it'll take you anywhere!

ANSWER

What is long and runs on tracks

And has many, many cars;

The conductor may wave to you

As he cli_r_ches to the bars!

ANSWER

What's fuzzy-wuzzy, creepy crawlev

WdtK1nQ up a stem;

He's :level_ in a hurry

With many feet to c rry him!

ANSWER

Mother -,:ouldn't do wIthout him

Tspe(ially on cleaning day;

He's a greedy, noisy fellow

',1,ckin4' LID all that',-, i:- his way/

ANWFR



Ae's a tiny little iusecL

With a tail light if you please;

Flying around and flashing signals

He might do it just to tease!

ANSWER

What are oval-shaped white or brown

You can eat them any way;

I'll take mine sunny side up

With toast most every day!

ANSWER

There are five in number

And four are on your head;

The fifth is it y-ur fingers

When they're all gone - you're dead!

ANSWER

When you buy them

You must have a pair;

Put them on in the morning

And wear them anywhere.

ANSWER

'7 J



t- ":_rl'e Verse"

fur

i. A poem witn two -ines.

Lac.: line has two words.

J. ine i1rie end wi:a rhyming words.

Ofle \
1.C1 c

Vt. 5

4;4y
e

414 iv 'It'/ Theoarty/

wren

Who said
Na breod/

use t it own ans e;_r friends names

,



Can you write +he rhyming word

to finish +hese verses?

kihs Fly
So I.

,

Summers nice

No
I

My
Ifs

Say Randy

1

You're
I

Cold weak her
Wear

I

9';,

Yours
'Don't

did Kurt
Get

Sehoot again

Lei-'s

Happy day

Lei's

key. -Tone,

You're Q

I

i

1



C1NQUAIN

Cincivain (a tive lint pJem)

First L e ais word and is the subject.

Second line nas two words and the words describe the

subject.

J. Tae tnird line has three log ac,ion words describing

tae subject.

i. Toe fourta line is a four word phrase e;:oressing eel-

ing about the subject.

3. The fifth line is one word used in place of :ht' subject_

Elephants
Cumbersome, strorq
ittompi n3, co mp tvl , -eakirj
ACricar be acts in capt
Zoo - ti rack ion t,

Ki+es
C6lorfol bright
S4ihn5, clyeng, Punirl
Soar throush *he air

-;uggestlons starting:

Let Lhe Ltdbb w:1-..; together :5 writing a Llnquain.

Choose a subject lint Spring or Fail.

3. have toe tninK of two words to describe the stb-

ject ,LICI write them under the subject. Continue with

lines 3, 4, and 1.

i. A,',:er the cc,mpleted try several more.

._dren s;.ould oe turneu on to write their own.

1C)0



Purpose: To !_,acti chidre-i t ,,-)pre,:i-It thf- simplicity of

writing a se-v,r.i---1 -v:la'_,;e poem that has been

written :n 3,q;;,- -r ,2:,,r three ':'_.--,r]re,_:. vears.

1. The 'iaiku is a t'ire l_:=2 r,,,De -r. written about nature. The

:t.-st and third lines are '.!.,:e syllables and the second

is seven syllables.

New snow ',s so white

It is mushy cola and bright

What a dazzling sight!

Standing by a stream

C>it
Watching minnows dart about

CC:oe

Thunder roars, lightning flashes

Run for se:ter ruick!



W-x.117E A DIAM32,L

The directions for writing a diamond arc - _,ittle more difficult

/
tzar for ciaquain. '.fou may want. :o use the diamond after writing

cicquain. Notice how the meahins: changes from top to bottom.

SUM reler
Warm, &Ann y

Work., n9 garderVir\g, bar beaui

Hof ou+ctoorseool inside
Reefing; Swinfirn% ns1,-t-ravei ins

Joy ul, reiaxinol
VotleCt+i

wo:. tain - now 137

cr.ange or. line ;.

Two woros that tne peron, place or thing o

_he i is like.

A

d. i. ree words tha: CL. !

Two words that _he WG.:G. cc i:.ne and two words

that are opposites.

5. Three -ing or -ed worcs tnat cell dodo!: the word on line 7.

Two words Laat tell wh,it the word on line I is like.

inc word that s:-.ows a ching fr-m the word on tine 1.
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BOUNCE AND SPELL!

Purpose: To help children beao7:e better spellers by spelling

orally as they bounce a ball for each letter.

This game can be played in small groups. The child is given a

word to spell. He pronounces it and bounces the ball or he says

each letter. If he misses he is given a second chance. The ball

passed to the next child who bounces the ball as he spells.
/-

The child left stan3ing is the winner.

Variations:

The children may be asked to recall a word from the list to spell

instead of the teacher pronouncing the words. This will give

practice in retaining assigned words as well as :spelling them.

If the child can't think of a word he must sit don:.

The teacher could use a homonym in a sentence.

Example: The bear is brown.

The child spells the correct homonym - b-e-a-r. Then the next

child must spell the corresponding homonym after using it in a

sentence. My head is bare. b-a-r-e.
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STRETCH AND GROW!

?urpose: Tj give practice in recognizing word-family relation-

ships which can be an aid in spelling.

1. Give each student a copy of the children's activity page.

Instruct them to write words on the corresponding ladders

that mike tne beginning word grow.

LS 1 ci-

b al-

a+

1ID tiow t-c--to.._
.iow i ala

low Iciy

coif./ activiLy snecfL ar,(. have

them Ar.ake new words by changing the first letter.

(.7
.5
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?UrpJSe: practice spelling.

, ,,,,,--, student tne fo

,-.,KIP ANI-, _.1:-.2

lowing chart.

r) ci br% X
.4.

im 0 v
e I r u e, o 9, + o

d i C 0 h pey
f -1-- r 9 a si o a

P 0 ter, --S a +6 y p

v K w 11 i e m o u

h e Y
i + n o/

0 u e r z_ u r +

0 p rn cl.i Q 4- In e'
Lirt , ..i.re:, ..10 Bras. iinel, i:o.. on 1,.:t7

Lc, 7pe. . waros.

:eater Is pert a: tae word.

::ot eros., d _etz._!r u.1_,e,,s L.:-,



HopiSkip and Jump

Draw 1 n es Crory\ one fetter to

ano+her to spell words. Lines may

not cross a Letter unless +he Leiter

is part a the word.

n m es y cs1.13r1 x

e 1 r u co 9, t o
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:ET'S GO FT Nom!

Purpose: To iIIFrovE '?ra ctice spelling

1. Design a "Let's Go Fishing" ?r(7 for a learning center

This game can be played by lr-livIduals o- teams.

Let's Go Fiskins
B. I.

.2.
3.

2. Zn a fish bowl cr large box, place words Written on 3 x 5"

cards that are numbered. On one side spell the word correctly

and on :ne other side missneii tt. Place a stael hairpin or

paper clip or. eac' Make a :'thing pole out cf a stick

with string t!ec: o- and a -Lagnet on the st in7.

J. LEt the caildren tav_e turns clsn'-7 for words. 'When they pull

up their "fish," the clild must 3e able to tell if the word is

spelled correctly or incorr ctly and then use it in a sentence.

The r.orrect spellinp can he rr the :7,aci, of itl.;e_oard or a

f_Up7 t=1 correct attach

:ae --ar e- r- O. s'its tle

h,,ard and r

I

I



Y:--.1":T%G?

Purpose: To identify word meanings

1. Place diagram on th(_ board; uling words to fit r nee
V

and grade level.

pillow differ season ncnsense

trail promise rate conclude

-11
thirstyrapid disturb offer

moment discover allow combine

1

2. Hand students a copy of next page and have them copy the

words from the boar.: mixing them differentl-y than your

copy. Using markers (bottle caps, corn, etc.) The

children mark each word as vou give the definition.

When 4 squarPs are marked in a row - the calls eut -

Definitins!

Altornatc neth cY:ta*e wordF, to '_Isc-] so j.,f_ SPv'

ing becomes Ty win

d.
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.121:LUNG PLL-,LES

Yo provide practice s-el ing.

1. Give the children a copy of the activ ty page.

NJ'
Instruct them to start at the top and work down

filling in the boxes to make words that are

spelled. Points can be awarded for each

words correctly done.

offe61-n
narriown

011111/1119101

5 poi n+3

nn
nave 0, place reserved on -the

blackboard
ci; you mayCor wor

uGe tor areative. writin9.

0
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Print words on 5 x 7" cards. These words could be the

weeKly speilinz list, vo_u_olary words, science or social

.........:1cS words.

Select one student to be tne leader. Lave the rest of the

class form a circle on :he floor. The leader chooses a

student ant_ places tne card over is head. The leader then

calls on other class Me=DerS -_-; make up sentences or riddles

apout the word on the card.

For exampic;

i,....,

, 1 )
1

1
IA OCr%
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:le ---,_1,,".
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Purpose:

Dire_tions: olf

W.1:1L1 1/SJPe.:_led wcras.

ir.t1Cd f.-,ar parts. Divide

,Jhlidren L:, ..ur ._r3,_1. frO= the

of reoruitec to serve as lead

for tn, r J. (:ne hives each leader

a alfferent group o ten words tnat tre children have

prev:.1sly.) Eaen ;caner pronounces the words

cis group. Tne :Irsc goes to the board, his

leader pronounces a word and he writes it. If the first

word is misspelled tile second child may correct it before

he wri:es his word. Each Child has the option of,correct

ng any o: ce words Oerore he ,,ites n_s own. The group

that :_isnes first and has the most correct words wins.

Le anc new game started.

;)



.-.:AICE THE. ERRORS!

Mickey and Mark's birthday is on Saturday and ail the invitations

that they made themaelves are ready to be sent out. Mother just

happened to look at one and said, "Oh no Why do you think mother

said that? Can yot, help them?

Xo
0
date0e "

../ Time
Ticte.e.:

0/4),

AD

glSonday, u3A us+ ihirciIr
5:00 -7:00 -Par diner --4"

Are house
III Wood Rode

'lese (Lorna! Well hove
sew much -Pun b,,

. M ckey and Mark

1LC



Directions: In L.hc second paragraph find the omitted letters.

There are five errors.

OMITTED LETTERS

SOLVING MYSTERY NUMBER TWO

Mike fell asleep wile waching "Lost in Space." He dreamed

he was an astronaut getting ready to make the first space walk.

Leving the spaceship, he saw something runing. Just as he was

about to catch it, he triped. As he was railing off the moon

he yelled, "HEL,P!" Mike suddenly woke up on the floor. Sadly

he realized he had missed the end of "Lost in Space."

J.)



Purpose: maKt, children more aw.sro of correct spelling and

to proof-read their own worK.

Directions: in the first paragraph find the misplaced letters.

There are seven errors. Write an ending for the story.

MISPLACED LETTERS

SOLVING MYSTERY NUMBER ONE

Billy had coem home from school starved to daeth. He

decided to fix a peanickle sandwich, using braed, peanut butter

and pickles. After his sandwich was finish":, he left it on the

tabe]. He ran to gez his ball and bat. Draggy, the freindly dragon,

nad coem to the kitchen window to look for Billy. Seeing no one

around he snatched Billy's sandwicn. When Billy caem back to get

his sandwich, it was no where to be found. He was still hungry

and the mystery wasn't solved.

/J,
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1-0:JUCTION

The fundamental objective of t.ie language arts program
is to de: elop appropriate and effective communication
Specific ccrnmunication objectives are listed in this guide
under live areas: perceiving, listening, speaking, reading,
and writing. The objectives are regarded as tentative - to

tet,ted, accepted, rejected, or modified. Each objective
corers three developmental stages of growth: 1) early child-
ho id (a.,e 4 to approximately age 7); 2) middle childhood
(age b to approximately age 12); and 3) adolescence (age 13
to maturity 1. The coding following each objective attempts
to designate empnasis according to age group. A series of
dots t . . . signals that the objective receives little em-
phasis; a crussnatching (xxxxx) signals that the objective
receives 5.-me emphasis; a line ( ) indicates that the
oojec,i: e receives strong emphasis; a white space suggests
that the object': e may be "not applicable here-. Ultimately,
of course, objectives are best specified for individual chil-
dren. Since such informati in is elusive, submitted here are

hypothesized to be foundational to the effective func-
tioning f all human beings.

Because )erception usually precedes expression - "intake-
oefore 'output - the objectives have been organized in t:ie
audiolingual sequence. Perhaps it is not realistic to claim
a sequential and developmental- program in the language
arts, but there is at least ki n e dimension of the -develop-
mental in the orgarization of the goals. They proceed from
those f the consumer - assimilative, to those of the pro-
duce- c reative.

This is a of of strateglt-s aryl ideas for achit ving the
objectives. Tne learning ,xperiences which are listed in
(Ine area will strengthen and reinforce the skills in other
categories. Most of the activities are gear- to inter -
media+ c hildren, bat the objectives and general techniques
apply to :-11 levels of learning. The techniques stress
imaginative, creative approaches to the study of English.
These guidelines can assist you in creating an exciting, pro -
voc. ative new irr,a,_e for the study of language arts.

-1-
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SELECTED 0:UEC,TIVES IN THE -2-
ENGLISH LAN GU AGE .-;RCS

1. PERCEIVING

1. 1 To develop an awareness of self IP

physically, emotionally, socially;
to perceive one bell as an individual
person.

1. 3 To perceive such sensory appeals
as those emanating ,m color,
design, artifacts, photography,
painting, sculpture, music, dance,
drama, poetry, stories . . .

1.3 To perceive the advantages of taking
criti2,,m. graciously

i.4 To 3. ive certain characteristics
of the mass media - for example,
the imrnediat( and the iraphic;
per,bective; opportunities for vicar-
mu:, tray( 1 in time and space; to
become aware of what one medium
can do that another cannot do

To pe,-,,eive that a communication
is a transaction that requires at
least (1) sender, 42) message, and
(3) receive

1. 6 To perceive when the sender is
(1) info rrn , or (2) entertaining,
or (3) .--onvincing, or (4) persuad-
ing - i. e. , n-Lovin, to action, or
(5) inspirlr.z - e. , elevating the
perceiv,.ri s feelings, or (6) ex-
presoing his own feelings, or (7)
doing L combina'_-,,n of the above

1, 7 ro understand that a large part
of the message is the medium
and manner in which it is trans-
mittt d; 'hat not Jnly what is said
but also the way is aid (tone
of vwe , gestures, musical accorn-

-.;;Imert..).notog raphic_ background)
influence, rt c( ivr's thoughts
and actions.

Early Middle Later
Childhood Childhood Childhood

XXXXXXXXXXXX

Y-,XXXXXXX

XXXXXXXXXXXXXAX;XX%

-, Pose, a-1-1 1_a..4arus, P. S,, (th,e< tr.cs In
the En Arts. Eiernent4ry Englisn, Agri' , 4t, 4.

I



t : r t r._ /
sole cti-v, r, r.)resentations kart)
and the n,--1-s lectiv. (reports, can-
did shot,)

/.any Middle Later
Cni:dh000 Childhood L..hildhood

X XXXXXXXXXXXXXXXXX_XX

-3-

To p. r c t iv, :1.0 ivations behind
emotional .an;ieal - on 1.,11boards,
radio, teb vision, ; to be able
to identify rationalizations and
double- talk -.:XXXXXXXXX

To ,:,velop st to the free-
doms conc.o-n _-_t wits independence
of thou.,ht; to be over, to a variety
of views Lefore decidini! what one
accent s or rejects. ,

' LISTENING

X XX,1X XX XXX

2. 1 To eniov to -ounds
around u-i; sons of birds, children' s
voices, whirr (-)1 toys, tones of
r:iti!-:ica: strun., rte, bells, sounds
of nirc.als, rust.e or leaves, etc.

2 2 To er. y :ister.inl! to ):rc_7Ies,
ry
rsonal e.:perience-

2. 3 To it rnytns,
ire:

4 10 beeo:--,. :t now inter-
e 5tin z a t,rd ca. - words which

, w. r ire un to say,
which sc ri , which a re

X XXX XX xr XXX

X XXXX XX XXXX X %-..XX XXX XXX

5 To 11-'or, "rf, r' r ca.= with
an op, r. ::t4 rld
otilf r- listerin.t
xx,.1--it o-it xxxxxxx

__t

- y r
r(

1 , 1

X X



Early Middle Later
Childhood Childhood Childhood

r aLqui s of c rtCa1 listen-
in; 1. , :istenint; for ideas and
suppo rtIn 2 data; to avoid being
sv,:ayea by propaganda XX X X X XXX X_XX XX

2. To s-it trom listening exper-
iences the ideas which are of
-1,nific..ance to the problem at
hand, and to tune out the
ext rant ou s XX X XX XX XXXX XX

To cat_ one's own behavior
(decision-unakin-4, acquisition
c onc(pts, attitudes towards indi-
viduals or roups ) as a result of
effective listenin,-, xxxxxxxxxxxx

2.. 10 ro ri-v( .07.; atulitv to select the
level of listening (marginal,
apvbreciative, p_t_tentive, criti-
cal) appropriate to a given situ-
zition and to flexibly apply
these different skill implied

th, ve:s involved.

2. i To rct sensitively to poetry and
prose; to develop aesth( tic taste

occa :ionafly and to
knov, r. & ilent; to realize

r` nsten.r g rather than
S:)_ -t

, 3 To cod' :rianner or
- wej iS content of a

(e. , sarcasm,
, :rag( dy, e,c . )

-4-

XXXXXXXXXX

. XXXXXXXXXXXXXXXX

2. :4 To 11rntify t language
by advertisers In

ulak.inz n: s t )Ded:, - (.. sic,L;ans,
r tc,ne of voice,

, association
1:-. .t - --,re ,-,rrnbols, etc. . ....... xxxxxxxxxx

To .2 . 3., d 1-1-1(r-ha dict;
to dev,I c r.teria for tuning in or
out



3. S

-2 1 To spea< .---.),nta.neously and easily
%All others, to speak freely when
there is sorrietning, significant to
he said

3. To e iae cleariy aistinguishe
phonemes, to proiect and modulate
appr JD:lately

3. 3 To exprc ss oservations; experi-
ences, anu feelin2,s

-5-

Early Mcoie Later
Chiidhood Cnuiunood Childhood

XXXXXXXXXXXXX.XXXXXXXXXX

3. 4 To ta..-e part in an informal exchange
of ideas with others; to consult with
others in forl..ulatin,: plans

3. 5 To quk_sti r as a way of learning

3. t To expruss self or to express
one's interpretati-,ns in play acting,
story tei, J,etry reading xxxxxxxxxxxxxxxxx

3. 7 To n aKe effective use of pitch,
stress-, facial expre6sion, and ges-
ture in ,rd r to rm. ke one's speech
more intc resting

3. T ability to present facts,
ideas, e. -cents in an organized
manner . . XXXXXXX

3. To al-1p"; c .--..entions of general
Arnerican-Ln_lish usae, put to use

r ipnk_tional var-ety of language
is approoriaLe to thc asir/r. xxxxxxxxxxxxxxxxKx

3. lc) T- ri quality of
to se---.5e that word meanings

chanzf zt vt and arc deterrr.ined
by 0-7.e J1").The

4. READr:c.

4. 1 To en:, rin t ;Y. cture boor- S

XXXXX

4. * rint r %);

rei)re.,t y .,..:0s out
also lxieai meanin,_

,)
XXXXXX X XXXX



Early Middle Later
Childhood Childhood

.7(.1 u Li.ar1ies and
r, nc, in readin.: and speaking

1Re,-edin talk written down" but
th, or ollows certain restrictive
cony, and lacks the meaning
aids of tc1:, t r ss, gesture, and

. sien available to speak-
. xxxxx

4.4 To rec,gnizy the natdre of meanings
of what is read; to make of reading

proolern-solving
DrOCeSS XXXXXXXX XX-XX

-6-

4. . ,vicience that
-ne an understands

character motivations,
emoti 'nal c-,ntent, etc. ..... XXXXSOCXX-XXX XX

To , recognition-vocab-
ulary in f, ianity and quality . . XXX XXXXX XX

7 To r. ,uagt_ SUGGESTS
it say --, . . xxxx

To r, silently) with ease, fluency,
:nd a:)7ropriatt seed for related
subiec_ r, a,

4. - To va.u: *ne literary r-adition of
on ,..nl;ure; J t able to identify
folk-,re and allusions

4. IP To d, v, to . appropriately
cnan_-) on attatudeb,
arvo rt)r-c;--)-_-, on tne basis of rich
and -.,aried readini, experiences

4. 1 To r, and to cherish
raoi - -ee its value as a
lei sur, activity

. . XXX XXXXXX X

XXXXY `-:.X.XY- X

4. 12, To r in or
rt a-..n: to related :ields xxxxxxx

.1. 13 To , one' racin ability
and en,..:aile in ,,elf-directed activiti s

for r. . ,rov, --nent



Early Middle Later
Childhood Childhood Childhood

o z, certain tecn-
niclue - u: c ritica; lisztnin4; to ai s-
tin_ -h tJe t`.. -er report and propaganda;

- anted and more slanted
new xxxxxxxx

4. l = To- a statement of
!act, i st ent of opinion, and the

nts of a mixtur

tan skills in critically corn-
editorials

-7-

XXXXIC.XXXXXXXX

4. I To .Lain --kills in critically corn-
reo.: rt s of a news item in at

diff, rent newspapers,
enc.ohas( s created. by (1)

an-1°1,2-.1s e,f sl,ace allote-1 (2) positions
-paoer - 1. e , front
Pack pact tc. , (3)

I xannine a ssii:-I-Iptions and impli-
cations ,f i.dvrtisi ments; to examine
wht ',her tn.- sion or symbol associated
with a product really says anything
z,bout !he product itself

5. WRITING

. I To ., ?-.ce vti title r. s1 .2:ns and sym-
ho: xploration and

,c ove ry

To orao« in orooucing neat,
r:,a.nuscript and cursive

writin:z

XXXX_XXX

XX XX Y- XX

7). 3 To acct rs;-,onsil,ility for spelling
correctl a 1r. order to cornrnunicate
t-nor cffec-ivcly; to make use of the
various :ling, including
on s cean -; to consult the
dictiona correctly in what-
,. ver -011)1( r t

XXXXXXJCXX XX_X

X XXX X X XXX'X. X X XXX



Early Middle Later
Childhood Childhood Childhood

5.4 To uribrove the quaiity and precision
of one' s written vocabulary X.X.XXXXXXX

5. 5 To grow in the ability to use conven-
tions in both formal and informal
communication xxxxxxxx

5. 6 To develop increasing objectivity in
revisin one' s written work

-8-

5. 7 To develop an awareness of writing-
styles and to improve one's own
writing. as a result of continuous
exposure to literature . . XXXICXXXXXIOC

5. 8 To be able to encode manner(s)
appropriate to message(s); to
contribute creatively to class posters,
newspapers, skits, etc. xxxxxxxx

5. 9 To enjoy writing prose and verse; to
enjoy writing various genres and modes
(haiku, free verse, stories, fables,
skits, :7riendly letters, etc. ) . .XXXXXXX

The above nbjectives are used i, this guide with the full permission of the
writers who formulated them.
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1. PERCEIVING

. I To develop an awareness of self - physically, emotionally, socially,
to perceive oneself as an individual person.

Puppets can be used in many ways to help children develop good
speaking habits. They can be used to carry on conversations,
p:actice correct word usage and create characterizations. Many
times children will invent a puppet to help 'him solve a life prob-
lem with which he is closely identified.

Constructio7 of puppets should be kept simple, as the concern is
with languav,e development. Simple, but effective, puppet heads
can be made from:

Faces cut from magazines mounted on cardboard for stiffness.
Styr,,foarn balls with features and hair pinned on.
Toe of a sock stuffed with cotton or small rag.
Layers of paper glued and dried over an orange or ball.
Wooden spoons (faces painted on back of spoon).
Paper bags (stuffed with newspaper, add features ).
Paper plates (glued to sticks; add hair, features ).
Squares of cloth tied in knots for head and two hands. (1. 5) (1. 7)

Put a provocative statement, a quotation, a sentence from the paper,
etc. , on the board. Allow ten minutes or so for the children to think
about the statement and to perhaps jot down some ideas. When most
are finished, allow the chil, en to take turns expressing their feelings
and thoughts, without conseyaencee dr moralizing. (1. 12)

\-,,tir.L1 Questions: Suggest to the children that their responses to
these questions will vary. One student may. raise his hand hardly
at all, another may wave his arm fra ically, another may show no
re ;),,ris e at all. In other ,A.ord.i, each child is to select his own
method of showing great approval, little approval, ctc. The actual
a,iestions normally cover one or all of the following areas: money/
friendstub, religion imora! s; family, leisure, politics /social organization;
character traits /maturity. After a few experiences, children will
enj workiro_ individually or together in making lists of their own.

LxaLIIRLe How many are an only child '
How many would keep a dollar found on the
playground
Hov, many see their father 'n Pugh''
How many have thought about the war
in V, etnarn I. 12)

rt, - nthe:- s t ( It r additiona. t.ik i. tht
;lc_ 1..1% Ity tnay achie%



Pro au Wr.ip Ark children to bring in at various times, something
that they are proud of, or ask if anyon,- did something recently that
they are really proud of. Allow them to show the object and tell
about it or to lust talk. ;1. 12)

P.,sitive Focus Game: Trains the student to hear the speaker out
11 the v, ay through) and also helps the individual to clarify his

feelings.

Starter s: I feel good when people .

I feel bad when people . .

I trust those who . . .

I enjoy
I would like to be .

My favorite color .

-10-

Rank Order: An opportunity to practice value decisions in the absense
of any consequences. After the teacher has introduced the game, the
children too, can make up the choices. Each chilc, would write down
three alternative choices, usually related to one or more of the value

money/friendship; religion/morals; family, leisure, politics /
social organization; character traits / maturity. One child volunteers
to read his list. group member arranges these in order of
preference. Children read their choices and explain why they made
them. At any time a p arson may choose not to read his list, or read
his list and choose not explain why. This is acco ,,plished by simply
declaring "I pass. Avoid repetitious responses such as "same as
before". Its usually betti-r to have each person read his list.

area s

Examples: Which would you rather be: wealthy, intelligent, respected.
Whizh would you rather do: watch T. V. , go to a party, study.
Which would you rather be: listless, flighty, uncertain.
Which would you rather be: mode star, teacher, president.

Interviews : One student in the class .rolunteers to be interviewed:
other students in the class are then allowed to ask him questions a...out
himself. He should answer truthfully or say "I pass' . The teacher
might oe the first volunteer. Interviewee may stop interview at any
time. Other class members can then volunteer to be interviewed.

(1. 12)

Per cc] ving ,,nes elf as an individual within a social environment - the
groups to which one belongs influence how he per. r.eives and reacts.
The groups n ay he voluntary or in-rAuntary.
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_t y ei 1.-.. .unz......ry ;_roubs they
Y :ra4nt v. rite s cateuries or. tr.e Doard to stimulate

rthe r tnought.

INVOLUNTARY

s Nationality
hairC, Birthday

C, Ior of se-in Birth?lace
H igbt Family
Healtn Sex
St rep Weight

VOLUNTARY

S )Lial Orgar.izatrins
Peligiot s Groups
Interest Groups

:xsco.ss which physical characteristics might affect the way you per -
eel\ e the w' rid and how you react to people and things. Have the class
v. rite u ,wn some other ideas the can think of and discuss.

Discus-, how -members of specific voluntary groups act and what they
Hat e the class think of various situations in which a member of

sut_n a LrS,up might react in a different way than a non-member, i. e. ,

h w mi4ht a boy scout act on discovering a fire.

mi,:ht you react to these questions List some situations
cuch ouio illustrate the concept of variance ',f perception due to

,up tne:.,be r ship. For example, being in,,o1Yed in an automobile
c<l is -t, ,,r being lost in a large city. Have ve the class create a

r ,n lLh :3ei,,n_!s to certain voluntary and in c.iluntary gr..) ups and
re :ict rds actions or fcelin:o, 1:: various situations.

1-1..k differently .A.e perceu. show to the class an action
-1, pc')ple. Hold It up it14,- for all to look

at briefly. Have each child write what they sa.k. and then share their
%,,..hr, all are finished. Discuss the differences arid why the

(=fast, tiny s there are differences. (I. 6)

n react indi% 1(1.1aliy; set bp a re
Lfi( of r. Tne group shou.d not he aware that the incident is staged
thr r act )ns will not be shortaneous.

les Two students enter the room for some purpose previously
-:,tahli:ihed. They have an ar:!utrient of kind while
,t,,1 are in to room and then le,17. lia.e the students
write yvhat happened and hi,w they telt.

t:.)



-iit.pe an ar,un.ent chat cioesr, t teii wny it started,
out just flints. i-et the class te.. what trey trunk happened
arid why.

Have an argument go on outside the door between two
people. Have students write about what they heard and
how they felt about it.

Discu =s me i esults of the writing stressing that as individuals we see
an-_: hear in different ways.

T, sh w that we react according to our own identity have several
pictures or a list of incidents or situations. Discuss or show how
different peope would react.

Examples. it s snowing on Christmas Eve. How would each of
these people react?

A boy who expects a sled from Santa.
A girl who expects roller skates from Santa.
A family starting on a trip to the country w.i,ere the roads
aren't paved. (The family members might not react
the same. )
A man is driving back from a business trip that wants to
get home to trim the tree.

students to make up their own situations.

T snow that we as individik ',aye many identities; discuss questions
such as. the following:

Who are you?
Are you the same at home and at school'
Were you the same person last year as you are now?
Are you the same this week as last'
Who do you think you'i' be next year''

Have the 5tudents write a list of the various roles that they think
tnf y --;!ay. Then cornpar9 and discuss if each one sees himself as he

otners.

then. liFt tht roles they play and see wnicn ones they 'lice the
Pest dtvi h )w each r^le differs from the others.
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1 , so,fo, that y,u have a s.)-cia: seii: Lek students choose a partner.
Each writes a ciesLription of the other child and of himself; the way
he lo )Ks, acts with others, reacts to situations, etc. , and then com-
pare the descriptions. Alloy, the group to talk about differences in
how they appear to themselves and how they appear to others. Why
the differences' Does this difference create some social problems'
How can these problems be lived with' ,.. 12)

T sh,-,u that we react emotionally in many ways: Give out slips
oi baper_with emotional situations and have students either write,
state orally, or pantomime how they would react.

Ha% e_ each child write or say orally the last time they were really
el:`.3tional over something that happened and how they reacted. Let
the :zr',up discuss the reactions. (L12)

T, sh,_,w h-,w our physical make up affects our lives- Pose some
situations to the group and ask how they think such a person would
behave and feel.

Examples: A very small girl is trying to catch her kitten who
has jumped on a high fence.

A very tall mar rhust stand sap on a bus ride downtown.r

A very elderly lady has just had her hat blown down the
street by a gust of wind.

A very short boy has a tall sister.

A ory tall girl has a short brother.

A husband has a tall wife.

Let the cru.dren irnagi; .. other situations in which physical character-
istic _-= :Night cause us to see thins in a certain way.



1. Pr=ri.C.EiV:Ni,
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1/44

1.2 T perceive sucn sensory appeals as thof emanating from color,
design, artifacts, photography, painting, sculpture, music, dance,
drama, poetry, stories .

To show that our senses are stimulated by many things in our
environment:

Have students divide into groups and list some things
for which they have used their senses to perceive
today. Share their experiences.

Sh-x a series of pictures and sep how many senses
the children think would be used if they were in the
picture.

Read passages from some children's literature books
and poetry that have vivid descriptions. Let the
children imagine what senses would be stimulated by
the words.

Bring to class objects that cause a negative or positive
reaction of the senses. Display and discuss both kinds
of reactions.

Let children bring in their favorite object and describe
how it appeals to one or more of the five senses.

A

Let the class listen to music and relate it to senses
.ther than hearinJ. Allow them to use their own
fecJrds as well as school records. For example, what
-io you see when you hear the drums in this music

1-i-ia up sheets of construction paper of different colors
r say a color name and have the children give the first

word that comes to their minds. Discuss different re-
sponses and what the children think accounts for them.

Lt children lis*en to short passages from various recd, ds
and give the color each thinks of as the music is played.

i'ind pas.sages in children's literature bool,s, and poetry
that use color -,rds. Read to the class and discuss
why the students thini.,_ the author used those colors.
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After art ..estho in aesign LI- painting allow the children to discuss
.11w the desio.;ns appeal to tneir senses. Ask them hew it would feel
to the touch, what sounds would it make, how it makes them feel, etc.

-If poss:hle, make a display of sculpture- and let the class explore
throu4h the sense of touch. Discuss how each fees to them. This
rr_12ht be a lead-up to making their own sculpture in a form that
they like to feel and touch.

(;sink a b Jok of photographs (Edward Steichen, Family_of Man ) discuss
the appeal to the senses that the photographs create.

-Ha%e children bring Rock and Roll records. Have the class choose
one record that they would like to present in a "Sensory Happening'`.
They should plan to use devices that stimulate sensory response, such
as lighting effects, additional. sound effects, moving streamers of
paper, and any otlaites sensory effects.

Discuss a play or drama with the idea of discovering the author's use
of setting, lighting, costumes, and dialogue in order to create sensory
response. Allow the children to create their own settings, lightings,
costumes, or dialogue that includes similar sensory appeals. This
can be on paper, a model or a full size representation.

(
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1. PE RC Ell/ G

1.3 To perceive the aavantages of taking criticism ;:raciously.

Contests witn student judges sensitize the judging students as well
as those judged The best points are stressed witn constructive
criticism for the weak ones.

L. a presentation of any kind, have only tiiree students evaluate.
These three serve as critics and the rest of the class is observant
not only of the presentation, but also the abilities of the critics.

Develop a program of self-evalwition by having students evaluate
their own work whenever poss.bie (both orally and in writing).
They should tell precisely where the work or project can be im-
proved - not just say it is good or bad.

Set up criteria for good reporting, project or committee work.
Let children have a copy of the evaluation standards before reports
are to be given. Children evaluate each report and must give
some constructive suggestions for improvement. No names are
necessary. The results can be summarized and presented to the
group. General discussion of the reports should be made so that
new ideas for improvement can be developed.

Have the class make a list of people that they K nc,w must accept
criticism. Discuss the idea that even though they are criticized, they
go on and man,: times improve themselves 'because of the criticism.

Example President of the United States
Principal of a school
Secretary
Doctors
Astronauts
Family members



1. PERCEIVING

1.4 To perceive certain characteristics of the mass media for example,
the irnAchate and graphic; perspective; opportunities for vicarious
travel in time and apace; to become aware of what one medium can
do that another cannot do.

Record poetry to accompany a group of illustrative slides from a
parer.: or teacher collection. Students who have access to a camera
might develop a series specifically for use with certain t.tles which
they enjoy-. (1.6)

Blending music with words helps children to citit feeling into words.

Exan-tpte:

17-

With music. playing in the background have children record:

P-_,erris they like.
Stories they have written
Selections from their reading
Their feelings and ideas about any chosen subject - The
saddest thing in the world, the loudest thing, the ugliest
thing, their favorite thing, etc. (1. 6)

Mike technique: Lower grades can use a pseudomicrophone and
the upper ,races cotIld use the school amplifier. Creative stories,
book, reviews, or reports make excellent topics and, if written
ahead i f time, allow full str ss on the oral delivery.

A quiz nr-igrarn utilizing any subject matter, review material being
best, ts a fine use of the "mike technique. ;1.7) (1.6)

Use pictures with- an unusual twist. Ask questions such as, What
happened , How could this have been avoided What happened
before or after this picture was taken or Who was responsible
for this ' This will stimtalate children to explore their feelingf and
search for expressive words.

Place a tist o: media on the board

on .: _.:raph a letter telek.!ra.ph Key
dance a book a song
speech a gesture a filmstrip
phono-fraon rec ,rd an action bulletin care
church bells a fog horn radio

1 I )
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Have students discuss how each is used to send messages and what
kind of message is appropriate for each. Let the class expand
the l i s t . ( 1. 6 )

T , sh,w the students that they use a variety of media in their daily
lives, have them keep a list of the media they use on a given day.
Tell them to be alert to uses of all the media. U. 6)

To explore the relationship between medium and message, have the
students tell how they would convey the messages below to the receivers
listed. Encourage the students to discuss several media for each
message- they should realize that we choose a medium according to
the total effect or impact we want to have on the receiver of the
message.

Message

1"--. sorry I hurt your. feelings.

I'm glad to see you.

1 m s=orry you're sick.

I need money.

The ear th rotates around the surf,
and as it is rotating, it revolves
on its own axis.

Receiver

a close friend or family member

a friend

a friend who is ill

family member

a classmate or younger child.

The Ta 1 Mahal is one of the most the class
interesting buildings in the world. (1. 6)

T_, stimulate thinkir- about the relationship between medium and
message, have the students discuss the following statement: The
medium used to communicate a message can often affect tne total
impact or effect of the message. Before the discussion, the
students can examine the specific situations suggested here:

a. How does the experience of reading a book differ from the
the exoerience of watching a stage, TV, or movie version
.f the book

In what way does hearing about an event ci,ffk,,r- f-om seeing
it in , person, in photographs, or on TV?
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c. ir. wr.at ways can such n-.edia as TV, radio, a nc.-1 r.espapers
affect e%-er.ts (1.6)

Durin.: a week make a list of all of t'e places that the children view
or hear of in television, radio, newspaper, films, etc. They can
also list the different times that they are exposed to them. The teacher
can provide some films, filmstrips, etc. of some historical events
during this week. Discuss what wide experiences they have gained by
the arious media in thie world of today. (1. 6)

"L- be aware that mass media has c tain characteristics; discuss
the advantages and disadvantages of ....Ch media. Each media can
be given to a group of students to be presented to the class: tele-
vision, books, films, tape recordings, filmstrips, movies, live
theatre, concerts, musicals, records, etc. After each group presents
their report have the groups decide if any media can be combined
to create a better effect.

Example: records and filmstrips
tape recorder and filmstrips
musical background to readings (1. 6)

Notebooks can be kept with sections for each media. Pictures from
magazines can illustrate the media and information concerning each
should be included. Rather than each keeping a notebook, a class
notebook might be created. (1. 6)

A metha-week might be planned with a different media each week. The
teacher and students could gather examples and use each during its
week. Bulletin boards cculd be kept illustrating the characteristics
of each.

Exacr-,n, Newspaper Week - discuss history of newspaper, various
purposes, uses in classroom, effects on readers.

(1. 6)

Pes-urce oeo .e who deal in vario.is media_ may he incited to speak
to the cias- t- Salk about the contribution and purpose of a specific
media. (1. 6)

It.
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Students sn_,uta cncuse z meci,a ur combine two or more, plan a message
best suited tne characteristics of the media and present to the class.

Exampl es :scws paper ; isual, graphic, black and white, spacial limits.
Radio- auditory, depends on voice quality, uses only words

therefore, word choice important.
TC visual and auditory, movement, pictorial.

T srw characteristics ,f media: Have students develop new
media _n, enti h:Jw- tliey would u hit, what it would communicate,
and h w aff?c: their lives.

Dcanyle Television Telephone

All, v. stk4dents, wh like, to make models of their inventions
or rr.aKe cirawins. C;liection of these could be taken to other rooms
f-r a aernonstra.tion and presentation. (1. 6)

For a period a month, let the class keep an account of all of the
maces that they visit through media. Also a record of times and

ars visited can be c:iarted. (1. 6)

/t0
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I. 5 percei, e that a comet :nication is a transaction that requires at
.east (1) sender, (2) message, and (3) receiver.

ceder cEiidren can tape stories for use in Listening Centers in
primary grades. Primary teacher:, can request specific titles
for wlucri upper grade students volunteer.

To show that in communication there is always a sende_ , a
receiver, and a message: Put three columns on the board
Sender, Receiver, Message. Have on slips of paper in a box
situations of communication.

Example- Two boys quarrel over a ball they found. One boy
hits the other boy and the one who was hit gives the
ball to the other.

You ask your friend a question and shrug of shoulders .

is the answer.

A doctor writes a research paper and it is published
in a 'medical magazine.

An author writes a book and it is in your school
library.

You are in Mexico City for the/ 1968 Olympics, but
y-u don't speak Spanish. You1ve cut your hand and
you see a sign that is a circ..e with a red cross.

You want to ,invite your friend to a party and you
call him on the telephone-

A student picks a paper iron) the box, reads and fills in the columns
with the correct answer, reads the situatior tc' the class and the
class decides if he is right. An extension of this activity could
be telling the media. Let the students write more situations to be
put into the box and continue the game.

I )^',,A/ that 'gestures are communication Charades or pantomime
an he presented. Then explore with the class

Who were the sender s
Wh-, were the receivers
What was the mes sap,e
What was the nis!dia
Was this code understood) t I .4
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A. tacr. st_i:et :he c.):1-iics page from a newspaper. You
v.ar,t i,r1:1_ extra ccPies students who do n t receive a

ir. their home. Discuss the following questions with them

Ii. P*, re c,,n.ic strips use :dctures mc.re than w-rds"' Which
r.es H des the greater use of picturts affect you

c.)rnic strips uiiter from the serious comic strips
tl-.e uay tne characters are drawn'' In what ways

tne funny c,mic strip:=: make you laux.j,

e the students draw a con.ic picture to show an emotion, action,
etc. -7se who wish can draw a strip to make a more complex

.riimunicati,n. See if the class can receive the message.

(4,
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pr,z-c_.-i' e when the sender is fl) performin entertaining,
,on,.incing, or (4) persuading; - i, e. , ..o action, or

.',sparing - i.e. , elevating the perceiver's ieelings, or (6) ex-
7re.,:sing his own feelings, or (7) doing a combination of the above.

Dt Dating will tax the resourcefulness of students. It is valuable
if the concomitant skills of research ana outlining are well established.
Sufficient time and help should be given students for the preparation
of speeches.

Csin,2 newspapers or magazines, 'save 7 groups of students find
examples of each item in this objective. These can be used as a

a bulletin board or scrap book.

lia:( students write a message that intends to do one of the seven
kinds of communication. Read it to the class and have them guess
to which one it belongs.

Divide the class into committees and have each committee contribute
to a class communication book that will demonstrate the seven types
of communication.

i
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1. PERCEIVING

1. 7 To understand that a large part of the message is the medium and
manner in which it is transmitted; that not only what is said but
also the way it is said (tone of voice, gestures, musical accompani-
ment, photographic background) influences the receiver's thoughts
and actions.

Match the tune of voice when saying a sentence with various situations.
For example, the phrase ''Gee, thanks would be said differently
in each of these two situations: 1) Your parents have ve just given you
the puppy you wanted very much. 2) Your older brother has just

(1. 6):2'i% en vru a torn sweater that is too small for him.

Match personalities with tone and rate of speech. For example, how
would each oil the following say "Good morning" to a cowpoke named

D gc.rous but Decent Dan"

a. A little boy who thinks Dan is the greatest man on earth.
b. A tough cowboy who doesn't think Dan is very dangerous.
c. A man who borrowed two dollars from Dan a year ego and

hasn't paid him back yet.
d. A beautiful young lady who thinks his name should be

Dangerous, Decent, and Handsome Dan".

The teacher can start a story (imaginary) using particular tone of
voice (angry, excited, bored) and call on someone to finish it. If
the student finishes in the same tone of voice, discuss why the student
-lid so. If the student changes the tone, as the class if they noticed
a difference or if the story had changed. L t the students get into
groups to start and finish stories an various tones of voice.

To show that the way you communicate influences the receiver as
well as what you communicate: Read a happy poem with inappropriate
background music (Funeral March). Discuss the effect. Read it
again with appropriate music. Discuss the effect. (1.6)

Discus-, how television uses music. Allow the students to experiment
when watching television. They can close their eyes and by just
listening,, see if they can tell what is happening or they can turn off
the sound and evaluate the effect. This can be a home assignment
and then discussed the next day. (1. 6)
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Have a long-range assignment of watching the various backgrounds
or settings of TV programs. Choose a wide variety of programa:
news broadcasts, singing, drama, dancing, political &speakers, ett-.
Students could keep a notebook in which they describe what they have
observed. After a specified period of time, discuss what they have
observed and why they ttunk each background was used. What was
the purpose ! How does it affect the viewer' (1. 6)

Scudents could follow up on the above by pretending that they are
producers (committees could be used or small groups working
together) and decide what kind of program they would like to produce.
Decide on a background (sefting, music, etc. ) and build some kind
of, model - paint a large picture of the set as it would appear on the
televis,.on screen. Each should give an explanationywhat the pro-
ducer wants to communicate to the viewer. (1. 6)

A large part of the message is the manner of presentation: Are
these illustrations portraying the same number of blocks in each case')

/ /

Discuss the answers. The teacher might then have three pieces of
six inch long ribbon (one stretched flat, one in a swirl, and one tied
in a bow) and ask which piece is longest. Allow the class to demon-
strate other examples of presentations that affect receiver's thoughts.

I



1. PE R C Ei

i. d reLughize aifierences (Jetir'een selective representations (art) and
the non-selective (reports, candid shots)

Secti:e self portraits of well known painters (Picasso, Van Gogh,
1),11. Rembrapdt). Also, lino actual photographs of these artists.

From which pictures can 'you make any assumptions
as to how the artist felt about himself - color, features,
pack g round.

Compare the advantages and aisadvantages of each
r. ci of representation.

chlidren tv rnal-e factual reports on the subject matter of
oral art representations brought into the classroom - pictures,

sc_.Ipture. Compare as to differences.

Ask children to bring a candid snapshot to schaol. Can they show
that same subject throubli an art form that will enable the viewer
to determine feelings and opinions`'

Alter children have competed a report, have them express their
information in an art fc.1-rri (clay, paint, poetry, drama, etc. )
Discuss y'Ilics of each representation.
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pERCEIVING

i.t4 7i, perceive motivations behind emdtional appeals on billboards,
radio, television, etc. ; to be able to identify rationalizations
and double-talk.

Have students find testimonial ads that use sports heroes and
movie stars to sell products. Refer them to newspapers, magazines,
billboards, and TV an-t radio commercials. After they have had
sufficient time to collect several ads, have the students bring
them to class. .Discults the following questions with them: What
ideas do these ads expect you to associate with sports heroes and
movie stars'

To explore advertising techniques, have the students find out from
their, family members what brands of the following items they auy,
why they buy them, and to what extent advertising affects their
buying these brands.

soap toothpaste
car coffee
television hand lotion

To explore the use of connotation to influence public opinion on
public issues, have the students look in newspapers and magazines
for editorials on issues that are important to their community,
city, state, or the entire nation. Have them bring these articles
to class and discuss the language of the articles in terms of
connotation. L

I
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1. PERCEIVING

develop sensitivity to the freedoms concomitant with independence
of thought; to be open to a V -iety of views before deciding what
one accepts or rejects.

Record a are- arranged a fgurnent that didn't get anywhere, a con-
ersation in which there was no meeting of minds, a complete

misunderstanding of the other person's point of view. In small
groups have the children discuss :

The ways in which ideas were expressed
The strong feelings which blocked thought
The particular words which aroused hostility or
caused confusion.

Our points of view depend upon the groups to which we belong.
Help chilcren list all of the groups to which they belong. Example:
home, race, church, organizations, nationality, community, interest,
and social. Have children discuss points of view that they have
developed as members of these groups.

To explore the idea that different people perceive objects and events
differently, show your class a picture or photograph depicting many
people or an action. Hold the picture up briefly, for no longer than
a minute. Have each student write down what he sees. Then have
the students compare and discuss their perceptions of the scene in
the picture. See in how many different ways the same scene has
been perceived.
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2. LLST .ati LN G

2. 1 To enjoy listening to sounds around us; songs of birds, children's
voices, whirr of to /s, tones of musical instruments, bells, sounds
of animals, rustle of leaves, etc.

I old a piece of cardboard to make a screen on a table concealing
a number of items. Suggest to children that they number a paper.
Call a number and make a sound. Let the children write down what
they think it is. Some ideas .for sound makers are: pouring water,
bJuncing a rubber ball, turning an egg beater, crinkling cellophane,
snapping an elastic, letting air out of a balloon. (2. 10)

Children may work by two's and think up sounds they can use on the
rest of the class. When a group is ready, a few minutes may be
used each day to develop listening skills. (2. 10)

Fia'.e the children close their eyes and listen to sounds around them,
such as: noise from the playground, hallways, noises from the
room, etc.

I

Have children catagorize sounds under such topics as "Sounds Heard
or. the Playground" (thud of a ball being thrown into a mit, smacking
of a ball and bat). Other catagories might be gym noises, cafeteria
noises, classroom noises, party noises, etc. (2. 10)

Take a tape recorder home and make recordings of kitchen noises,
livir, room rioises, outdoor noises, etc. Let the children listen
to the tapes and identify the noises. Children, too, can tape noises
and bring them to school. (2. 10)

Ask children to keep a diary over a given period of time wherein'
each lists all the sounds one can remember having experienced during
the day, from the ringing of the alarm clock early in the morning to
the playing of the 'Star Spangled Banner" on television late at,night.

(2. 10)

Ha,.e the children close their eyes and see how many sounds they
may hear in a two-minute period. Sounds may be restricted to those
th -, were not here when Columbus discovered America, since the
cok- ered wagons went We , etc. (2. 10)



4/ I-es: chlici:er. t -y to produce S °uric: effects as if they were the sound
man on a radio program. For example, crinkling of cellophane to
imitate fir e. Tape recorders or fake microphone could be utilized.

(2. 10)

40.

)
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*Listening to some records such as 'Peter and the Wolf and The
Sorcerers Apprentice ' are widely accepted by teachers as good
listening experiences for music instruments. The Tim Handy Organi-
zation (Series No. 1750) has put out some filmstrips and records that
are enjoyed by children in elementary schools.

To make children more aware of everyday sounds around them, a
tape recorder unit could be worked out where skits would be made
up by the class and put on a tape recorder to emphasize the sounds
we all take for granted.

A discussion of old racio programs that were full of drama would
be valuable in this area of study. Discuss sound effects used in soap
operas, adventure series, and commercials. The class could tape
a radio pr6gram using sound effects in the drama. Different sounds
could be experimented with using many objects or voice sounds of
children. Listening to the records, "Memorable Momente in Radio''
would be fun and worthwhile listening.

The district has some records made by professional theatre companies
which make for excellent listenir.g activities. One of the best is
The Ugly Duckling ' with Denise Bryer and the Atlas Theatre Company.

The whole series of "Atlas Tale-Spinners"' would be great to have on
hand for listening activities that would be good to motivate drama or
skit writing, etc.

The students like to close their eyes and listen to a series of things'
the teacher does in front or somewhere in the roo,rn. They listen
to what the teacher does and then try to tell in sequence what was
done. The students can do the same thing.

Onomatopoeia is a lot of fun to have activities with. Such as asking
the kids to put in their own words what spellings they would use for
certain sounds such as gunfire, objects dropping on the floor, leaves
rustling, whistling wind, death cries, animal sounds, opening and
shutting the doors and windows, etc.

i 6 ci



Vs,-ner. readini.! a story to the class let children make sounds that
00 with certain words. For example, the word dog evokes grr ,

the word telephone evokes a 'ding-a-ling' . (2. 1, 2. E3, 2. 10)
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-I.ST ENING

To enjoy listening to jingles, nursery rhymes, stories, and personal
experiences.

Children's personal ,eicperiences are wi,..ely varied and very interesting
if someone takes time to listen to taem.

Example: With children's help, set up categories for personal
happenings such as sad, happy, exciting, frightening,
etc. When children tell about a personal experience, the
class decides in whi.:h rategories it belongs.

Lisle?iing to jingles or nursery rhymes read out of books, from a tape
recorder or records are excellent 1Pad-up activities for writing jingles
or nursery rhymes as well as being enjoyable for children to listen
to. Allow children to recite what they know by heart and tell of their
experiences with jingles and nursery rhymes as younger children.

Child relates an experience. Other children are asked to tell of simi-
lar experiences. Class will then dic.cuss how the various stories are
related.

Listen to a taped or recorded story. In small groups have children
attempt to reconstruct in sequence the events of the story.

The most effective technique to promote the enjoyment of listening is
the oral interpretation of good litere-ure by the teacher.
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3 enjoy hearing legends, myths, and folklore.

Tape r rear; an incomplete le,Iend, myth, or folklore. Call for endings
to the Evaluate the suggested endings, suggesting which was
most interesting, ci.tis* logical, most unusual. Then listen to original
endings. (2. 5, 2. 7, 2. 11)

Reau a.loub and discuss the motifs and characterizations of folktales,
ballads, myths, and legends.

Examples The Story of Chanticleer
The Blind W--,man and the Doctor
The Men Who Wanted to Kill Death
John Henry"
'Beowulf's Fight with the Monster Grendel
Pecos Bill and the Cyclone

'Echo and Narcissus
"Paul Bunyan (2. 2)

Have the children read and tell to the class an Aesop Fable, an African
fable r any other. Discuss the human strengths and weaknesses the
fables nortray and the lessons they teach. (2. 2

Alio:, children to tell to the class fo.DieS they already know. How have
they learned them') What lessons bo they teach (Z. 2)

A sdpply of short foikl-re st,,r-__s can he found in the book,
Lift asua 1 America by Life Magazine, available

thrytish the Fer,,4uso-1 Library.



LISTENING

o become aware of how interesting words can be - w( is which
rhyme, which ale fun to say, which describe, which d re 'big .

Take a word such as whale and see how many funny rhymes can be
made with it. Children can add a line at a tir . (2. 2,

Example- A funny old whale
Had a tail
That was hit by hail
He went to jail
That funny old whale !

Use a c.)lor that rhymes to describe a thing, like pink sink, blue sh,,e,
red sled.

Verbal Tennis: Line up pupils in two rows facing each other. The
contestants take turns giving out words (or the teacher can do this).
The first contestant on the opposite side gives a rhyming word, the
next contestant on the first side gives another rhyming word, and so
on, words being batted back and forth as long as the words hold out.
The first side to run out of words gets a point against it. The side
producing the last word starts with the new word and it is given by
the one standing next to the last contestant to furnish a rhyming word.
The game can also be played with synonyms.

Funny Bunnies: Two rhyming words are another way of expressing
each of the following parases. Children can make up their own by
first thinking of the two rhyming words and then deciding on another
way of expressing the same idea.

6 Examples. Tale of much bloodshed (gory story)
Rose dipped in vinegar (sour flow'er)
Drinking place high in the Rockies (mountain fountain)
Sorrowing boy (sad lad)
Fowl that escaped from its coop (loose goose)
Well-behaved rodents (nice mice)
Hobo in the rain (damp tramp)
Masculine doll (boy toy)
Timid insect (shy fly)
Not-so-bright sea bird (dull gull)
Queer little rabbit (funny bunny)

:
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r y co .test could .)e he1d. Eaca thisu c ould nut on the
a b_g word t3 or more yllables ) for which he or she knows

the .inition, and as the students to define the word without the
cictioriaries. Later they could look up the word to check on their
accui acy t,f definin4 the word and pronouncing it. "Teams could "ie
cri.,s en. Each team scores a point for each co r ect de finItion.

Build charts of words having one common sound

Example Law/LawAr, Lawsuit, Lawless

Play a naming game. Children create names for a car, a whale,
a satellite, a baby.

Desc :inin2, words can be accented whe attention is focused on them
s,)lely. Tell the children that you were asked to write a story about
them and that you want then-: to help. Ask each child to think of a
describing word. Go .around the class and incorporate each word into
trie story in the order it is given (whether or not it fag). Read the
finished story aloud.

1.)



2. LIST ENLNG

5 To listen to other's ideas with an open mind and to extend to others
the courtesies in listening which one expects when speaking.

I

After reading aloud stories about heroes (such as John Henry, Beowulf,
and Pecos Bill) have small group discussions. Which of the heroes
were enjoyed the most? Are there ally heroes in the movies or TV
that remind children of the heroes ? Who are some real-life heroes
of today? Why? Do the children agree on which real people are
heroes' Why do we admire the people chosen?

Drau, up standards for group discussion such as: 1) Stick to the
subject being discussed. 2) Be careful not to say anything that you
are not sure is true. 3) If you disagree with something someone
else has s. d, do so politely. A way to better listening habits in
discussion is to separate the class into small discussion groups. Des-
ignate a leader for each group who will report the ideas discussed in
a summary manner. (2. 9, 2. 12)

Carry on group discussions arising from natural problem solving
situations such as what to observe on a field trip, how to organize
the materials in the room more effectively, and what to do to
improve study habits. (2. 6)

Develop a chart listing a few guidelines for constructive criticisms,
as: I i Crit,cirris should be stated positively, 2) Give reasons for
each criticism, etc.

I
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LIST ENING

6 acquire facts accurately and with reasonable east- v.hen they are
communicated through speech.

GI% e listening tests: Teach the S. R. A. Reading Lab's 1 Q. L. R.
Technique. Tune-in, Question, Listen, Review. Read a 400-600
word selection followed by 5 or 6 short answer comprehension
checks. Selections such as the Reader's Digest Reading Skill
Builder stories may be used. (2. 7, 2. 10)

Develop together a chart listing a few guidelines fur effective listening
such as 1) Keep your eyes on the speaker and y-our thoughts on
what he is saying. 2) Write down the main pa.ints of his report. 3)
Be ready to ask questions about anything that is not clear to you.

(2. 5, 2. 7, 2. 10)

Ask one child to whisper a sentence, saying, proverb, :AJok

etc. , to the student next to him. This child in turn repeats to the
next child until the whole aisle, table, or room nas heard it. Last
child says aloud what he heard. (2. 10)

Give pupils several topics to listen for. These topics or riuestions
should broaden as the children grow in listening ability. For example,
children may first be asked to listen for 1) main ideas, 2.) main ideas
and supportive data, 3) main ideas and examples, 4) main ideas,
supportive data, and examples.

Listen often fur topic sentences c i single pt ragraphs read aloud or
played from, tapes.

Begin development of note-taking with a single paragraph of infor-
mational material. When nGte-taking is a new skill, take notes along
with tne class, then mimeograph the notes or put them on the board
so that the children can grow in this skill. (2.7, Z. 10)
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Z. LISTENING

7 To acquire skills for criteria listening; i, e. , listening for ideas and
supporting data; to avoid being swayed by propaganda.

Read a paragraph to the class. HaVe several_ children summarize
the main ideas on tape. Paragraphs may be taken from a story-book
or any textbook. Replay the tape and evaluate the summaries
given. (2.6, 2.10)

A good "audience type" situation can be provided for listening h:
inviting a resource person to speak to the children and preparing
them for specific things to listen to. (2.6, 2, 10)

Give the class three titles and ask them which one best fits the
story or poem to be read to them. (2.10)

Use motion picture films with creative listening assignments.

Example; How does the musical score help to tell the story?
Look and listen. for these three important facts.
Toward the end of the film there is a line which tells
the main theme of the whole film. Can you find it?

"Propaganda" individual learning packet available through c:-.r.iltant.

(2. 10)

(2. 14)

To enable children to understand that authors or speakers are often
biased, obtain several books or articles written on a controversial
issue. Compare the argi'ments presented and reasons for them
(author' s or speaker's back ground, philosorthy, prejudices, etc. )
Editorials from the Globe and Post usually report a different point of
view.
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6 To ,,elect trom listening experience s the ideas which are of signi-
ficance. to the problem at hand, and to tune out the extraneous.

To s're, rpe_ n children's sensitivity to listening, it is sometimes fun
to In aKe a list of such as the following:

WHAT INTERFERED WITH OUR LISTENING TODAY?

The lawnmower outside
People interrupted
An airplane flew over
We were worried about getting our work done on time (2. 10)

Run a short ciartoon film, then shut off the sound and have the
children tell the story or reproduce the speaking parts while the
film is rerun. (2. 10, 2.12)

Play musical chairs, but sit for different reasc,ns; for example, when
a specific instrument is heard. (2.10)

Have children dramatize action poems while they are being read.

Exarnp e: "Casey at the Bat" by Ernest L. Thayer
Stopping by Woods on a Snowy Evening" by Robert Frost

"Fog" by Carl Sandburg
''A Visit From St. Nicholas" by Clement Clark Moore
'The Duel" by Eugene Field
The Landing of the Pilgrim Fathe rs" by Felicia Dorothea liernans

rba ra Frietchie" by John Gree nleaf Whittier
'The Fia;_ Goes By" by Henry Holcomb Bennett
The Pied Pipe r of Hamelin" by Robe rt Browning
int: Leak in the Dike" by Phoebe Cary (Z. 10,

I 1

Z.12)Z. it.
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To change one's own behavior (decision-making, acquisition of concepts,
attitudes cowards individt..ils or groups) as a result of effective listening.

Read aloud a detailed ,description of an automobile accident. Let
the children pretend to be bystanders who saw the accident happen.
Let each write or tell exactly what happened. After reading the
items, select the widely divergent reports and read them to the
class. (2.6, 2.7, 2. 10)

Ask your class to listen to a television performance in the evening
and the next morning choose four as reporters. While one reporter
explains exactly what happened on the program, the other reporters
remain in the hall out of earshot. As soon as a reporter is finished
with his story, let the next come in with his report on the same pro -
gram. After the four have reported, let the class judge the accuracy
of the reporting of each. (2. 6, 2.7, 2. 10)

Record a prearranged argument that didn't get anywhere, a conversation
in which there was no meeting of minds, a complete misunderstanding
of the other person's poilit, of view. In small groups have children
discus s

Ways in which ideas were expres sea.
The strong feelings which blocked thought.
The particular words which aroused hostility or caused
confusion.

Pull resource people fron. the community who represent varied
backgrounds and points of view. For example, occupational, racial,
handicapped, religious, and social groups. After presentation,
children could break into small groups to express their feelings
with resource person participating.
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I i) To dev. i()r) to ,effect the 1( vt 1 of listening (marginal, appreciative,
attentive, critical) appropriStt' to a given situation and to flexibly apply
the e ditft rent skills implied by the levels involved.

Cnildren sriend large blocks of time listening to television. This
listening can be put to good use by assigning children optional home-
work such a following:

Example->: The teltvision awards will be given tonight. Here is a
..heet which tells in what catagories the awards will be
made. See how many of the blanks you can fill in.

It is difficult to produce mob scenes on TV due to the
small sc Teen area. See how "Treasure Island" is produced
tor.ilht to give the illusion of a mob during the mutiny.

Listening sign-, placed around the room can help to develop listening
habits.

Example: What did you hear today?
The ma is word today is TIME. Ppw many times will
your teachc-r say it during language period?
Lists What is the new sound in our room?

liav( th( t_rmdr, n clap _or various reasons .rien they are being read
to. For in,tance, cia--) for every word that is a noun or for every
word that ni in with certain sound. (2. 8)

Wmsp. r nt( nct worris, or sayings; each in a softer voice and
n try to st k how many they can hear. (2.8)

Fruit Ba Kt t run- Cy. r Civc ach child the name of a fruit. One
child bc comes "It call," the n-ies of two or more fruits. The
fruit,-; called e chanL,t s( ats. It tri( to get into one of the vacated
se ltti. Th. pe /mon remaininc without a seat is It Every once in
a while It shouts "Fruit Bask. t" at which time, everyone exchanges

Va elation., of the game may he played on many occasions,
such a5 th( :Je-linning of t?-se yt ar wh( n everyone is learning the names
of cla,,smate -, or on l wet n wht n each child may be assigned an
appropriate name. (2. 8)
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Keep Talking: Some children are each given a phrase. At the signal
from the teacher, Child #1 begins a story trying to include his phrase
in his story without giving it away to the rest of "- group. The
teacher taps a bell every thirty seconds and the next child must keep
talking, picking up where the first child left off, and trying to include
his phrase in the story and so on until all the group has had a chance,
whereon, they start at the beginning again.

In sight of the whole class let a pupil perform five unrelated actions:
1) Stand in the Middle of the floor and whistle three short blasts;
2) Go over to the window and write with his finger on the pane; 3) Go
to his desk and frantically search for something; 4) Stop to straighten
his shirt; and 5) Laugh excitedly and tiptoe out of the room. See how
many people can list his actions in sequence. A variation is fo1 the
teacher to list the unrelated actions and then ask a student to carry
them out.

Play records and let the children paint, draw, or write -while the
music is playing.

Listen to recordings or stories and dramatize the ideas suggested.

Oral sentences are scrambled and children arrange them in correct
order. They make up scrambled sentences for each other.

Read a short paragraph containing several words that have the same
or similar meanings. Children pick out the words that mean the same.
Encourage them to write paragraphs of this nature for each otter.

.) 3
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LISTENING

Z. 11 To react sensitiv(_ly to poetry and prose: to -1,-N.relop aesthetic taste,

To provol, e c reative thinking with choral speaking, give the children
a poem which lends its If to many adaptations and allow them to work
in small croups to explr,rc various ways of presenting it. The ideas
arc shared after each group has worked out its pattern for presentation%

Share with the class examples of worthwhile prose and poetry. Discuss
'the elemer* s of literature present in each selection or passage. (See
also Writing oblective 5.7) Share poor prose and poetry as well as
the *.pod to enable children to become better judges in their future
reading experiences.

Rt cord poetry to accompany a group of illustrative slides from parent
oz teacher collection Students who have access to a camera might
develop a series of slides specifically for use with certain titles they
en_,oy. .



2. LISTENING

-44-

To be silent occasionally and to know when to be silent; to realize
the values of listening rather than Speaking.

To the children, read stories which have plots constructed around
a breakdown in communication due to faulty listening. Discussion
of these stories will help bring out the need for careful listening.

Example: "Esparninandos
''The Tar Baby" by Joel Chandler Harris
"Henny Penny" Fairy Tale
''Lazy Jack" English Folk Tale
"Rumpelstiltskin" Grimm Fairy "1 ale
"Bambi" by Felix Salten
"The Midnight Ride of Paul Revere"

by Henry Wadsworth Longfellow
"The Forty Thieves" (from Arabian Nights)

by Andrew Lang
"You Can't Please Everybody" an Aesop's Fable
"Ask Mr. Bean" by Marjorie Flack
"The Emperor's New Clothes" by Hans Christian Anderson
"Alice in Wonderland" by Louis Carroll
"Gerald McBoing-Boing"
"The Nightingale" by Hans Christian Anderson
"The Tale of Peter Rabbit" by Beatrix Potter

The teacher gives a certain child a role to play in a creative or
sta reotyped family discussion. A V.ble could be used as a prop
symbolic of a dinner table or coffee table. One child could be a
father or some domineering character who will not change his or
her point of view because of being a "know it all" or an older person
who will not listen to a less experienced person. Another student
could represent a shy child. Another a "diplomatic listener", etc.

The subject of conversation could be one chosen by the :lass or by
the teacher, such as long hair, pop music, race prejudice, television,
movies, democracy, Communism. Role playing with different charac-
ters in different environments or atmospheres can be used to illustrate
when a person should keep silent or participate in a discussion.

d 2
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Have a discussion witd. the ciass at) ,ut what people do to one another
that is annoying. Let the chiloren express their views about the
listening habits of their friends, family, and themselves. Then
capitalize on the students realization that someone needs to really
listen instead of thinking of what they would like to say.

The rewards of being silent and listening during such personal exper-
iences as still hunting, a quiet stroll through the woods, etc. , could
be talked about.
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2. LISTENING

2.13 To be able to decode manner or mocre--.as well as content of a message
(e. g. humor, sarcasm, romance, tragedy, etc. )

Tape record discussions or presentations. Listen and evaluate such
things as clear speech, phrasing, and voice inflections.

Discuss the emotional meaning of words. Have students take turns
telling about something they like to do, others something they have
to do but do not like. Write on the board words used that show
ways of feeling.

Have other teachers who are excellent oral readers to make tape
recordings of interesting, informational material, poetry, or plays.
This will give children experience in listening to a wide variety of
voices, inflections, and tempos.

Ask a child to talk into an imaginary telephone. The children try
to guess what the person on the other end of the line is saying by
listening to the one-sided conversation. (2. 10)

Say each sentence below in several different ways indicating that you
are begging, demanding, whining, curious, indifferent, etc. Let the
children infer the situations from your tone of voice.

Example: I don't want any.
Please come home soon.
Are you sure?
Help me.
Is that necessary?

Match tone of voice when saying a sentence with various situations.
For example, the phrase, "Gee, thanks !" would be said differently
in each of these two situations: 1) Your parents have just given
you the puppy you wanted very much. 2) Your older brother has
just given you a torn sweater that is too small for him.

Say sentences; in different ways to show different meanings through use
of voice stresses. For example: I gave her cat/food. I gave her/cat
food. I/gave food to her cat. I gave :.:at food to her.
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Hay, xel. V. rite a -pa. 4e _:tort''. To help the children ..iet
sta rt, 1, V OU might H rit, a list of topic suggestions on the hea rd, or
write v.ords to prompt them (su- h as hurricane, yk ild animals,
.:fountain ellnibing, island). L., the students exchange stories for
readin, aloud. Afte r each story . s read, ask the author if the tone
cl voict of the reader matched thk one he had imagined. Discuss
cliff( rune, in -Ares bitch, and pause between the two versions
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L. LISTE:NaNG

I, To be able to identify the language devices used by an advertiser
in making his appeals - e. g. , slogans, jingles, repetition, tone
of voice, loaded words, analogy, association of images, and status
symbols, etc.

Let individuals or teams mimic their favorite ra-Ho or TV commercials.
A discussion of reasons for their likes will bring out the devices
used by the advertisers.

Have children invent a product of their own (a cereal, skin soap,
detergent, toy, etc. ). Let them design the package, write a radio
advertisement, make a series of slides to represent a TV commercial,
design a newspaper or magazine advertisement, etc. Encourage the
use of as many advertising devices as possible. r
Tape numerous and varied radio and TV commercials. As children
listen to the advertisements, let them write down the devices used
in each. Newspaper and magazine advertisements could also be used.

d k) 0
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ENG

, To leye Le,p c ritical taste - e. g. , to prefe r tile authentic aim I he
inia_:inative over the stereotypes and contrived iii movies TV , ;old
other :-Qedia

To to ach what a --te reotyped character or situation is a teacher could
°lye examples of the old style villain with 1.1-1, curled mustache , beard,
and black caps , or the good guy v.ho wears a white hat and rides the
pre ttiest no r se. Atter these obvious types of exa _pies the teacher
could point out more subtle types of stereotypes.

Examples: Maxwell Smart in "Get Smart" (from Janieti Bond movies)
"beverly hillbillies" (illiterate hillbilly) "Step-n-fetch-it".
The Old Maid School Teacher"

Modern music groups with their long hair

Have children discuss such stereotyped people as ministers, nuns,
doctors, Indians, Negroes, Mexicans, Irish, Japanese, etc. Prejudices')

Movies' and TV programs could and should be used in this area as
prime examples. Books could be used also that are popular with
children by discussing such stereotyped characters as George Washington,
Abe Lincoln, Daniel Boone, etc.

Comic book characters could be studied and discussed like Superman,
and Tarzan, or Tubby.

A!et( r teachmi4 lessons about stereotyped people or situations it would
be time to bring in actual experiences in life that make stereotypes
app, ar illy or wrong in their concept.

Boo? "A.; Quiet on the Vvrestrn Front" and "Red Badge of Courage "
a r, excel]{ nt Cxart-1,-)1(5 of the authentic reality of war to compare with
,tort )type d brog,rams like ''Rat Patrol" and 'Combat" on t V. Film,
"The Rea, W, st` narrated by Gary Cooper is good. Available through
County AV.

Dp,ci, coMpayyr1 v. th reality in elite rtainment. Escapist
!Ito, ie - nc: novels could be compared with tliose that try to show reality.

The realism of "Adam-1Z" as opposed to "Get Smart".

d



The irna_!ination of a person listening to radio is much more active
compared to that of a person watching a movie or TV. (Bill Cosby
has s a very funny record out, "Wonderfulness ", in which he does a
rendition of a child listening to a program like "Lights Out" or "Inner
Sanctum '') Records made by professional theatre groups could be
used as could dramas with sound effects taped by small groups of
children.
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1,, c-iti-.r e t.al,nc t, to d, veiop crit ri5. tor tuning in or
2. out,

;I..' d *)1 - , - by such :rink 2- Rich Dubrov, , Miles Standish,
k_oidd out of pa,)er, and brought in to read to the class.

rtyie r writin.:, their strc on originality and unique-
ntt rtaInment a- the criteria for a good ratin.

t IV -, I -nc , ratings of TV prorams. Discuss Gallop
iind i u,, d to ;2( t the "teeling" of the public on certain

11-, .-- pro..,rain

C111-'1 k111.f. t :)011 ttkIng of the. ir ,-,vn and ake a census of
-I L ::rol :roup' o_rvi rate, score, or derive a conclusion

I-on £a. ath-r. A telephone or door-to-door polling could
tio th« la', s and teach. r.

It t p ro_ ran-1 i t11 nev ason this fall could be evaluated
t nt . The teacher could then evaluate the crib.-

: criticisms positive, negative; or constructive.
: ,1(1, r ( (Add c: cu their opinions of the program.

O !
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LISTENING

THE u UR BASIC TYPES OF LISTENING ARE:

I. Attentive Listening

This is the type of listening where most distractions are eliminated
and the attention of the listener is focused on one i.;erson or one
tom of communication.

Appreciative Listening

This is the type used when one lisLens for enjoyment. It is not
as concentrated as attentive listening. The listener is more relaxed.

3. Analytical or Critical Listening

This is attentive listening for the purpose of responding in one way
or another. The listener must think carPcully about what he hears.

4. Marginal Listening

This is the kind of listening where there are two or more distractions
present.
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1 I speee'r sp .rtineousiy and tasily with others; to sneak freely when
the s 'nit- thin;; signific ant to be said.

The k'Xt etr--) raucous sp-ech is presented without time for extensive
pia.nning and is regarded as a -speech experiment .

Examples Quotations by famous people/Why I agree or disagree;
You must look into people as well as at them '

',old Chesterfield
man is an island, entire of itself'

John Donne

I we Words/How these two words i) re related;
handle/fear friendship/argument

Questions /Answt r the question-
Have you e r been afraid
Wnat was the most exciting moment in your life"'

Introductions/Pretend you are asked to introduce a
famous speaker - v,,hat would you say as

introduced
Mark Twain Johnny Carson
George Washington Neil Armstrong

Extra! E--ara! / Cut unusual headlines from old newspapers.
The spea,er uses the headline as the topic for his speech.

Sales Tall-es/Many n,uplis do well and employ many good
,rai techniques when selling imaginary products.

.2a:^f 't,:-,1.", To (:(2 t )ral expression, an exploratory type
,fi-cuss; _Lroup is bust. The purpose of these groups is not to

arm e at 'let 1-51,dis but to help each member explore ideas and discover
meani,-,g,, through interaction \kith other people. (3. 9, 3. 5)

A sv.erin_, stions to wnich there is no specific answe-lr,xample
did rrov( wt stwar-1 v: the Lnited States

anent currt nt 1,--ques /Exaidple- Should =.e continue
-,pe'ndin y on space exploration

S. \.,n,2 ,/,blenf/E,:am:A. ( an our class ht. In 't) premote better
ptay,:rod

CS 1
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Taikir,; about ideas and fee_ings/Example: What makes you happy?
Would you like to live the life of the President'?

Discuss the suitcase or tr: -el bag that is sitting on the teacher's
desk / Example: Its owner; where it has been; what is in it and why;
where it is doing.

Ask children fur names of radio and television commercial's they
remember. Stimula.e discussion of why anything is advertised, are
advertisements true, and why the advertiser is willing to pay for
radio and TV time.

Place in plain view of class, several objects: Brick, spoon, scotch
tape, shoe box. "sk students to think of what can be done with any
of them. Let their answers come fast, out of turn, no answer wrong.
Look for imaginative ideas.

Wordless Books: In the Wordless Book the child creates literature
himself, usually in an impromp' . approach. A teacher can prepare
a paperback booklet which may beaftr the title The Wordless Book",
or other titles may be used, each; of which suggests a story or a
specific theme. (3. 7)

. A Story Club: This club co_-.1d meet weekly and would provide opportunity
for parliamentary procedure and development of story telling skills.
Allow pupils tc 'ell their favorite stories during these meetings.

(3.7)

Have a :soup of four imagine themselves as a group of friends who are
going to have a spontaneous conversation prompted by a statement made
to them by another friend, a player.

. Panel Discussion: Use pupil moderator and large panel with a question
period afterward for student audience; or, allow the student audience
to question panel members during the whole discussion. The moderator
should be directed to summarize conclusions. This provides opportunity
for review periods of geography or science.
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3. S PEAKING

3.. TV enunciate clearly distinguishable phonemes; to project arid modulate
appropriately - See activities under 3.8.

. "Nike Technique: Lower grades ran use a pseudomicruphone and the
upper grades could use the school amplifier. Creative stories, book
reviews, or reports make excellent topics and, if written ahead of
time, allow full stress on the oral delivery.

A quiz program utilizing any subject matter, review material being
best, is a fine use of the -mike" technique.

Older children can tape stories for use in Listening Centers in pri-
mary grades. Primary teachers can request specific titles for which
upper grade students volunteer.

Children will enjoy saying together short poems which stress clarity
of enunciation. See poems under 3. 7.

Prose should not be ignored as a source of excellent material for
speaking together. The Gettysburg Address is a beautiful piece of
American literature.
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3. SP .,AK.LN G

/ 3 To express observations, experiences, and feelings.

1

Blending music with words helps children to put feeling into words.

Example: With music playing in the background have children
record: Poems they like

Stories they have written
Selections from their reading
Their feelings and ideas about any chosen
subject - the saddest thing in the world,

"'a the loudest, the ugliest, their favorite, etc.

For verbal expression, teacher can lead the group by having children
close their eyes while a sentence is read.

Example The brook ran through the meadow past the mill.

The children describe what they see. During this activity, they will
feel the need to add several words to the sentence to communicate
their word picture to others. Discussion might center around the
necessity for adding words.

Give each child a sheet of drawing paper and some crayons. Ask
the children to interpret the sentence, "The house stood on the hill
under a tree", through a drawing. Place them before the class and
discuss. There should be a great deal of variety in the interpretations.
Discussion should then center on how an author would paint a picture
with words instead of brushes. Stress the importance of communicating
a definite picture of the house. Children should feel the need for adding
more words. Example: "The low, rambling, ram-shackle house
stood on the gently sloping hill under a tall elm tree. " The children
should then choose one of the sentences they wish to interpret and
another picture should be drawn. This time, there should be more
of a similarity among the pictures.

Go for a short walk around the school. Come back in and ask what
colors they saw. (This can be varied by asking for shapes, sizes, etc. )

Take the class outside for the purpose of listening for everything they
can possibly hear. Space them over the area and have them write
what they hear. Come inside after a short period and discuss what
they all heard. The teacher should be considered a part of the group.
The same can be done for sight, touch, smell, etc.

6 #
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Observations by the children can be made 1:_ the room by giving a few
minutes for observation, then closing their eyes. State what is to be
remembered and discuss. Children can conduct their observation game
themselves.

Ask the children if they have a need or special feeling on a day
marked by special weather. This will give rise to discussion on:
1) Kind of day 2) How it makes us feel 3) Personal experiences
in wind and rein 4) Physical reactions to summer and winter.

Interest is stirred in discussion of the effects of certain colors:
1) Dark gray curtains depress me. 2) An all green room chills
me. 3) Red makes me think of quick action.
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3. S PEAKLNG

3. 4 To take part in an informal exchange of ideas with others; to consult
with others in formulating plans.

Ha e 'your class work in committees to plan an Old Toy Sale. Oral
communication will be of prime importance as children plan displays,
advertisements, making announcements, determining the prices, and
handling sales. An oral evaluation should follow the project.

(3. 2)

Ask children for names of radio and television commercials they re-
member. Stimulate discussion of why anything is advertised, are
advertisements true, and why the advertiser is willing to pay for
radio and TV time.

Discuss the problems facing an educated, modern family, who find
themselves in a primitive environment without manufactured goods.
Have students suggest ways in which the family could strive for
survival.

Simulate a state government. All children should participate by
serving in some official capacity, at some time during the year. This
would serve as a framework for committees which would deal with
clas room policies, procedures and problems.

Working in small groups, children attempt to work through a plan
to solve the following problems.

Examples: If there were no telephones how would you communicate
quickly with someone many miles away?

You walk home from school and realize you had ridden
your bike that morning. How can you get it home without
another session of walking?

The letter is in the mailbox, and you recall you didn't
address it. Now, what do you do')

How many books are there in your school')

How far is it from your house to the school"'

6 1 o
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Informal Discussion Topics: Answering questions to which there is
no specific answer. Giving opinions about current issues. Solving
classroom, problems. Talking about ideas and feelings.
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3. S PEAKING

3.5 To question as a way of learning.

Debates: This activity will tax the resourcefulne a of students. De-

bating as valuable if the concomitant skills of research and outlining
are well established. Sufficient time and help should be given students
for the preparation of speeches.

The inquiry method has drawn attention to the significance of question
asking as a part of the thinking act. Students need experience in asking
penetrating questions.

"Twenty Questions.' and "Animal, Vegetable, or Mineral" are games
which. encourage question asking.

What Questions Would You Ask? Given a specific situation, the student
is requested to decide what question should be asked. Suggested
questions are compared and discussed as to their merits.

Examples: You are walking down the street when you notice a six
year old boy you know on the roof of a house. What
questicn would you ask9

You are downtown alone when suddenly you find that you
have lost your money What question would you ask?

One of your classmates is missing when the bus comes
to take you back to school after a field trip. What

question would you ask')

Pose some thought provoking problems such as the following:

Example: There were five men wearing five hats. They are
standing in a line. Each can see the men's hats in
front of him, but cannot see his own. The colors of
the hats are two (2) blue and three (3) red. Their
problem was that each must discover what col,)r his
own hat is. (Draw illustration on the board)

#1 #2 #3

MIMI

#4 05
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When asked what color their own hats were, the conversation
went this way:

- "I don't know what color my hat is' .

#2 - "I don't know my color either. '

gl - 'I know my color.
Nothing else was said by the men except the above con-
versation.

PROBLEM: How does 41 know his color'? What color
is his hat',' (Red)

SOLUTION: There are four possibilities for colors for
numbers one and two.

a. 41 42 41 42 41 42 41 42
(red, red) (red, blue) (blue, red) (blue, blue)

h. Number three elininates (blue, blue) when he says,
I don't know".

c. Number two eliminates (blue, red) when he says,
"I don't know either".

d. Therefore, number one must have a red hat.

Lead the class to try to list possible alternatives or in some way to
arrive at the four possibilities stated above. They must base their
answer on logical thought using the elimination of alternatives. This
problem could be left on the board for a day or so, to give the students
a chance to ask questions which would lead to their formulation of

To develop the necessary respect for the questioning attitude both in
ourselves and in our students make it plain to the class that good
questions have value. A large box can be covered with question marks
in which a child can at any time, insert a card or sheet of paper on
which a question- which puzzles him is written. Each week a time can
be allocated for answering these questions or for uiscussing them with
the class. Those questions which do not produce a ready answer can
be researched by volunteers who report their findings at the next
question period.

Set up any an or puLzle that stresses finding a solution by asking
as few questions as possible.
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Examples: Think of a number Detween 1-100. Divide the class into
2 groups, giving one member of each group the number
and this person counts the questions asked by the group.
The rest ask questions that can be answered by yes or no
until the number is guessed. The team with the fewest
questions wins. Discuss what questions are more useful
and why.

c

Think of a geographical location related to a social studies
topic and conduct a question game.
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3. SPEAKLNG

3. 6 To express one's self or to express one's interpretations in play
acting, story telling, poetry reading, etc.

Puppets can be used in many ways to help children develop good
speaking habits. They can be used to carry on conversations, practice
correct word usage and create characterizations. Many times children
will invent a puppet to help him solve a life problem with which he is
closely identified.

Older children can tape songs or poems for use in Listening Centers
in primary grades. Primary teachers can request specific ideas which
upper grade students volunteer to complete. (3. 3, 3.4)

Record poetry to accompany a group of illustrative slides from parent
or teacher collections. Students who have access to a camera might
develop a series of slides specifically for use with certain titles which
they enjoy.

As children tell stories they develop an awareness of word pictures,
color words, action words, and sound words. There is careful attention
to distinct speech with emphasis on the pronunciation of syllables and
word endings. Pictures are always good starters for telling a story.

Examples: Use pictures with an unusual twist. Ask questions such
as, "What happened "How could this have been avoided"
'What happened before or after this picture ,was taken') " or
-Who was responsible for this' This will stimulate
children to explore their feelings and search for expressive
words.

In pictures oi food, children can discuss Iv.iw it would feel
to be a particular fruit, or vegetable.

Have children develop a dialogue that is taking place among
the people in the picture.

er a large picture, hang a piece of oaktag which has a
small hole in it revealing, only a part of the picture. The
caption, 'What is it creates the motivation for a discu.sion.

I herk are many pictures which can he partly covered and by
so doing, the whole idea of the picture is changed. Cover
part of the picture and ask, "What do you think the bottom
of this picture is about

1
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Take any opportunity to bring professional readers or older students
into your classroom to read. The children can then try reading the
same passages aloud, remembering some of the feeling they got from
hearing the lines read well. (3. 8)

Take one basic idea such as an orbital flight into outer space, a current
event, or a school event. Divide the class into several groups and
have each group communicate the idea in a different manner. One group
might do it through dance, one through dramatics, one through speaking,
one through poetry, and another through pantomime.

Choral Speaking: Choral speaking is especially effective because all
children become involved. All children need to say words in order to
acquit e them, so they may be used later in their creative writing,
reader 4 , and spelling. (3. 8)

To provoke creative thinking with choral speaking, give the children
a poem which lends itself to many adaptations and allow them to work
in small groups to explore various ways of presenting it. Then ideas
are shared after each group :Las worked out its pattern for presentations.

Children Kill enjoy the following short poems which stress clarity of
enunciation:

A sleeper from the Amazon
Pat nighties of his gra'mason
Tr e reason, that
He was too fat
To get his own pajamason.

I saw Esau sawing wood (pause)
And Esau saw I saw him; (quickly)
Though Esau saw I saw him saw (pause)
Still Esau went on sawing.

A tutor who tooted the flute
Tried to tutor two tooters to toot.
Said the two to the tutor,
Is it harder to toot, or

T'l tutor two tooters to toot ?"

hi. noble Duke of York (majestically)
He had ten thousand men.

He marched them up a very high hill; (quickly)
Then he marched them down again.

And when he was up, he was up, (quickly)
And when he was down, he was down: (quickly)

And when he was only halfway up
He was neither up nor down! (distinctly)
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- li ,1 t x iaterIcil iur
Addres, is a beautiful [Ace e

(3.8)

,ns ot Cats, with a en (rus corning
adr1 s() much to the .,,,tury

tn tno i cats, mliii is and billions
t cat-7".

'Iran,atic act- Vitieb t bein with; although
1-)antornina,- clo,s include language, as

ta.r- jut toe roles..

I :( D iro Ask students to mirne an activity
,tm try t identity th activity bebicted.

r-lanana and eating it.
.-'s rabpin,: 7um and chewanr, it, blowing bubbles.

(_))enin, a: umbrella as it suddenly bc gins to rain_
f being bothered by a mosquit'' (Jr fly.

I tf_rJr(.-t_ng Situations Briefly sketch a c'' .ation in panto-
r-everal groups try the san._, topic to see 11()W

tI ,, :nit, pretati, n f-ty\ clops. Students enjoy suggesting
iati (ns.

t(ad rep. t card to Mother and Dad.
v. w at chin.,; bubble., in

runs to store,
Cni1,1 >reak., as( , runs, to hide.

a pet st ire window.
buys candy.

(.(.e !I've i cts in a bag. Pass the bags out to groups.(( mime play using all fit objects.

k J a -t era in ,cur rr.i.-m and then try to corm-num.
'{ it t,, the Lia.s., entirely by gesture and pantomime; a
uy-t, t_ ,Th-2,arld, a question, or a comment about a

the ( lass try to 'rt ad what the actions
- tot c hi:dren to take t,i,rns.

; r (-, A I"( es 1;. A he nil r, and
(1-.I. A reilects ui i i at ities

. -.p; 1.% nue 1(),,t,i-2. into th, tal,
.' (- act 2.1 nc ci i vashi cr-li , ssio. Attf r

tn( witn B ptu\ifl thE rirrf,1 and A
It': tn. I; a.
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P ay alt ...he Joao first decides or( the size 01 the oa.ii,
and tnen the members tops the ball among tnemseives
on stage. Once the game is in motion, the teacher /director
calls out that the ball is becoming various weights.

l'nvok,ement in Two's Two players - players agree on an
,ojeet oetween them and begin an activity with it (as in
Tug -0- War ). In this case, the object they choose determines
the activity, e. g. , spreading a sheet, pulling a blanket
between them :n bed, taffy pulling, etc.

in% oi verr,ent in Three's crr More: Three or more players
group agrees on an abject wnich cannot be used without
im,o1.ang all of them. They are to participate in a joint
action in which all move the same thing.

O".- player goes on stage and starts an activity.. Other
tuayers join him, one at a time, as definite characters,
and begin an action related to his activity.

Dif(iculty With Smal, Objects- Single Player Player oe-
cs.'n-ies involved with small object su:h as opening a bottle;
opening a stuck purse, forcing a drawer ()pea. Single
slayers can also become involved with a piece of clothing
such as, stuck zipper on back of dress; tight boots- a
ripped lining in a coat sleeve.
Two or More Players /Same as above, except it involves
mare people.

H. w Old Am I ' Teacher /director :sets up a simple "where"
preferably a corner bus stop. Player writes down sae on
slip of paper and hands it to the teacher /director, before
g',ing on stage. Player comes on stage and waits for bus.
Each player 13 giN. en (ine or two minutes to communicate
his a ,re.

Wh-, Time Is It Bare stage /single player /no detailed
v here '. Player w rite a time on a slip of paper and hands

:t ti teacher before going on stage. Player should attempt
-)u nicate the tim< through his actions.

nr Through Three Objects Single player goes on
sh:ws <tudie n e where through Ulf- use of three

hlez_ts such as w nerc greasy spoon restaurant; objects
I e box, dining e punter, -)hone
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Or the Spot Team, of four or :7 re v. rite out on indivi-
dual slips of paper, a Where, vAv no, l idle, Weather, etc.
Papers arc then put into piles according to cate -
4ories, and each team picks a slip from each pile. Each
team develops a st ene by combining the information set
clown on these slips of paper.

Emotion Game Entir roup/One player starts game, which
can be enlargs.-d to Inc_ ide other players. He communicates
where he is and who he is. What happens to him should be
around a disaster, accident, hysteria, grief, etc. Other
'ayers enter the scene as definite character s, set up rela-

tionships with 'where and -who and play the scene, for
example, where /street corner; who/elderly man. v.at/car
hits man as he crosses street. I he old man tentatively
steps into the street. lie is hit by a car and falls screaming
to the ground. Other players enter as driver of car,
police, friends, passerby, ambulance driver, doctor, etc.
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3. SPLAEIIINC.

3. 7 niaKe effective use of pitch, stress, facial expression, and gesture
in order to make one's speech more Intel esting.

To evaluate the student's understanding of tone anq voice, write on
the chalkboard a list of AA ,rds anc sounds such as 'Oh, Ah; Yes;
No, You're right: Good night; Mr. Nailer. As a group, have the
students read these words and sounds, aloud, in a monotone, implying
no particular meaning. Then ask various students to read the words
and sounds in different tones of voice. Can the other students guess
the erri *ional attitude being conveyed')

To ,tre:1:.then :h student's understanding of the concept that tone of
voice affect s meaning in spoken language, and to strengthen their
p:_Avers -f inference, p.-ese a situation such as this

Exan-.21( now that Jeffrey and his little brother are in the
next room playing with Jeffrey's new model airplane.
y111 also know that this model airplane is made of very
light wood. Because the wood is light, the airplane can
stay in the air for a 1-mg time. Also because the wood
is light, the plane is easily breakable. You hear Jeffrey
say, 'How did you do that Ycu hear his little brother
reply, I don't know.

Read the situation aloud to the students twice. The first time, give
Jeffrey's voice an angry tone and his lade brcther s voice a sad,
friLhtened tone . The :.-ec(,nd time, give both voices a tone of amaze-
ment or surprise. After each reading, ass. the stucient.s to infer the
rest ot the situation what hapDent-d) and to infer the way the characters
are feeling, Allow children to create a situation in which tone affects
meaning.

rite sentences on the board hd. ,e them read with a variety of
voice (erm,tion or feeling). After saying a sentence, have the
student ttii what situation in v.hich it would be appropriate. Then let
the e.la,,s ri.ak_e their sentenc <1-.(1 situations.

11-1 it t C it '

,?- at that.
tnarle you.

, go with
Come )ver herc.
Sorry, I ci,n't.
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W rite J.,rne sentences on the board to be read by the class. The
ntences sh Juld be read with stress on a different word in the sen-

tence each tirn2 it is read. Discuss how the meaning of the sentence
charts when different words are stressed. The teacher may have to
:ie an example such as 1' ou need that - You as a persor. have need

of that
You need that - You have a lac,- ")
You need that - You need that certain thing

Examples This is my house.
I have a new coat.
Look at the sky.
It's not too late.

Be sure to have the students explain how the sentencec change meaning
with each stress change. Continue, letting the class make the sentences.
A thought pro \ oking idea might be to have the children see if they can
make a sentence that does not change with stress.

To show that a pause or juncture affects the meaning of a sentence,
write on the board: 'I scream'. Have a child read this statement.
Have them tell where they pause as they say the words. See if some-
one can pause in another place and make a meaningful utterance.
(ice cream).

Discuss that voice pause can change the meaning of what is said. Give
another example orally such as : 'John Henry is coming" and "John,
Henry is coming. Have the students tell where the pauses are and
how it changes meaning. Continue with other sentences such as:
'Mrs. Jones the singer is here ' , 'I called he Sunday", etc. Encour-

aze the children to bring. in any new phrases that follow this pattern.

Hat e the children read t se s,unds. (4::/da or grad/a ) See if
they can see the rheanin., at is understood when the pause is placed in
a different soot. (Gray ray - Grade A) Using the symbol, to indicate
pause c.r juncture, write a fey, senteIces on the board and have the
students say the -,entences and put the symbol wh re they think it belongs
1(,/- meanin.z.

xarr,ple-, I sa.v a slow 'horse race.
I saw a slow horse /race.

belon4 to a small /ballplayers club.
I oelonL: to a sh-tai I ballplayers /club.
We needed rain - V, e need a drain.
An arm. - A hart,.
she ga%e ner /biro seer,. - She gave her biro seed.
Vhat's that aneao - What's that A head
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How juncture changes meaning often has amusing re snits. Iii what
situation might the following have been appropr.ate '

Examples. 'I will not hit any, Mother", she said sweetly.
'I will not hit any mother'., she said sweetly.

'How will you help me9 " he asked.
'How! Will you help me9" he asked.

To explore pitch as a signal of meaning; discuss what pitch is in music
and see if the class can relate the high and low sounds of the voices
to musical pitch. Show a pitch diagram on the board and discuss:

All(Ns emir;
are

How you

Ask the students to see if they can think of another way to arrange the
words that gives another meaning.

Put this sentence on the board: "Here r--)mes Albert". Allow students
to experiment with pitch by saying this sentence as if: Albert were
your friend. Albert were a monster ten feet tall.

Using other sentences and situations. have the students raise and lower
their hands as the pitch charges. Allow the students to make up other
patterns of pitch changes.

Examples That's Joe's sister.
You're tired.
That's his bicycle.
Tommy's sick today.
It's two o'clock.

As the sentences are read have the students put the words on the pitch
diagram. Let them discuss their diagrams and the meanings each
implies.

Tape several samples of student spec:ch in the classro ,m. Analyze
these 3an:)ies, sentence by sentence, to note pitch w1-..ch is recorded.
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1-,]xarrtp,t nat r yo'_1 g Here, (t 15 filch - i is low)

,,rt- with se% eral sertenc, s on the board first so that disagreements
can tie discussed an_: the tape replayed to check point made.

Compare the different ariations of itch and stress possible in a sim-
ple interjection or phrase.

Example: All riht. (say it with ar,ger , annoyance, agreement, reluctance).
Plea se
Co ahead ar.d take it I
Yes

Heteronyms pro:. icle proyucati;.e material for comparison of stress or
accent as in these sentences.

Examples Did you present Mrs. Smithson with a present
Should a rebel rebel -
Are you content with the content of his remark

nat magicia.n standing, in the entrance will entrance you.

To reinforce the under standirri, of pitch patterns, write questions such
as these the chalkboard

Exampi Yt ,1.1' re !oing holm,
That 's his bo
Susan isn't 11.-

There aren't an iT, ,rt Co 'Kies
Its ramin..;

Has, the questions read al,,ud and discuss the meaning of each in re-
lation to pitch pattern (tn, resit g pitch at the end t. Then ask the
student- t , w oul happt n to the pitch pattern and the meaning
of each duestion if it were siy,:<er as a statement. You may wish to
ha% e them rirb.w pitch diagrams to illustrate.

A, t xereisk_ , to tttt students It litter written on
tht chalk:t,tarci duplicat«i, th, of a :-Attry. Pad this

alttur: to them in ty. 11ri Tent mar.ncr:-. I he first time,
indicate throu-n t , st res. s , pails( s, and pitch, a myst erious, ominous
quanty. The second time, ihmt ate a liLht, happ, quality. Discuss
both readin s of the be v.ith he students, at-kin,, them to explain
the use made of tom , st re, pau-,t , and pitch, hen hare' them choose
one of the two beginnings and complete the story, maintaining the mood
set by the particular begvining they chose. Hai e the completed stories
read aloud.
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Match personalities with tone and rate of speech. For example, how
would each of the following say, "Good morning" to a cowpoke named
Dangerous but Decent Dan.

Examples A little boy who thinks Dom.. is the greatest man on earth.

A tough cowboy who doesn't think Dan is very dangerous.

A man who borrowed two dollars from Dan a year ago
and hasn't paid him back yet.

A beautiful young lady who thinks his name should be
nangerous, Decent, and Handsome Dan.

A newcomer uric) has met Dan only once.

A



PEAKINC,

',. k 7 a( quirt the ability to present facts, ideas, and concepts in an
organized manner.

Debates This acti.vity will tax the resourcefulness of students. Debating
is v aluable if tne concomitant skills of research and outling are well
established. Sufficient time and help should be given students for the
preparation of speeches.

Assi,;ned Speaking

Exa;iiplcs: Explanation' How to do something.
How to make scrambled eggs.
How to make money.
HiAw to make an impression.
How to write a news story.

(Jr

Exa ,

Argument: Why I hold this opinion.
Girls are awful.
Boys are terrible.
A woman should never oe President or the United States.
Everyone should know how to type.
No one should have to attend school unless he wants to.

Humor: Flow tnese words came to be spoken.
'George, you are the cat's meow!"
I got that story straight from the horse's mouth.
'Cross my heart and hppe to die.

use inanimate objects. Children assume the role of an
object and make a short talk telling what they would say
if they came aliv e.

GI\ e an accurate repo of an incident trying to give a
clear picture )1- \v hat nappened; or, .-4,n emotional appeal

1,chnul project. Make corh?arisons.

its

itur .1( r in )r: () rrienibe'r5 of the
c4iiss si.a rt. 1.1.1z- re-,,iev. with , le serving as the
C hdracter :Je inter, it wed.
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Give a first person account of an event in the uook read.

Describe a book through the eyes of its author. Mrs. Beverly
Cleary, for instance, might say, "I decided to write about
a boy because they usually have more interesting adventures
than girls do."

Present an award to the author of a prize-winning book
explaining why t'ais book was selected for the award.

Think of public figures (or some classmates) who have the talent of
communicating well. Li-st as many of the components of good communi-
catio-i as you ._an. Discuss a definition of effective communication.

Have students discuss things they do each day, week, or month, that
consist of a series of planned actions.

Allow students to present talks from brief outlines on any subject matter
of interest to them. Discuss in what ways the outline either helped
or hindered their presentation. As a chelenge to the audience, let
them list the main topics presented by the speaker. Can they also add
any ideas that supported the main topics.

Give the students a copy of a short speech (2 or 3 paragraphs in length).
Sequence of ideas should be jumbled as well as the paragraph order.
Allow the speech to be rewritten in a more organized manner. Ask
for volunteers to read their new copy. Discuss the changes made.

Make up new games, explain the directions. Allow cl-ildren to play
the game, if possible.

6 ..) '4,1
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3. SPEAKING

3. -) lu apply the conventions of general Arnerican/English usage, put
to use whatever functional variety of language is appropriate to the
occasion.

To show how usage changes with the situation, divide the class into
committees to report on slang used in different situations. Ask them
to list the words with their definitions and an illustration of their
use.

Example Committees:
Science Fiction
Detective
Western
Sports
Slang the children use themselves.

Activities to encourage a more effective use of another level of language
are as follows

Examples Gne pupil thinks of a sentence using slang. The other
pupils try to think of ways to say the same thing. They
may be more descriptive, more emphatic, more explicit,
(Jr perhaps more respectful.

Give each child a mimeographed copy of a conversation
which utilizes many slang expressions. Suggest that each
child rewrite the script as a TV report. Have several
of the rewritten conversations read. Make comparisons.

Teacher reia.tes an account of a nushap to the class.
Have children role play giving their',version of the same
incident to the following people

a pal
the principal
their father
a policeman
a newspaper reporter.

Discuss any shift in stile as the children speak.

!)resent stud( :its v,ith the iollo, in, situations anti have them design
at)ht-)prhite messages.
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Examples. You have just won first prize in a contest and want to
tell your best friend the good news. However, your
friend also entered the same contest, and you don't know
yet whether he has won any prize, or even honorable men-
tion. What would you say?

Suppose you broke your arm. Everyone asks, "How did
it happen?" Tell how you would answer these people,
your aunt, your b riend, the doctor, your neighbor.

You want to convince your parents to let you go on a
camping trip with a friend's family.

Give students the following list of messages and let them infer the
situations and who might be speaking.

Examples: Thank you very much for the sports shirt.
Wow! What a great gift! Gee, thanks !
Excuse me, can you tell me what time it is
Okay, Squirt, Out of my way!
Yes sir. Right away.
First of all, I don't want to go. Second of all, I don't
like those people, and third, you couldn't drag me there
with ten wild horses. And, finally, I'm not going - the
end - period!

To see if students can spot inappropriate usage of/language, give them
the following sentences. Have them give an example of what would be
appropriate in each situation.

Examples You-r school principal comes into the room and says,
-Inkthay, kiddos, inkthay!"

You want to convince your friends to go swimming instead
of playing tag. You say, "Wouldn't it be delightful to
refresh ourselves in the pool?"

Students would enj, r construc,ng dialogues to fit unusual situations,
such as those listed w. Ask them what the characters involved
in each situate in ht sa, ,ne another.

Exanli,le:,. A cr...-.1 discover that his or her cat can talc.
A roan from Venus suddenly walks into your classroom.
A family wakes up one morning to find that it has been
moved to an earlier time in history in a faraway place.

6 3 ;
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To show appropriateness in language, have pupils expand the sentences
below, so that the conversation would be appropriate to a more formal
situation.

Examples Joe- Morning.
Ted: Morning, Joe.
Joe: How's with you"
Ted: Fine, You
Joe: Great!
Ted: Oh"
Joe: Just bought a new car.
Ted: Yeah"'
Joe: Red one.
Ted Wow!
Joe: Neat, huh'
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3. SPEAKING

3. 10 To recognize the dynamic quality of language, to sense the fact that
word meanings change and evolve and are determiner by the needs of
people.

The chi.,cren may want to f.xplure the origins of their own names. Many
dictionaries have name histories, and the public library will be able
to provide you with more complete references.

Make a list with the children of American Indian words commonly used:
such teener._ nwam r nrni skunk, hickory, moccasin, moos e.
Lead children to understand that the things these words name were new
to the people who first came to America, and so they had no name st,fo r
them.

Discuss interesting word facts. Many words with unpleasant meanings
begin vita sn ', such as, snake, sneer, snicker, snaggletooth, snivel,
snoop. One theory is that you must curl your upper lip to make the
sound sn '. You have a sneer. -1g or snarling expression when you say
them.

To show that language is appropriate to the culture: The teacher tells
the class to pretend they are Eskimos, then show them a banana.
Discuss whether they would know what the banana was, if they could name
it, and by not. (No experience with tropical fruit).

As the class if a South Pacific island child would able to name
snow. Discuss why not. In contrast tell the class that there are 10
names for different kinds of snow that the Eskimo knows and many words
that the island child would hake that the Eskimo would not. Let the
students tnink of other words tl-a t would fit this example.

Th. class might want to think of other kinds of examples of words
and the culture of a certain al ca.

T show that time as well a place influences words Put a list of words
on the noard. Then give the class a certain place at a certain time
and ask which of the words might have been known.

Exanipi you are a child that es in Concord, Mass. , during the
American Revolution. Which of these words would you know")
Elevator, Rifle, Cult 45, Cactus, Rocket, Powder Horn.

CS ) )
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certain ,=.1 rd.-, v u1d be known. Let the ch_ldren
r l I, places, times, and word'.

Introduce sr -dents to Lewis Carri11's poem,
r 7- nich is c niposed of invented language. Students

t v r A ior obi ,cts )1- ideas which they think need new words.

A chair with a t=)oken
A ictter that has been opened by mistake.
A O _mit,. that no one enjoys reading.
A trip to the beach.

aces Stu,lents can conduct a search for words in common
are eased cn place names or the names of people.

- Places

I ak.rt:nheit hamburger
Pastuerize Ital- cs

rti pad or Shanghai
Waterloo

. ( rt s Eric ,ora,c the investigation of word origins which
',t sour t through the dr,. wing of illustrative posters, de-

r:-o es y int,,resting words. Here are a number
nat a intri,,uing histories

n-) canopy magazine
a I olia oct chi ,. al ry milliner
1:.t co, ,te, -I clip( rate pedigree
I ,I.: ,Ant- ,gargantuan quixotic

ire j..urney uranium

na, Lef br)rr from n)ther languages. Con-
ros er, front Spanish, French, Italian,

.

t rat it t.i it iude:
untrue

r( route

J,_
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Worcs (;e top and c',-..ange in meaning,. Have students investigate the
m,:farung of wordy as they develop historically. Try some of these.

Examples bureau rankle heckle
stink gar ret tawdry
magazine patter

Words are rften invented or coined to meet needs. Students can
in% estigate the ,rigin of words which have been coined such as :
Blurb, Gerrymander, Alphabet, Maverick, OK, Mackintosh.
Are there objects or ideas for which we need new names in our
society '

O i
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at iuct,4

ct - good picture S-1C1 as : Once a Mouse, Billy GoatsG .1f; The Cat Who Went to Heat The Little House, May I Bring
ki n end ; Make Way for Ducklins. (see Caldecott winners for more. )lluve the students evaluate them according to the following criteria:Du the pictures add to the story, functioning as vitally as wordsH story itself of good quality c) Are the illustrations of gooda I Ity

Atter examinin, some yood picture books and discussing excellent
,1 t, Jr' aspects, ha \ e the class or a group plan a picture book oftheir n. Kee-) the plot short and simple. Keep written materialconcise. Tne group _)r,lanizes the written material and plans illustra-tions to enhance the story, to add mood, and details. it the booktogether, then have the class evaluate it using the criteria ab,c,

St lecL se\.eral picture books. Cover the printed material. Have the
students try to 'read the pictures to discover the main charactersthe ;;Iot. may write their stories to accompany the pictures
a r-,(1 exc.:ha:14e them -with others to read.



-62-

1. READE\G

4.2 , understand that a printed word represents not only spoken sounds
but also lexical meaning.

Plir tx. students. Each selects and reads a story from supplementary
or library books. Each makes up a short worksheet for his partner.
At the next reading session the partners exchange books, read the
stories, and do the worksheets. The worksheets are checked and
evaluated by the partners, working together and discussing answers.
The worksheets could possibly contain one or two questions dealing
with the main idea of the story and several dealing with details and/
or vocabulary words. They could be filed and used again by other
pupils. The experience of writing good questions to go along with a
try enhances the student's understanding of react,:-.g for meaning.

To understand that written material contains a central theme or a
main idea, the students may:

Make up titles for paragraphs and original stories.
Make a bulletin board display showing the central ideas of a story.
Match a main idea with a paragraph.
Write paragraphs on 5 x 8 cards with main ideas missing; then
put the missing sentences on separate cards, and play a matching
Jame.
Read paragraphs lacking the main idea, and supply possible topic
sentences.
Bring colored pictures from calendars, magazines, or advertise -
rnent,4; write captions for the pictures which express the main idea.
(baby pictures can be humorous. )

Refer t- the Skills in Outlining unit for more exercises in discovering
the rnain idea. This may be obtained from the consultant.

To cre-tP a feeling for and a liking of words, the students may ph-
a bulletin board cf 'Words with Imagination '.

oallQc)ns duet
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4. ) ',. are d similarities and differences in reading and -,nraking
talk written down but the author follows cert Ain

restrictive conventions and lacks the meaning -aids of pitch, stress,
gesture, and facial ,xpression a'..ailable to speakers. )

. :self -directi e dramatization is one means of giving the students
experience in transferring w ritten material to spoken material. The
students select a story they want to read and dramatize, and they
are grouped accordingly. Each group selects a leader to help get
the members organized and to call on them to read until the story
is c )nipleted. Discuss the elements of story that are enhanced
through oral reading. Then, the groups quickly decide upon charac-
ters, plot sequence, and dialogue The dramatization is then per-
formed for the other groups. The purpose of this experience is not
to produce polished plays, with rehearsals and costumes, but a
spur of the ixiornent or spontaneous dramatization, based on the

students men.rries of the stories read.

The students select a paragrabh from tory v.hich is especially full
,f enn *ion, or excitement, and read it silently and practice
different inflections, and stress upon certain words. Each child reads

;.)ara,..:ra.ph first without ary expression, punctuation, or stress.
He the,- reads it with exnr si .n. He may read it a third time with
i.ferer.t cxoressiu,r. and stress. The manner could be varied, ranging

:rorn ..inny x:)._:.zerated t n. ,floss and expression to sligntly under -
,taten. pis i)r(,c e,iure could be followed with one sentence, one

coura,e the students to experimen,
, tech: 1!o - u t_ :In.:illations strf-ss, emotion,

eSS1
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4. READING

4.4 To recognize the nature of meanings of what is read, to make of
reading a question-asking, problem-solving process.

T'' recoi,nize the nature of meanings of what is read, the students
may be asked to read library books to find examples of comparisons.
Give examples such as, ''The water on the lake was as shiny as glass.
Discuss how comparisons give more meaning to written material.

I
To make reading a problem solving process give the students a "test
on following directions. Make a list of directions (10-15 items ). The

first should read 'Read everything before doing anything, but work as
rapidly as you can. The last direction should read, "Do only what
sentence one tells you to do. Write your name on the paper. Ignore
all other directions. Do not give this test away by any comment or
explanation. Wait quietly until time is called. Call time in 3 minutes.
Some possible items for the directions following sentence one could

be:

Examples: 2. Write your full name three times.
3. Circle all vowels in your name.
4. Write today's date.
5. Copy sentence one exactly.

Have each student think of a simple process or some action involving

a series of steps. Each writes his directions or steps as clearly
as possible, taking care to include every detail. Each chooses a
partner aid they exchange directions. The directions are read care-
fully -Ind then put out of sight. The students carry out the directions.
An example might be, ''Walk six steps toward the blackboard, sign
your name n the board, take seven steps backward, get a math
b ,ok b but of the nearest desk, open it to page 14 and close the book.
Tne length of the directions will depend up' n the ability of the group.
The directions must be followed exactly and in order. The write:-
of each set of directions checks for accuracy.

Have the students select a descriptive paragraph from d reader or
'K Substitute the descriptive words uith other w' which

b- c :11\ different meaning or feeling to the passage. Read the

to l,s. _raphs t, the class. (4. 5)

1 i,:th( r illustrate reaciir, a- a problen-1 cess have the
student s td'. a mystery story o ad,entur tale. they read the
story, they can lot down clues or mane maps and diagrams to better
visualize the story.
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'If" PI, understa -,;( entia.1 ,rder in its relation to
!/,,arli.ig, an acti%ity such as the following might be used.-1 he stude-As arc pro ides with sets of response cards on which:Itunbt rs are written. The teacher turns on an overhead projectorwhich projects a list of sentences out of order. The number ofsentences arie9- with the ie el of the student. The students quicklyread the sentences and arrange their response cards to show the pro -per sequence of the sentences. The first one finished with the correctsegue-rice wins a point.

Usir, the F ar W's (where, when, what, who the teacher has aset of phrase cards with phrases such as :

in the yard
thro .gh the window
early this nl >r nine
slid rapidly
stun,_ by a Pee

stuients ha% e a set rest) .,nse cards, cute for each of the four
s. The t( achr h.,lds 117) a phrase card ,:nd the students hold upthe a.D:-,ro-Iriate response card.

ChLdre:- car. introduc t.,) the -,nree levels of reading and the typesf r,uesti which relate to each te vel.

- Soeci e: ludes tact, details, pa rticulars,
anti thin .s that relate only to a .;,-)ecific circumstance.
Que-;tions erin'2, this level would include. 'Who
.1, ercd An-.( ric a '

1. 1 a "i s c nc Cots tnat have-------------
ext(nrie,: use:u1: ess, a L'e;.-ral truth, -r Value.

.f ftll inc that 1,-; the
:),"i v. e t ( ri,,z7ity, and wealth

in space c

t - 1.2( ne, tne s
r')1( E'', aCti+,"

, 1,,t

o ,3
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4. R EA DI:\

4. 5 To read orally with evidence that one identifies with and understands
the material, character motivations, emotional content, etc.

Set abide a snort period of time each clay for a student to read
aloud to the class from a favorite book.

Read poetry aloud ev ry day. Have a "poem for the day''. The
students can find ems, read them to the class, and tell why
they like that p rticular poem.

Make homework more fun. Suggest your students might enjoy
reading a book to a younger child at and reporting his reactions
to the class.

Have the students find passages which .-...press and show different
characterizations. Have them read aloud, establishing mood by
facial expression, tone and gestures.



`i i c ./ ,1.- .caJu.ary ir, aryi quality.

exn1,,re fs,r.nati na,c the students
%,,,,t,r(.5. .1.4t tv.(_, words tn.!: 'tist. .13 Phich were

ts :x.a;se a v., rri fr, iii .it A_.

A List

-,,i i , , V,. n 1 r i nurry
rr. ,tc_ iv, ist

i.urry ..! ,tei nutter
..,ush

": t-r :1. rt. !..ret_16e r : tno.- sturients may make
ur.r..er.iht_ which can De chanLeci. Exchange

cry- harf, t,, .
a ,r ,e siii)stituted.
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Heteronym Hunt: Find heteronyms ana try to use them in sentences
which make the meaning clear.

Examples: Please separate the completed pages.
Each child had a separate room.

Word Alchemy: Can you change this "pebble" into a diamond ?

Example: Pebbles are rocks;
To rock is to sway;
To sway is to quake;
A quake can break glass;
Glass is like ice;
Ice sparkles like diamonds.
Presto! We've changed a pebble into a diamond!

The child may be able to think of others.

Confusing Words: Display a list of confusing words. Students can
look for additions to the list.

Examples: accent, ascent, assent
dessert, desert
loose, lose, loss
accept, except
they're, there, their
your, you're
whose, who s

,
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1,4*(ird fur the Day Choose an intriguing word mach day. Post it on
the bulletin board. See how many times you and the students can use
it. Encourage students to think of a good ''word for the day".

Stump the Class: Each student finds a word to stump the class and
calls on sc,meone to tell the meaning. The one who gives the meaning
can try his word with the class.

C',7-.text Ciao --- Present an unfarnuiar word. Let everyone write a
deiiniti,-.. Then write a sentence on the board using the word. E,..ery-
(.ne chec,<L, :heir definition atter seeing the word in context. Then the
-,,,,,rd 1,,, iooKed up in the dictionary.

I ',



, tl :1' irit" ur children t C ii et words and
.1a,es ir o Ina.2a/n.t-s new,)a.pers ith arious styles of large

be used t C oni_).,se signs, posters, announcements, and
s- ries. I he v.ord.s rmav be sorted into boxes according to topics,
,arts :=pecch, basic ,cabulary and other 1.kurds, or any uthf sys-

tt1.1 1 classification depending on the maturity of the pupils. Both
toe se, eti n %.1. the \urns, putting them into the proper place, andti.t oe the words are independent activities which require children

r their think-in ,1 about wr,rcis.

, and Daffyriti ,ns: Have students make up a list -.4nci

ae additi.,ns to the list throughout the year. (Z. 4)

E:\ar-11,": es SDinal final (Toe ,)1;.; exam for medical students )

Stout scout (An ,,%errowr_ cub. )

C')



4. R EA Di:\ G

4.7 To realize that language SUGGESTS more than it says.

I

Start class collection of poems, stories, phrases which are good
examples of language used to suggest or imply a concept.

Example: stumbling up the steps (phrase)
Charlotte's Web (book)
Stopping By Woods on a Snowy Evening (poem)

-90-

When working with students in making and evaluating inferences,
whenever possible, draw the material from their reading or from
their own lives. A good beginning exercise would be to help students
realize how increased knowledge or more facts can help them make
better guesses.

Example: Select a short story and read aloud a small part
from the middle. Ask the class to guess what happened
in the story before and after the part you read. Then
read the beginning and continue through the middle
part just read. See what the new information adds to
the predictions made as to the outcomes. Then read
the rest of the story. (4. 15)

To analyze the way in which generalizations have been used to draw
inferences about particular cases, give some examples and have the
students make up examples. Discuss 1) what is inferred and 2) if
the inferences are likely to be reliable. (4. 15)

Examples- Dan must feel miserable today. Everybody has aches
and pains after his first ski lesson.

That driver is going to .get into trouble. Nobody can run
stop signs all the time without ever having an accident
or getting a ticket.

see it students can recognize an unstated inference, see if they
can explain ghat inference the following statements contain-

Lxan i,Lez Next year, I'd ;lice my teacher to be a man instead
of a woman. Nancy's teacher is a man, and he never
assigns any homework.



tar, Jack _eL,roo e, drives
a red car. hen puy rte first car, it will be red.

(4.15)

stude-Its will ha e tun being alert to such statements in their
ervoa,, cs,n ersations add in reading. Encourage them to make a
to i these examples and present them to the class.

T realiAe that lan:Yuage sii,12ests more than it hays, examine some
:,f the studcnt's favorite poems. Have them read aloud. Discuss
the poet's means ut communication. (4. 5)

Show the su,4gestive nature of language by gi%ing illustrations suchas the one below. How have the words added lr. (b) and (cl changed
the rneanin4 expressed in (a ) ' Have the students read to find their
:.w!, examples.

Exam pi e a) The Governor signed a new tax law today. Taxes
(,n corporation will thereby be increased, and taxes
on individual incomes will be lowered.

The Governor signed a new tax law today. Taxes
on corporations, -already drastically high, will be
increased even more. Individual income taxes,
however, will be lowered.

c Goc error signed a new tax law today. Corpor-
ations which up to now ha% e cle% erly evaded paying
their share of taxes, will nally be taxed as they
snoula Individual incomes will bo low ered so
that the . ,_..ary man will hace more money to
-"Pe nd. (4. 13)

,..lt ..,- ):,( eani). 2. i i'.1( ;o': c., . 1-'oint : ut that the abt.ity t- infer
:IA I t ..e..)._ ,tw c t: -, the line e and that it is a

1 .it,ca). rc.adi)-J ,I nd tPi:),,i .2. 2. sinplc tactual ro,) ) rt can
o e:- -.co-ut a people in Cr-A s: ).lit. Lead
) ca raw trifere):cs ' n..iractc'risties

.1'. ot the charac) ra.ts interred.

-)u s t e how
A ) 1st

I. 1Z)
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4. READING

4.8 To rea.0 (silently) with ease, fluency, and appropriate speed for
:elated subject areas.

Help children to adjust speed to purpose by helping them to realize
that some assignments require skimming while some, careful reading
for details.

Teach skimming by using supplementary reading material printed
in columns rather than across pages. Children are told to run
their eyes down, selecting key words in each line of print, and to
tr r to reconstruct the story through use of these key words.

Have them underline the key words, then read only the words under -
lined. If children can read this way with 70?I) comprehension or
more, they are doing well.

Collect headilnes and guidelines from newspapers and use them to
anticipate the story. Check to see how this helps speed comprehension.
Scan sports page to find batting averages, etc.

Help children develop skills in rereading for the purpose of finding
specific facts, selecting general ideas, and drawing conclusions.

Examples Have them reread to find clues as to what should be
included in a mural or in scenery.

In 1 social studies chapter or section, reread and list
all facts.

To read effectively a student must deterimne the type of thinking he
will be doin,g. Develop the concepts of reading

c ritic ally
eva.ivati ely
in.a.linatively
appreeiati.ely
anal itic al ly

I he stuoents can make lists of Things We Read Carefully and
Tliir.,:.-, We P ea d Quickly' .

-,.
0 ti 0
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,..(1.1-1-1 a par a a?ri lu l utli tne
.etters. Tms ala readers in deice. Luc:anon of
information. indexes, telephone directories, and the
table of contents in books can be used to encourage
skimming.

lime tests ca be effective when used in situations
that are fun. Give a selection to read on their inde-
pendent reading level. Stop at the end of three min-
utes. The students an estimate the number of words
they have read and find the number they are reading
per minute. Then, try reading the same material
again to see how much faster familiar material can
be read. The re_ ...its can b- graphed so chat each
child can see his progress over a period of time.
Check comprehension.
The Reader 's Digest Skill Builders state the total
number of words at the end of each story.
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clevei-b e. appropriately change ) ones beli,.is, attitudes ana
concepts on the basis cif rich and varied reading experiences.

r rcS represent a dynamic force for getting books oil
the es and into the hands of children. The following list

r)o,cs can be purchased in paperbacks Ec-.d will provide a rich
and tried background in reading.

-FT r T-
_

Middle Grades (6 to 1'1 years of age

AUTHOR PUBLISHER

T. ne Peat. Steinbeck Bantam
'The Light in the Forest Richter Bantam
Shane Schaefer Bantam
Once on z-, Teime Milne Camelot
S , Dear ._ -, My Heart North Camelot
Tire Secret of Pooduck Isla::' Noyes Catholic Authors
1:adrlie ',V ) idiawn Brink A ,rn
The Cantair's Daughter Coatsworth Acorn
Sr_art Little White Yearling
M ,onsh,t, i -17i, Lumask Grow ,ahead
Tiger Tail Villagt Mallen Friend shin
Abia Glendinninc Ginn
The , rr v.ers N ,rton Voyager
On ,rro Sinclair Temp+
`-3 Ili v r, ',.'v na:ers and Steanrr rb Hurd Sunset
The :-. -sc T,-,t, liooks Lear Signet

7..np

An-

A i -Of
,a-,or

rant

,.
,_- of (:111ri.l.,.(

ast cams .S )

L.: years of age

As irn

(.pia rle
r'

Taylor
Outriri,

, )I
(.,r, no

ii

AcP

/Lao
t. -11

Carrip- ,t

r

ea ril

k.

ft

A A
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1 ,t red1:1 t),, ,r (iJi
tr,. breba re, a ;)Lel iv:tit a

t t .1 ..`7,1-11 ei1C11.12 this pa.rti.-
, ,tut,t2;.t r a ostuio.,. ,-,t-22.(_ti.r1.2, Character

i ter, , t enna:,.....(- jS

P,I.r1 .5 1 i'ry, t)i a ittr, ai Souhrlsta!)itat 1)run: by (Holt, Rinenart Winstor helps
e re...y.4,111e his ciaily life. On the c buds level,

;t i that a b ur ;)(-coir.km mip-irtant ,.n.: y v.her , it chane,esa),ut nino,eti ad ters. Tne hitd ers
h-lt is read.



4. r,

4. ii read nabituaiiy and t cherish reading - see its value as a
.ets.ure tin;' activity.

: ,2uide t o o u reading provides a humorous recipe
for reach- suc, is which may be us _ d to inspire students.

(4. 8)
I- can

an
.2ead anything
Read some more

aoout everything
enjoyable things

F eau thins you yourself enjoy
i ear:, and talk abdtt* it

ead very carefully some things
l'ea-) or he run, mast things
Don't think aiout reading, but

READ!

A: int( resting way of encouraging reading is the exchange of student
vned OjKS throuh a Round Robin Book Club arrangement. On a

soeciiied day each child brings one book to school, and the exchange
pe2ins. The passing of nooks should be regularly scheduled, perhaps
rcc a v, e . (4. 10

* 1 r( 16 1.:crea sing interest in .)oth magazine anu neu.suapers for
'," :)e. Tnese pibiii ,ns, have the a.c.i.-antaz.e of co:.ur.), through-

car, and for tnat reason tend to encoura se the continuation of
reading y inn the classroom. They also feature current information

ut It-ter estinc topics and c an of used to stimulate both speaking and
r -3( mf_. of tne recornn-Len'.-d n.iga/ines might

An.-.erican Lite, Junior Natura:
(rograprtic and :\ ational ()4.. ,graphic School Bullet- Nature and Science,

on_ fIC an, and Ye (4. 10,

t ,(;11,1 : ,r ( I tO the
r read).- t "r. ` ( r dole

i',( ',toe
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4. 1=. EAD'"I

Te transfer skills developed in one field of rearing to related fields.

T, err)* srnlatiot., r_a% e creldren look up ;)opulations of cour.tries
' .

St re. ct.
Note differences and deterrr.ine source is

-103-

Chileren should ha e the opportunity to select and judge relevant
terais. Letters could be written to several companies requesting

.arious types of materials. The children could judge the material
recei,.ed. They might also learn how to use the County Audio Visual
catai ar.d select, order, and use films and filmstrips.

Tne teacner can make up a list of ten arithmetic qaestions each of
wnich sacks necessary information or contains extraneous v..ords.
:ne stunent is to indicate what is rreissin,, cr superfluous.

The definitions in a crossnumber puzzle may be rewritten using
P ,rna-. numerals.

a. CXXV
c. DIV
e. MMMDXX

C sieetions Af statements which ise nude nurm)er can be made
fr -.ews pa 3ers anc rnadazines.

11-Anst-a-r:c ..]. States (or world) map which can he n t teii ,)--1 a
b_.11:!Ln As students read books, have each pn- a . mail
penna-t tne nAan bearing the litle Uf the book vsith the lf,cetion

eaiire.: the setting of the story. Fiduress of the mdse. characte:s
als s be uSr:r, to mark the setting, with To:n Sawyer marching

'.`,.11ss1ssine1 ai F-"a..21 Psuny a-. in the :'sorth Wewis.

lee,ae._e./. crulere- in the class. ..\r(- hvr ris an-les,
rcelc're Were any craren oorn ep.-oae 17 a

t- sta:c" ,A"...esestieos <e the can . cad ; a r re
r1; _,1 the ,ht ,,t_-ttitrb of the t:niten -,at( s. i',IodraT3hies
AAre.ericave, w cares,: fr rr, Iner lands wisi a-1 ., n ndcr

e"aneind ,f c. example, s4;1.11d e T' r, illiciedar:l
1 :A. I e

r.r.e r An t.1( r.
ss`
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of men i scie- Irnorrnation
k_ar. De S!la rec..: by tne pre-,Jaration of a uisplay v."--icr. depicts

the c )ntrioutions of the indiviaual.

Exar-n;,teS bigland, Eileen, Madame Curie (Criterion,
Freeman, Mae B. , The Story of Albert Einstein (Random
Jewett, Frances L. , and Claire L. McCausland, Wilder -

ness Treasure (Houghton Mifflin
Ks.rnrn, Josephine, Malaria Ros)-. 'Criterion)

n, JO, The Story of Albert Schweitzer (Abelard)
Sullivan, Navin, Pioneer Astronomers (Atheneum)
Tannenbaun-., Beulah, and Myra Stillman, Isaac Newton,

Pioneer of Si3ace Ma.thema`ics (Whittlesey)
Thomas, Henry, Charles Steinmetz (Putnam)
Weir, Ruth C. , Thomas Alva Edison, Inventor !Abingdon)
White, Anne Terry, George Washington Carver, The

Story of a Great American (Random)
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t(ecreatiunai reaciin,; records rrught include a tree with a branch
drawn for each child. Place leaves on the branches for each book
read during the month. Use colored scraps of construction paper
fur the leaves, according to the color code selected. Book classi-
fications used might be ccoperatively determined. (4. 10,(4. 11)

4
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Cn,ld :ee he ava e that s Ines Are sla.nted in such
a ma nre r that they encou.-a4e a certain attitude. The to! to Ning
h cfd be discussed:

\ err:Ur E rees
Gnvernbr Releas s Innoce,,t M

Dfo.
Jones Offers Compromise

Army Retreats fr,:n: Enemy
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t, cocon d be irclu

t i e r , C t _ An nrk (r r, lfl Nous: )

Qr 'r:1-12 Coif. S-in,
y Dbm

I he ) -e n II) ri (1:rc.e
)

)' t't '.(

',.1 -



4. READING
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4. 15 To be a ble to identify a statement of fact, a statement of opinion,
and the elements of a mixture.

PriN.ately tell two children to go to opposite sides of the room,
walk toward one another, and brush shoulders
other children should
happened. After
be discussed.
as: John and
John smashed

the
observe the incident and
reports are written, the

when they pass.
record just what
various comments

The

could
For example the reports might include such statements

Paul brushed shoulders as they walked by each other;
into Paul; Paul and John were not looking and ran into

each other. Some students will- record the how and why as well as
the what. This could be related to newspaper reporting and to the
difference between fact and opinion. (4. 7?

To introduce the five W's of a news story (who, w?,at, when, where,
and why), have the students analyze a baseball story or an item from
the front page. Disci.,s in class the terms fact and opinion. What
does each tern- mean? How does one tell the difference between a
fact and an opinion" Lead students to see that facts are statements
that can be proven by d-_rect observation or by reference to a reliable
authority. Opinions ar.. beliefs or judgments about the importance
or worth of something; they can be supported by reasons, but they
cannot be proven. (4. 7)

The best ways to evaluate students' skill in making inferences are
to give them information which easily invites inference -making or
to give them problems which require inference-making for their sol-
utions. To see if students understand wlia, is meant by evidence and
inference, show them several different pictures from magazines and
books. Apout each pictui e have them tell what is known, or absolutely
certain, and what guesses tney can make, based on what is known from
previous experience with the items pictured, as well as from the
picture itself. (4. 7)

To see if i-Audents can tell whether someone is qualified to :hake author -
itative statements on a subject, read each of tF.e statements
and ask whether students would consider the per quote(' i reliable
authority on the particular subject he is talking; about. them to
explain their answers.

eb )ur dentist, Dr. Pulierno,lf, sas a re
1); c rool, s. (tin r e I lab: e )

run
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A tp.. L,.rt ti r ins ,m ,,a, . k,

') ',IS_ 1+.1% "). + C 4+11,2F, ,4+ t ,t1+1

-nirt years.. trelt.r.,'e;

1 01R2V T \%` (.), st}q_ ,t it Lilit
e rday, that all our coantry's enemies wld be given

more economic aid. (unreliable)

The ;1.1.(1,.:e ruled that Mr. Snit( hit h ui o,lated th,-!
(reliable)

To see if students can difter,ntiate between sta~einnt s .,f fact. an
statements of opinion, -ask which ut the folio xing :statements are fact
and ,Nbich are opinion, and ho A. they would check on each one to
(1;At if it were a fact or not.

Examples Frequent bu-, service would solve the city's transportatio
problems. (Opinion - until the city 4.n q lestion actually
tries the solution. )

Venue is about (,7, ZOO, 00;) miles from the sun. (Fact,
can be verliied by examining solar system c harts based
on findings of astronomers.

Dinosaurs were u41y beasts. (Opinion - can !lever be
erificd anci ,141iness is always a matter of personal

viewpoint )

Baseball players make -excellent politicians. (Opinion -
excellence is a matter of personal viewpoint.

In s,,nie cu'iures, ch ,,zolate Covered are
a r Cat de!icac y. (act - can be eh :ck,d in
reference boo.; )

Is )

coneld.-r ed.
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4. READING

4. 16 To gain skills in critically comparing editorials.

To see if students can differentiate between fact nci opinion in edi-
torials have them point out the facts given in the article .below and
tell how the editor identifies opinions as such.

Example: We say it's Certainly time this city did something about
the dragon on Hornblow Street. We can think of no reason
why a monstrous, fire -breathing creature should be allowed
to threaten the lives and property of our Citizens. Ever
since "Homer the Harmless" as his friends call him,
appeared on Hornblow, in Mrs. Golurnph's back yard, there

,has been nothi.ig but fire after fire in our city. We say
it's Homer's breathing that causes the fires, and we say
GET RID OF HOMER !

To help students recognize an editorial, have them compare an article
from the frort page with one from the editorial section in local
newspaper. Explain to the students that "we" is used instead of "I"
because the editorial writer is speaking for the entire newspaper staff.
At this point, you might explore denotation and connotation with yotir
students. Give them the following sets of words and have them discuss
the shades of meaning.

E.a.mp' es. cheap, inexpens ar gain-priced
odor, fragrance 11

lady, woman, mig s
child, kid, juvenile, youngster
friend, comrade, buddy, partner

it Another part of the newspaper which should be discussed is the letters
to the editor. After looking at som: of the letters, ask them to
imagine other viewpoints or opinions which might be expressed on the
same subject. Discuss who might support each of the opinions.
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4. 17 L-r-.111 in critically c t.i ,)arin, reports of a news item in at
:east tit different newspapers, tiamining emphases created by (1)
amou its of space allotted, (2) positions within the newspaper - i. e. ,
front page, middle, back pa-!,e, etc. , (31 omissions.

To arouse furhe r interest in 'studying the newspaper, the following
'questions might be used Why does news have to be u iusual What
do readers look for in a -.vewspaper What kinds of news appear- in
news papers '1 What does the word 'news mean' The ety.nology will
tell -them that news originally comes from the word new.

Have 'students read the headlines for several news stories. Discuss
with them whether or not the headlines meet the following criteria:
A headline should indicate the main idea of the article and introduc-e
news in a ay that makes the reader wa it to know more. To give
students iore practice with headlines, collect some news stories, cut
oft the eadlines, and have the students write headlines for those
stories. Remind them that they must find the main idea each story
before writing the headline. Then, have them compare their headlines
with ,those provided by the newspaper.

If the following can be arranged, have the class select a current news-
paper article that is particularly interesting to the group as a whole,
and that has a byline or the name of a writer mentioned. Let the
students write to the journalist, in care of the newspaper requesting
that the reporter visit the class to explain how he collected information
for his article. If he cannot visit the classroom, he may have time
to w ite a detailed answer .to the inquiry. Local papers and local
eporters v.ould have to be considered, rather than wire-service or

synoicatd feature writers.

For sixth grade classes in the St. Louis area, Mr. Anzo Nlanoni from
the St. 1-.)ais Post Dispatch is zo.ailable for unit Presentation on using
the newsnapfr.

J
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4.18 To examine assumptions and implications of advertisements; to examine
w.iether the sign or symbol associated with a product really says
.anrtliing about the product itself.

. Have children bring several types of advertisements to class. Con-
trast the content (what is said) and the technique (how it is said).
Tha.following techniques could then be discussed:-

Examples: A testimonial is an advertisement in which someone
claims to have used a product. Possibly a housewife
or a famous person testifies to its worth.

The appeal to get on the bandwagon is directed toward
the human desire to be like others and to the fear of
being left out.

The scientific approach refers to tne use of the product
in a scientific manner or by a person working in science,
i.e., "Clean" is used in five out of seven operating
rooms in hospitals across the country.

Appealing context is used to make a person see a product
in a new way, i. e. , A tropical island scene is used for
selling 2 soft drink.

Many advertisements are based on the assumption that
people are vain and that they want to be more successful,
popular, or beautiful.

To check the student's understanding of the advertising techniques, give
them some examples of each technique and have them identify the
technique used. Then give them time to discuss the effect of the
method used in each advertisement.

For further evaluation, collect advertisements written by students, dupli-
cate them for distribution to the class, and challenge them to identify
the technique used in each advertisement.



W R "TING

5. 1 To oioduce L. ritten signs and symbols with a sense of exploration
an,d disco. ery.

A symbol is something that stands for something else. Secret
messages or codes are fun to work with:

Exam ol es : Xf ximm hpup Nztufsi. Dbwf cz gvstimwft ;fyu

Thuvsekz . Ep opu ufmm bozc.pez. Nbsl.

The above c ,de has z for a, a for b, c for d, etc.

SpeaK 'Pig Latin until all children have discovered the code.

Discuss symbols thastand, for something that's synonymous with
governments, politiciDri businesses, occupations, people, aitc. The
white dove of peace, eagle for the U. S. , bear f,)r Russia, --etc.

Divide the class into small groups and appoint a head of each
committee to come up with imaginative symbols for character traits.

The Post Disoatch classroom nevfspaper program contains a fine
booklet on editorial cartoons from 1913-1965. It would ue valuable
to go over these cartoons with the class explaining the symbols and
caricatures used in each cartoon.

During ejection time or tax levy time, children could draw editorial
cartoons about some area or idea which would concern them. School
or room rules would be equally appropriate.

Inventirh; Names: The teacher could take any object in the room and
ask* the children to name it appropriately. Do. this to let children
Oisco,.er that all words are in% anted by people. Encourage the children
to }hank do many names for a doe, telephone, TV set, hamburger,
sandwich, etc.

Let the children discuss the question: What makes a wood name



...
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Have the children write words that express feelings such as love,
hate, or fear. Helen Keller had the most difficulty in understanding
these words. Discuss how she had to use her senses of smell, taste,
avi touch to lrarn what things are called and how the names are ,,

written in braille.
0.

To demonstrate the fact that some words have more than -one meaning,
work with p.ris of with puns based on riddles.

Example: If the top llialf of you ran a race against the hottom
half of you, the top kiPlf- would win. Do you know why?
Because it's a head! .

,/Have the children try to make up pun riddles of their own.

Discuss familiar trademarks. After doing this you could have the
children make a scrapbook of trademarks. . ..

,.; ,
Examples: Arm & Hammer

Jolly Green Giant

. ..

To explore the- idea of things with multiple names and the subject
of word origins, ask the class to find out from a dictionary where
hamburger, frankfurters, etc. got their names. Ask if they know

.any other- names used for these foods.

"--,.....

4.

..

61U ,



,. IV RITD:G

--.....__.

P

a. 2 To take pride in producing neat.legible manuscript and cursive
writing.

Refer to the distri..t's "Handwriting Guidelines ". It is a manuscript
'and cursive handwriting guide. The procedures in it are useful. -

rt.

N.
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WRITING

5.3 T o accept responsibility for spelling correctly in order .to communicate
more effectively; to make use of th1 various aids to spelling, including
one's own mnemonics; to consult the dictionary; to spell correctly in
whatever subject.

Refer to the district's leaflets on spelling games which are available
from the consul4ants.

Two principle considerations should particularly govern the selection
of the spelling words to be presented to the poor speller. f\First,
the words should be most useful and crucial in children's writing;
second, the words should be within the children's vocabulary. For
instance, if a pupil is reading above the third reader level, a good
source of spelling words are the common sight or service words that
are introduced in beginning readers.

The number of words for, each spelling lesson should be limited in
order to ensure a high degree of success in spelling. It is certainly
more desirable to have retarded readers learn to spell a few useful
v:).-ds successfully and ct_ asistenpy rather than have tl(em laboriously
memorize a large list of words only to have them unable to spell
them in writing situations.

Careful attention to reading problems is essential if we ultimately
expect children's spelling ability to improve. If we have to slight
spelling instruction in order to give the necessary attention to reading,
this should be done. A penetrating evaluation of a pupil's precise
status and needs in reading will frequently reveal corresponding diffi-
culties in spelling, particularly in the area of word recognition.

Spelling for Low Achievers:

a. Adjust the number of words to be studied to the learning
rate of the individuals. This leads to smaller groups in
the low achievers group.

b. Children are grouped anti given instruction accord4ng to their
weaknesses. This leads to direct teaching to overcome
such difficulties as (1) lack of auditory pr .ception of word
elements, (2) faulty word pronunciation, (3) over-application
of phonics, (4) low relationships of spelling to meaning and
imagery allied-to the word, (5) slow or careless handwriting,
and (6) poor visual perception of the word.

I
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c. Techniques used for this intensive- teachit4:, are: (I) rebpo.Ise
to mearing, (2) every pupil rcsponse(,t3) ear-for-sound
training, (4) visual memory lessons, (j,) flash-card drill,
(6) word recognition practice, and (7) applied phonics instruction.

d. Systematic review practice, which is teacher-led, helps to
safeguard retention and meaning.

e. Team learning techniques can be utilized for drill tasks.

Spelling for Average or Above Average Achievers:

a. Teams of three of like ability sun progress rate study the
words in the lesson or word list.

b. Pupil A gives written test to B and C. B and C exchange
papers and correct, using spelling text to guide them, and
then study corrections.

c. A retests B and C.

d. B then tests A and C (C being tested for a second time). A
a..d B take turns at double practice in successive lessons.
Correction procedure same as in first test except it would
be A and B correcting each other's papers.

e. Each pupil should be required to keep a personal spelling
list. Any word misspelled. in spelling or in related language
activities is written on his list.

High standards of legibility and neatness are stressed.

Each pupil keeps a record of his attainment in spelling on a
progress chart. An tests are kept in a folder to aid the
teacher in reporting pupil progress, repott cards, etc.

Mk Mr. Webster: Write the word "Sombrero ' on the board. Let
each child open his dictionary after you have made this oral statement.
"If you had a sombrero, would ,you eat it or wear It? Ask Mr. Web-ster. Pupils try to find the word, read the definition, and answer
the question.

,...........0

Alphabet Game: When the teacher says "Begin!" the pupils write
an alphabetical list of words, one for each letter of the alphabet. The
papil who gets the list written first, with all words properly spelled,
wins the game. Words used may be limited fo three syllables, nouns,
seven,.letters, etc.

+31:3
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To find words quiclqy in the. dictionary, one must know the alphabet
thorougtay. Put each letter on a card. Mix up the cards. Let
students use a stop watch ,:o see how quickly they can put them
together in order. With two sets of cards, two students can race.
Or the class can be divided into teams and can have a relay race
to see which team wins.

.
Write five words on the chalkboard. When the signal is given, .-

children start to find the words in their dictionaries. When one
finds the first word, he writes the dictionary page after number 1
on his paper, then gces to the second wore and does the same.

Practice opening the dictionary as close as passible to the right
place. If you wish to find the meaning of the word "banyan'', for
example, you would want to open the book near the front. Should
you be looking for the word "waddle", you would open the book
near the end.

'after the pronunciation key of a dictionary has been taught, ask each
erild to make a list of ten words and their pronunciations. You may
v,-sh to limit the number of syllables, at first. Choose four students '
to write the pronunciation of one of their words on the board. They
take turns calling on a classmate who has used the pronunciation key
to determine how to say the word. If .he is correct he takes the
person's place at the board.

Divide the class into teams. As the teacher writes a word on the
b' and each child uses previously taught skills to locate it as quickly
as possible (opening the dictionary as close to the right place as
possible, using guide words, alphabetical order). The first team whose
members are all standing, having located the word, receives a point.
A variation is to use the word. in a sentence and have the Studentd not
only locate the word but determine its proper definition as well.

Each child opens his dictionary at random or to a specified letter.
He selects a new word, reads its definition, selects one meaning,-
and uses the word in a sentence to show the meaning given in the
definition he selected. If done correctly he scores for 'his team_

(5.4)

6 1 1
/



5.

5.4 To improve the quality and precision of one':, written %ocabulary.

Use colorful picture words describing appearance, taste, smell,
etc.-of certain foods.

Examples: Candy - chewy, chocolaty
Cinnamon Toast - golden brown, spicy smell, sweet taste.

Mike comparisons: When we say "The water on the lake was as
shiny as glass", we have used a comparison. A comparison shows
that something we have seen is like something else.

Examples: as dark at . . . as slow as . . ,
as soft as . . as squeaky as . . .
as quick as . . . as wavy as . . .

Take a small sentence, such as "The bell rang", and make it growand change. Here are ways to build it up

Examples: Tell low
Tell when
Tell where
Tell what kind
Change the final sentence to a question

Take time to discuss and describe something together each morning.
Describe the sky, a lovely tree, or a newly painted house.

Keep a spot on a chalkboard (or a poster) where unusual words, their
definitions, and a sentence using the word can be added.

Write the word BRIDE on the chalkboard. A child is asked .o change
one letter in the word so that a new word with a new definition is
created. For instance, he may change. the d to n and have the word
brine, which means salt water. Another child may change the tok and make brink, which means on the edge. Each player continues
to change only one letter in the last word to form a new word.



Examples-
- water

BRINK - on the edge
BLINK - to wink the eyes
BLIND - oblivious to everything

A committee of students can prepare a bulletin board display .iei:turing
onomatopoetic v =. cards. Using the caption, ECHOES, this committee
can display examples contributed by class members.

Encoura stuaelts to invent new words which imitate sounds. They
should an 'aue a definition for each invented word.

Example. Clunk - The s Jund cat a na.mrner on wood.

What, for example, w(alic you cal., the sound made When your soda
is almost gone')

Have students experiment with writing descriptive alliterative phrases
as in these samples: (5.9)

Exampies: slippery, slithery, sleuth
proud, princess Prudence
gloomy, glowerin4 giance

-116-

Set out on an explorin.2 trip to discover uses of alliteration in poetry.
Each student will need a 5ook of poetry- unless small groups work on
this protect at efferent times. This type of explpratory browsing intro-
duces students to a variety of p.ietry- as they search for examples.

(5.7, 5.9)

Ha'e stuae:its list worus fit a certain mooj or theme. To
stimulate thinking you may show a picture; for example, a dark stormy
scene, a little child crying, a family picnic. Questions asked by the
teacher will assist the flow of th ,ught. (5. 9)

Examples- is'this picture happy or sad?
yoi use dart: or light words t , riebk_ribe this scene

rC make you

6
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er n, the4 ability to li,ne eom.entions bo. and informal
cemmanications.

1-.1.::!t-'St.1, for Developing the Correct Use of Letter Forms:

List a test pen to outline the shape of a business or friendly
iettei

Use epnstruction paper cut-outs to show form, shape, and parts
a letter.

collections of letter s which show various forms. Throagh
the use of the opaque projector and the overhead projector, children
car, learn to contrast various letter forms and make lists Of the
oitterences between friendly letters and business letter s.

Dictate a letter to the class and then pass out the correct form
of the letter to the students so they can check their letter s to
see if they have followed the correct form.

S'uients cal assist the teacher in writing for free materials. They
can w rite for information from real people or organizations - Congress -
men, state departments, travel bureaus, publisher3, and chambers
of commerce.

To provide practice in writing addresses, h.i.ve each child cut several
slips of paper the size of a postal card. Use tagbuard ii the cards
are tc be mailed. On one side of tl e card is a picture, perhaps
associated with the social studies or depicting the local area. On the
other side 13 the address and a brief message.

Teleerain techniques pro\ ide an interesting experiment in writing
brie f but complete information. The date, address, and signature are
included without charge. No punctuation is used, and every word
and figure is counted. Supply fictitious information which is to be
cony eyed %la telegram. Official telegram forms can be obtained from
the local office.

Write friendly greetings to patients in local hospitals. Discuss the
types of information which might be sha- with an ()Icier person.
An original poem or story might be much appreciated. Art a ork
might also be shared.

Oil



-120-

Ai. e oc t- c ay L. L c Iriendii, Letter is triroign
the turn Inn, son.e0ne -.n ano:her cit y or ; a tur-tign
country. Audresses wrucr. sur..-,ply names of children who wish to
exchange letters are-

SClio I A,Itil1c_t1,,,r1

ArItcriCu.n r I IC C L r.,
160 North Fifteenth Street
Philadelphia 2, Penn:. yl arna

Childress Plea for Peace
Wo s Center
Urn ersity 1.\..linnesota
Mir.neapolib, .V.innesota

Int err.at,rsal r. riercts.tip
Box i

Kansas Chtv liss0uri

151 WI.os:,r Sti cet,
Toronto 3, Ontario, Canada

Students coula write :-...no`.ncr c lassi nom _n our oiskrict or in other
districzs. This would proN.ide continuous reinforceitrsiit of letter
writing skirls. -lb

Have each individual keen a f01der of his own grammar errors. Dittoed
sheets 1istin conic on errors can ue clipped inside the folder. Each
child uses his corrected papers diagnose his mistakes and mark
the cnectc s:-eets.

Cully, t -I ander stand grammar usage or
the mechanic s

A '13oo- hoe tin poar'. c nlctions of substandard samples of
at_'o Ti TV, rad to, magazines, and

school pap, would. be useful. !aye tne class uring in these samples.

St-. i ripnasize
misuhoersranctings kilit tht' irn0r 'per ll6C ()I words are good. Many
current joke,,00ks will provide the teacher with such material, as



Art Link letter's, Kids Say_the Darnclecit Thinks_, and Kennet Cerf's
The Life of the Par±y, etc. Tke teacher should select carefully
th ,se items which childr'en will understand. Children will enjoy
collecting these excerpts.

To help children realize that words can be assembled in many_ ways
and that there are many lc\.els of usage, examples of levels of usage
are as follows:

Examp'es: Formal Informal

Do you comprehend
m(,t, explanation')

I find him to be
OA unnaturally dis-

interested and
inattentive.

Do you under- Dig me
stand tricy

He's not paying
attention.

He's way
out.

Be sure to discuss the place where each of these expressions may
be acceptably used.

Punctuation: Its helpful to exploit every parallel that can be found
between speech and writing. Such parallels are these marks used in
writing to signal meaning.

Examples: The train is coming.
The train is coming')
The...train is coming!
Liza, Jane, Mary, Loa, and John are here.
Liza Jale, Mary Lou, and John are here.

These types of examples help you teach intonation patterns that go
along with each punctuation pattern.

One useful means of emphasizing the necessity for careful use of
punctuation marks in writing is the comparison of punctuation marks
to road signs and traffic signals. if we imagine the progression of
tfriught as bite road, then the punctuation marks are the signs and
traffic signals that aid the traveler.

Good ste,m to strengthen pupils in mechanical skills ,f punctuation
are begun when the teacher has the pupils correct sentences or nara-
graphs in which commas, colons, question marks, etc. are missing.

ft3
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Have tae J.: LOCS.L V. 1,r tae
punctuat-v fl .Z.arn.a. i flGitl )11 of this
type' of punctuation garae io 4uest appearances IA. Funny noises
or nt,n,erte w(':(1:, can be subst.tuted for the paot:uation symbols
and made into a rtrase

tnu
1 1

tv.eet

r

Try reaui:. ;--t-r; rr.atc.in; one of the noises
every . mart( it represents. After
stuciet.t. .ce: t.ne 5.rse nse sounds, you

,

might ant to Ili... :, ,cnter:ces on the 'board.
Or after tne st..or5s r I rier. punctuation, ha :

taem :'eau s stresses, and changes
in pitch

A s k t their nunctuation ( ode. When
they a: e c 121,),,2tt ,tut:, ...I- t.oe st(:r.os and tne keys to
their code.. Us.n th code., ri.acit- up by their classmates, have the
student. rs,w1 st c-nventional punctuation.
If , ,tudents make the corrections
ano circle eaco .

Hake ,e,te'lce, with oinks for the nouns and
adjett s, , ,.: any _After combination. When they
have finished, they 'could trade papers with each ch other, and fill in the
bianks many different wor,:s as possible.

Teach( r r c ud pl..: a t,t raml,lecl sentence on the \board and
have tl-,, a s or another ent 1:n,israrnble it so it is in correct
urde

S.

Class could make up scram Pled entences and exchange with each other
to unsc ral.11,1f thel ,

In a ,),Arz.tt_,r,_.,n for eat h child to
scrap ' ex( :7-, .tog( r))[,(,-s nd tinscrath-
hle t Fart,. ;la r p tr aphs could
he dittoed in a s cz an, :1,, ti ._.. and unscrambled oy class.

83:
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To reintorcc the idea of form and position, have the children study
thi: center "e:

'A frappy blook strambled the kinniest 1Pegs kettily.

Can they identify these nonsense words by their forms ' By theat
positions in the sentence If they have difficulty, you might ask
theL.e questions:

Whit did the' blook do" (It strambled)
Whaf did the strambling 'A (The blook). -

When did it stramble.9 (In the past)

Have them substitute words for the nonsense words so the sentence
makes sense.

Example: Z woppy beek flicked the mouzer conks nixly.
t /I

adjective ed ending comparative ending indi-
for verbs form of ad- cates adverb

jective

-123-

Diatzrarnobile: A study of sentence structure can be dramatized through
the use of a diagramobile. which is made from wires or sticks sus-
pended with thread. The more complex the sente. ce, the more
fascinating is the mobile. Added color gives additional interest - ad-
jectives in red, adverbs in blue, etc. The structure of the mobile
appeals to the Yis%al image and helps children remember the proper
placement of parts of speech.

Outlining (organizing): Bring a box of odds and ends to class or collect
them from the room. The items are studied by the class who seek
to organize the 14"f3MS into groups.

Examples: School materials - book
pencil
writing paper

Personal materials: scarf
comb

This activity serves as an introduction to outlining. It shows its pur-
pose and emphasizeF the thinking involved in outlining.

681
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Keeping to one idea, in a :Jara. graph: Committees are formed and the
cuss is requested to contribute several ideas about a topic, i. e. ,
ice cream. Results may be: Most boys and girls like ice cream. "
"Ice cream can be in different Lavors. " "Ice cream needs refriger-
ation to stay good. ''

The teacher then directs each committee to write 3 or 4 more sentences
which will stay within the limits of an assigned idea. As each group
finishes, the class as a ,whole discusses the group's work for its
effectiveness in staying within the limits of the topic tantence.

Have children make up sentences in which they use a given word in
several different ways, or have children determine the different uses
of the same word in sentences.

Example: . Different uses of the word RU :::
run in a woman's stocking
run down the street
runny nose
home run

4.

Editing Comniittees: Childrtn put their next to final drafts of stories,
poems, and other creative writing in designated places. A committee if
of children, selected by the teacher, who are skillful in writing
mechanics, act as the editors. The editors could sit with the children'
who wrote the papers and go over the work with them. The signatures
of both children at the end of the paper will help the teacher learn those
who still need certain grammar skills. ...

An Adventure on the Planet Grammar by Kaye M. Howard is a musical
play useful in this area.

Prepositions: Place a box on the table. Put an object in, , under,
beside, below, above or on the box. List the words which describe
where th ,, t is and label them as prepositions.

1

Have the children paint prepositions for art, You can get some beauti-
ful abstractions when children paint their ideas of across, under and
around.

s_

Adjectives and Adverbs: Take small, short sentences lacking in descrip-
tive words and have children build them into longer, mere exciting sentences.

(502,
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Quotation Marks: Have the children write stories in dialogue. One
way to start is to write imaginary telephone calls or question and
answer sessions.

Set up a press conference or interview in the room using role playing.
DA children take "turns acting as the person interviewed and reporters.
Holding "unrehearsed conferences the reporters take careful and accurate
notes. It doesn't take long for children to learn the difference between
the substance of a statement and the longer statement itself. Comparethese activities with statements made in the daily papers, such as theactual text and the summary report of the President's speech.

.
1
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S. 'WRITING

1
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5.6 To develop increasing objectivity in revising one's written work.

For a child
he will be a

1.

Examples:

to be willing to write he needs to develop confidence so
ble to work more and more on his own.

-
Let the child draw or tell rather than write, and elp
him to organize his pictures and oral stories clea ly.

If the child has a classmate he likes to work with, let
him dictate Es poem or story to his friend, who can
write it down for him.

e

If you have access to a tape recorder, let the child
dictate his stories and play them back so that he can
hear them.. You may want to write down some of. these
stories for him so that he can have a copy to keep.

Allow children to read stories orally to classmates.
Constructive criticisms of each student's story could
follow the readings. The teacher is careful that the
criticism remains constructive.
proofread each other's papers is
is best done when a teacher lets
each other.

Allowing children to
a good activity. This
friends proofread

A proofreading committee picked by the class or teacher
could be set up to help .the students find their mistakes
and correct them before they turn their work in to the
teacher. The committee would be instructed to find
mistakes and point them out to the student, but not
correct it for them. The student would have to make
the corrections and come back to the committee for
further proofreading until his work is acceptable.

Team brainstorming helps give children ideas about what
to write and how to make some exciting expressive
sentences. This develops the child's confidence in his ideas.

0 0 ;
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WRITING

5,7 Tu develop an awareness of writing styles and to improve one's
own writing as a result of continuous exposure to literature.

Literature should not be -taught- ; it should only be read and
enjoyfd. Through rea'cli -g, enjoying, sharing,- and open-ended
discussions, children wil become more aware of the way in which
individual authors use the elements of literature. These elements
are:.

Theme What, the author has to say about life; there are
usually many interlocking themes.

Diction Words and how they are put together, as in dialogue
and imagery.

Mood - How the story 'makes the reader feel.
Plot - The series of incidents that make up the story.
Style - The language used by the author (examples, long,

descriptive passages, short, realistic conversation,
style of language used a certain place by certain
people.

Setting - Description of the story's location.
Characterizations - Personalities and physical descriptions.

Stress the variety of subject matter in poetry to dispel the mistaken
impression that poetry is 'feminine'', associated with flowers, love,
and other womanly topics. Read a variety of poems with the class.

Example: Wind-Wolves , by William D. Sargent
Trains , by James S. Tippett
Godfrey Gordon Gustavus Gore, by Wm. B. Rands
The Escalator, by Phyllis McGinley

Read poems that represent varied forms - long, short, rhymed,
unrhymed.

-127-

As the teacher helps the children become more aware of literature,
both prose and poetry, and its varied uses they will be able to enhance
and improve their own writing.



5. 'VRITING

5.8 To be able to encode manner(s) appropriate to message(s); to
contribute creatively to class posters, newspapers, skits, etc.
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Newspaper Writing: Getting newspapers for each child or having
them each bring a daily newspaper would enable the teacher and class
t..) move through each section of the newspaper and talk about each
thing, such as:

Favorite section of the newspaper for different people.
Comics and movie ads for children.
Stock market for Dad.
Woman's section for Mom.
By lines of reporters as compared with what A. P. and U. P.
mean.
Differences of writing styles in ftont page news and editorial
news or feature articles; critics, -advice columnists like Ana
Landers; anything that would gilie the class an idea of what
they might, like to do in their own newspaper.

Have students read "headlines for several news stories. Discuss
with them whether or not the headlines indicate the main idea of
the article, and introduce news in a way that makes the reader want
to know more. To give students more practice with headlines, collect
some news stories, cut off the headlines, and have the students write
headlines for these stories. Remind them that they must find the
main idea of each story before writing the headline. Then, have them
compare their headlines with those provided by the newspaper.

Try role playing for demonstrating the correct trocedure for factual
reporti-4. Class members could act out a simple' skit in which the
rest of the class would act as reporters or witnesses.. After the skit
the reporters write their account of what took place. Volunteers read
their accounts of what happened to the class. The class and teacher
would then separate the facts from opinions.

Students should study feature article in newspapers and magazines
before attempting to write. As they examine articles, students c an
be guided to observe:

How the author began his article:
Telling an anecdote
Flashback
Dialogue
Asking a question Ov%.2
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Any devices the author used to add interest to his writing:
Humor, joke, play on words.
Imagery - simile, metaphor
Illustrations (verbal)

The summary or conclusion.

Take comics and cut out the voice bubbles and have the
children put dialogue in to fit the cartoon. Another wayto do this is to have the class draw cartoons of their own and put
in their own voice bubbles or captions. Captions in a comic strip
like ''Prince Valiant" tell a story in the third person and a good
lesson on the different styles of writing could be brought out fromthis. Teach the children the difference in using the first person
"I'", second person "you", and third person "they", in story telling
styles.

Break the class up into groups. Each group will be responsible
for writing a section of the newspaper, (editorials, sports, comics,
front page, features, women's section, interviews, etc. ) Each
committee would be responsible for editing their own work.

Committees of students can prepare election campaign for such can-
didates as Peanuts, Road Runner, or Beetle Bailey. Posters, badges,speeches, skits, and songs can be used to create enthusiasm. An
election can culminate the activity. The voting may have the usual
restrictions - no one campaigning within a certain distance, poll
watchers, each committee represented at the count of ballots. Each
child might be allowed to vote for two of the candidates.

During a national, state, or community election, the same activities
could he conducted with the nominees being those actually running for
public office. The children could choose the candidate for whom theywish to campaign. In such an election, too, the students would havebut one vote.

C

Let small groups of interested students write a skit or drama for
the class. One or two children could act as secretaries or discussion
leaders. Children -would discuss their ideas of roles, character
analysis, and prop=. The .der of each group would attempt to
summarize the ideas presented. At least one idea from each student
would be incorporated into the skit.
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..*
Puppets constructed during art lessons can inspire a class to write
a skit or drama in which the children lose their own identity and
transfer their role playing into their puppet character. This helps
many children lose their inhibitions and gives them a real opportunity
to write a creative play or skit.

,
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5. WRITLNG i

5. cl To e.113v xriting prtie, and erse; to enjoy writing %al ions genresand modes (haiku, free verse, stories, fables, skits, friendly letters,
etc. )

Free verse may be written about such themes as: Rain is . . .Snow is
4. line.

. . . Happiness is . . . Each new idea begins a fresh
lib

Write couplets, the simplest type of rhymed verse. They consist
of but two lines that end with rhyming words. An excellent way
to begin compo6ing couplets is through group composition.

Write triplets, again making the initial ex,_erience a group composition.
Each child selects a word that interests him, The word selected must
he one that rhymes easily, so it is well to provide a list from which
each person selects his word. After a list of rhyming words is
developed, three related words are used to compose a triplet.

Write limericks which are a combination of a triplet and a couplet.
Lines 1 and 2 and 5 make up the triplet, while the couplet consists
of lines 3 and 4. They often, but not always, begin with the words
"There once was. . . .

Write ell
two form

Mains which are simple five line verse form. There are
0

Examples: Line 1 2 syllables Softness .,
Line 2 4 syllabics Is snow driftivig -
Line 3 6 syllables Lying on the green grass
Line 4 8 syllables Soft powder on the skin of a
Line 5 2 syllables Baby!

Line 1 one word to give a title.
Line 2 two words to describe the title
Line 3 three words to express action about the title.
Line 4 four words to express feeling about the title.
Line 5 one word that is a synonym for the title word.

Snow
Icy snow
Slowly, falling down
Wet nose, cold day
Wintertime.
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The number of syllables and words need not be
considered an unbreakable rule.

Write haiku, unrhymed Japanese verse consisting of three lines. The
first line usually has 5 syllables, the second 7 syllables, and the '
third line 5 syllables. (17 syllables in all) They are usually word
pictures drawn from nature and suggest an idea or feeling about a
time of day or a season of the year. , Number of syllables can be
used as an approximation and need not be considered as a strict rule.

To motivate fantasy writing, have a collection of PRETEND IDEAS.

Examples: Pretend that you are something bigger than you are
or smaller.
Pretend that cars had square wheels. What would
happen?
Pretend that mice are pink. What would happen?
Pretend that a baby buggy has a different use. What
would it be?

4

Have a collection of unfinished stories or paragraphs for the children
t6 select and complete.

Have a box of cards with single words written on them.. Let childrez\
_reach in and select three at random and make them into a silly or
sensible story.

Have a number of notebooks with colorful covers for children's writing.
Encourage them, too, to illustrate their writings if they would like.
Suggested titles: Imaginary Animals, Flowers, People I'd Like to Keep.

Collect children's favorite comic strips. Cut out or cover up the
voice bubbles. Let children put in their own conversation. Some
children like to not only provide conversation but draw their own
cartoons, as well.

Have a picture file available for children to refer to and write about.
Separate the pictures by category, such as: People, Scenes, Homes,
Animals, etc.

p
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Have a file of pictures containing action. Let c hildren choose one
and write about it. They might include some of the following

What has happened ') What is happening What is going to
happen ?
Characterize the people and suggest possible names for them.
What events might have led up to the present action 2
Find words to describe the scenery or to express the background
of the picture.
Suggest a few appropriate titles.
Find words to describe the scenery or to express the background
of the picture.

Arrange a writer's corner with a colorful screen, a bulletin board
with pictures, captions, intriguing titles, a table and chairs, an
invitation to write.

Encourage children to keep diaries or journals of personal experiences.
Short periods of time can be provided each day to add ideas and
feelings about school events, weekends, TV showings, happenings at
home, and playtime, etc. Descriptive passages can be encouraged
through occasional discussions before writing.

Draw several lines on a blank sheet of paper to intrigue student
imagination to complete the drawing., and write about it. A variation
is to give interesting shapes cut from colored paper to be arranged
in any fashion on a large sheet. Lines ai e added as the child wishes
and he writes about it.

Have a collection of jigsaw stories. Cut a square of construction
paper in four irregular pieces on w'-:ch are written: 2 characters,
1 setting, 1 noun. Students select .in envelope, assemble the puzzle,
and then write a story relating the four parts.

Write Traveling Tales: Each student begins a story. When the t( -her
says TRAVEL TIME, the story is passed to another person. He
:cads what is on the paper and adds what he thinks would happen next.
Stories travel several times. Tips: Stop writing soon enough so a
number of students can read their tales. Let each child finish one
of the stories at another time.
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Here Comes the WHOOSH!: By Vincent Fago (Golden Press) can lead
to imaginative writing. "Here it comes . . . WHOOSH . . . there
it goes and in such a hurry, no one could see it . . . " and the reader
never does see the mysterious creature, whatever it is. He is intro-
duced, however, to many other interesting animals - the pigadoon, the
snakeroo, and a whole family of 4-whiskers. This book can lead to
the invention of many unusual animals as children describe their
habitats; appe arances, and behavior.

Write a description which exemplifies a stereotype character. Then
rewrite the description eliminating the otereotyped thinking. Draw
two, pictures to illustrate the differences in thought.

An inanimate object can be given life with each student playing the
role of a chair, a pencil, a book, .or, to be more imaginative, a
picture frame, a traffic light, a crown. The student imagines the
feelings of the chosen object, describing the activities of the dal,
reactions to the behavior of people, and so on. Two or three students
Working together can write a dialogtie between objects which can be
taped or presented live for others to listen to.

Reading aloud Rudyard Kipling's, Just So Stories may interest some
students in producing original stories which explain in similar fashion,
how animals came to be made as they are.

Tape "sound situations" which consist of a combination of several
intriguing sounds - a clock ticking, footsteps, a door slamming -
which suggests a situation, the basis for a story.

A collection of colored sl;des will offer pictures to inspire writing.
A group of pictures on varied topics can ue shown while students
rapidly suggest titles for each. Two or three related pictures can
be shown to furnish material for a class discussion which leads to
writing. The picture of an old house will lead students to imagining
the past of this house, the people it has known, and so on.

After reading, "Pecos Bill and the Cyclone", some students might
like to write stories of their own that deal with people's fear (,f the
physical dangers present in their environment. Have students discuss
other physical dangers or conditions which people have had to fight
such as snow, wild animals, insects, sea, and hurricanes. What heroes
might people create to overcome their fear of these things" What
stories might they invent to express their desire to conquer these
dangers

;



Collect baby pictures and have children write clever captions for
them.
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Have a touch box in your room. Include objects that are soft, rough,sticky, etc. Children can reach in, feel an object, and then describe
it.

Ask childrer to write a description of another child. The description
should include at least five clues. The paragraph is read to the class
and the rest of the children try to guess who is being described.

Have numerous recordings of music available for children-to select,
listen to, and write what comes to mind.

Have a box of miscellankous, assorted objects in your room. Allow
the children to reach in and pick out the first three, four, or five
objects they touch. They then write stories incorporating the objects
chosen.

Entitle a:bulletin board, ''What do you see out our windows") Writeit here. " Tack paper or cards on the bulletin board to write on.
Change the title periodic...shy. Some suggestions are:

Examples: How does it feel to be green'
How tall is truth')
What color is happiness'
What is the taste of sorrow')
What is happiness')

Encourage youngsters to put their gripes or dislikes into words.

%l -lave a collection of I WONDER cards for the children to choose
from and write about.

Examples I wonder how it feels to b:.! an astronaut'?
I wonder what a rainbow sees ''
I wonder how Columbus felt when he saw Amex-tea
I wonder what kangaroos are thinking')
I wonder what it would be like to own . . . .
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Have a collection of "Low Did You Feel" cards.

Examples: How did you feel when your best friend moved?
How did you feel the time you hit your little brother?
How did you feel when you stepped on a snake?
How did you feel when you fell in a mud puddle?

Have a collection of SURPRISE IDEAS for the children to choose from
and write about.

Examples: You open the cellar door, and there, on the floor,
stands a donkey!

You go to see your dog's nekv puppies, and there, under
her, is a rabbit!

Have brainstorming sessions with the children to add exciting first
lines to the SURPRISE IDEAS ( or any of the erolections mentioned.)
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School. Boston: lyn & Bacon, Inc., 1969.
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11---,This book provides a fresh image for the teaching of English. /
/

It gives strategies and ideas for stressing imaginative andcreative approaches to language study.
..
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APPENDIX tkl

LANGUAGE EXPERIENCE APPROACH TO READING

C,ncepts teachers must hold:

1. Children's own ideas are worthy of expression.

2. The basis for oral and written expression is child's sensitivity to environment.

3. Freedom in self-expression leads to self-confidence in all language usage.

Ural expression may br strengthened through paintings and drawing.

Child's own thoughts are the ruin basis of instructional i..!ading materials.

:interaction necessary to build self-confidence expands ideas and refines language

including phonics, can be developed best from child's own language.

8. Using the child's own language for instruction will result in greater independence
--A writing and reading.

0 mc'apts children must have:
(

1. khat a child thinks about he can talk about and express in painting or writing.

2. Anything he writes can be read.

He can read that he and others ,'rite.

4. He uses the same letters over and ever.

Each letter stands for one or nor sounds.

6., rash Word Begins with a sound he -iCan write dcwn-

. Most words have an ending sound.

o. ::ost words have something in between.

words are used often - some very little.

individuals' writing is just as importantas what others say?



APPENDIX X"

Ferguson-Florissant
School Mistrict

Right 2 Read Program March, 1973

Warren M. Brown, Superintendent, 655 January Avenue, Ferguson, Mo. 63139

READING IS FUG'-DAMENTAL PROJECT ESTABLISHED. The Reading is Fundamental
project is being established in conjunction with the nationally funded Right to Read
Program at Walnut Grove. The initiation of a RIF project will be a valuable aid in
achieving one of our Right to Read critical goals: that of stimulating students' interest
in reading, particularly among primary students.

"The national goal of Reading Is Fundamental is to help make books and reading a natural
part of every pupil's daily experience and to provide the means of ownership for entire
communities of good, low-cost reading materials. The initial goals of RIF projects have
been first, to provide ownership of books, and second, to permit freedom of choice.
Ownership helps develop a responsibility toward books and foster a joy in reading. The
adventure of shopping among books to select just the right one for his own provides a
special pleasure to a child, and the act of selection, in itself, can be a valuable learning
experience."

The target population for the Walnut Grove RIF project consists of students in the primary
unit (c:rades 1-31. This group of children was selected in order to coordinate the RIF
project with the Right to Read program emphasis on improved reading instruction for
primary pupils.

The initial bw1, distribution will begin in April and run for ten weeks on Thursday and
Friday 'afternoons. Each primary pupil will select five books of his choice on his visits
to the RIF Room. During the last week of th' distribution kindergarten pupils will also
select one book. The number of students to be served by the project is as follows:

Kindergarten 109
Beginning Primary 69
Continuing l'rii.iary 76
Advanced Primary 75

The st hool librarian, the RZR Program/Director, and parent volunteers will set up an
RIF Room in the building and conduct story-telling sessions and book-teasers before
hildrer selec t their books. "Reading Is Fun Day" posters, hook ads, and 10( ,4l media

publi( ity will be utilized to arouse children's interest in the project.



1101A, FO EALI I AUDITORY DISCRIMINA1 ION. Phonic s deals w ith sounds. Developing
a n cnsitivity to sounds is the basis of any effective word re, ognition program.

Ihe tea. her , an beg,irAwith either beginning sounds or rhyming words. Children need to
learn that ball, boy, Ad box begin alike. This exercise can be'edone with any letter. The
dialogue might go something like this:

I ea. her: "Boys and girls, I want you to listen to some words.
Tell me if they begin or start alike. Listen--red,
run. Do they begin "

Student: "Yes.''
Teacher: ''Yes, say them with me."
Tea che r -Student: "Red, run."

The same dialogue can be used for rhyming words, final sounds, vowel sounds, etc.
These exercises are extremel1 important, for you are developing this important sensitivity
to sound. Its important for tl-e teacher to keep it lively. Whole class teaching of auditory
disc rimination is cumbersome and usually ineffective. Small groups of childrenare best
for such exercises.

Some teachers find it helpful to think of auditory discrimination activities as a series of steps
or stages -- beginning with single consonant sounds, to blends, to consonant digraphs, and
th-n-, progressing to rhyming words and ;Words that end alike. In addition, there are at least
three disc ernible levels of difficulty at any step.

Level I

Level II

The presentation of two words as farm, charm, where
the child is asked if these rhyme.
The presentation of three words such as farm, wind,
charm, where the child is asked to find the two that
rhyme or the one that doesn't.

DIRE(_FED READING THINKING ACTIVITIES. Comprehension is the ultimate goal of
reading instruction. The Directed Reading Thinking Activity is a very effective teaching
tool for helping children develop this all important ability of understanding and being
sensitive to what they read. The technique can begin in kindergarten as a listening
experience with the teacher reading for the children and continue in later grades with the
children reading for themselves.

The aims of any directed reading thinking activity are to:

Teach children the skill of extracting information of a predictiv0 nature.
Provide ways of behaving as a thinking reader that will be helpful as the
hill roads on his own.

Develop some capacity to behave in an independent fashion when the child
reads on his own.

'I he important thing to remember in conducting a DRTA is that the teacher should avoid
tea( hing for fa( ts. Knowing fa( is does not mean that a child really understands the story.
It produces nothing useful. The teacher should create opportunities for making judgments,
drawing c onclusiors, and making interpretations. Group thinking should be employed
and interplay among students should be fostered. The questioning technique is also
important. Open-ended types of questions .,hould be used.



The primary considerations for the teacher in conducting a DRTA are:

1. When asking questions or extracting ideas, reSpon&positively
to students' ideas and respect their responses.

Avoid t_ ritical or derogatory remarks to students about their
ideas. Try to give reticent pupils a chance to participyee by
asking them what they think about someone else's ideas.

3. The teacher must control the flow of ideas and information to
the students. She should both control and vary the stopping
points where she wants to discuss.

4. Extend and refir.e ideas. This will increase capacity to process
information to the students. Get students to utilize facts, to
apply them, to predict what might happen next.

5. Use open-ended, multiple response questions.

6. Encourage natural interaction. Students should question each
other's ideas.

7. Avoid questions that elicit factual information.

The teacher can develop DRTA's by selecting an interesting, dramatic story on a suitable
listening or reading level for a particular' group of students and applying the suggestions
listed above.

CREATIVE WRITING. Creative writing, or free expression, means allowing students to
use their 14nguage ideas and concepts in their own writing. This is possibly the most
neglected aspect of the language arts because we as teachers feel that students are not
capable of handling it. Actually, children can write at a much earlier stage in their
development than we've been led to believe. There are only a few prerequisites to be-
ginning a creative writing program:

1. The student must have a small sight vocabulary of 25-50 words.
2. He must have some ability to form the letters of the alphabet.
3. He must ha- some sense of letter-sound relationships.
4. There must be some attempt by the teacher to improve the pupil's

mastery of both of the above concepts.

The most important thing in creative writing is the child's ability to communicate ideas
honestly, accurately, and concisely. Some practical suggestions for stimulating creative
writing are:

1. Remove constraints.
2.1k Encourage students to write about things that are relevant to their interests.
3. Develop sensitivity to writing by reading stories and poetry frequently.
4. Provide warm-up periods of about five minutes to talk about ideas before

beginning to write.
5. Help the reluctant writer get started by writing the beginning part of

a story for him.
6. Tie writing in with the curriculum.
7. Encourage students to produce words the best they can.
8. Create a writing center in the classroom. Use various stimuli to start

the writing.



It nin'y take a v.hile for a tea her to develop an effective \\ay of tea' ling creative writing.
I he student's first efforts at vs riting are mu, h the same as his first efforts at learning to
speak. e must not dis. ourage him by insisting on correctness. Don't give up too easily
if first efforts aren't as successful a' you had 'loped for.

MOW 10 GE1 STARTED. Start \kith Very short periods of creative writing- -even as short
as a minute. Accept-whatever the child w rites. Insistence by the teacher on neatness and
f9rm can easily get in the way of productive thinking. It is imperative to give the children
a great deal of support when they begin writing. They must know that you will accept their
writing as it is.

Modeling is about the most important part of good writing. Students cannot b, expected to
create in a vacuum and we must 'provide a lot of input befoe they begin to write. Pupils
must have something to say so give them some kind of model to imitate, especially the
first few times. In addition, they must have the feeling that writing is "putting your
thoughts down on paper."

Devise %\ a, s in which students can sense that there is some valid outcome of what they are
doing--it will be published, the teacher will see it, classmates will see it, etc. You have
to show thfni that you approve of their writing. This usually will motivate the student to ido
a nice job.

Your weekly writing program can include three days for writing and two dayslor sharing.
Keep samples of each pupil' writing throughout the year-these samples can be used in
diagnosing writing progress.

RIGHT TO READ LIBRARY EVENING. Walnut Grove personnel initiated a series of Right
to Read "Library Evening" programs in February. The goal of the series is to increase
parental and family interest in reading.

As a special feature of the series, participating families may receive books, magazine
subscriptions, and newspaper subscriptions which are provided by the Right to Read
Program. A book rack with popular adult literature has also been added to the library to
provide good reading material for parents.

The initial program was designed to familiarize parents and children with.the school library.
Family groups participated in a library scavenger hunt which directed them to all sections
of the library. Incentive to complete the hunt was spurred by a variety of prizes hidden
throughout the library. As the scavenger hunt proceeded, ten families located such prizes
as Jonathan Livingston Seagull, Betty Crocker's Good and Easy Cookbook, Charlotte's Web,
Madeline, Origami, Things, and The Tailor and the Giant, as well as tickets for the
Walnut Grove School Carnival.

Time was provided for the 70 participants to browse through the library and check out
books. Over sixty books were taken home by parents and children for home reading.

The MaLh program will involve parents in a discussion of children's literature. Dr.
Ric hard Miller, University of Missouri-St. Louis, will speak about recent trends in
Children's literature and how to select good books for children. Multiple copies of
Charlotte's Web, Sounder, Call It Courage, Where The Wild Things Are, and the latest
( a1decott /V.\ ard winner Ihe Funny Little Woman have been provided for pa c(nts to read
,:nd disc uss. Children participate in a puppetry show presented by students from
NI:Cluer North High 5( pool. The evening will be con( lulled with a book raffle and c heck

out time.
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READING IS FUNDAMENTAL. Reading Is Fundamental is a national organization designed
to motivate reading desire by allowing children t'b choose their own reading material.
This material is selected from a variety of inexpensive paperback books which may be
kept by the child. Ownership of the paperbacks helps develop responsibility toward books
and fosters a joy in reading.

An essential element of the RIF program is its grass-roots support. Each community
organizes, funds, and runs its own program. It is important to the project's success that
the community, especially parents, be involved in it. Many community organizations are
supporting RIF projects in a number of areas.

Projects vary in size and organizational structure, but all have resulted in favorable re-
sponse from participating children, parents, and teachers. Through special arrangements
with various publishers, National RIF is able to provide inexpensive paperback books at a
substantial di-count to RIF schools. The ideal program gives five paperback books to a
child in a school year. Continuity of the program over a period of time is encouraged in
order to make reading a way of life for all youngsters.

The National RIF Office can provide detailed information on planning and organizing an RIF
program for your specific school needs by contacting:

Mrs. Eleanor Smollar, Executive Secretary
National RIF Office
Smithsonian Institute
Arts and Industries Building, 2407
Washington, D. C., 20560
(202) 381-6117

BRING A BOOK AT 2:50. Since December, a short period at the end of each day has been
set aside for an all-school reading time. Everyone in the building, both students and staff,
find something of interest to read for ten minutes. The purpose of this activity is to en-'
courage reading for enjoyment and to provide a daily opportunity for recreational reading.
While most teachers had established a silent reading time during the school day, we hope
that conducting the activity on a school-wide basis will have a greater impact. So if you
visit Walnut Grove any afternoon at 2:50, bring along a book or magazine and joir us'



\I '1 (;1:0\ i\IFI I FORS, Chrystal Jackson, St. Louis illustrator and author, recently
H,mltd Pool making project at \Aalnut Grove. Twenty-five fifth and sixth grade

t tilt ht- it through all the steps involved in publishing books.

( prop t ith Miss .fackson's presentation on travels in Spain which led to her
r -t ,..endy and the Gypsies_ She explained the steps involved in preparing a book

ttion and helped children begin to think of interesting subjects for stories. She
:1-o thep, hoy to arrange space in their first "dummy," or practice book, for
11,1,.-t ration:- anti printed tes.t. For several weeks the students worked to design this first
,htt and to t on pose the . -story for their book.

DUI r ,t Jackson demonstrated various ways of illustrating books. The
11(:re1 c, per iniented ith many techniques of illustrating using watercolors, magic marker

men, Folio ing this visit, the children arranged their story and pictures, making
t v tipal tions needed. 'I hen they prepared final copy for the book.

t t of the ;,ro,et t as condu, ted by Mr. Don Hunsey of University Bindery. Mr.
:Tunsy exml iined the history of bookbinding and showed the students how to sew and glue
. ex- vtr , ith the materials he provided fo, the project.

1
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H.ed -Live well-written and entertaining hook-,. In
iation of an iuthor's wort. and thc-l< ngthv



s I AFT' 1)1 I NC) LOS F. One of the major thrusts of the Right To Read
c'rorain has been providing informaan tc staff members so that they may become better
teat her, of readimz,. %luny of the staff v.orkshops and inservice activities involving outside
rt_ adin.2 on,ultant, have been possible through federal funds. Itov,ever, this is not the only
tvpi of staff development n.hiih Occurs. Some of the most valuable re -alts at Walnut Grove
I been attained thruu.2n a, tivities v. hi( h do not c ost a cent.

alnut Crux t 1 ask For,_e hay provided the leadership role for the Program from
its initiation i inuAry, Its original functicin vas to determine the instructional needs
of the st 11001 ') reading program and to establish the goals and objectives to remedy.the
a'3s-,6ed. needs.

I hi- year the I ask Force h is established a nett role for itself. Additiot al parents and teacher:
v.ero in .ited to loin the :iroup to provide some fresh input. The group meets it the evening
and in ludes the R2R coordinator, sever rents, and one teacher from each of

le seven teams. -.their purpose is to stimulate idea. o reinotivate the RzR Program on a total
s,:iool basis. After one -10-mi. ute brainstorming session, the fifteen-member group produced
seventy ideas to revitalize the Program.
lhese ideas ','.ere promptly shared v.ith the total teachi ig staff and ealuated according 'o
their prpority. Many of the suggestions have already been implement:d. At the January
'lash Force meetin:2,, efforts concentrated on implementing even more of the suggestions.

he most Positive aspect of this type of activity is that teachers themselves are involved in
deciding hat thiags are important and need to be improved. This provided a valuable in( entivi
*.ir omplishment of tasks by all staff members.

Soo.e et ,rmin'2 ideas include:

h ill bulletin boards for book displays.
graphii illustrations of storybook chard( ters in halls.

`2.'akin4 reading banners to be displayed throughout the school.
sekcting a -Book of the Month" in each community.
Developing a ' \. alnut Gros Res Sellers List' each month.
t-si.-n2. T1: and radio tingles to advertise books and reading.

ti ig book s at staff meetings.
,hildren to present book reviev.s at staff meetings.

initiatinL an all-sihool silent reading time.
-,1'12 the publn address system to advertise books.

ilavinL intern di tte students tirepare "book teasers" for primary students.
I. Iti ttin nei,:,,horhood t ()flees to disc Lls:, the importame of reading it ptrents.

iti stir._ ( re tt c dr,ima ( lilt) for parents, teachers, and students.
hool invol ement to stress the in e of books and readin:2.

pre,ent ttion of the R.2R Protzram to sh ire v.ith district
o-,, on2aniAation,.

--, (hint tor Day' ',Olen student'- ,in on,e ;cid tt eir fav(,rite
1.



LANGUAGE ENCOUNTERS. 'This month we would like to share two more language
encounters with you. These encounters are developed by Dr. Harry Hahn at the Learning
Strategy Center at Oakland University.
Language Encounter #707: (Language Patterns - Innovation as a Means of Studying Order)
Principle: Order can be other than alphabetical.
Approach: Begin with -

I know what a bird does.
It flies.
It goes to bed early.
It builds a nest.
Maybe it lays eggs.

I know what a bird does.
Let them supply the next key line, like

I know what a car does.
It goes fast.
It goes slow.
It runs down.
Maybe it Won't go at all.

I know what a car does.

Then -
I know what a dictionary does.

It holds words.
It tells their meanings.
It keeps order.
Maybe it has pictures.

I know what a dictionary does.

Order doesn't have to mean the way the letters of the alphabet come.
What other kinds of order can you think of?

What ri.!xP Work with colors -

Red is stop. Red is blood. Red is valentine.
Blue is sky. Blue is sadness.

List them in the order of their brightness; in the order of your liking them.
Illustrate your findings. A mural would be fun.

Language Patterns Literary Innovation
Present the poem I'd Like to be a Lighthouse" by Rachel Field.

I'd like to be a lighthouse
All scrubbed and painted white.
I'd like to be a lighthouse
And stay awake all night
To keep my eye on everything
That sails my patch of sea;
I'd like to be a lighthouse
With the ships all watching me.

Following the same pattern as above, use _ seasonal theme dad see what your children
can come up with.
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In this month's bulletin, we would like to share some of the efforts which have been made to
keep you informed about the R2R Program and to disseminate its various components. While
only a minor portion of the R2R buci-et is allocated for this purpose, we feel that we have been
able to make some progress in this area.

PRINCIPALS AND RIGHT TO READ. At their April meeting, District principals had an
opportunity to become better acquainted with the national Right to Read effort. Members of
the Technical Assistance Team assigned to the Walnut Grove site presented an administrative
seminar to give an overview of R2R's- accomplishr..;nts both in public school sites and in
community-based adult literacy programs.
Dr. Jack Riegle and Dr. Charles Shipman, R2R plapning assistants, discussed the basic
elements of the system developed by R2R to analyze the current status of reading programs
and to design improvements cgardless of the students, staff, and community being served.
Emphasis was placed on the rewards of initiating such a program of improvements in a school.
It can he done with a minimum of expense using R2R materials and the many resources al-
ready available -.n a district. One of the most important keys to the success is the active
participation of the principal an he district administration in supporting classroom teachers
and smoothing the way fe- any changes whict. need to be made.
Dr. Peggy Ransom, R2R reading assistant, followed with a discussion highlighting successful
components of Walnut C.,ve's program which .:ould easily be implemented in other District
schools. Components mentioned were the Reading ID Fundamental Project, the all-school
reading time, the staff reading dis:ussion groups, the Library Evening Series for parents
and students, and some aspects of the instructicnal program.

During the summer, a program dissemination packet will by: prepared for principals who are
interester in initiating reading improvements in their schools. With the assistance of
Walnut Grove personnel and the guidelines in this packet, the District hopes to see several
elementary schools mai_e reading a priority during the 1974-75 school year.

R.LR INSERVICE AND BULLETINS. Walnut Greve staff members have participated in and
presented workshops on various components of the R2R Program at District inservice sessions,
last year's Curriculum Day, the 1973 SLSTA spring conference, meetings of the local IRA
l;ouncil, and various universities in the area. We also hope that the 10 Right to Read
bulletins which have been distributed to District staff members have highlighted successful
aspe,_ts of the program and provided some useful activities for your classroom program.



TITLE II GRANT. The District was awarded a Title LI Special Needs Grant to initiate the
Walnut Grove Right to Read program in other elementary schools during the 1973-74
school year. Combs, Duchesne, and Lee Hamilton schools received a total of $4, 962. 00
to purchase materials which aid in the individualization of reading instruction. Approximate
1,430 students and 65 teachers were affected by this grant. Comments from the teachers
and principals involved in the program indicate that these materials have been very helpful
resources for the reading program, for both motivational and instructional purposes.

Some of the materials purchased through the grant include the following:

111111111

Young Adventure Series (Bowmar)
Initial Consonant Learning Module (Singer/SVE)
Let's Read and Find Out Science Books (Thomas Crowell Co.
Rhythms to Reading (Bowmar)
Individualized Reading Kits (Scholastic)
Stepping Into Science (Xerox Educational Sciences)
Reading Centers-Skills Centers (Noble and Noble)
Red Line - Blue Line (EMC Corporation)
The Now Age Illustrated Classics (Academic Paperbacks)
Speech-to-Print Phonics (Harcourt, Brace, Jovanovich)
Reading Incentive Language Program (Bowmar)
Play the Game (Bowmar)
Developing Pre Reading Skills (Holt, Rinehart and Winston)
Plays For Echo Reading (Harcourt, Brace, Jovanovich)
Oral Reading and Linguistics Series (Benefic Press)

'41&...
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Students at Lee Hamilton and Combs schools have responded very favorably to the materials
purchased through the Title II Special Needs Grant.

READING SPECIAT_,ISTS PLAN WORKSHOPS. District reading specialists have been working
since Februalry to plan a series of workshops on classroom techniques for diagnostic/pre-
scriptive teaching. The workshops will be held in each elementary school for small groups
of teachers interested in improving their skills in diagnosing the reading needs of their
students. Reading speciaiists are now presenting the plan to their principals for approval so
the workshops can be initiated early in the coming school year.
GOOD READING FOR TEACHERS

Decision- Making for the Diagnostic "1 eacher (Holt, Rinehart und «in ton.
Handbook in Corr tive Reading Basic Tasks (Charles Merrill /



RIGHT TO READ FOR EVERYONE. Every school in the District can provide a Right to
Read program for its students if the principal and staff are committed to the idea that each
student does indeed have "the right to read." The following steps can be taken to bring about
improvements in your school's reading program.

Task Force - Form a Unit Task Force to initiate the program. The Task
Force should include the principal, a core of interested teachers and
parents, the reading specialist, librarian, etc. The Task Force will
serve as a catalyst to plan the program and to monitor its progress.

PROGRAM PLANNING-DEVELOPMENT
(An Overview)

I ReasseksialCurrent Program Status
II Redefining Goals, Objectives, and Behaviors

III Implementing Program Plan
IV Conducting On-Going Evaluation

"lb

Needs Assessment - Conduct the needs assessment to assist your individual
school, evaluate the current reading program, personnel, and achievement.
This can be done in a relatively short period of time and is a prelude to planning
a more effective approach to reading instruction.
Assessment of student performance in this initial stage will be conducted in
terms of group performance on a school-wide basis to determine general
strengths and weaknesses. Test data regularly collected by the District can
be used for this aspect of assessment.
Assessment of the current reading program will provide both baseline data
and valuable resources for planning a new reading program. The current
reading approach, techniques, methods of'evaluation, teacher/student organ-
ization, time spent in the program, and program flexibility must be taken
into consideration.
Assessment of resources would include the availability and skills of the
teaching staff, reading specialists, non-classroom personnel, and other
non-school resources which can be utilized to make the needed improvements
in the reading program.

NEEDS ASSESSMENT
(Reassessment)

GOALS

STUDENT NEF DS STAFF
Cognitive
Affective

Skills Available
Methods Used

MATERIALS
Type and Scope
Availability

Organization Facilities

CURRENT STATUS OF l'ROGRAM



Goals and Objectives. When the needs assessment data is gathered and analyzed
the Task Force can develop objectives and goals for the program based on the
information obtained. Both the needs assessment information and the objectives
should be recGzded on large charts which have a high degree of visibility to staff
and community members.

For each major goal and objective, define a set of behaviors which can be
followed to meet the goal. Each goal should then be ranked by priority as
critical, important, or desirable. Those goals designated as critical
would provide the starting point for your new program.

Continue
Existing Goals

GOAL STATEMEN

Delete Goals

SET PRIORITIES

STATE JBJECTIVES
4,

IDENTIFY BEHAVIORS

Add Goals

Implementation. Plan the program to extend over a certain period of-time and
set a timetable for meeting the goals.
Example: Priority Goal--"To improve students' comprehension skills."
*Set the first time segment of your program to focus on this objective, possibly
the: first semester of the new school year. Use District and building inservice
days for staff development activities which focus on this-area.
*Gather all available resources which will help to accomplish this goal in an
effective manner.

Have the teachers concentrate on comprehension skills in their classrcSom
programs during the ..irst semester. At the end of this time, have staff mem-.
bers evaluate their progress:have they had adequate time to thoroughly implement
this objective in their own program? If so, move on to a new objective. If not,
keep working on this objective until teachers feel comfortable with it.

The most important thing to keep rn mind when beginnilib such a program in a school is to
work on only one or two objectives simultaneously. It takes time to produce changes and
improw-ments. The results are much more positive when one objective is successfully
implemented on a school-wide basis than when trying to achieve all goals at once.

I IMPLEMENTATION

METHODS AND
PPROACH

STAFFING MATERIALS

Testing
Grouping

Individualized Instruction
Evaluation

Utilization of staff
Utilization of volunteers

Utilization of specialists
Evaluation

Basal series
Supplementary
Materials

Testing materials
Facilities Utilization
A -V materials
Consumable supplies
Evaluation

ON-GOING EVALUATION

.4
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FERGUSON-FLORISSANT SCHOOL DISTRICT was one of 69 districts in the United
States selected to participate in a national project designed to develop ways to
provide every American with the "Right to Read. " The District received a
federal grant to participate in the national program in January of 1972. Walnut
Grove School, with an enrollment of 600 students, was chosen as the project center.
RIGHT TO READ GOALS:

Public awareness is essential and attainable.
Program' implementation should be on all school levels.
All teachers are reading teachers.
Other schools will replicate proven programs.
Technical assistance is needed.
Diverse resources can be redirected by the Right to Read program.
"National literacy will be attained by 1980. "

THE RIGHT TO READ PROGRAM IS USED AS A COMPLEMENTARY PROJECT with
other reading and language efforts in the District, including the Parent-Child
Early Education Program for four-year-olds (Title III. ESEA), the Young Child
Development Program (Title I. ESEA), and the Remedial Reading Specialist
program.
INITIAL STAGES of the program focused on assessing reading needs of both
stud.nt and staff members. A task force of teachers and parents from Walnut
Grove School joined District consultants and administrators in the needs assessment.
Accordingly. plans were made for a six-week summer inservice program for
teachers. Task force members include. parents Mrs. Hardy Tschannen. Mrs.
Joyce Smith and Mrs. Margaret Carlson; teachers, Mrs. Jerri Meyer Mrs. Betty
James Mrs. .;.-anette Bennett Mrs. Thelma Otto and Mrs. Sue Timpone;
and Dr. Dor-i Stumpe. Assistant Superintendent of Elementary Education;
Mr. Walter Lauless. Director of Special Programs; Mrs. Thelma Williams,
Walnut Grove Principal and Right to Read Director, Anne Keence. Right to Read
Program Developer; and Marion Wilson Parent-Child Early Education Project
Director.
TEN CONSULTANTS recruited from 'a variety of institutions throughout the
Midwest were involved in the summer sessions. Topics discussed at the workshops
and seminars included reading diagnosis and remediation, directed reading-thinking
ac tiit es, teacher-pupil relationships. c reativc uv riting skills, and the language
exp. rienc e approach to beginning reading.
TEA( HER TEAMS FROM BOTH PRIMARY AND INTERMEDIATE levels developed

v of projects ,o implement the Right to Read program. Techniques include
A anguage experience plan for '40 primary child n.
Lon.'e rum-, cards for 11-1(.<_ king the c otn prehens ion of stories in indiidualied
re ading.

r. ading skill tile of selected }Joni< pages.

1 )



A reading skill file of selected workbook pages.
An individual profile for recording results of reading diagnosis

. Individualizt-1 vocabulary tapes,
Ftst items to correspond to the existing reading skills checklist of the District.

STUDEN 1 S 131.NI 111 l'D tram the summer sessions, too. the z4 Walnut Grove
t eac hers involved in the program were able to apply the ideas presented by visiting
consultants with selected students. Intermediate teachers worked with children
on a weekly basis diagnosing reading problems and determining instructional
le \.els and placement of students for September. Primary teachers conducted
a four-week language program for fifty kindergarten and beginning primary students.
Three- year -olds in the District, who entered the Saturday School for four-year-olds
in the fall, participated in story time sessions in the school' library. The summer
sessions gave everybody a head start on the school year reading programs.

PAREN T VOLUNTEERS, WORKING IN VARIOUS AREAS throughout the elementary
program, became active in the project this fall. This group provides individualized
attention to students on all levels.

FOUR TEACHER AIDES have joined the Right to Read staff. They assist
each of the seven teacher teams with projects in individualized language experience
and individual reading practice. The aide'S_ work on half-day schedules.

CONSULTANTS RETURNED. Dr. Laurence Passmore, Indiana State University,
conducted a two-day workshop to assist staff members with Classroom Organization
and Management programs. Dr. W. Dorsey Hammond. Oakland University Michigan,
helped primary teachers with the Language Experience Progrark Dr. Ronald
Cramer also from Oakland Lhiversi ty, presented a program on Creative
Writing and Directed Reading-Thinking activities.

A ONE-HOUR GRADUATE CREDIT WORKSHOP on "Teaching Reading in the Content
Areas" was offered by the Right to Read Program through the University of
Missouri-St. Louis in October. Thirty teachers from throughout the District
participated. Dr. Torn Snell was the instructor. Next semester a course in
Learning Disabilities will be offered to all District staff.

PROGRESS BY WALNUT GROVE STUDENTS is shown by an obvious increase
in reading September. The October library circulation exceeded the
Septemr,er cir. tiation by nearly 1, 000 books. Student projects in the program
included a fourth and fifth grade b.-)ok sale in which pupils wrote and constructed
their own books. In addition intermediate students have been trained to serve
as tutors for kindergarten pupils.

EXPANSION OF THE RIGHT TO READ PROGRAM to all the District' s schools
is planned as funds become available. A variety of reading programs are
alrear!y underway throughout the District that would enhance the Right to Read
effort, A library staffed by a full time librarian or assistant has become a
central a11- ect to each school's reading program. Librarians are encouraged
to stimulate pupil interest in reading both at home and at school. Other projects
which will eventually complement the Right to Read program include A supplementary
reading program design to prcvide children in intermediate grades with reading
materials for free study periods, a kindergarten program (SWRL) designed to help
kindergarten children learn conceptual and basic phonetic s411s; a program
to help young children to perceive more accurately, and an expanded program in
conceptual development and expressive language.
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ALL SCHOOL LIBRARY COMMITTEE. An all-school library committee can be a
valuable asset in making the library resource center the hub of your school. It provides
an opportunity for children to participate actively in the operation of the library and take
some responsibility for its maintenance and use. The committee can be formed by
selecting one re/presentative from each classroom or grade level in the school,
kindergarten through grade six. A chairnaarr, co-chairman, and secretary should be
elected by the committee members to conduct meetings twice a month with the assist-
ance of the librarian.

Activities that can be handled by members of a library committee include:

Relaying library news to their respective classrooms.

Assisting the librarian with shelving and checking out books when class groups come
to the library.

Preparing a library cart for storing old magazines, paperback tradeins, newspapers,
and catalogs for cutting and clipping.

Providinv, a column for the school newspaper reporting on committee meetings and re-
viewing favorite books.

Preparing bulletin boards for special events and holidays.

printing plants and book binders.

n(ouragin each classroom to bpom- or (i library event during the school

As ,j tim: the librarian book -bindirw, and repairs.

int rodu,in2 ne-. And interestirw library rrptterial , to the ( hildren rh their ( lass roon-,,,.

li },r ont( 4-, for the he-t hanch-e .de boel,z, the best bobk ( over desicn, the
be-t orlot. riddle-, the bet student -authored et( . ?he ( onmuttee ( be responsible
for de\i, in onte-A rult the vent, Juduin,_ entries. and presentinti the.

only -t L.- ctrl .



PAREN1 VOLIIN1LI.RS BUSY IN CLASSROOMS. This tall Walnut Grove personnel started
a new Parent Involvement Program for volunteers in the school.- Ihirty parents are now
busy performing a variety of tasks which help the staff give increased personal attention
and assistant e to students.

Preparations for the program began Ltst spring when the' Right to Read Task Force
designed a booklet to increase parental involvement at the school. Suggestions from
tea, oers, parents, and publications on parent volunteer work were used to tailor the
program to V alnut Gro -e's needs. The Parent Involvement booklet explains program goals,
poll( ies, and guidelines. In addition, it describes a wide range of activities which can be

done both at school and at home. Parents have an opportunity to select the tasks most
suited to their interests. They are also asked to sign a card indicating the length of their
commitmen'. At the end of this commitment they have the option to ,continue the same task
or selet t a new task.
The most important aspect of the program is that of providing background and training for
parent volunteers. The Parent Involvement Program was introduced in October with a
general orientation meeting. Dr. Doris Stumpe, assistant superintendent of elementary
education, was present to express the district's desire for parents to become involved in
the activities of their school. She also.explained the philosophy, goals, and curriculum
for the elementary schools, emphasizing the vital contributions parents can make the

education program.
Subsequent parent involvement sessions were conducted oy the principal and R2R coordinates.
These focused on pupi,1 characteristics, principles of child psychology, and mini-work- .
shops to train parents for specific tasks. The volunteers continue to meet every other
month to weigh the successes and difficulties encountered in their work and to participate
in additional mini-workshops. Pictured below are Mrs. Joan Upton, left, .nd
Mrs. Roberta Britton, right, who assist students on an individual basis.
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r001-;1\11,'.1)1:\,C, (,1,INIC. On the third Tuesday of each month, the Walnut Grove Home-
making ( enter be«imes a "Bookmending Clink.- 'Iwo mothers who have received
special training dire( t a group of about eight volunteers who work for two hours mending
tarn pages and repairing books, covering paperba( k books, and typing cards and pockets
for bool,s. fIaby-;itting and refreshments are provided for mothers who tte-n(] the clinic.



LANGUAGE. ENCOUNTERS. At Oakland University's Learning Strategy Center, graduate
student:, have developed a variety of exciting language encounters which we will share with
you in each Right to Read Staff Bulletin this year.

Language Encounter =008 (Language Patterns - Poetry)

Principle: Poetry can convey factual as well as emotional or expressive content.
Skill can be developed in recognizing patterns in poetry and limericks.

Approach: Dinosaurs are extinct animals. They have become extinct for a
variety of reasons. One theory is that climatic change led to the
dominance of certain small warm-blooded animals who ate dinosaur
eggs.

1. Have the children choral read the following poem by
Carl S. Junge:

The Dinosaur

The dinosaur
A beast of yore.
Doesn't live here
Anymore.

2. Engage in a word game in which students volunteer as many words
describ:7.ng how dinosaurs looked as they can. List these words on
the board. Develop other ideas within the experience of the
children. Big, powerful animals fight well and eat a lot, etc.

3. Why doesn't the dinosaur live here any more? Let students express
their ideas. Then read the following poem by D. Newbury:

The Dinosaur Killer

An ancient little rodent named Tatum
Found some big eggs and he ate 'em.
Dinosaur eggs tasted so great
They sealed their own fate
Cause extinct is what Tatum has made 'em.

You may wish to discuss the meaning of extinct, relating it to
the first poem.

4. Have children illustrate the poem. They may also wish to draw
pictures of what would happen if dinosaur did still live here. This
could provide exciting oral language exchange.

What Next"' 1. Some children could tp encouraged to write rhyming descriptions
of other dinosaurs.

2. What about other selections and readings about animals living today
which resemble dinosaurs. See "If You Should Meet a Croi odile,"
Sounds of the Storyteller, by Bill Martin.,

*-4



Language Encounter it 10 (Divergent Responses - Abductive Thinking)

Prim iple: Rooks often provide literary models as springboards for language
production.

Approac h:

What Next''

Read aloud the following quotation from If You Were An Eel, flow
V ould You Feel') by Mina and Howard Simon, (Follett Publishing Co.,
Chicago, 1963).

Say I were an eel- -
As an eel
I would feel
Like hiding
and gliding
in green watery places
curving and wriggling
around slippery stones
among waving sea planks
and gently nibbling
the floating bits
that are the meals
of eels.

Try some other topics now: Say I Were an Astronaut, Say I Were a
Piece of Land, Say I Were a Clock. It is interesting to look at our
environment from other angles. Sometimes it helps us to develop new
insights and understandings of the importance of things about us.

SS_
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CIRCUS! CIRCUS' On November 13, the Metro Theater Circus visited \t alnut (;rove to
provide a delightful artistic and educationaexperience for primary pupils. 'I he %1'1(
is a touring company whose goal is to create an interest in c hildre S drama and
associated dis( iplines in local elementar, school. The program consisted of tv.o keymt nts.
fhe first 1 as "story theater- .here company members in«)rporated various irt torny,
such as storytellit.g, t reativ movement, drama, and musi, in the performan,
Follov.ini; this half-hour, company ni,embers v.orked in gas -,rooms to involv,"
groups of hildren in tht c reativ( process.
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DEAR PARENTS:

The National Right to Read Prclject is a special program initiated by the U. S. Office of
Education designed to improve reading instruction on a national level.

Participation in he Right to Read prograrrehas brought many benefits to Walnut Grove
School. Througl this project we have been able to improve and strengthen our existing
reading program and services to your children.

We would like to share with you some aspects of the 11.211 Program carried on at Walnut
Grove during this school year.

THE TEACHING STAFF made a special effort this year to improve reading instruction
for all Walnut Grove pupils. Classroom reading programs were designed to meet the
specific needs .3f individual children and to provide more time for reading and reading-
related activities.

A private spot for reading can always
be foundwhether in an igloo, under a
desk,_ or in the library. Children
have displayed more interest in reading
and lib -ary circulation has increased
significantly this year over previous
years.

.4



Reading comescomes alive by recording one's
own thoughts and feelings. Vocabulary
and comprehension are taught by Miss
Sharon McNeal using a group story about
rainy weather, dictated by beginning
primary pupils.

.0

,Te_ Dubinski conducts an individualized
reading conference for Kevin McDonald.
The conference is an opportunity for the
teacher and the student to sha....-e ideas
about books they are reading.

Right to Read provided four instructional
aides to assist teachers to individualize
reading programs. Mrs. Sherry Rich
works with small groups of children in
several classrooms.



Flight 433 to Hawaii is now departing
trom Gate 4. Intermediate students
Lake primary children on board the
giant airplane constructed by Walnut
Grove pupils and guidance counselor
Mr. Bill Sattley.

DURING THE YEAR STUDENTS have had many opportunities to develop oral and written
communication skills through creative writing, drama, and discussion activities.

Poetry can be fun. Works of pupils from Room 100 included the following:

spaghetti world mirror
long, yellow nice place clear, Kass

slides or my fork people live in it sec yourself
I can smell it world spinning a i our d seven y-zars bad luck

noodles planet reflet ticn

by Linda Kellum by Laura Smith by Ken Mo.itgomery

4

Making slides is one form of creative
writing children always enjoy. During
sharing time, Chris Amos explains to
her creative writing group that "animals
like people, but we don't like them."
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Reading Is Fun for primary students on
visits to the RIF Room in April and May
where they selected four paperback books
of their choice. The Reading Is Fun-
damental Project was sponsored by Right to
Read this year.

.
N \

Miss Marjorie Banks, noted St. Louis
author and educator, visited our students
during .rational Library Week in April.
She cli:lighted children with her story-
telling talents and explanation of how her
five books were written and published.
She also judged a writing contest in which
pupils toll why they would like to be an
author. Miss Banks autographed copies
of her books for the five contest winners.

4.:,:
IPS 1

ItN.4t. ...

Jit

A series of Right to Read "Library Evenings"
began in February. The four programs were
designed to increase4nterest in reading for
both parents and child en. Mr. Tom
Hutchinson helps his sons Brian and Kevin
weave bookmarks during the May "Library
Evening."

92::
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MEET THE AUTHOR" DAY
Marjorie 13anks, noted St. Louis author

and educator, spent a day with Walnut Grove
students during National Library Week. Miss
Banks met with children from all grade levels
in the library resource center and in class-
rooms. She delighted children with her story-
telling talents and explanation of how her books
were written and published. In conjunction
with this visit, students participated in a
writing contest telling, "Why I'd Like To Meet
An Author," "What An Author Does," or "Why
I Would Like To Be Aa Author Some Day." Miss
Banks selected five prize-winning essays from among 71 entries submitted by students.
Winners were Mike Henningsen, Vicki Williams, Randy Gintz, Bob Layton, and Lois
Francis. Each received an autographed copy of a book by Miss Banks.

Miss Banks with Bub Layton.

TWO AWARD-WINNING ESSAYS

WILY I WAN-1 10 AU'IlIOR

To make children happy and it roPkec,
children s minds wider to reading. I d
like to be an author ind hake them h ippicr
at school. I read .;oine books. TI-en I
go play. Ihen tine to go to bed.

I would 1.ke to _1e an author .Jcauc,e
think .,.11co I htvt children they will he
an author. hen their frienck w ill roan
their boor , and nine, and their , hiLlren
will read tl,tir .,00kl, and mine. Ann it
will k, e-) on :oink!.

Mike Ilenning-,en
Community !I

WHY I WOULD LIKE TO BE AN AUTHOR
SOME DAY

I would like to be an author some day
because of their ferling,s. The way they
could have their eyes open thinking of a
story to write and then steirt day dreaming.
There in a certain place it could be pretty
or ugly.
Most of being an author is to feelto really
feel what you want the story to be ;bout and
to think you were the main characft. An
author wants to make the people re-,d
the story to participate lathe I.oc nd
feel part of it. c;o you . re mo-t or-,
from feehrws; and I have lot re iy

for when I grow up so I ca,, .'
English is also a part of
You must know hoot to u'-e 1,-, to ti,,n
mark:-. and

Vicki !:
COMM ;ty



ORD RE( OGNI I ION SKILLS. \\ ord recognition is a very important aspek t of any
reading program. Children must acquire a facility in re' ognizmg previously unknown
,%ords if they are to sufficiently expand their reading vocabulary. It is possible to
identify at least six phases in word recognition. The first two, Visual Discrimination
and Auditory Discrimination (discussed in the :March R211 bulletin), can begin concurrently.

Visual Discrimination. Visual discrimination is the skill of seeing or recognizing,
that things are alike or different or that certain things have common properties.
the beginning reader needs to know that -xxyz- and -milzf- are different, or that
-zliof- and -zxim- have common properties.

It is very easy to test for visual discrimination when using the Language Experi4nce
Approach to reading or when using any basal approach. With either dictated stories
or basal stories, the teacher can ask the child to "find this word somewhere else
in the story."

The Rabbit
"We had a rabbit in our room," said Micl-ael.
"It was white," said Sandy.
"It was John's rabbit," said Marsha.
"Ii got out of the box," said Doug.

In the above story, the teacher may point to the word "rabbit" and have the children
find it somewhere else in the story. Other words such as "said" also may be used.
Most children will be able to do this quickly. With others, it may take a short while.
It may help to write a word twice on the board to teach likeness and difference:

rabbit ball
or

rabbit rabbit

Later the teacher can use experience stories or basal stories to help the pupils
recognize common elements. In the example rabbit and room begin alike, as do
Michael and Marsha.

Note that children do not have to know the alphabet to successfully do visual
discrimination activities. The teaching of visual discrimination can begin the first
day of school.

READING IS FUNDAMENTAL PROJECT--A SUCCESS

41.16-7 ONO
t

Primary pupils visit the RIF Room
to select their second book dit-tributed
through the Right To Read Program.

The children's response to the RI'
Project has been extremely positive.
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CREATIVE WRITING IDEAS

MAKING BOOKLETS WITH DRY MOUNT

I. Fold paper in half for pages. Diagram A.

D.

E.

-

G.

____I`,J

2. Sew along dotted lines with needle and
thread (some teachers are mass-producing
all sizes and shapes using their sev,ing
machines to sew paper. ) Diagram B

3. Cut cloth or wallpaper one inch larger
than book pages (lay open and flat to
measure).

4. Cut two pieces of cardboard (shirt card-
board works well) a little larger than
pages. Diagram D.

5. A piece of drymount is cut to fit between
the cardboard and the clot. Diagram E.

6. Lay cloth flat, place drymount on top, then
cardboard pieces. Leave space between
cardboard pieces to allow book to open and
shut. Diagram E.

7. With iron, press a few places to hold card-
board in place.

8. Fold corners in; then fold top down and/ iron then fold bottom up and iron.
Diagram F

/ 9. Cut second piece of drymount the same size
as open pages.. Lay drymount on open cover;
lay open pages on drymount; press first page
then last page to the cover. Diagram G.

CAUTION: NEVER PLACE IRON ON DRYMOUNT OR IT V' ILL 'FICI; TIGHT

,4



SUGGESTIONS FOR BOOK ILLUSTRATIONS AND LETTERING

t,

1. Have children draw illustrations on paper cot smaller than the pages.
Illustrations may then be done separately, which prevents any possible
accidents from ruining the book.

2. Completed illustrations may be "set" in book by putting a dot of Elmer's
glue in each upper corner and placing on page. This allows the illus-
tration to "hang flat" on the page and tends to alleviate wrinkling.

3. Children enjoy using different kinds of paper for their illustrations.
Try giving them a choice of ditto paper, fingerpaint paper, rice paper,
newspaper (want ad sections), tissue paper, construction paper, sta-
tionary, wallpaper, etc.

4. "air spray is an inexpensive fixative for pastels or charcoal. Several
coats reduces smearing.

5. Some children become more involved if their stories or poems are a
part of their illustrations. To achieve this, tl - illustrations are
made directly on the pages and then the printing, typing, or lettering
is added.

6. Children might like to experiment with the sizes and shapes of some
words:

"BIG"

'SCARY"

a compared to "big"

or

as compared to "scary"

7. Printing or lettering which is a part of the illustration may follow
different forms, such as:

the mouse
sat

on
his

tall
by

mist

8. Suggestions for media:

e! or

fOrn t;ssue paper and india ink (use rubber cement or Elmer's glue
to fasten tissue paper; being transparent the paper can be drawn over
with ink or magic marker when glued).

9 2 5
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Warren M. Brown, Superintendent, 65S January Avenue, Ferguson, Missouri 63135

FAN:ILY LIBRARY EVENINGS. A series of Family Library Evenings during the school year
increases parent interest in their children's and their own reading abilities. Some Family
Evenings are designed for total family participation, while other programs involve parents
and children in separate activities. To broaden use of the library, allow 15 to 20 minutes at
the end of the evening for participants to browse and check out books. Make sure a shelf
with a variety of good literature for parents is available. As an added attraction for the family
affairs, raffle or auction books and magazines at the cicse of each program.

Enlist the support of your principal, librarian, reading specialist, and teachers to assist
with these programs.
Suggestions for Getting Started:

..

. Library scavenger hunt to acquaint participants with the library and various areas of
interest in it.

. Parent discussion of popular adult literature led by a staff member from the high school.

. Parent study groups led by the school's guidance counselor.

. Presentation by a local author and/or illustrator to show how children's books are written
and published.

. Discussion of the qualities of award-winning\children's books by an instructor of
children's literature from a local college or university.

. "Hobbies or Special Interests" nights when families can display theii hobbies and share
them with the group.

. Travelogue on a foreign country.

. Dramatic presentation by a local drama group or a high school drama group.

. Craft project of weaving bookmarks presented by your art teacher.

. Puppet-making workshop where parents help their children make puppets from various
scrap materials.
Folk music presentation by a local musician;

. Family bookmaking project.

s



I ACIII R DISCUSSION GROUPS. W alnut Grove teachers are n,eeting v.ith the principal and
R'R coordinator on a regular basis to exchange ideas and concerns about their individual
reading programs. Volunteers from all teams and grade levels in the sc hool are represented
each time the group meets. The discussions take place after school and are conducted in a
very informal manner \ \ith the fcllowing simple ground rules:

1.

3.

Only one component of the reading program is discussed at a session.
The meeting has a time limit of tO minutes.
Each member of the discussion poup must participate actively.

Conversations have centered around several relevant questions: What procedures do I use to
place a child at his instructional level"' How do I provide continuous progress for the
individual chil.c.1.) Group members exchange ideas freely, question one another openly, and
listen with professional interest to all participants' contributions. In future meetings other
items of interest will be covered. These include ideas for providing variety in a child's total
reading program and evaluating a child's progress in an individualized organizational pattern.

Notes taken at these meetings will result in a summary report from which generalizations
can be made about the school's total reading program. The staff will then be asked to pinpoint
strengths and weaknesses of the reading program. Inservice to cover the weaknesses and
staff needs can be planned for the 1974-75 school year.

ti e
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Teachers discuss strengths and
weaknesses of their reading program.

GOOD READING FOR TEACHERS

Reading Is Only the Tiger's Tail by Robert A. McCracken and Marlene J. Mc Gnat ken.
Les\king Press, 1972.
Key Words to Reading: The Laru_uage Experiem_e Approa( h by Jeanette Veatch.
Charles E. Merrill Publishing Company, 1'173.

Classroom Learning Centers by John P., :\.lorlan. 1'174.

Ideis for Learning Centers by Llaine Mo,,;-- and le rri Greenlee, Feardon Publishing, 1974.



R IA DING s, I'l II 'I 111,. PRINCIPAL. At various times of the day two or three students can be
found enjoying a visit to the principal's office. This is a time set aside for the children and
the principal to share their feelings about books and reading.
A schedule of each team's reading pe,,riod is kept posted in the principal's office to insure
that no child will be taken from the classroom during other relevant learning sessions.
Teachers, on request, randomly select several students to share their reading period with the

. principal. To gain some knowledge of a child's instructional level, the principal will ask each
one to bring some reading material with him. This could be a basal, workbook, paperback,
skill practice sheet, comic or library book, skill-kit material, magazine or any software
that can serve as an indicator of level, interests, or needs.
Impromptu activities evolve as participants become better acquainted in the informal
atmosphere. These might include reading orally to one another, describing favorite
characters, breaking words into syllables, role-playing an exciting situation, reading for the
main idea, or developing titles into a choral reading.
These relaxed breaks in the child's regular schedule have resulted in various outcomes.
Children see the principal as one who is knowledgeable about the teaching of reading and as
a person who not only reads, but enjoys and values the process. Students have reacted very
favorably to these sessions.

As a follow-up, the principal usually calls the home to share each child's participation and
progress with the parents.

..

t

II

-We didn't kno'.v principals did this!"

Ia.

BOOK OF THE MONTH. Students in each learning community in the school are now
-,ele( tine a favorite book to feature as their "book of the month." A display, depicting lIigh-
lights of the hook, is placed outside the room for all to enjoy. At the end of the month a
Walnut Grove Best Sellers List" is compiled from the book of the month selections and

featured in the Library.

4 1



LANGUAGE ENCOU'TER #101. Developed by Dr. Harry Hahn, Oakland University,
Rochester, Michigan.

Language Patterns -. Literary Innovation

Principle: Authors often rely on repetitive literary structure to develop
interesting stories and poems.

Approach:

What Next?

w

Read aloud The Important Book by Margaret Wi4e Brown.
Note the structure of this significant book. It provides an
example of one type of paragraph organization which is often
used by salesmen. The opening sentence presents the big idea,
useful elaboration follows and the paragraph closes wit' the
big idea again.

Examples:
I

The important thing about a home is that you live in it.
You eat and sleep in it.
You fight with your brothers and sisters in it.
You are "bossed" by your mother in it.
But, the important thing about a home is that you live in it.

II

The important thing about the principal is that he is the boss.
He tells the children what to do.
He tells the teachers whet to do.
And sometimes he tells the custodians what to do.
Ikut, the important thing about the principal is that he is the boss.

Go for a field trip or walk. Discuss what is important about
what the children observed and encourage young people to
identify the generalization or unifying idea.

DAFFY DEFINITIONS. This language activity provides an opportunity for students to play
with words and have fun doing it. Give several samples of daffy definitions and then let them
take off on their own.

What do you call a hairpiece for a giant? A Big Wig

What do you call multiplication? Rabbit - Habit

What's a bear who's just washed his hair? A Frizzly Grizzly

Whatdo you call a rooster who scribbles? A Cocky Doodle

What do you call a sofa with a broken spring? An Ouch Couch

What do you call the refrigerator compartment
of a ship? A Cold Hold

What do you call a cattle rustler? A Beef Thief

What do you call a race track? A Horse Course

4
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RIGHT TO READ REPORTS TO PARENTS. As the mid-point of the 1973-1974 school year
approaches, we would like to take this opportunity to bring you up to date on some 'of the
achievements of the Right to Read Program at Walnut Grove. We are proud of the many
improvements made in our .reading program since R2R's initiation and enjoy sharing with
you a few of the exciting events that are taking place in your school.

1
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CIRCUS! CIRCUS! On November 13, the Metro Theater Circus visited Walnut Grove to
provide a delightful artistic and educational experience for primary pupils. The MTC is -

a touring company whose goal is to create an interest in children's drama and associated
disciplines in local elementary schools. The program consisted of twu segments. The
first was a ''story theater" N.vherk company members incorporated various art forms such
as storytelling, creative movement, drama, and music in the performance. Following this
half-hour, company me nbers N..orked in classrooms to,involve small groups of children in
the creative nrocess.

BOOKNIENDING :.;LINfC. On the third '; uesday- of each month, the Walnut Grove Homemaking
Center becomes a "Bookmending Clin.c." Two mothers who have received special training
direct. a group of About eight volunter .:, %ilo work for two hours mending torn pages and re-
pairing books, covering paperback books, and typing cards and pockets for books. Baby-
sitting and refreshments are provided for mothers who attend the clinic. Additional
volunteers are always welcomer



WALNUT GROVE AUTHORS. Chrystal Jackson, St. Louis illustrator and author,
recently completed a bookmaking project at Walnut GrOce. Twenty-five fifth and sixth
grade students went through all the steps involved in publishing books.

The project began with Chrystal's presentation about her travels in Spain which led to her
first book Wendy and the Gypsies. She explained the steps involved in preparing a book

for publication and helped children begin to think of interesting subjects for stories. She

also showed them how to arrange space in their first "dummy," or practice book, for their
illustrations and printed text._ For several weeks the children worked to design this first
dummy and to compose the story for their book.

During her next visit, Chrystal demonstrated various ways of illustrating books. The

children experimented with many techniques of illustrating using watercolors, magic
markers, and pencils. Following this visit, the children prepared a second dummy in which
they arranged their story and pictures making any final corrections needed. Then they
prepared the final copy of the book.

The last stage of the project was conducted by Mr. Donald Hunsey of University Bindery.

Mr. Hunsey explained the history of bookbinding and showed the students how to sew and

glue their books together with the materials he provided for the project.

The result of the three-month project was twenty-five wellL written and entertaining books.
In addition, the children now have a greater appreciation of an author's work and the lengthy

process of publishing a book.

r
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PARENT VOLUNTEERS BUSY IN CLASSROOMS. This fall Walnut Grove personnel
started a new Parent Invoivement Program for volunteers in the school. Thirty parents
are now busy performing a variety of tasks which help the staff give increased personal
attention and assistance to students.

Preparations for the program began last spring when the Right to Read Task Force designed
a booklet to increase parental involvement at the school. Suggestions from teachers,
parents, and publications on parent volunteer work were used to tailor the program to

alnut Grove's "needs. The Parent Involvement booklet explains program goals,- policies,
and guidelines. In addition, it describes a wide range of activities which can be done both at
s( boot and at home. Parents have an opportunity to select the tasks most suited to their
interests. '

"I he most important aspect of the program is that of providing background and training for
parent volunteers. The Parent Involvement Program was introduced in October with a
general orientation meeting. Dr. Doris Stumpe, assistant superintendent of elementary
education, was present toexpress the district's desire for parents to become involved in
the activities of their school. She also explained the philosophy, goals, and curriculum
for the elynentary schools, emphasizing the vital contributions parents can make to the.
education= program.

Subsequent parent involvement sessions were conducted by the principal and R2R coordinator.
These focused on pupil characteristics, principles of child psychology, and mini-workshops
to train parents for specific tasks. The volunteers continue to meet every other month to
weigh the successes and difficulties encountered in their work and to participate in additional
mini - workshops. Pictured below are Mrs. Joan Upton, left, and Mrs. Roberta Britton,
right, who assist students on an individual basis.

I

IVO1-1 1 i 2:Th. Since December, a short period at the end of each day has been set
,t,ide for an in- hoot reading time. I,veryone in the building, both students and staff,
find, sonlething read for ten minutes. The purpose of this activity is to provide a daily
op;Jortunity for re, re itional reading and to en( ourag,e reading for enjoyment. So if you visit
A ilnut (,rove 2:-3() any afternoon, bring along a book or magdzine and join us'



READING IS FUN FOR EVERYONE. "Reading Is Fundamental" is a national organization

designt -1 to motivate children to want to read. The n...tional goal of RIF is to help make

books and reading a natural part of every child's daily experience.

RIF provides ownership of inexpen'Ave paperback books and permits freedom of choice.
Ownership helps oevelop a responsibility toward books and fosters a joy in reading. The

adventure of shopping among books to select just the right one for his own provides a special
to a child. The act of selection itself can be a valuable learning experience.

;e it s PIP P-oject at Walnut Grove beg-ii in November and will continue through May.

Durin2 this time, primary children will receive four paperback books of their choice and
i-ridergarten pupils will recei, e two books. The intermediate grades will recewe RIF

libraries this month for students' use during the rest of tne year.

V,,e hope that you will encourage your child to read the books he receives from the Reading Is

Fu^dantental Proiect. Our thanks to th._ Ferguson Bank for their help in sponsoring the
1 ro e t this year.

R,R LILRARY LIIIINC.s;GS. Three R2R Library Evenings were offered during the first
,,cn.ester of the school year. The sessions involved discussion groups for parents on
..ffe( tive techniques of communication. Children participated in a variety of activities
ir. luding puppetry, drama, and folk music.

I; e Library I.venings will resume in February and run through May on the second Tuesday

_t, h month. Remaining programs are 'designed for family participation. We hope that
make an effort to attend o-e or more of the upcoming Library Evenings.

I A FF DLVIILOPM ENT. The major goal of the Right to Read Program is to improve the

rt. tclint_ performance Df our students and to increase their interest in reading. We are
fortunate at Walnut Grove to have staff members who are willing to spend a great deal of

fir e to a, t_ornplish this goal. In the past two years, our teachers have participated in
orkshops and training sessions after regular school hours and during their

-.:1- l:.er vacations. As we increase o. knowledge about the reading process, we are able

ohtin,.ouh improvements in the readirg program for each of your children.
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R2R EVALUATION REPORT
Walnut Grove School

May, 1973

PROJECT DIRECTOR: Mrz. Thelma Williams
Principal

PROJECT COORDINATOR: Miss Anne Keence
Reading Specialist

TOTAL NUMPFR OF STUDENTS PRESENTLY IN SCHOOL BY GRADE LEVEL (All students
are included in the Right to Read Program.)

Kindergarten 86

Grade 1 69

Grade 2 73

Grade 3.:. 71

Grade 4 104

Grade 5 95

Grade 6 92

ETHNIC EREAZCWN BY GRADE LEVEL

The greater majority of Walnut Grove pupils are white. Therefore, the
figures in the follo»ing table represent the nu=ber of pup: is in each
ethnic category rezher than tne percentage.

W j B SP I 0 0th
,

Kinderzarter. ;7 1 1

---,

Grade 1
----

65 1
4

-----1
i

Grade 2
I

Ea' 4

Grade 3
i

66 1 4
.......

1

1

Grade 4
i 95 { 8

...1

1

Grade 5
7

?6 1 5 1 1
.

Grade 6 91 1 7

1

i __I
W = White
B = Black
I = American Indian

ETriNIC BREAKDC,N Cr' rEAC'iERS BY GRADE LEVEL

0 = Oriental
SP = Spanish As

0th = Oter

Tver_ty-si melters nre direc'.1y invo1 d In Lhe P1,!ht to Rend
Rcogram tear:her on the firet grew team; all
other teathe-_ ar? wnite.



PROGRAM OBJECTIVES

Right to Read program objectives were developed by the Unit Task Force

during the needs assessment and program planning procedures process conducted

in the spring of 1972. At that time, the following critical goals were est-

ablished for the Walnut Grove site:

1. Students will improve oral and written communication skills in
order to facilitate reading.

2. Students will increase comprehension by improving listening and
reading skills.

3. The teacher will increase his ability to develop expressive lan-
guage skills.

4. The teacher will improve in his ability to develop skills of
comprehension.

5. The community will have a greater realization of the importance
of attitude and motivation as it effects learning.

All Right to Read activities were specifically designed as initial efforts

to achieve these critical goals. Analysis of test data will determine the de-

gree to which the objectives wore met during the first year of the Right to Read

Program's operation.

During staff develckment sessions, teachers received training in techniques

which develop language Ekills and comprehension skills. Activities implemented

in the classroom instructional programs to develop these skills include creative

writing activities, use of the Language Experience Approach in primary grades,

group discussion techniques, drama activities, effective questioning techniques,

and directed reading thinking activities.

R2R STAFF DEVELOPMENT

Following the Right to Read planning grant award, an intensive staff de-

veloprent program was developed for the Walnut Grove site. The program was

based cn the needs assessment and program planning procedures conducted by the

Unit Task Force in the spring of 1972.

The initial stage of staff development consisted of a six-week summer

institute attended by 22 teachers, the school principal, and the school librar-

ian in June and July. ' - this staff development institute, gracuate credit

from the University of 1-,souri at St. Louis was granted to staff members who



completed the following course requirements: active participation in work-

shop activities, submission of a daily log of activities, completion of one

choice project and two reading case studies.

The course, A Diagnostic Approach to the Classroom Teaching of Reading,

consisted of two segments. Part one concentrated on the diagnostic process:

understanding the nature of diagnosis, collecting and summarizing diagnostic

information, and continuous diagnosis and evaluation. Part two of the course

related to instruction: basic concepts and principles of reading instruction,

various approaches to reading, selecting materials in terms of instructional

objectives, and reading in the open school.

Among visiting consultants who served as instructors for the course

were:

Dr. W. Dorsey Hammond - Language Experience Approach to Reading
Oakland University

Dr. Ronald Cramer - Creative Writing
Oakland University

Dr. Veralee Hardin - Diagnosis ana Learning Problems
University of Missouri

Dr. Leo Rodenborn - Diagnosis/Prognosis; Selecting Materiels
University of Missouri at St. Louis

Dr. To Schnell - Reading in the Content Areas
University of Misscuri at St. Louis

Dr. Wallace Ramsey - Word Recognition Skills
University of Missouri at St. Louis

Dr. Richard Burnett - Diagnosis/Prognosis
University of Missouri at St. Louis

Mr. Robert Bush - Remediation
University of Missouri

Dr. Laurence Passmore - Teacher/Pupil Relationships
Indiana State University

Mr. Gordon Hill - Teaching Reading in the Open School
Headmaster, Stafford -Zees school, Leichester, England

Dr. Delores Durkin - Teaching Reading to Young Children
University of Illirsis

The third aepect cf the summer course provided teachers with an oppor-

tunity to put their class worn into practice with Walnut Grove pupils. Kin-

dergarten and first grade pupils were invited to attend a four-week Oral

Language Development 1-ro:.;ran. The daily two hours of instruction for these



children included conversation times, reading and writing activities, music,

art, drama, and game activities. Intermediate pupils attended one-week ses-

sions during which time teachers were able to gather diagnostic information

and to get acquainted with their future students on an informal basis.

Among the projects completed by the teachers as part of their course

work were:

Team 1

Development of a Language Experience Beginning Reading Program for
ninety first and second grade pupils.

Team 3

Development of comprehension questions on the literal, interpretive,
and evaluative levels using the Ginn, READ, and racMillan reading
series. The questions were designed to correlate with the district's
Reading Objectives Checklist. (See'attached Supplement A)

Team 4

Organization of a skill development program and recording system to
correlate with the district's Reading Objectives Checklist.

Team 5

Development of a "diagnostic information" sheet for recording test
data on individual students.

Preparation of a social studies packet which focused on reading skills
in this content area.

Development of test items for the comprehension sections of the Reading
Objectives Checklist.

Compilation of a resource guide of available materials for teaching
phonics skills.

Team 6

Preparation of conference cards, activity cards, and answer cards for a
variety of paperback books and Scott Foresman's Invitations to Personal-
ized Reading books.

Development of a record-keeping system of cards for reading and language
skills based on the Readin7 Objectives Checklist.

Compilation of reading skills file from a variety of sources including
skills from beginning reading high level.

Team 7

Preparation of conference cards for stories in Scott Foresman's Vistas.
Venturea, and Oren readers for use in the individualizeu reaaing
program.

Taping of tho pareroack Pink Motel and development of comprehension
questions for each chapter for use as an independent Listening Center
activity.

Construction of gave bcnrds for drill and practice of reading skills.



Librarian.

Compilation of an inventory of all reading materials in the Library
Resource Center and in classrooms.

A summary evaluation of the summer institute for teachers is analyzed

in Supplement B.

The area of staff development has received continued emphasis during

the year through in-service with reading consultants and graduate course work

offered by'the University of Missouri at St. Louis.

Dr. W. Dorsey Hammond worked with teachers on beginning reading akills

and creative aspects of the Language Arts Program in October, 1977. He re-

turned in Nay, 1973, to help primary teachers evaluate their use of the Lan-

guage Experience as a beginning reading approach. Dr. Veralee Hardin assisted

teachers with prescribing for specific classroom reading problems. Dr. Ronald

Cramer spent three days with the staff to develop concepts in "directed reading-

thinking activities" and creative writing. He also made a presentation on

comprehension skills at a workshop fog all district reading personnel and sec-

ondary level content area teachers.

During the first semester of the year, nine Walnut Grove teachers and

twenty other district teachers attended a three-hour course on Teaching Reading

in the Content Areas. A three-hour course on Learning Disabilities was attended

by seven Walnut Grove teachers and twenty-two personnel from other schools

during the second semester.

---

Staff development will continue during the week of August 20t

)
, 1973.

Staff members will work with several reading consultants to further their know-

ledge of continuous diagnostic procedures and motivational techniques.

DIAGNOSTIC/PRESCRIPTIVE APPROACH

All aspects of the P2R summer staff development course were designed io

improve teacher knowledge of the diagnostic-prescriptive process.

Walnut Grove teachers received background information on both formal a.

infol-mal diagnostic tools; learned how to administer and interpret the inst

ments'and began diaenosts on their students under the supervision of visitg

reading consultants. Diagnosis resumed in September. Standardized tests such

as the Screening Test of Academic Readiness, the Stanford Early School Achieve-

ment Test, and the California Test of Basic Skills were administered on a



district -wide basis. At Walnut Grove, diagnosis continued using the Reading

Objectives Checklist, informal reading inventories, interest inventories,

and individual conferences to determine student placement for reading instruc-

tion.

Prescription varied according to the specific needs of each child.

Walnut Grove pupils are using a variety of reading approaches and materials:

Language Experience, basal reading programs, individualized reading programs,

free reading periods, library materials, and many supplementary materials.

(Supplement C)

A majority of the teachers continued diagnosis at frequent intervals to

ensure continuous and sequential reading progress for each child during the

school year.

UNIT TASK FORCE

During the planning phase of the R2R Program at Walnut Grove, Dr.

Leonard Breen was available to assist the Program Coordinator and Task Force

on two occasions. Technical assistance was not received again until December 20,

1972. Had this h *lp been available when originally requested, progress toward

meeting stated goals may have been expedited.

Subsequent visits by Dr. Charles Shipman and Dr. Peggy Ransom have been

productive and provided a great deal of help to the Program Coordinator.

PLANNING AND RUORTING MAT -DUALS

The Program Plenning Procedure materials and the Status and Reporting

Center kit were complicated and time-consuming to complete. However, they

did provide an orderly and systematic plan for developing an effective pro-

gram. The high degree of visibility of the materials is a very important

factor in their usefulness. The Status and Reporting Center serves as a cap-

sule summary of our R2R Program and a guide for its operation.

PAPPIIT INVOIVE'fiNT

Continuous efforts have been made to interest parents in reading and

the Right to Read Program. During the first weeks of school, the Unit Tank

Force met to discuss ways of involving parents in school activities. With

the help of the T3 .5( Force and parent volunteers, the Program Coordinator



designed a Parent Involvement Program to be initiated during the 1973-74

school year. (Supplement D).

The September PTA meeting focused on the accomplishments of the R2R

Program during the summer and informed parents of future R2R goals. In

December, a R2R bulletin was mailed to parents in the school area to insure

that all were aware of the Program. A pictorial bulletin describing the ac-

complishments of the year will be distributed to parents during the last week

of school.

Approximately twenty-five parents worked as volunteers to provide ser-

vices to Walnut Grove students. They assisted in the library and in class-

rooms with small groups and individual children. Several workshops have been

conducted to train volunteera for their speoiflf. duties. Four parents receiv-

ed intensive training as tutors during an eight -week program'funded by the

Missouri State Department of Education. These parents have been particularly

helpful to the teaching Staff.

A "Book-mending Clinic" was initiated in J,Luary. Ten mothers volun-

teered a morning each month to repair damaged library books. In the five

clinic sessions, approximately 200 books were mended and put back into cir-

culation for uss by Walnut Grove pupils.

A "Right to Read Library Evening" for parents and children was initiated

in February. The goal of this activity was to involve parents in reading and

to provide good books for them to read. The series of four programs wee suc-

cessful. (Supplement D).

READING IS FUNDAMENTAL PROJECT

The Reading is Fundamental Project at Walnut Grove operates on a relativ-

ely small stale. Therefore, it is being administered by a subcommittee of the

R2R Unit TLsk Force. This group determines policy and direction, fund raising,

publicity, bock selection and ordering, and book distribtuions for the project.

Additional volunteers were aouxht to implement the project.

Tae target population for the Walnut Grove RIF Project consists of atu-

dente in the primary twit (grades 1-3). This group of children uos selected

in order to coordinate tae RIF Project wit). the Right to Read emphasis on

improved reading instruction for primary pupils.



The initial book distribution began in April and will continue for eight

weeks on Friday afternoons. Each primary pupil will select four books of hia

choice on his visits to the RIF Room. During the last weeks of the distribu-

tion kindergarten pupils will select two books. The number of students served

by the project is as follows:.

Kindergarten 86

Beginning Primary 69

Continuing Primary 76

Advanced Primary 75

Because the RIF Project has been`` -in operation for such a short period

of time, it is difficult to determine if it is increasing the amount of stu-

dent reading. However, the extreme delight of the participating children

would seem to indicate that the RIF Project will have positive results.

Approximately six parents assisted the school librarian and the R2R

Coordinator with the book distributions. Parent and teacher comments about

the RIF Project have been positive.

The RIF Project will operate for the full 1973-1974 school year and will

be extended to include intermediate students to some degree. We will be able

to scsess the effects of the Project in greater detail at that time.

R2R DISSEMINATION

Staff members have explained various aspects of the R2R Program to dis-

trict teachers at in-service sessione during the school year. On District

Curriculum Day in February, Walnut Grove teachers presented workshops on the

following topics: Reading Skills in the Content Areas, Independent Reading,

Role Playing and Small Group Interaction, The Opeh Classroom, Value Games--

Value Clarification, and Storytelling to Kindergarten Students.
411

R2R bulletins to acquaint district teachers and other R2R sites with

our Program were distributed in November, March, and May. All bulletins deal

with specific program aspects which can be implemented in otner schools. (Sup-

plement S).

Walnut Grove School is visited by teachers, principals end consultants

fpc other school districts why, wisp. to observe the instructional program which
1



has been developed here. Students from local colleges and universities fre-

quently spend time in the school for this purpose also. Many of these visits

result in requests for further information about replicating components of

the program.

In May, 1973, the Ferguson-Florissant School District Board of Education

was notified that the district's Special Needs Project Application for 54,962
.

to broaden the Right to Read Program currently underway at Walnut Grove School

had been approved by the State Department of Education. The funding will pro-

vide for the purchase of tapes, filmstrips, and individualized reading kits.

This material will be used to expand the skill and comprehension-oriented pro-

gram into Courts , Duchesne, and Lee Hamilton schools next year.

On April 6, 1973, Walnut Grove personnel contributed to the Spring Con-

ference of the Saint Louis Suburban Teachers' Association. Seven R2R staff

members made a two-hour presentation summarizing the major components of Walnut

Grove's Right to Read Program. The session was attended by 50 teachers from

various school districts in Saint Louis County.

EVALUATICN PROCEDURES

Walnut Grove teachers, the R2R Evaluator, and the R2R Program Coordinator

were involvd in evaluating the effectiveness of the 1972-1973 Right to Read

Program.

Classroom teachers were responsible for conducting formal and informal

evaluation of all Walnut Grove pupils. Formal evaluation was conducted at the

beginning and the end of the school year. Among the instruments administered

were the Gates MacGinitie Reading Test, the Stanford Early School Achievement

Test, the Screening Test of Academic Readiness and the Estes Inventory of Read-

ing Interests. A majority of the teachers conducted on-going, informal assess-

ment of pupil progress throughout the school year.

In-depth analysis of all statistical data and summarization of the results

will be prepared by the R2R Evaluator during the summer months. This evaluation

will have two components. First, the gains made by Walnut Grove pupils from

fleptembcr. 1972, to nay, 1973. will be determined. III Addition, a comparison

will be made between ibalnut Grove pupils and rupi's at Grahvi School where the

Right to Reai Program was not available. Graham School was selected for this



comparison because it is most similar to Walnut Grove (team teaching, open

classroom, socio-economic status of pupils, etc.).

All other aspects of the Right to Read Evaluation were prepared by the

':Program Coordinator.

It is difficult to estimate the number of man-hours spent in conducting

evaluation of the Right to Read. Program. The staff and Program Coordinator

have devoted several weeks during the month of May to complete the evaluation

information for Contemporary Research Incorporated. (Supplement F)

'FINDINGS AND RFCOMMENDATICGS

The following recommendations for improving the program at Walnut Grove

School will be incorporated into the proposal for the 1973-1974 Right to Read

Program.

Inf9rmal student evaluation and teacher comments indicate that favorable

changes in pupil performance have resulted from various aspects of the in-

structional program implemented during the past year. Use of the language

Experience Lp:Iroach for beginning readers, of "directed reading-thinking ac-

tiN4ties" to teach comprehension skills, and of creative writing to improve

communication skills will be continued. Staff developmert activities during

the coming year will focus on strengthening these reading practices.

While staff members used diagnostic-prescriptive techniques to a greater

extent than in previous years a more thorough and on-going application of these

techniques need to be stressed. Refinement of teacher competency in diag-

nosis and prescription will receive particular attention in the staff develop-

ment design.

Since library activities conducted as a part of the R2R Program enjoyed a

fair measure of nuccess, efforts will be directed at maintaining and expanding

these services. Motivational techniques to increase library circulatior, the

Library Ivenirni: Conies for parents and children, the Reading Is Fundamental

Project, and otner aspects of the total library program will be strengthened.

The use a half-tnme instructional aloe for each teachir :r team will be

discontinued. The budget for next year's 22R Program does not include suf-

ficient Iunding to re-e7-ploy `.;.c5,1 personnel. The aides did provide valuable

assistance to tne staff, parti:nlarly with implementing innovations in the



instructional program. However, there were als& several problems regarding

the use of the aides due to a lack of communication with teachers. la some

cases, teachers either failed to provide adequate direction for the aides or

used them for activities which did not result directly in improved reading

instruction for '4alnut Grove students. These problems weakened the effec-

tiveness of the instructional aide program.

All other aspects of the Right to Read Program will be continued: Unit

Task Force leadership role, parent involvement activities, program evaluation,

and dissemination efforts.



PRIMARY MATERIALS

Basal Reading Programs

Houghton Mifflin Readiness Program.
Southwest Regional Laboratory.
Houghton Mifflin Readers.
Ginn 360 Series.
READ Series, American Book Company

Individualized Readinms

Yearling Reading Centers, Noble and Noble Publishers.
Scholastic Individualized Reading Kits.

Language Experience Approach

A majority of beginning primary pupils and low achievers in other
primary levels are using the language experience approach.

Supplementary Materials

Sounds of Language Series.
Scott Foresman Reading Systems.
Peabody Oral Language Development Kits.
Ginn Language Development Kit.
Rhythms to Reading.

Comprehension

Teacher-developeu "directed reading-thinking activities."
Reading Thinking Skills, Continental Press.

\ Phonetic and Structural Anal sis

Singer Initial Consonant Learning Module.
Talking Alphabet, Scott Foresman and Company.
Durell Speech-to-Print Phonics.
Listen and Do Consonant and Vowel Tapes, Houghton Mifflin.
TOitCher-prepared materials.

INTERMEDIATE MATERIALS

Basal Reading Programs

READ Series, American Book Company.
Ginn Series (all levels).
Goals in Reading, Harcourt Brace Jovanovich.
Open Highways Series (all levels), Scott Foresman and Company.
Singer Literature Series.



Individualized Reeding Programs

Scholastic Individualized Reading Kits (all levels).
Yearling Reading Centers, Noble and Noble Publishers.
Individualized paperback books ordered separately.

Phonics and Structural Analysis

Phonics We Use Game Kit, Lyons and Carnahan.
Phonics We. Use Workbooks, Lyons and Carnahan.
Ginn Word Enricnment Program (all Levels).
Reader's Digest Skill fuilders.
Conquests in Reading, McGraw Hill Book COmpany.
SRA Readirg Laboratory, Science Research Associates.
Durrell-Murphy Phonics Practice Program.
Self-Instruction vowel Sounds Kit, Milton Bradley.

Comprehension

Teacher-prepared "directed reading-thinking activities."
Reading for Concepts, McGraw Hill Bock Company
Reading for Meaning, J.P. Lippincott Company.
Reading for Understanding, Science Research Associates.
Power Builders, Science Research Associates.
Grow In Word Power, Reader's Digest.'
Clues Reading Tapes and Magazine, Mucational Pr.gress Corporation
Pilot Libraries, Science Research Associates.
Audio Reading La5oratory, Education Progress Corporation.

Suallmentare Yelterials

Writing Laboratory, Science Research Associates.
Organizing and Reporting Skills, Science Research Associates.
Controlled :reader, Edueational Developmental Laboratory.
Language Master, Bell and Rowell.
District Developed Packets and Units

My Word - Dictionary
Study Skills
Greek Myths
Fiction
Reference Skills
Newspaper Center

The World of Poetry
Propaganda
Thirty Outlining Skills
Electric Chicken (Media)
Fire-Eunter
Spectrum
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Anne Keence

Geor;,.e R. Fritz

Preliminary Evaluation of the Right to Read Program

The prim-.Iv pu:puse of this preliminary
of the R.1:7,t to Read i-rolect in meeting

tne evalu-iticn «as der:i;nea to assess a
poses of tne research design as reading

In order o determine the overall effect cf the program on reading achievement
a series of str,ndardined readir7 to Sts were administered in grades K-6 to all
students ....no r.art'..cip.,:ei in the program. These instruments, along ./itn the
de tics tne'. .ere administered, are listed below.

evaluation was to .it-termine the success
the program objectives. Specifically,
variable generally identified for pur-
achievemeLt.

Grade
Le.v-21 Pre-Test ast-Tent

K Screening Test of Academic Readiness Sept., 1972 May, 1973

1 Stanford 2aly School Achievement Sept., 1972 May, ?973
Test

1-6 Gates-MacIlnitie Reading Tests May, 1972 May, 1973

Cciprehensive Tess of
Bazic Skill (2eadim7 Sul)-Test) Sept., 1972 Sept,, 1)73

In May. 7-re pcst-L.st comrisons were made at tne Kinderrarcen level
usinr c the :Screeniniz Tert of Acc.,'emic Readiness (STAR) and
at the level 11::n- two sub-test FCG1-4=3 from tn3 4:;tanford Early Echosl
AcniE,P'ne- A t-test tecnni7,u was used to test for significant differ-
ences Let: e:. rre ana Tc%-t-test or es at botn the K-nder,Tarten E.nd first grade

:ersults 01 these comlrisons are snown in the table below.

Fre-tent

teat -tie'

Table I: A r;omp-Irison of tne Results of the Screening 'est
of Academi_ Reaainess

Mean

80

fa .ni

2
8 t

C. 29*
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Pre-test

Table II: A Comparison of the Results of the Letters and
Sounds Sub-test of the Stanford Early School
Achievement Test

Mean
71.07

N
2

t

Post-test 76.59 57 619.80 1.73

Ire-test

Pest-test

Significant at alpha = .10

Table III: A Comparison of the Results of the Aural
Comprenensive Sub-test of the Stanford
Early School Achievement Test

Mean

57.94

76.59

N s
2

t

57 474.7 2.3'

Significant at alpha = .05

As Table 1 shows the difference between the mean pre and post-test scores on the
STAR was si:nificant at the .01 level. This comparison reflects the level of gain
of the Kindergarten stadents included in the sample between September, 1972 and
May, 1973. S.:_nce the turpose of the STAR is to measure a student's general level
of academic readiness, it can be concluded from these results that the students
included in the semple have shown definite improvement on this meastLee and are now
)etter prepared to enter first grade.

Table II shows the results of the comparison between pre and post -test scores on
the Letters and Sounds sub -test of the Stanford. As irdicated in the teble, the
difference between the pre and post-test scores on the Letters and Sounds sub-
cest was siemificant at the .10 level. Table III shoes that the eemparison be-
tween the Aural Comprenension rre and post-test scores on the Stanford was
ficant at she .C5 level. Both sub-test scores are useful predictors of suceess
in learning to read and meneral academic readiness. Since in making the co .pari-
sons between the pre and post-test scores scaled sccies were used, the comparison
takes into account the dif:erent .amen or the students at tne time of tne pre and
post-teetine perio :ne scores :nen can be directly compared and the differ-
ences iaterpretee, as real bvel of eel:. on the part of the staLents inciudA in
the sample. The renults zeen etreney indicale that on these two cub-teats tne
first grade stu,:lents in l. in :re sample snewed cefirite irprovcr'ert on tee
reading achieveMent variable.
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At the time of this preliminary evaluaton the results of the Gates-MacGinitie
Reading Tests wnich were administered is' May, 1973 are no; available. Since
thv May Gates scores were to be used as pdst-tes': scores in grades 1-6, it is
not possible include a comralison of pre and post-test Gates scores in this
report. The Conprenensive Test of Rosie Skills will not be administered until
September, 197'. The readir,7 sub-test scores obtained then will be used as a
post-test aeasul and will be compared to the CT3S readin- scares obtained in
September, 1972. the post-test results of botn tne Gates and the CT-33
reading sub-tests ae available, pre and post-test compariscns will be made at
each made level. The resclts of these comparisons are obviously of critical
importance to tse evaluation of the Ri.:-ht to Read Prosram and will provide a
more corpresensive picture of the effectiveness of the pre ran. Also, pre-test
data has been collect7,2. usinl the Estes 2-2ad...n7 Inventory--=-r. instrument de-
s -:red to measure student attitudes tov,ar:4 reading. These reading attitude
scores will serve as C252iifle nata and will be compared with subsequent Estes
scores that will 'CL obtained periodically tnroughout the next year of the pro-
gram.

As indicated earlier, this is a preliminary evaluation designed primarily to
provide baseline data for a more thorAigh evaluation of the program to be con-
ducted next year. However, when the Gates and CTS scores ere available, we
will be -able to rake at least a preliminary ju,,:ement about the effectiveness
of the rorrsn th1s past year. Also, since we ',aye established - -ol

groups for he): fear and nave already oegun to collect data from them, w 11
soon have a basis for comparing the students in the Ri.sht to Read Prorrau with
students in selected control scnools. At this iirls then, since we are lacxin,7
the Gates and C:33 post-test scores as well as an adequate control group, it
is not possible to make a final 3ud;=-ement about the overall efIectiveness of
the program. :hat :would not detract from the ;act, Ilowever, that t.e data pre-
sently available indicate that ar the Kindergarten and first grade level
the program has been successful.

.1



LIBRARY CIRCLILATICV

The number of boor:s circulated tnrou7h tne Library Resource Center may

serve as an indication of children's interest in reading.

ThL folloianT; table ccrpares library circ4lation for the 1971-1972 school

year (before the ?2R Prof7rarn was initl:ited) to circulation for the 1973-1973

school year when the P2R Proi-ra:,i was in effect. The statistics show that there

was a siiTnif::cant inclease in the number of booKs checr,ed out by Walnut Grove

pupils a: ter Lhe ihitiation of the ?2R Fro;7r::-m.

1971-1972 I 1972-1973

School

Population.
734 636

Von the

September 76() 1865

October 2106 2704

November 2092 2530

December 1601 1900

January 1827 2910

February 1855 2350

March 1885 2088

April
.----

1870 2456

May 1417 1937

Total 15,413 20,741



TEACHER cau,o4 TS

About two-thirds of the kindergarten children were introduced tc beginning
reading. Reading readiness skills were stressed more this year. I have
gained confidence in my own ability to teach reading.

A greater number df kindergarten children were introduced to beginning read-
ing than in previous years. This is partially due to the fact that Right to
Read provided an aide to work with cnildren, which allowed the teacher more
time with r: all ~routs. I also used experience stories to a greater extent
this year.

Both the chi7dren and I learned a lot usine.: Languaee Experience this year.
In September, it was a good wav for us to get to now each other on a one-
to-one basis. The enildren really opened up and became more verbal and more
self-confident. ';;e did have a problem getting the three-day cycle in with
all the children. I don't think we realized tne amount of time Lan.,-elage
Experience requires.

Langure E,pereence allowed me to use a more peroonalized method of teaching
reaing and to ,:et to know eacn cnila's needs and interests. 1 feel that I
didn't have enou7n motivatine activities for children to use with their word
cards. I also needed more resources for developing pri.nary "directed readinz-
thinkin::: activities."

The children eee-ed to enio' readine more tnes year using the Lar-euege Enperience
Approach. This .as an incentive to tne teacher to spend more time in plannine
in ot.ier to sustain tris interest. tie shculd have made the transition `roc' Lan-
guage Experience to basais a little emootner sy using preprimers and primers
while children were still dictetinr exnerience stories. 3ravo fer creative
writing - this wes tne area teat really blossemed. It was nice to see that the
children can be so creative and imaginative.

Individual diaenosis ellcwed 116 to place children for reading instruction and
.

to deal witn their reading di:ficulties much more accurately. bsing Languaee
Experience with cur aeilievers ,,rd and 4th rrade) wus e::citiree for bet
children and teachers. Je reached many more children this year tnan eeer bt
fore. The main weekness in our pregram was in the area of comprehension.

I feel that I was ab)e tc inaividualize most of the language arts curriculum
and I feel 7.nen better ebout tne children's progress. Teacher grnwth ilas been
tremenieus thes year. So much knowledge, but not enough time to implement!

I feel goci :bout ell the creative writine done this year and the children's
interest in et. H7'pefully. 'AIP well be able to expand cur idees much more next
year ane to tea:n more to cur cwn stren:tns.

Using exr,erlrnct: .r,ories was a tremendous help thi year for our boa achie.,er7.
I clad difficulty - cf tr.e year becauc-e I :...und myeelf sreedin
far toe -nuor wite usln, atories. I aico

more tson in t.e ani most rew;-.r 1r.;;_ 1 fc_c1
more cor:petent in -r-a of Inte..p.:etinm reao.:sm, tests but 1.nu2d aprreciate
mote heir. next



Using "directed readin7-thinkin;7 activities" helped low ability pupils use
their comprehension er:ilis more successfully and gae_ them a measure of con-
fidence. This has been a grcat year for reading and all of the children that
I worke,3 with showed enthusiasm and growth LI reading.

I was very pleased with the children's response to "directed reading-thinking
activities". Not only did tney enjcy the ones I prepared, but they also en-
joyed creatin their own. I as als, pleased ,with the individualized readine
program this year. I fee7 tnat the children did much more reading tnan if
they'd been assi7ned three or four stories tc read per week frcn basal readers.
They seeeed to enjcy choosing r. at they «anted to read. think partial proof
for the itcrease,1 ameue.t of readin2. this year is the fact that 1,1-row Book Club
sales almost aoubled ovei last year's sales.

D;STilliC;IIMAJ, AIDES CC!`.:13.NTS

I strongly believe thot I was not used effectively as an instructional aide.
Rather than being used to man interest centers, I think my time in the class-
room woula :etve been 701E profitable tad I helned to individualize instruction
and work with papils cn a one-to-one basis with either remedial or enrichment
activities. ;,nether important factor mat I :eel had an effect cr Ty position
was the lock of cooperation and interest between the teachers and the aide.

My major concern this year as an imstructional aide has been the responsibility
I have had with the acturtl teacning sf students. I did not ezpect that my
duties eculd require classrocm teaching. Since my traini,,g has rot been in the
field of E.lementary r,euce,ticn, I felt extremcly hesitiant about suitable methods
and materials. ieriodically, children were regrouped and I would not know what
lesson I was to teach that day. In addition to this concern, I aolde many of the
materials I used for written work and I created try own lesson plans. Most often
my work for the scnool required another two hours at home per nieht for which I
was not paid. There is no doubt tnat the prcgram was successful. I found it
interestine, cnallenrite, 3nd rewarding. I believe, however, that in the future
it would be sdvanta7eous for the staff and aides to meet to determine some set
of ground rules which would be universal for all classrooms.

I have enjcyed workire.: in this program. I think many children benefited by
the addition- 1 instructien provided by the aide. The teachers were pleasant
and enjoiae. to wore wits. At tne bceinnire; of the year the teachers anc aides
shout ie,ve aefined the job of the aides pore specifically. In one room I wonld
work Llmost Entirely with chilz:reh «nile in the °thee room I ,x-at;od papers all
the time. 1 think the sa :rt problen as tae way In whica teachers used tire. aidls.
They used yot. hodever tney wanted to and sometimes reading had notning to do with
it.
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2.

Con-unitv

1. The Unit lat,k Force will review the current _,tat%s
of the pro ram and "7:d.c proposals particularly in
regard to parental Involvement in the reading pro-
gram for the 1972-73 sc^ of year.

2. The Septeer P.T.A. mee'iing will focus on the
accompliAh;-ents of the R-R Program during Cle sum-
mer and inform parents of future goals and objectives.

3. Orientation to the Walnut Grove program will be pro-
vided for student teachers, stu&!nts in the teaching
of reading, volunteer parents, and McCluer HIgh School
Aides.

4. A workshop will be held for parents of young children
on beginning reading skills.

Di2noatic lIre_crtnt-,ve Instructional Pranram

1. A teading specialist will determine those children
who will receive special reacing assistance throurbh
testing a31 obser.:ation.

2. The reading specialis,s will beijn her work with
selected cilildrtn. This will provide additicnal
service aeyond that of the regular teacher's work.

3. The Program Developer will cork with each teachin.4
team in plannin7, diagnosing, evalvating and gen-
erally assist in imple:eating t:aehing plans made
during the summer inservice.'

4. Teachers will compare the present assessment of
students wiLh that madakduring the summer.

5. Fifth and siYth graders -,'11 prepare for their work
as tutors w A kindor;ar eners using the SWitl, Read-
ing Program z,nd also o, er students.
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3.

5. Bvrt ,,t-_.,__

August 31 eLto2r 10, 1972

1. Total Pe---.e -:,-?1------ -

Line I Itc_71 1.1 - Sal,:_c_-; ,rnd --,_ -

Instruccienal Aid-_s
4 A: S15.06 ,( day for 31 days $1.,60.00

Line 1.2 crinL2 ?fits

FICA 97.00

Line 1 3 Ccn,..:Itnt -1,1 C--ntrc-.._ S2rvic,Is .03.3J

2. Totl. 1;cn-0 1--,,rInel

Line :.]

1-.

Line 2.3 f,(- a:-..-1 rial,;

250.00

193.0J

$2,357.00
----__

$44-I.VV

I'

TOTAL $2,C00.03


